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Abstract. The article deals with grammatical means used by the
speaker to indicate the source of information when forming an utterance
whose purpose is to convey the information obtained in communicative acts
prior to a particular communicative act. It will be shown that these
grammatical devices, belonging to different departments of the language
system, are not fully characterized in the scientific and methodological
literature and, in particular, in the official documents regulating the teaching
of Russian to international students. For international students, using
grammatical means to indicate the source of information in the productive
language, for example, when writing a literature review for a master’s
thesis, poses a significant difficulty. However, it is possible to fill the
existing gap in the applied description of the language system (its fragment)
based on the research results in theoretical linguistics. In order to determine
the place of grammatical means of indicating the source of information in
the language system, the authors refer to the concept of communicative
grammar by G.A. Zolotova to the terms “focalization” and “means of
focalization” proposed within the framework of this concept. Following
G.A. Zolotova, the grammatical means of focalization are classified
according to the type of interaction between the model of the source text
and the chosen model for conveying information in the created literature
review. Considering the system of focalization in the Russian language
from the point of view of theoretical linguistics, the tasks of their study and
description are formulated from the linguistic-didactic aspect and
scientifically justified for language teaching.
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The most important goal of foreign language teaching is forming

communication skills. The use of a foreign language as a means of
communication is impossible without mastering a sufficient number of lexical
and grammatical units necessary for constructing an utterance — a tool for
fulfilling a certain communicative task. The description of communicative
tasks (intentions) and linguistic units corresponding to them is the basis of
normative documents regulating foreign language teaching.

One of the communicative tasks systematically confronted by the
participants of one or another communicative act is the transmission of
information previously obtained in a communicative act preceding a given
communicative act. This communicative intention is specified in different
forms in the state educational standards for Russian as a foreign language at
different levels' :

“A foreigner must be able to convey ... the content, the main idea of the
text read or heard” (from Requirements for Russian as a Foreign Language.
First level. General mastery of the language [5, p. 10]).”

“A foreigner must be able to:

(a) adequately perceive and understand educationally and professionally
relevant information from written and oral texts, process it and present it in
oral or written form.

(b) compose textual and oral works of the following genres: ... Abstracts,
summaries of various kinds, term papers, dissertations, reports, and scientific
communication (from the requirements for the second proficiency level of
Russian as a foreign language, taking into account a student’s professional
orientation [6, p. 28]).”

When forming an utterance based on the text of another, it is often
important for the sender of the message to draw the attention of the receiver of
the message to the source of information conveyed, for which the language,
including Russian, has special means. In the state educational standards, these

! The systematization of grammatical tools for the creation of literature review is understood
as an important task by foreign language teachers in various countries, see e.g. [1-4].
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means are described extremely sparingly: “Complex sentences with
conjunctions ymo, ymoobul, Kax, saKkodwl, au (B cmamve coobwaemcs, umo...;
Bo emopoii uacmu onucwieaemcs, kak...). Indication of direct speech
(quotations) and indirect speech. Indication of the source of information”
(from the description of the content of language skills in the requirements for
the second level of mastery of Russian as a foreign language, taking into
account the student’s professional orientation [6, p. 33]). In fact, the standard
proposes a formulation of a communicative task instead of a description of
lexico-grammatical material that can organize an utterance for implementing
this communicative task.

Meanwhile, the system of syntactic means “for expressing the source of
knowledge underlying the message” in Russian is very extensive [7, p. 33];
see also [8]. The detailed presentation of these means in describing the
content of language competence in normative documents can prevent possibly
incomplete, inaccurate reproduction of this language material in textbooks and
teaching materials for Russian as a foreign language.

As is well known, to correctly determine the composition of the language
material necessary for the implementation of the communicative intentions
declared in the educational program, it is necessary to resort to theoretical
linguistics [9, p. 9]. In the linguistic studies of the Russian language, the
constructions of which the focalized statement is an integral part are singled
out and characterized in detail by G.A. Zolotova'.

When adding references to the source of knowledge underlying the
message to a sentence that “contains this or that information about objective
reality”, Prof. Zolotova calls the sentences a focalization. However, the
constructions “have a second structural and semantic plan that refers to the
subject, the ‘author’ of perception, who establishes or evaluates the
phenomena of reality, and sometimes also to the nature of perception” [7,
p. 263], she calls focalization constructions.

! In her study (1971), Professor Zolotova notes how unfortunate it is that Russian is not an
international language of science and how this fact leads to many profound and informative
works by researchers from other countries going unrecognized. This can be seen in the
comparison between the extensive work of G.A. Zolotova on complex syntactic structures and
the indication of the source of information and the more recent work of Professor Hyland and
his colleague from Hong Kong [1].
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G.A. Zolotova has shown that the properties of the focalization
construction and the features of its organization directly depend on the
constructive possibilities of the focalization tool chosen by the speaker — this
is another reason that explains the need for a detailed description of the
grammatical tools of focalization in order to teach their practical use.

In the work of Prof. Zolotova, three types of focalization constructions
were identified [7, p. 263-278]:

1. The focalizing model is attached to the focalized model, with no
interaction between the models (their structural change). For example, this
type of focalization is observed when the following is used to indicate a
source of information:

(a) the structure of a compound sentence — in this case, the reference to
the “author” is expressed in the form of a main clause, in which the focalized
model takes the position of a subordinate clause:

B. Benunckuii 6 peyenzuu na “Pumopuxy” A. Kowanckozo nuwiem no
10800y 6eCcCol3HOI KOHCMPYKYUU C YCTI06HBIMU OMHOUWEHUAMU, YO A
dopma “npowe, aecue u nyuwe”’ cowsnou (3oaomosa I'A. Beccorwsmuvie
CIIOJICHBIE NPEONONCEHUS. C MOYUKU 3PEHUsI eKCma);

H.C. IIocnenos nodvimodicusaem, 4mo oowuM npusHaKom Oeccor3HvIx
CHLOJICHBIX KOHCIMPYKYULL CILYHCUM HENOCPEeOCMBEHHAsL 83AUMOCEA3AHHOCTb
cooepoicanus  6x00awux 6 ux cocmas npeonodxcenutt (3onomosa I.A.
beccorsnvie cnosicnvie npednodicenusi ¢ mouKy 3peHus mexcma);

(b) introductory constructions that form the focalization model:

Ecnu, Kkak cnpasedonueo nonazarom aemopvl 21debl, MAKCUCHbIE
OMHOUEHUST PA3HOBPEMEHHOCTHY / OOHOBPEMEHHOCIU XAPAKMEPU3YIOm C653b
8 NOMUNPEOUKAMUBHOM KOMNAEKCe, MO MONCHO BCHOMHUMb, UMO 8peMsi —
JUWb 00HA U3 NPEOUKAMUBHBIX KoMnonenm, no B.B. Bunozpaoosy, napsoy c
MOOanbHOCMbIO U nepconanvrocmoio (3onomosa I A. K sonpocy o maxcuce);

Ihwkun ons Bunoepaodosa 6vin, no cnosy /I.C. Jluxaueea, ‘“nobumvim
eepoem” uccredosanuti. K npobremam ananusza mexcma (3onromoea I'A.
B.B. Bunoepaooe 6 pabomax o Ilywxune).

(c) Synthaxemes with the meaning of the focalizer and the focalizer with
a possessive-locative connotation that are formally included in the structure of
the focalized clause but do not enter into collocations with other forms that
form the pattern clause." [7, p. 98-99]:
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Mna  Tumupsazeea rax Quszuonoea pacmeruti OCHOBHOU HAYUHOU
npobremoil  6bLI0 U3YUEHUE NPOYecca YCBOEHUs. 3eleHbIM PACTeHUeM
yenepoda noo GIUAHUEM JSHEpIUU CONHEYHbIX Jyuell, m. e. npoyecca
domocunmesa (Paxumun [O.B. Hamamu K. A. Tumupszesa);

B mo epema xax y Hviomona [focalizer| onuna cnexmpa npegviwiana
wupuny 6 nams paz, y JIokaca onuna ovina 60be WUPUHBL TUUDL 8 MPU C
nonosunou pasza (@umunnos M.M. Hcaax Heromon. E20 dcushb u HayyHas
OesmenbHOCMb);

3amemum, umo mepmunom maxcuc y P. HAxoocona u A.B. Bonoapxo
[focalizer with a possessive-locative connotation]' nazean useecmmuiii npusnax
O0O0HOBPEMEHHOCIU OO0  NOCIe008aMENbHOCIY  OeUCMBULl  21A20MbHO20
npeouxama u 0eenpudacmusi (NOMom U Opyeux noaynpeouUKamusHolx 060ponos)
8 pamkax 00Ho2o npeonodicenus (3onomosa I A. Pycckuii enacon ¢ cmpyxkmype
mexcmay);

U 6edb on yenvlii ek gce maxou-mo Ovll: 0eHbeU — eMy CONoMd, OPosa
kakue-mo (Cyxoso-Kobwviiun A.B. Ceaovba Kpeuunckoeo).

2. The focalized model is integrated into the focalizing model (in a simple
sentence). This model interaction is most evident when reporting verbs serve
as the means of focalization. That is, verbs of speech-thought-action, through
which the modus frame revealing the position of the subject of speech-thought
in relation to the dictum content of the statement, is made explicit [12, p. 75].

Two factors determine the nature of the transformation of the focalized
model:

a) the construction abilities of the reporting verbs: kmo? ommeuaem umo?
(B. n.), kmo ykazvieaem Ha umo? (na + B. n.); kmo? cyumaem umo? (B. n.)
uem? (T. n.); kmo? nuwem o uém? (II. n.) / o uém? (Il. n.) kax o uém? (Il. n.)
uop.;

b) For example, when you focalize a typical model “subject and its
quality,” the case forms of the subject and predicate of the basic model are
changed according to the requirements of the focalizing construction:

Credyrowyio 3adauy [the predicate of the basic model is in the accusative
case] Bunozpados euden ¢ cucmemamusayuu [the subject of the basic model
is in the “B” + prepositional case:] «peuesbix edunuy, KAk Munos, 0OHOPOOHbLIX
Gopm__cnosecrou komnosuyuuy (3onomosa I'A. B.B. Bumnoepados u
nepcnekmuebl punono2uu);

[T}

" For more details on the distinction between the meanings of the syntaxeme “y” +
genitive case, which is considered a “proposition of focalization”, see [10], [11, pp. 106—107].
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Ilpog. JI. A. bByraxoeckuii maxaice, gcned 3a /lenvoprokom, 803600um
amy_ copmy [the subject of the basic model is in the accusative case]
npowedwe2o K _noseaumenviomy Harkiowenuto [the predicate of the basic

€6 90

model is in the “xk” + dative case] (Buwnozpados B.B. Pycckuil A3bIK.

Tpammamuueckoe yuenue o cioge);
Kniouom [basic _model predicate is in the instrumental case] &

apxumexmonuke mexcma B.B. Bunozpados cuuman ‘“oopas [the subject of
the basic model is in the accusative case] asmopa” <...> (3onomoea I"A.
Kommynuxamusnuie pecucmpol peuu 6 KoMnosuyuu mexcma).

When we focalize models with other typical values, the basic model
undergoes a transformation “that converts a subordinate clause (in a

propositional context) into a predicate name.” [13, p. 317]. The syntactic
derivation implies a nominalization of the predicate of the basic model, which
causes a change in the case form of the subject and, if necessary, of the object:

Cymmupyss udeu npedwecmeennuxos, E.B. Iladyuesa ommeuaem
B03MOJICHYI0 MHO203HauHOCcmb [substantive from an adjectival predicate in the

accusative case] wwiokymusnozo npednasnauenus [the subject of the basic

model in the genitive form] npednoowcenus (3oromosa I'A. O nymsx
CUHMAKCUYECKUX UCCIe008AHULL);

Jlanee, on [Timiryazev] ycmanasnuseaem onpeodenennyio 3a8UcUMOChib
[substantive from a verbal predicate in the accusative case] xumuueckoeo

Oeticmeus [the subject of the basic model in the genitive form] om
nanpsiicenus ceema  (Kpawenunnuxoe @.H. Kiumenm Apradvesuy

Tumupsszes);

On [Macer-Prinsepu] ne commuesanca s npoucxoocoenuu [substantive
from a verbal predicate in the “6” + prepositional case] scex amux men [the
subject of the basic model in the genitive form] uz xzopoguira leamve u

Kasanumy (Tumupsizesé K.A. Cnekmpanvuuiii aHaiu3 xiopouia).

3. The focalized model includes the focalizing model (in a simple
sentence). This kind of interaction between the focalized and the focalizing
model is described by G.A. Zolotova on the example of sentences in which
the reporting verb is used in passive form as a means of focalization. In this
case, the basic model (the focalized model) also undergoes transformations
determined by its typical meaning. However, the different interaction between
the focalizing model and the basic model is reflected in the different case
form of these models: the subject of the basic models with the typical
meaning “subject and its qualification” is used in the nominative case, while
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the subject focalizer in the focalizing model is in the instrumental case.
Models with another typical meaning in the nominative case have a predicate
name (the result of the transformation of the predicate of the basic model):
Keaopamypa [the subject of the basic model is in the nominative case]
cnodicHvIx  Kpusvblx ceooumca Hwromonom [subject-focalizer is in the
instrumental case] x keadpamype craeaemvix (Basunos C.U. Hcaax Hviomon);
To-6uoumomy, 6csiCOBOKYNHOCHb OPEBHUX CAABIHCKUX NUCLMEHHBIX
namamnuxos [the subject of the basic model is in the nominative case] <...>
paccmampusaemcs Jlomonocosvim [the subject-focalizer is in the

instrumental case] xax nucomennocms Ha «OpesHeM CAABIHCKOM S3bIKe»

(Yenenckuii b.A. M.B. Jlomonocoé o coomuowenuu yepKoSHOCIABIHCKO20,
OpesHepyccKo20 U “0pesHecagancKoeo” A3bIK06 (Ha mamepuaie e2o 3anucKu
0 AJIL Hlneyepe));

Tenoenyuosnocms [the substantive from an adjectival predicate in the

nominative case] ymeepacdenuii [the subject of the basic model is in the
genitive case] Ha36aHHbIX UCTMOPUKO8 MO020a euje Oblia C 20peubio U eOKOoll

uponueun evicmeana Muxaunom Bacunvesuuem Jlomonocoswvim [the object-
focalizer in the form of the instrumental case | <...> (Tlopgupudoe H.I.
lpesnuii Hozopoo. Ouepru uz ucmopuu pyccroui kynomypol XI—XV 6s.).

G.I. Rozhkova has repeatedly emphasized that the methodology should
be understood as “dependent on and derived from the whole system of the
Russian language” [14, p. 9]. The interpretation of the syntactic properties of
sentences in which the modus and dictum models interact, proposed by
Professor Zolotova, and the systematization of the lexical and grammatical
means of designating the source of information allow us to formulate and
scientifically justify the tasks of studying and describing the above fragment
of the language system for methodological purposes. It seems possible to
outline two main directions of the applied work:

1. First, the teacher of Russian as a foreign language must prepare a list
of lexical and grammatical means of indicating the source of information in
normative documents. This should be done based on the language system and
research results in theoretical linguistics. It is also necessary to justify the
distribution of means of focalization in normative documents according to
different levels of language proficiency.

2. Second, it is necessary to characterize the working methods
(presentation, exercises, techniques of speech introduction) to the
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constructions of focalization that teacher-practitioners can use in developing
textbooks for Russian as a foreign language.

It is obvious that introducing new methods into teaching Russian as a
foreign language should be gradual and build on already learned material [14,
p- 27]. From this point of view, the first ones that should be introduced are the
means of focalization that do not require structural changes to the models they
connect, i.e., they are used in constructions of focalization of the first type. These
means are listed above. For a correct linguodidactic description of these means
related to the source of information, a number of problems have to be solved:

1. It is necessary to investigate possible semantic differences between
syntaxems with the meaning of focalization with locative connotation and
syntactic contexts in which these forms are used. It is necessary to work
thoroughly on the methods by which these prepositional forms can be
presented to a foreign audience — in particular, to avoid their confusion with
homonymous syntaxemes, for more details, see [15, pp. 199-201].

2.1t is useful to conduct a similar investigation with respect to
introductory constructions such as ¢ mouku 3penus + genitive, no + dative,
coenacno + dative, in order to understand whether they can be introduced as a
list, as absolute syntactic synonyms, or whether the context of the use of each
of the constructions should be specified.

3.0ne of the main tasks in characterizing complex sentences, the
structure of which can be used for focalization of a message, should be the
formation of a list of reporting verbs, impersonal predicative words beginning
with “0” and occupying the position of a predicate in the main clause. It is
necessary not only to select the most frequently used lexical units but also to
find out the semantic differences between them. It is obvious that
H.C. Ilocnenos nuwem, umo... is not the same as H.C. [locnenos
oonapyxcun, umo..., or H.C. Ilocnenosy uzeecmno, umo... is not the same as
H.C. Ilocnenosy acno, umo.... When speaking about the semantic differences
between reporting verbs, one usually refers to the nuances of the modus
meanings contained in the modus framework formed by these verbs. Based on
the analysis of these modus meanings, G.A. Zolotova elaborated:

a) Qualifying Focalization — Focalization models “that contain an evaluation
of objects or phenomena, or reveal the content of concepts.” [7, p. 265];

b) Perceptual focalization [7, p. 272];
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c) Recognition focalization — in these sentences, focalizing models
interact with basic models by “reporting the feature of the object recognized
by the subject of the focalizing model” [7, p. 274].

Professor Zolotova’s paper lists verbs that can be used in the modus
framework with qualifying focalizations, perceptual focalizations, and
recognition focalizations. Here are some examples:

a) Ou [Yablochnikov] nucan, yumo «pycckas ceeua 6 xopomroe epems
PACNPOCMpPAHULAce no ecemy mupy, oouos uz Iapuoca 0o 0eopyos waxa
nepcuockozo u kopoas Kambooocu...» (Beiimxoe @. Pycckuil ceéem);

Paccyacoasn no ananozuu co 36ykom, Horomon nonazaem, umo 3¢upHuie
KOeOaHust OMAU4Qiomesi no Geiudune, Ho He no cxkopocmu (Basunog C.H.
Hcaax Hviomon);

..Ewe noonexcum commnenuio (ocobenno nocie - nocieoHux
uccnedosanuti Lllynka u Mapxnesckozo), npunadnedcam Jau Imu JUHUU
2NABHOMY COCMABHOMY HAYANLY XAOPOPULA UMU KAKOMY-HUOYOb U3 €20
npooykmog pasnodicenus (Tumupsizee K.A. Kocmuueckas ponv pacmenis),

0) Eoceoneeno mvi euoum, xax Coanye u Jlyma nossusiiomcs uz-3a
20pU30OHMA, ONUCLIBAIOM HA Hebe Oyeu U CHOBA MPAYYMCA 3a 3eMiuio
(Benuxosuu 3. Cnop o 3emue);

6) Bonvma omkpwin, umo 08a pasHvix Memania npu NpUKIAObIGAHUU K
A3ZBIKY @bl3bI8aAOM KUcCavlll 6Kyc (Baaoumupos C. Pooicoenue 08yx nayx);

B pesynomame okazanoce, umo medncoy uxc-nyuamu u gpocgopecyenyuetl
Ha camom Oere Hem Huxaxou ces3u (Hewaee H. Omkpoimue
PaAoUoaKmueHoCmuL).

These few examples already show that some reporting verbs merely denote
the source of knowledge underlying the message. In contrast, others are
semantically more complex: They not only indicate the source of information
but also contain other mode meanings: Evaluation, an emotional attitude of the
speaker towards the message presented in the dictum part. Reporting verbs
should be carefully and thoughtfully grouped in textbooks and study guides so
that international students can select the correct lexical unit from the list'.

' A similar problem arises when studying other foreign languages. For example, an article
about English reporting verbs in a foreign class says that international students do not see the
semantic nuances of reporting verbs [16, pp. 33, 45]. See also [17, 18].
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The examples also show grammatical problems, which, on the one hand,
are not specific to focalized constructions, but on the other hand, must be
taken into account when presenting and practicing these constructions. These
are:

1) the grammatical construction of the predicate of the focalizing model
with an indefinite-personal focalizer (Cuumarom, umo..., oxazanoco umo...);

2) the possibilities of syntactic synonymy: the formation of the predicate
of the focalizing model with the help of the compensator verb and the
derivative of the reporting verb in the corresponding case form (Hesromon
npeononoscun, umo... — Hoiomon evickazan npednonoscenue, 4umo...).

Structurally focalized constructions of the second and third types are
more complex and will be considered in the next section. To describe these
constructions from a linguodidactic point of view, you need to do the
following:

1. Outline the rules for transforming the basic model in interaction with
the focalizing model (for teaching purposes); point out possible difficulties
that students might encounter (especially those caused by the characteristics
of the student’s native language);

2. Determine the construction potential of the reporting verbs (i.e., the
case structure of the interacting models of modus and dictum with a given
reporting verb). From our point of view, for this task, it is useful to refer to the
appendix “Verb Combinations” compiled by G.A. Zolotova in the “Syntactic
Dictionary of the Russian Language” [10, pp. 351-375].

When introducing grammatical means of message focalization within a
new educational level, it is important to follow the principle of systematic
learning.

Both the teacher and the student should combine new and already learned
means of focalization in a paradigmatic way when “different branches of the
linguistic system solve the same problem — the expression of subjective
meanings” [15, p. 204.

Above, we discussed examples of message focalization where the author
and the author of the literature review are not the same. The B2 language level
defined in the educational standards includes the ability of students not only to
understand and analyze the work of others but also to write their scientific
texts, such as coursework, dissertations, and scientific communications.
Achieving this requires specific analysis from a language teaching and
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learning perspective, including focalization constructions where the speaker
and author are the same person. This is called the metatextual use of
focalization, where the author is also the commentator of the text [19, p. 404].

3ameuy, umo ucnonv3yemcs >mom MEPMUH 6 PAHLIX CMBICAAX. )
A.B. Bondapko peub udem 0 3HAYEHUSX SPAMMAMUHECKUX Kamezopul, a 6
“Kommynuxamuenoti epammamuxe” 3mo 0000weHHble 3HA4eHUs Hacmell
peuu u ux nookiaccog (3onomosa I.A. Ilpobnemsr epammamuru pycckozo
2nazona);

Ha moui 632120, mounee Ovl10 Obl 6 5MOM mMpyoe HA38aHUE NONel He
DYHKYUOHATLHO-CEMAHMUYECKUMY, a4  KAMEe20PUAIbHO-CeMAHmMU4ecKumu
(3onomosa I A. K meopuu nos 8 a36lK03HAHUL).

It is obvious that special attention should be paid to these constructions in
language textbooks and teaching materials for non-native speakers of Russian.
However, for effective teaching, it is also important to consider the context in
which they are used in an applied pedagogical language model [20].

In conclusion, we would like to say that understanding the linguo-didactic
perspective of focalization constructions, which are not yet fully described in
the literature, while relying on a language system, is crucial for effective
teaching of these materials to non-native speakers and for successful mastery
of the materials by students.
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ONMUCAHUE TPAMMATUYECKUX CPEACTB YKA3AHUA
HA UCTOYHUK WHOOPMALINK B PYCCKOM A3bIKE
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AHHOTanus. PaccmaTpuBaloTcs rpaMMaTHIecKUe CPENCTBA, KOTOPHIC
HCTIOJIB3YIOTCS TOBOPSIIUM JIJIsi 0003HAYCHHUST UCTOYHUKA WHPOPMALIUU TIPU
OpraHu3allMd BBICKAa3bIBAHMS, LEJb KOTOPOrO — Iepelnada CBEIEHU,
MIOJIYYEHHBIX B KOMMYHUKATUBHBIX aKTaX, MPEALIECTBYIOIIUX KOHKPETHOMY
aKTy KOMMYHHKamud. [lokazaHo, YTO 3TH TpaMMaTHYECKHE CpEICTBa,
MIpUHAJICKAIIUE PA3HBIM OTAENaM CHCTEMBI SI3bIKa, HE OXapaKTepPU30BaHBI
B IIOJIHOW Mepe B HAyYHO-METOAWYECCKON JIMTEpaType W, MPeXIe BCero, B
HOPMATUBHBIX JOKYMEHTaX, PErJIAMEHTUPYIOLUX O0y4YeHHEe HHOCTPAHIICB
pycckoMy sI3BIKYy. Mexay TeM Ui WHOCTPAHIEB HCIIOJIB30BAHHE
rpaMMaTHYECKUX WHCTPYMEHTOB YyKa3aHUs HAa UCTOYHUK HH(OpMAIu B
MIPOAYKTUBHON pedd, HApUMep, NMPH HANHCAaHUH 0030pa JIUTEpaTyphl B
MarucTepckoil JuccepTaiuy, NPeACTaBiIsAeT 3HAUUTEIbHYIO TPYIHOCTD.
BocnonHnTh cymecTByOmmiA mpoden B MPHUKIATHOM OIHCAHUHA CHUCTEMBI
si3bIKa (ee (pparMeHTa) MOXKHO, OMHMPAsICh Ha PE3yJIbTaThl €€ UCCICIOBAHHUS
B TEOPETHUECKOW JIMHTBHCTUKE. [ onpeaeNeHusT MecTa rpaMMaTHYECKIX
CPEICTB yKa3aHHs HAa HUCTOYHUK HHMOPMAIMM B CHUCTEME SI3bIKA aBTOPHI
oOpamaroTcs K KOHIENIMH KOMMYHHKAaTHBHOW Tpammatuku [.A. 3oio-
TOBOH, K TPEMIOKEHHBIM B paMKax OJTOH KOHIETIMH TOHSITHIM
«aBTOpHU3aLUs», «CpelacTBa aBTopuzauuu». Bcenex 3a I'.A. 3omoroBoit
rpaMMaTHYeCKUE  CPEICTBA  aBTOPH3AIMK  KJIACCH(DHUIUPYIOTCS B
3aBHCHUMOCTH OT XapaKTepa B3auMOJICHCTBHS MOJCIH U3 TCKCTa-UCTOUYHUKA
Y BBIOpaHHOW MOJeNH mepeaadn HHHOPMali B CO31aBA€MOM BTOPHYHOM
tekcre. [Ipu paccMOTpEeHUMH CUCTEMBI CPEJICTB aBTOPHU3ALMM B PYCCKOM
SI3BIKE C TIO3UIUI TEOPETHUUECKON JMHTBUCTUKHA GOPMYIUPYIOTCS ¥ HAYTHO
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000CHOBBIBAIOTCS 3agayl HUX HWU3YYCHUA W ONHCaHHUAd B  JIMHI'BO-
JUITAKTUYCCKOM acCIICKTEC, B LECIIAX O6y‘ICHI/I}I A3BIKY.
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