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Abstract. Introduction. In the current conditions of increasing globalization
processes and digital transformation in all spheres of human activities, once-and-
for-all education no longer meets society’s requirements for the quality of
teaching personnel. In this context, integration in teacher education and
professional development of teachers becomes one of the necessary and
inevitable tasks of reform and modernization of the education system worldwide,
largely due to the growing popularity and demand for the modern educational
idea of lifelong learning. The practice of separating the idea of lifelong learning
from the system of teacher education has hindered the effective improvement of
the quality of teaching personnel. By the end of the XX century, however, China
had already begun a comprehensive study of different systems integration, the
process of teacher education, and professional development. Since then, there
have been some experiences of integrating professional teacher education and
development at the level of theory and practice, which need to be generalized and
reflected upon.

Objective. This study aims to analyze the status of integration trends in
modern teacher education and professional development in China, characterize its
main features, and identify the main problems.

The materials of this study include academic papers on the problem area of
the study (mainly Chinese scholars) and regulatory documents approved at the
state level on education in China. The following research methods were used:
Analysis of academic papers and documents on Chinese education policy, a study
of the experience of integration into the teacher education system and
professional development of teachers in China, synthesis, and generalization.

Results and Discussion. Integration in the system of teacher education and
teacher professional development in China enables the rational and reasonable
design of the objectives and content of education at all stages of teacher
professional development, maintaining its continuity and integrity, optimizing the
use of educational resources and teaching materials, and promoting the
improvement of the quality of teaching staff. Local authorities, higher education
institutions, and teacher professional development institutes are the participants
and subjects of this integration and contribute to its implementation in teacher
education and professional development.

This integration is mainly reflected in the integration of learning objectives,
curricula, educational institutions involved in teachers’ professional development,
and their certification, as well as in the assessment of educational resources. In
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the near future, the main tasks of integration in teacher education and teacher
training processes in China will remain the promotion of productive professional
communication, interaction, and cooperation at all levels of teacher education and
among the various subjects of teacher education, the strengthening of the
continuity of the goals and content of education, and the improvement of the
quality of teachers working in the teacher education system.

Conclusion. The main feature of integration in teacher education and teacher
professional development in China is to focus on eliminating and reducing gaps
in the professional teacher education process and promoting teachers’ continuous
professional development. Integration as a resource for improving the quality of
teacher education and development can be demonstrated mainly at the levels of
the goals in the academic disciplines syllabuses and teacher education programs,
educational institutions, teacher certification, and evaluation of educational
resources and teaching materials. Eliminating and minimizing the problems and
gaps of the above introduction requires further theoretical and empirical research.
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Introduction

In the rapidly developing modern world, once-and-for-all education does
not always meet the requirements of the state and society for the quality of
teachers. In this regard, integration in teacher education processes has become
one of the most important trends in the reform and development of the
education system in many countries.

As early as 1972, E. James, in his “Report of Committee of Enquiry into
Teacher Education and Training,” demanded that the educational ideology of
“lifelong learning” should be applied in the practice of teacher education and
introduced the concept of integration in the process of teachers’ professional
development [1]. Furthermore, at the XLV International Educational
Conference organized by UNESCO in Geneva in 1996, it was stated that
training teachers who can adapt to social change had become a real challenge
for the world of teacher education [2].

In the current century, integration is considered one of the most important
foundations for the formation of an effective mechanism for training a
competitive specialist. It is considered that the formation of such a specialist in
the conditions of higher education is carried out in stages, depending on the
opportunities to accelerate the integration processes. At the beginning (stage 1),
the university is considered only an educational institution where the emphasis
is on teaching. Later (stage 2), the university becomes an educational and
scientific institution. Then there is an integration of the university with its
educational and scientific activities with the institutions of science and industry
(stage 3). And finally, inter-college educational, research, and industrial centers
are formed (stage 4 is the highest stage of the integration process) [3, p. 152].
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The main types of integration in education include:

» unproductive, preproductive, productive integration, quasi-integration
(classification according to the quality of the integrated system);

» complete and partial integration, disintegration (classification according
to the presence of the necessary components of an integrated system);

* episodic, periodic, and systematic integration (classification according to
the temporal characteristics of the integrated system);

* sectoral, intersectoral, and allied integration (classification according to
the types of integrating entities) [4, p. 30].

According to researchers, the classic manifestation of integration in the
field of higher professional education is the unification and consolidation of
organizations through their merger and accession, which leads to the
emergence of hierarchical systems of interaction [5]. There are two types of
integration transformations: classical integration, which involves mergers and
acquisitions, and quasi-integration, which means the pooling of resources to
carry out joint projects. As a result of the implementation of one of the
integration options, the nature of the relationships between the subjects changes,
“there is an agreement on complementary resources and key competencies and
their further use” [5, pp. 117-118]. These types of integration seem to be
characteristic of most educational systems worldwide.

In today’s world, integration in teacher education and teacher professional
development has become global, and training teachers to meet the demands of
educational development and reform has become an important task for every
country. China is no exception, as the current status of its education system
shows an incredibly high development rate in all fields and indicators. In recent
years, the country has implemented a large number of reforms and stands out
for its effectiveness. For example, the number of universities and students has
increased rapidly. Higher education has shifted from the elite to the masses, the
population in higher education has increased, and the proportion of Chinese
students who have studied in foreign universities and returned has increased.
Chinese universities have received international recognition; the best have
made it into the top 100 influential international rankings. This proves the
appropriateness and justification of the educational reforms implemented in
China in recent decades [6, pp. 89-90].

Now there is a trend of unified education development throughout China,
including the central and western regions, to improve the quality of education
and the general level of education through the popularization of upper
secondary education and the development of lifelong learning [7, p. 162], and
this is where education plays an important role.

In modern China, teacher education specifically “trains talents in the field
of education and contributes to individual development and social progress” [8,
p. 7]. It is regarded as a driving force, a resource for both the state’s social
development and economic prosperity. Professional development of teachers
refers to the process of sustainable growth of teachers not only in terms of their
professional competencies but also in terms of their intelligence, experience,
mentality, and worldview based on learning, practice, and reflection. [9]. The
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teacher is a constantly developing personality, and his or her development is
continuous. Every event in teachers’ professional development is
interconnected and interactive, i.e., what happens at a certain stage of
development is determined by previous events, lived and conscious experiences,
and also plays a crucial role in future events [10, p. 19]. It can be concluded
that teachers’ professional development should not be a one-time event limited
to a certain period of time but a continuous and lifelong process. The
preparation of teachers who are willing and able to continuously learn, improve,
and research should be based on the pedagogical concept of “lifelong learning.”
A profound reform of teacher education is being carried out in accordance with
the goal of creating a system of continuous professional development for
teachers. In this regard, the requirement for teacher education integration and
professional development has been established.

The modern teacher education system in China has traditionally consisted
of two parts: university teacher education (pre-service teacher education), i.e.,
preparation for the teaching profession, and postgraduate teacher education (in-
service teacher education), i.e., professional retraining after graduation. It
should be emphasized that for a long time, these two parts of teacher education
in China were “clearly separated from each other and not connected, which led
to irrational use of educational resources and inefficiency in improving
teachers’ professional quality” [11]. In 1996, in order to follow and analyze the
leading trends in the development of teacher education worldwide and improve
its own teacher education system, the document “Some Issues on the Reform
and Development of Teacher Education” published by the Ministry of
Education of the PRC clearly pointed out the need to improve the teacher
education system and link the university teacher education system with the
teacher training system [12]. This was the first time an official state document
of China formulated the idea of creating a continuous professional development
system for teachers in China, which became an impetus and stimulus for
further theoretical studies and practical implementation of the above idea.

In this regard, since the end of the XX century, Chinese educators have
begun to comprehensively study the problems of integration in teacher
education and teacher professional development in China, both theoretically
and practically, and some significant results have already been achieved. For
example, the logic and directions that characterize the creation of a teacher
education integration system [13], the problems in creating a teacher education
integration system in the new era and the ways to solve them [14], the
importance of teacher education integration and the ways to implement it [15],
have been described. Nevertheless, it is difficult to claim that all aspects and
problems of the above integration issues have been wholly and sufficiently
solved in China.

This study aims to identify the main features of integration in teacher
education and teacher professional development in China, analyze its key
elements, and identify existing problems based on the study and analysis of
scientific, pedagogical, and methodological works on the research problem.
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Material and methods

The methodological basis of this study was the scientific publications of
scholars from China and other countries, as well as official documents on
education in China. The following methods were used in the implementation:
theoretical analysis, generalization of scientific and educational literature to
clarify the concept of “integration” in professional teacher education and
professional development of teachers in China; study, analysis, and
generalization of the key elements and existing problems in the process of
integration of professional education in China.

Integration processes in the education system are a hot scientific and
educational research topic in many countries, including China. Based on their
scientific research and educational experiences, many scholars have defined the
concept of “integration” in terms of teacher education and professional
development.

For example, Qiu Xiuhua and Xun Yuan state in their publications that
integration in education is a response to the long-standing problem of the lack
of close connection between the different phases and stages of education and
between pedagogical theory and practice in China. Integration in teacher
professional development is a process that aims to create a system of
continuous professional development for teachers that improves the quality of
education and teaching personnel. Many researchers believe that integration in
teacher education means the integration of learning objectives, curricula, and
levels of education [16, p. 17].

Integration in teacher education refers to the continuous promotion of
teachers’ sharing of all the available educational resources. Changing the
understanding of traditional once-and-for-all education and reviewing its
appropriateness are already the most important basis for the integration of
teacher education. In addition, integration can be realized by “integrating
learning objectives, curricula, learning processes and standards, models, and
learning effectiveness evaluation to effectively reorganize and build a new
system of teacher education and train more teachers to meet the needs of social
development” [18, p. 63].

Gao Shuren and Song Dan believe that the integration of teacher education
is, in a sense, a form of comprehensive and in-depth education reform that
promotes scientifically sound and rational development of teacher education
and optimizes the distribution of educational resources. It aims to explore new
development relationships and models in teacher education and coordinate the
development of education in its various stages. The integration of teacher
education requires “the implementation of pedagogical activities based on
integrated learning objectives and the law of educational development to
enhance the effectiveness of teacher education” [19, p. 18].

In China, many scholars believe that integration in teacher education
means that the education system must be regarded as a continuous process in
which the stages and parts are closely related and influence each other. The
teachers’ professional development patterns must be considered when
designing the goals and content of training in the different stages of education.
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In the education system, each training phase is independent and continuous at
the same time. The main task in the integration of teachers’ professional
development is to regulate the relationship between the stages and continuity
[20, 21]. And here, we can talk about the need to maintain a harmonious
balance in observing the stages and continuity, that is, their harmonization.

Some Chinese scholars believe that integration is a new model for
reforming teacher education. According to them, “lifelong learning” is the
guiding ideology of integration in teacher education, which determines the
overall design of curriculum and learning content and links all levels together.
Their goal is to coordinate educational resources and change the current state of
division and gaps in the education system. Integration in teacher education
means an integrated and perfect education system in which each part has its
own characteristics and advantages in training teachers who can meet the
demands of society [22, 23].

Many Chinese researchers agree that there are two kinds of integration in
teacher education and professional development: internal and external. Internal
refers to integration within a discipline, field, or type of pedagogical activity,
while external means creating a common educational space, integrating
different types of educational institutions, integrating different disciplines,
types of pedagogical activity [24-26].

Results and discussion

1. The Essence of Integration in Teacher Education and Teacher
Training in China

From the analysis of the scholarly works (especially the Chinese ones), it
can be concluded that integration in modern teacher education and teacher
training is an absolutely indispensable prerequisite for teachers’
professionalism and their continuous professional development, as well as the
main trend, a kind of guarantee of success for the reform and development of
the teacher education system in China.

Integration in teacher education and teacher professional development is
implemented based on the educational ideology of “lifelong learning.”
Accordingly, it must conform to the principle of the need to combine,
accumulate and optimize educational resources. Furthermore, it must contribute
to creating a coherent, transparent system of teacher education characterized by
integrity, rationality in the structure of the educational process, logic and
scientificity of content, continuity, distinct stages, consistency in the
organization of educational activities, and rationality in management.

In particular, integration in teacher education and teacher professional
development is reflected in the following points.

First, teacher professional development is seen as a continuous, holistic
process in which all phases of teacher education, including university and
postgraduate pedagogical training, must be integrated, interconnected, and
coordinated. This coordination should be transparent and comprehensible for
all educational subjects. Secondly, it is important to respect and appreciate the
peculiarities of teachers’ professional development at each stage, to design and
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precisely formulate the goals, contents, and objectives of training at each stage,
and to determine the methods and technologies by which they can be achieved.
Third, the system of teacher education should be strengthened. In the process of
professional development of teachers, pedagogical and general higher
education institutions, special organizations (institutes, centers) for retraining
and continuing education of teachers, schools, and local authorities are actively
and jointly involved. They all interact, cooperate for mutual benefit and use
their advantages and opportunities, show genuine interest, and join forces to
improve the quality of teachers.

As mentioned above, teacher education integration in China can generally
be divided into internal and external integration. Internal integration in teacher
education means integrating various elements of the teacher education system,
such as the setting of learning objectives, the implementation of the curriculum,
the implementation of the educational process, the teaching staff, and the use of
various educational resources. External integration, in turn, means connecting
different levels of teacher education and creating a common educational space
between the participants; it emphasizes the close relationship between the
systems of the university teacher education process and general education,
cooperation between university teachers and school teachers.

2. The Main Actors of Integration in Teacher Education and Teacher
Training in China and Their Role

It is common knowledge that undergraduate teacher education in modern
China is usually conducted at higher educational institutions. However,
postgraduate training, more precisely, retraining of teachers, is carried out
during summer vacations (based on interactions, cooperation with schools, or
on behalf of the local government), in special organizations for teacher training,
and on weekends directly in schools (taking into account the timetable, school
program). At the request of the Ministry of Education of the PRC, the
retraining for each teacher is conducted for three years and must include at least
360 teaching hours.

The main participants in professional retraining are local government,
universities, teacher professional retraining organizations, and schools. The
local government is usually responsible for the teacher contingent (sufficient
number, appropriate structure, high quality of training, required qualifications).
Therefore, participation in the professional development of teachers is fully in
line with the interests and requirements of the government and society. At the
same time, the local government can also support teacher education and
professional development integration. These are, for example, the current
education policy and official regulations for education, which formulate the
main directions, general objectives, content guidelines, and requirements for
teacher education integration, and determine each participant’s responsibilities
in this integration. It also provides the necessary means, various material
resources, and platforms for communication and cooperation. It can be
concluded that the government plays a leading role in building a holistic
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mechanism for integrating the continuous professional development of teachers
in China.

Higher educational institutions such as pedagogical universities, institutes,
and other universities, as important participants in the integration of teacher
education, usually provide good theoretical support and guidance for the
interaction process in this integration and provide excellent and one of the best
teaching staff. In addition, universities usually design and develop the main
curricula and teaching materials for teacher education integration.

Unlike universities, teacher education organizations and schools are less
involved in the design of teacher education curricula and more often act only as
“executors” in the integration of teacher education [10]. In this regard, the
practical needs, professional requirements, and general interests of teachers and
schools regarding educational content in professional development programs
are often ignored in the creation and design of teacher education integration
curricula. This should be recognized as a significant problem affecting the
quality of professional development and teachers’ motivation for professional
development.

3. Key Elements of Integration in Teacher Education and Professional
Development in China

These elements include the definition of integrated educational goals, the
creation of an integrated system of curricula, the certification of teacher
qualifications, the integration of educational institutions involved in teacher
education (universities, teacher training institutions, and schools), and the
integration of educational resources. In the following, we analyze these
elements of integration in teacher education using the popular “U-G-S” model
(i.e., “university,” “government,” and “schools”) as an example.

(1) Integration of the goals of teacher education and teacher training

The goals of teacher education are a specification of the educational goals
of various educational institutions at all levels (colleges, institutes, universities,
and teacher training institutions). The formulation of teacher professional
development goals is usually influenced by such factors as social needs,
reforms and development of general education, and types of schools. Taking
into account the specifics of teachers’ professional development at each stage,
the formulation of teacher education goals should correspond to the main
patterns of teachers’ professional development.

The integration of the goals of teacher education in China is mainly
reflected in the fact that the goals of teacher education for undergraduate and
postgraduate studies are related to each other but also emphasize the most
important parts of each stage of teachers’ professional development to form a
meaningful sequence of stages. The overall goal of teacher education is to
produce highly professional teachers capable of lifelong learning and research.
University education aims to provide a professional (mainly theoretical)
foundation for future teachers of all subjects. The curriculum contains
pedagogical ideas and concepts that form the basis for achieving educational
goals and designing and implementing pedagogical activities. The system of
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teacher education curricula determines the quality of teacher education and thus
directly impacts it. Strengthening the relationship and promoting the interaction
between teacher education curricula at all levels is the core of integration in
teacher professional development [27].

The Ministry of Education of the PRC issued the “Teacher Education
Curriculum Standards” (2011) and “Professional Standards for Teachers”
(2012) documents, which are regarded as the basis for building an integrated
teacher education curriculum system. In addition, the characteristics of
different levels of education (preschool education, elementary education,
general secondary education), levels of educational programs (bachelor’s,
master’s, and postgraduate), and developmental levels (pedagogical university
education, activity as a prospective teacher, the activity of an experienced
teacher, and finally a teacher researcher) should be taken into account when
building teacher education curricula.

(2) The integration of educational institutions that train teachers is an
important link in achieving the set goals and implementing curricula for the
professional education of teachers. Therefore, the local government,
universities, schools, and teacher education institutions collaborate and
participate in teacher education and professional development.

The integration of educational institutions is realized by strengthening the
overall coordination and management with the help of the local government. In
the “U-G-S” integration model, the local government, both as a government
agency and as an observer, coordinates the relationships among all participants,
provides political and financial support, monitors the fulfillment of its duties
and responsibilities by all participants, and protects their rights and interests.
As designers and central participants in this integration, universities create a
common structure and curricula and provide schools and teacher education
institutions with the necessary theoretical guidance and training materials. In
addition, both schools and teacher training institutions provide a basis for
implementing pedagogical practices and educational experiments in
universities, identifying teachers’ needs for improving their professional skills,
and actively organizing teachers’ retraining participation [28].

(3) Integration of teacher qualification evaluation. Teacher qualification
evaluation is an important part of the integration of professional education and
is closely related to teachers’ professional development. China has had a
teacher qualification certification system since 1995, which has played an
essential role in regulating teacher recruitment standards, promoting
professional development, and improving the quality of university teacher
education [29]. Certification of teachers’ qualifications takes place every five
years and is organized by the local education authority. The teacher must first
submit an application and other necessary documents to the educational
institution where they work so that the teacher’s qualification category can be
reviewed and approved. Then they submit all the documents to the local
education authority. The main content of teacher qualification evaluation is as
follows: Teachers’ professional ethics and professional knowledge, skills and
abilities, innovation ability, reflection, and research ability. The integration of
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teacher qualification evaluation focuses not only on the quality of teachers in
the initial stage but also on the development of teachers (I, II, III, and the
highest category) in accordance with the requirements of different specialties,
different education systems and all stages of teachers’ professional
development.

(4) Integration of educational resources. Integrating educational resources
in teacher education aims to optimize their distribution at different educational
levels and in different educational institutions to increase the efficiency of their
use. In this context, in integrating educational resources, it is necessary to
create a mechanism for the management of these educational resources in order
to overcome the limitations in their distribution and use. Furthermore, in the
information society, it is necessary to fully use modern information
technologies to create network resources for professional education and online
learning platforms to effectively use existing resources and maximize teachers’
continuous professional development.

Teachers and faculty are critical human resources that must be rationally
“leveraged” in teacher professional development. Universities that train
teachers can invite experienced and outstanding teachers into their classes to
participate in university teacher education and share their own practical
experiences with students. In a common educational space, teachers and
students (future teachers) can attend classes in a school and gain
comprehensive knowledge and understanding of the teaching profession and
the current state of general education, as well as strengthen the connection
between the knowledge acquired in theory and practical activities in schools.

4. Current Challenges in the Practice of Integration in Teacher Education
and Professional Development in China

Although the integration processes in teacher education in China have
achieved some results in practice, there are still many problems for a number of
reasons.

In China, university teacher education and teacher professional
development have long been independent and had little to do with each other.
In recent years, however, an integrated education space has gradually emerged
here, consisting of pedagogical institutes and universities, general higher
education institutions, teacher training organizations, and schools. However,
most of these actors are not sufficiently aware of the goals and importance of
cooperation and association, and they also lack awareness of joint activities
(their necessity and potential) in the implementation of teacher education. They
are practically separated in the process of professional training of teachers [30].
Many pedagogical institutes and universities have created departments for the
professional retraining of school teachers. However, even these departments
have little connection with the faculties or institutes that implement
“pedagogical training” because they are located in different administrative
systems of higher education institutions. Again, this disrupts the continuity of
teachers’ professional development and does nothing to improve the quality of
teachers in China.
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Due to the lack of effective communication and information sharing
among the various parties involved in teacher education, they tend to focus on
their current tasks in determining the purpose and content of education,
resulting in a lack of consistency and uniformity in educational objectives and
curriculum content at all stages of teacher professional development. Moreover,
in the implementation of teacher education in China, there has long been a
problem of focusing on theoretical knowledge and neglecting practical skills
and abilities, especially in the professional retraining of teachers, resulting in
the inability to meet the practical needs and desires of teachers, which is
contrary to the original intention of organizing the professional retraining of
teachers.

In such retraining, there is also a problem with the quality of the teaching
staff conducting it. A retraining teacher must have not only a high level of
theoretical knowledge but also a deep understanding of and research into
practical activities in general education. However, teacher training is mainly
carried out by university teachers. Although they have extensive and rich
theoretical knowledge, they usually lack the necessary and effective practical
experience in school teaching. Therefore, they cannot use the theoretical
knowledge to analyze teachers’ problems in school practice. This leads to
insufficient efficiency in teachers’ professional development and demotivation
and does not fully contribute to their professional development.

Promoting effective communication and interaction between all stages of
teachers’ professional development and various learning participants,
strengthening the continuity of teacher education content, and improving the
quality of teacher education are among the most important tasks to further
enhance integration in teachers’ professional development in the future.

Conclusion

The integration of teacher education and teacher professional development
in China is carried out due to the state’s and society’s increased demands on the
professionalism of teachers, their continuous professional development, and the
influence of the foreign educational ideology of “lifelong learning.” Therefore,
the integration of teacher education in China aims to create a system of
continuous teacher education in which each stage is relatively independent but
also integrated and connected with other stages to improve the staging and
continuity of teacher education.

In integrating teacher education, local authorities, universities, schools,
and other educational institutions are actively involved and play their
respective roles. Integration in teacher education is mainly reflected in
integrating learning objectives, curricula, educational institutions, teacher
qualification certification, and educational resources. However, due to various
subjective and objective reasons, there are still many issues with such
integration in China. One of them is the lack of effective communication and
sharing of important information at different stages of teacher training in
educational institutions. This leads to weak continuity in the goals and content
of teacher education. In addition, there is a lack of highly qualified teaching
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staff who can provide professional, continuous teacher education and training
in theory and practice.
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KNIOYEBLIE OCOBEHHOCTU UHTErPALIUK B NEOAIOIr'MYECKOE
OBPA30BAHUE U NOBbIWEHUE KBAITU®UKALINXA YYUTENEN
B KUTAE

1 2
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1,2 . . .

Tomckui 2ocyoapcmeeHnbill nedazocuyeckuti yuusepcumem, Tomck, Poccus
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AHHOTAanUs. Bgedenue. B  COBpeMEHHBIX  YCIOBHSIX  HapacTaHUs
rIo0aIM3aMOHHBIX TPOIECCOB, HUPPOBOH TpaHchopMaiu BO BceX chepax
JIeSITeIbHOCTH YelIOBEKa STMHOBPEMEHHOE H OKOHUYATENbHOe 00pa3oBaHue (once-
and-for-all education), To ecTh «pa3 M HaBCeraa», YK€ HE OTBEYaeT BCEM
TpeOOBAHUSIM COLYMa W TOCYJapcTBa K KaueCTBY IMEAarOTHYECKHUX KaJpOB.
B [1aHHOM KOHTEKCTe WHTErpanusi B IeJarorndeckoM o0pa3oBaHMU U
npodeccnoHaTbHOM Pa3BUTHU MEJaroroB CTAHOBHUTCS OJHOM M3 HEOOXOAUMBIX U
HEM30eXKHBIX 3324 peOPMHUPOBAHHS, MOJICPHU3AIMN CUCTEMbI 00pa30BaHUS BO
BCEM MHpPE, YTO BO MHOIOM CBSI3aHO TaKXKe C POCTOM HOMYJSPHOCTH,
BOCTPEOOBAHHOCTHIO COBPEMEHHOI 00pa30BaTENIbHON HACOJOTHH «00y4eHUE B
TeueHHe BCel Ku3HM». CIOXKUBILAsICA U pean3yeMasi IPOJ0KUTEIIbHOE BpeMs
B CHCTEME KHTAHCKOTO IeAarornieckoro o0pa3oBaHus MPaKTHKaA ee pa3deNeHus
OT CHCTeMBI TNPOGECCHOHANBHOTO pa3BUTHA yYHTENCH MpemsTCTBOBAA
3¢ GeKTHBHOMY MOBBIIIEHHIO KAU4eCTBA MEAArornyeckux kKaapoB. OmHAKO yXe B
kone XX B. B Kutae Hadanoch BCECTOPOHHEE M3y4EHHE BOMPOCOB WHTETPAIUU
CHCTeM, TIPOLIECCOB 00pa30BaHus 1 MPOQecCHOHATBHOTO pa3BUTHs neaaroros. C Tex
MOp 31eCh CIOXKHJICS ONPENCSIICHHBIN OMBIT HMHTErpalu MPOoGeCcCHOHATEHOTO
MeJarOrMIecKoro oOpa3oBaHUs U Pa3BUTHS Ha YPOBHAX M TEOPHH, M HMPAKTHKH,
KOTOPBIi TpeOyeT 0000IIEeHHS U OCMBICIICHHS.

Llenvy nccnenoBaHUS COCTOUT B TOM, YTOOBI IIPOAHATM3HPOBAB COCTOSHHE
TEHJCHIIMA HWHTETPallid B COBPEMECHHOM II€IarordueckoM OOpa3oBaHUM U
npodeccnoHanbHOM pPa3BUTHM TejaroroB B KwuTae, oxapakrepuzoBaTh ee
KJTFOYEBBIC XapaKTEPUCTUKU U 0003HAYUTH HAHOOJIee 3HAYUMBIE TIPOOICMBI.

Marepuansl TaHHOTO HCCIEAOBAHUS BKIIOUWIM HaydHble pabOTHl B
npoOJIEMHOM TMOJIE HMCCIIENOBaHMs (MPEHMMYIIECTBEHHO KHUTAWCKHX YYCHBIX),
JIOKyMeHTHI 00 oOpasoBanuu B Kwurae, yTrBepkKICHHBIE HAa TOCYJapCTBEHHOM
ypoBHe. [IpUMEHSIINCH CIIEAYIONIME METOMbl MCCICIOBAHUS: aHANM3 HAaydHBIX
TPYIOB, TOKYMEHTOB, PETIIAMEHTHPYIOIINX 00pa30oBaTeNbHyI0 NONMUTHKY Kuras;
M3y4YCHHE OINbITA WHTETPAllMd B CHUCTEME IEJarorHueckoro oOpa3oBaHus U
npodecCHOHAILHOM pa3BUTHH yuurtened Kuras, cunre3 u 06001eHHe.

Pesynomamvr  u  obcyscoenue. VHTerpaums B Ipo(eCCHOHATBHOM
MEeJaroru4eckoM 00pa3oBaHUM M MPO(ECCHOHATHHOM pPa3BUTHU IEAaroroB B
Kurae mnpenmycMmaTpuBaeT panuoHadbHOE M OOOCHOBAHHOE MPOEKTHPOBAHHE
Hesnel U CofepKaHus OOYUSHHUS Ha BCEX CTAIMAX MPOPECCHOHANTLHOTO Pa3BUTHU
MeJaroroB, COXPaHEHHE WX IPEEMCTBEHHOCTH, IEJIOCTHOCTH, ONTHMH3ALHIO
HCHOJIB30BaHHUs 00Pa30BATENILHEIX PECYpPCOB M CPEACTB OOy4EHHMs, CONCHCTBHUE
MOBBIIICHUIO ~ KAauecTBAa  YYHTENBCKAX  KaJpoB. MeCTHOE pPYKOBOACTBO,
YVUPEKICHHUS CHCTEMbI BBICIIET0 00pa30BaHMs, HHCTUTYTHI MPO(ecCHOHATBHON
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[IePEeTIOArOTOBKU IIKONBHBIX YUYHTENeH SIBISIIOTCS MONHONPABHBIMU YYacTHHKH,
CyOBeKTaMH JAaHHOW HWHTErpallld, MO-CBOEMY CIOCOOCTBYSl €€ pealu3alud B
MeJarornIeckoM 00pa3oBaHUU U POGECCHOHANEHOM Pa3BUTHH YUUTENIEH.

Ha3BanHass WHTerpauusi B OCHOBHOM OTPa)KaeTCs B HMHTErpalvM Leneit
00yueHHs, Yy4eOHBIX TIpOrpaMM, OO0pa30BaTENLHBIX YYPEKICHUH, KOTOpBIC
Y4acTBYIOT B MNpPO(ECCHOHATBHON MOATOTOBKE YUYHUTENEH, WX aTTecTalyd, a
Talkke B OLEHKE 00pa3oBaTeNbHBIX pecypcoB. OCHOBHBIMH  3aJadyaMu
MHTETpaliy B MEAaroruyeckoM 00pa3oBaHMU M NPO(ECCHOHATHLHOM DPa3BUTUHU
yunteneit B Kurtae B Onmkaiimiee Bpemsi OyAyT oOcCTaBaThbCs COJACHCTBHE
MPOIYKTHBHOMY  HpO(eCCHOHANbHOMY  OOINCHHIO,  B3aUMOJCHCTBHIO U
COTPYIHMYECTBY Ha BCEX CTaAUAX MPO(ECCHOHAIBLHOTO Pa3BUTHS NEJaroroB U
MEKAY pa3lHYHBIMU CYOBEKTAMH MNEJarorn4eckoro OoOpa3oBaHUs, YCHUICHHE
IIPEEeMCTBEHHOCTH LieNiel M COAepikaHusl OOpa3oBaHUs, IOBBHIIICHHE KadecTBa
npernoaBareliei, paboTaromKx B CHCTeMe MPo(ecCHOHATbHON TepenoAroTOBKU
YUHUTEEH.

3akmouenue. OCHOBHAs XapaKTePUCTHKA HMHTErPAlMM B TMEJArOrH4eCKOM
o0pa3zoBaHuU M NPO(HECCHOHATHHOM pa3BUTUM Henaroros Kurtae coctout B ee
HAMpPAaBJICHHOCTH Ha JIMKBUJAIMIO, COKpAIICHUE Pa3pbIBOB, JIAKYH B Mpolecce
npodeccnoHanbHON MeIarorniecKkoil MOAroTOBKY, a TAakKe Ha CTUMYJIHPOBAHHE
HEMPEePhIBHOTO MPO(HECCHOHATBHOTO Pa3BUTHS MeAaroroB. MHTerpamus Kak pecype
NOBBIICHUST ~ KAa4ecTBa  IEJarorudeckoro  oOpa3oBaHUs M Pa3BUTHUS
MPOCJICKUBACTCSI TPEUMYIIECTBEHHO Ha YPOBHIX Ieleld pabouux Mporpamm
Y4eOHBIX AMCIMIUIMH U 00pa30BaTeNbHBIX MPOTPaMM MOATOTOBKH YYHTEIbCKUX
KaZpoB, 0Opa30BaTENbHBIX YUPEKICHHH, AaTTECTallMd IEIaroroB W OIEHKH
00pa3oBaTeIbHBIX PECYPCOB, CPEACTB OOyYeHHs. YCTpaHCHWE U MUHHMH3ALHUS
mpobirem u TpoOesoB 0003HAYEHHOW HWHITPALUK TPeOYIOT AajbHEHIIEro
TEOPETHYECKOTO M IMITUPHUECKOTO UCCIICTOBAHHS.

KnroueBble cioBa: nedacoeuueckoe obpaszoganue 6 Kumae, xumaiickue
yuumensa, uHmezpayus, uHmezpayus 6 Ne0a20cUYecKOM — 00paz08aHulU,
unmezpayus 8 NPOPeccuoHATLHOM Pa3eumuy yyumenei
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