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Abstract. Introduction. The article is devoted to the modern methods
for teaching the vocabulary of language for “Philology: Linguistics &
Literary Studies” Major and considers two methods tested in practice — the
Integrative and the Associative. The Integrative Method is related to the
multi-channel presentation of the teaching material and shows its organizing
principles. Such a program is based on a listening course using only
authentic lecture fragments. The lecture glossaries, which serve as a basis
for revising the main patterns of Russian pronunciation that are difficult for
foreigners, also expose the content of the discipline. The result is a compact,
multipurpose course that covers phonetics, accentuation, rhythmics,
vocabulary, grammar, logic, composition, rhetoric, analysis of spoken and
written texts, and speech development. Since the typology of tasks for each
lecture is extensive and reproduced in the course several times, students
have the opportunity to look at each topic from different angles and
understand its unity and contradictions.

The Associative Method aims to anchor large amounts of specialized
vocabulary in the students’ memory. The operative activity of the students
is connected with close, distant, and complicated associations to a stimulus
word from the lecture lexicon.

The goal of this article is not only to describe the teaching material
presented in integrative and associative forms but also to present various
concrete ways in which students acquire knowledge and skills through the
process of similar training courses.

Materials and Methods. The main research method was a comparative
analysis of real and hypothetical ways of combining different goals, tasks,
and types of speaking activities within a unified training course for teaching
Russian as a Foreign Language.

Results and Discussion. It was found that the goals and tasks of
forming competencies, different in their essence, are compatible in a unified
training course. Listening as a type of speaking activity can be the basis for
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such a course. The mental actions practiced in the discussed three-part
training complex (extracting information from different sources offered on
different wvehicles, comparing phenomena, recognizing the essence,
composing a whole from different elements, formulating general and
specific problems, and estimating aspects of the problem) constitute a
certain way of thinking necessary not only for students of Philology
(Linguistics & Literary Studies) but also of other specialized fields.

Conclusion. Integrative and Associative teaching courses provide a
holistic system that engages students in mental and speech activities
simultaneously. In this way, accelerated formation of dominant,
professional communicative competence is achieved.

Keywords: russian as a foreign language, integrative method,
associative method, vocabulary teaching, philology major
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Introduction

The term integrative is usually understood in two senses: 1) correlated in
meaning with the noun integration; 2) holistic [1].

In modern linguistics, the term integrativity, we daresay, is used more in
the first sense, referring to the formation of interdisciplinary competencies
(especially as a result of mastering the so-called interdisciplinary courses), as
can be seen in [2]. In the same sense, it is used in pedagogy when referring to
the so-called teamwork among students, for example, in [3].

Part 1.
1. Aims of the integrative teaching

Integrative teaching, especially of a foreign language, is multipurpose.
It contributes to:

1) combining knowledge and skills from different sources (sciences or
disciplines), e.g., studying Geography and English, Russian Art History and
Russian;

2) developing in students’ conscience the algorithms of applying these
skills under different settings (in different environments, as, for instance, the
skill of finding the contradiction: on the word level — antonyms, on the word
combination level — descriptive predicates, on the microtext and text level —
different authors’ attitude towards one and the same problem);
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3) students’ using conflicting information in written and spoken speech
(e.g., in linguarethorics);

4) students’ developing the ability to understand the nature of a
phenomenon, the author’s position, and the meaning of language units
extracted from the context, even when the text contains a high proportion of
unfamiliar words;

5) creating the ability to combine heterogeneous information, both
theoretical and practical (graphics, numerical one), and the habit of correcting
perception flexibly.

In other words, Integrative Teaching is designed to help students combine
traditionally autonomous areas. Interdisciplinary cognition promotes higher-
level thinking and helps students understand the links between different
subjects. This is more advanced than focusing on a narrow area or single
(sometimes conventionally limited) discipline.

Interdisciplinary teaching helps students develop a way of thinking
relevant to the modern world. As far as the method reveals the internal links
between phenomena, the areas of study thus do not look unrelated.

The Moscow Institute of Philosophy, Literature, and History and the
Institute of History, Philology, and Philosophy of the Siberian Branch of the
Russian Academy of Sciences are examples of institutions that take an
integrative approach to knowledge.

As for a discipline such as “Russian as a Foreign Language,” there have
been attempts to combine various aspects of learning: a) grammar and
vocabulary; b) syntax and listening comprehension; ¢) grammar and various
aspects of general humanities knowledge, and some others.

However, it is more common to teach these topics separately, such as
phonetics, intonation, vocabulary, and grammar.

In this discussion, we will focus on how to teach vocabulary in Russian
as a Foreign Language.

II. Traditional vocabulary course for Russian
as a Foreign Language (RFL)

Vocabulary is essential for international students to develop
communication skills in Russian, so it is an important focus in RFL courses.
At Lomonosov Moscow State University and other Russian universities,
vocabulary is often taught separately. In this discussion, we will consider two
well-known vocabulary courses used at Moscow State University and
examine the teaching materials they offer.
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The vocabulary textbook by E.I. Amiantova and LP. Slesareva [4] was
designed to analyze Russian word usage’s most challenging aspects, including
typical mistakes made by international students when using lexical units.
L.P. Slesareva, a lexicologist of RFL, organizes the relevant vocabulary
material into lexical-semantic groups (LSG) as a method for teaching
vocabulary.

According to L.P. Slesareva, a lexical-semantic group “usually refers to a
group of words that are closely related in meaning” [5, p. 139].

She also considers the lexical-semantic group as a linguistic reality, a
network of words that have the same grammatical status and are connected by
similar meanings. These meanings may include synonymy, hyponymy,
hyperonymy, and other types of semantic relationships. The lexical-semantic
group may also include antonyms. The amount of material presented in the
LSG may vary at different stages of learning.

The authors of the textbook include regularly used word combinations,
not just single words, in the LSG. This helps avoid problems students may
have due to differences between Russian and their native language. For
example, a word in Russian may have a different number of meanings than
the same word in the student’s native language, or the words may not be exact
equivalents due to the cultural and linguistic peculiarities of different
languages. The textbook takes these potential difficulties into account.

The edition uses a communicative approach and includes several games,
such as interviewing a celebrity or writing a newspaper article using the new
vocabulary, to teach the material. These game elements are integrated into the
lesson and not separated from the main topic and teaching material. This
approach helps to reduce the negative impact of student errors.

The textbook by I.P. Kuzmich and N.M. Lariokhina [6] emphasizes
grammar more than the previous textbook. It focuses on the differences in
syntactic models used to form the specific meanings of verbs. The textbook
includes a large section, “Different Models — Different Meanings,” which
deals with verbs with multiple meanings expressed by different syntactic
models of verb regulation. The authors do not aim to create an LSG or other
organized groupings of vocabulary units.

This textbook covers various topics, from everyday things to scientific
ones, and versatile styles are examplified.

It is worth noting that the textbook reveals how different types of
vocabulary units can be used in different sentence structures. This edition is

64—
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intended for language learners at A2 and Bl levels and contains simpler
examples than the first textbook analyzed.

III. Integrative vocabulary course in RFL: special language
for the field of Philology

Many well-known researchers, including E.I. Motina, G.I. Rozhkova,
O.D. Mitrofanova, E.I. Amiantova, LP. Slesareva, G.A. Bitekhtina, A.L. Gor-
bachik, N.A.Lobanova, G.I. Volodina, N.M. Lariokhina, M.N. Nayfeld,
V.V. Dobrovolskaya, L.P. Klobukova, T.M. Balykhina, L.V. Farisenkova, etc.,
have dealt with teaching Language for different Majors.

The study has been going in different directions: The goals and aspects
are specified, as in [7], and strategies are developed to teach international
students to read authentic texts in scientific language style [8, 9].

The RFL program at Lomonosov Moscow State University has been
expanded to include an audio course teaching specialized vocabulary for
Language students.

This decision was made for several reasons. Listening comprehension is
not given enough attention in the current course. Both first and second-year
Ph.D. students in the study program for international Ph.D. students at the
Philological Faculty of Lomonosov Moscow State University [10] have only
two hours per week for listening comprehension (mainly phonetics).

In some other countries, such as China, students get only two hours per
month to listen to TV and radio news. This may be why Chinese students at
Lomonosov Moscow State University have difficulty understanding questions.
Though they cannot yet “hear” well, students at the university must
immediately start listening to lectures in their field of study. This has
prompted university lecturers to develop new, comprehensive training courses.

Integrative teaching is an important aspect of foreign language teaching.
It involves using real-life situations to teach the language and develop
students’ professional skills. Many language programs are divided into
“teaching aspects” to present the material and facilitate aspect-based
implementation of the curriculum.

Linguadidactic aspect bundles typically include grammar + vocabulary,
grammar + speech development, or vocabulary + speech development. The
term “integrativity” also refers to the idea of teaching a complete course that
encompasses different aspects of language. In the context of teaching
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vocabulary in RFL courses, the use of a new three-volume work published by
Lomonosov Moscow State University can be helpful.

The first part of the textbook by O.K. Grekova and E.A. Kuzminova [11]
was published in 2010 and has been widely tested. In 2020, the second and
third parts of the complex, titled “Listening to lectures on Literature Theory”
[12] and “Listening to lectures on Literature History” by E.V. Baldina,
0.K. Grekova, A.S. Evtihieva, and others were published. These books come
with CD-MP3s [13].

The three textbooks teach listening comprehension to international students
in their respective fields of study. The first textbook is aimed at Philologists of
Language, and the second and third at Literary Studies Philologists and
specialists in the Histoty of Russian Culture. These textbooks are part of a
program for training international students at Russian universities and are closely
related to the master’s program “Russian Language and Culture in the Modermn
World” [14]. A wide range of tasks and exercises has been worked out by the
authors of the first book, while the second and third textbooks have their own
specific features.

The last two textbooks contain instructions for listening to lectures and
cover topics from Literary Studies and the History of Culture. Experienced
professors gave these lectures at the Philological Faculty of the Lomonosov
Moscow State University and the Gorky Institute of World Literature of the
Russian Academy of Sciences. The goal of the teaching materials is to help
the foreign audience develop the ability to recognize, understand the
professional scientific speech flow and adequately reproduce new information.

The first part of each textbook provides a short course in Russian
pronunciation, focusing on the oral speech aspects, the most challenging for
the RFL students. These include the types and degrees of reduction, certain
morpheme positions, the arrangement of sounds within and between syllables,
the features of the Russian phonetic word, situations of iotation, and various
phenomena related to voicing and voicelessness. The material in this section
is based on the language units of lectures to be discussed and emphasizes
correct terminology pronunciation. The exercises in the first book also include
40 common verbs with the suffix -uposa- and borrowed stems that are
difficult to pronounce and linguistically problematic. These verbs are
accompanied by symbols that clarify their pronunciation and illustrations of
their usage, summarized in a reference table. This part of the manual is
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designed to help students develop the ability to accurately match the words
they hear to the words they read and pronounce.

The second part of each textbook consists of authentic lecture fragments
divided into smaller sections for classroom listening and discussion. This part
of the textbook takes the form of a workbook, which has been used effectively
in teaching RFL for many years. Its special features are explained in more
detail below.

What makes these textbooks a tool for integrative learning?

1) Students learn the lexical units of each subject — both terminological
and non-terminological — in a short course on Russian pronunciation, with
which each textbook begins.

2) Each lecture fragment is first listened to and then repeated in the
“Listen and repeat after the speaker” task. After that, the topic is discussed in
more detail while working on the tasks. This procedure helps students
associate the sound of a word with its visual appearance, which enables them
to pronounce it correctly while paying attention to accentuation.

3) They teach students how to gather information from various sources
and incorporate it into their own statements, for example, in tasks such as “Is
the definition of the term sufficient? Is the material in the excerpt sufficient
for students to understand? If not, in what part of the lecture would you
include this additional material?” Through this process, students learn to
reorganize the text, restructure the logic of the arguments, and analyze the
accuracy and completeness of the expression of ideas.

4) The materials introduce students to the concept of content redundancy
by asking them to reproduce a fragment of the lecture in an extremely concise
form (2-3 sentences) and to expand the fragment of the lecture with an
introduction, a conclusion, and an explanation of the lecturer’s ideas. The first
form of this task is usually more difficult.

5) They teach students to combine textual and numerical material by
extracting numbers from what they hear and interpreting them in context (e.g.,
in tasks such as “What is behind the numbers given and where is the possible
place of the numerical material in the lecturer’s arguments?”).

6) They teach students to use various logical mechanisms, e.g.,
conjunctions, disjunctions, identifying arguments, and drawing conclusions
based on the lecturer’s words.
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7) They teach students how to analyze and construct an argumentative
text.

8) They teach students to anticipate and understand new information by
giving them tasks such as “What comes next in the textbook? Name the
possible options.”

IV. Linguadidactic features of an integrative course:
a typology of tasks

Tasks to improve auditory memory:

~ at the word level

a) The subject-terminology series.

Read the list of terms. Cross out the terms that are not mentioned in the
first parts of the lecture.

HI/IKTyM, MoAaycC, MpCAUKATUBHAadA CAWHUIIA, MTOMJICIKAIICC, CKa3zyeMOC,
CY6’LCKT, npeauKaT, AO0NOJIHCHUEC, BOIIPOCUTCIILHOCTD.

The task aims to have students make professional associative connections:
in a lecture, the subject and predicate (components of the formal organization
of the sentence) were discussed, but the subject and predicate (components of
the semantic organization of the sentence) were not discussed. Working on the
task, an associative chain is formed: “There is a formal organization ... and its
components, and there is a semantic organization ... and its components.” The
student selects from the units given in the box what has not been mentioned,
relies on the information of the lecture, forms binary oppositions predicate-
predicate and subject-subject, remembers the terms as non-synonymous in
these pairs, and relates them to certain areas — formal organization and
semantic organization. This negative-choice task has a higher difficulty level
than the usual multiple-choice tasks.

b) The symbolic representation of the terms.

Which symbols were not mentioned in the lecture? Cross out the
redundant symbols.

N; V¢ Adv Adj Vs Vg Inf
¢) Memorizing personalities

What ideas of scientists were discussed in this part of the lecture? Mark
their names.
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H.10. lliseaoBa A. Bexbuuua

d) Discussion of numerals with disclosure of the semantic complex
behind them.
Underline the numbers mentioned in the lecture and comment on them.
| 19 2 5 13 8 |
~ at the phrase level
a) Listen to the part of the lecture. Title it.
b) Based on what you have heard, complete these sentences.

¢) The sentence not only names the situation but also presents it as...

d) The predicate informs about...

~ at the sentence level

Show on the diagram to whom the interpretations of the part-of-speech
status of pronouns presented in the lecture belong to.

1) Mectoumenus siBisitoTcst ocoboit | B.B. Bunorpamos
YacThIO peun

2) MecTonMeHus He SBISIOTCS A.A. TloTeOHs,
CaMOCTOSITEJIbHON YacThIO peuu A.M. IlemkoBckuit
3) K 3HameHnarensHbIM yacTsiM peun | M.B. JlomonocoB,
OTHOCATCS TOIBKO MECTOUMEHHS- A.X. BocTokos,
CYILIECTBUTEIIbHBIE N.I". MunocnaBckuit

Tasks for practicing the subject range (conceptual apparatus)
Select and mark the meaning of the term “perception” with the sign * and
the meaning of the term “signification” with #.

OLIYILCHUE
MHCHHE

OTHOLICHHC

MBICJIb

BOCIIpUATHUC

CMBICJI

CO3HAaHHEC
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Tasks for recognizing fragments of the lecture and general content of
the lecture as a whole
If the statement is true, put + and if it is false, put —.

Jlexcuko-ceMaHTHYECKHUE BApHAHTHI CJIOBA PCAIM3YIOT 3HAYCHUSA OI[HOﬁ
JICKCCMbI

Koprnychast pabota mosesHa TOJIBKO JUIs JISKCUKOJIOTOB | JIeKCHKorpados

Using the audio fragment of the lecture, find meaningful errors in these
sentences.

a) The lecture talks about seven ways of derivation.
b) The function of word-formation means does not depend on the context.
In this type of task, auditory and visual perceptual supports are integrated.

The first support precedes the second

Put the sentences in the correct order as on the lecture plan.

Enuncreo moaxona k npodneme OCIT A.B.bornapko u npemnoaBatenei
PKH

CprKTypa (bYHKI_[I/IOHaJ'H:HO—CeMaHTI/I‘-IeCKOI‘O II0JIA

CyTb noxnxopa, npaktukyemoro A.B.bonnapko

Poib TekcuuecKkux M KOHTEKCTYAIBHBIX CPEJICTB BRIPAKEHUS CMBICITA
Read the list of topics for the first two lectures. Listen to them and tell
which topics are missing. Complete the list.

1) Bpemennsie pamku BBoAHOTO Kypca «lIpakTuueckuii pycckuil s3bIK
Ul MTHOCTPAHLIEB Ha HAYAJIbHOM 3Tarle».
2) Beenenue andasuta v MOHATHS PEAYKIIHH.

5) Heo0xoauMocTh yMEHHS HHOCTPAHIIEB Y3HABATh CIIOBA B IIOTOKE PEUH.

The material in this part of the lecture is presented in the form of a
hierarchical diagram. Reconstruct the information that is missing from the
diagram.

Hepapxm3anusi CXeMaTHYECKOro Marepuaiga Oousplle, YeM HHOE
yTIOpsIIOYCHHUE, TI03BOJISCT:

— JydIle YIOPSAOYUTH JICKIIMOHHBIN MaTepual,

— YCTaHOBHTH CBSI3H OOIIETO C YaCTHBIM,

— YCTaHOBHTH CBS3M a0CTPAKTHOTO C KOHKPETHBIM

— YBHIETH 00N aOpHC KOMITO3UIUH JIEKIIUH, €€ CMBICIIOBBIEC YacTH.
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Tasks focusing on the logical structure of the text.

Determine the internal structure of the second part of the lecture. What is
it based on?

1) ocHOBHOW Te3UC — pacKpbITHE Te3uca — WUIIOCTpalus —
BTOpOCTEIIeHHas HH()OPMAITUs — BBIBOJ;

2) OCHOBHOW TE3UC — BTOPOCTENCHHAs WHGPOPMAIIUI — PACKPHITHE
Te3Wca — WILTIOCTPAINS — BEIBOI;

3) OCHOBHOM T€3HC — PACKPBITHE TE€3HCA — BHIBO/;

4) OCHOBHOM TE€3UC — PACKpBITUE TE3UCa — BBIBOJ — BTOPOCTEICHHAsS
uHQOpMAIHSL.

Tasks focused on building the instructional text, developing the
theme, and practicing the connecting elements of the text.

— Please read the additional text and title it. In what part of the lecture
could this information be included? Suggest how you might move from the
introduction to the main part of the lecture.

— Create an outline for this part of the lecture. Read the definition of
semantic class. Find a place for this information in your plan.

Tasks to vary the structure of the lecture.

— The lecturer begins his or her overview of the new topic as follows:
“Our next topic is a classification of positions according to the Moscow
Phonological School.” How would you like to begin?

— How would you transition from the introduction to the main part of the
lecture? What transition would you make? Write it down.

—How did the professor end the lecture? What conclusion would you
draw? Write it down.

Tasks to shorten the material of the topic.

— Shorten the content of the lecture. Which excerpts would you leave out?
Give reasons for your choice.

— Summarize the content of the lecture in five or six sentences. Write
them down.

Tasks to vary the level of difficulty of the material presented.
— The lecture was given to a group of students with an upper-intermediate
language level. Adapt it for a group with a pre-intermediate language level.
—Read aloud the definition of compression derivation that the student
wrote down in his or her notes.
— 71—
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Komnpeccusnaa Oepusayus — smo obpasoeanue cokpawjeHuii om
COCMABHBIX MHO20CA0BHBIX 0003HAYEHUL MeX WU UHBIX PeaIuil.

— What important piece of information is missing? Write down the full
definition of compression derivation.

—Read the text and compare it with the part of the lecture you have
already heard. Find the information that was missing from the audio recording.
Write them down briefly.

Oral and written reproduction tasks

— Discuss the positions of two prominent linguists who have studied the
structural model of a sentence by selecting the objects of their study on the
right.

Text reproduction tasks
— Select an idea of the lecturer that interests you. Describe the current
state of the problem using additional material of your own.

Listener-Lecturer Feedback Task.
— After listening to the lecture again, fill in the “I do not understand” box
and formulate questions for discussion.

V. Illustrations. Multi-channel perception of the educational audio course
“Listening to lectures on Literature Theory”

Compared to the first audio course, the second part of the audio trilogy
entitled: “Listening to Lectures on Literature Theory” provided holistic
learning experience for literary scholars and cultural historians. For example,
in the module “The Subject of Literature, Science, and Art,” several learning
methods were used.

The auditory perception channel is an audible fragment of an authentic
lecture.

Ilpeomem uckyccmea He umeem uemko ouepueHHvIX epanuy. Kpye
UHmMepeco8  IUMEpamypbl U  UCKYCCMBA  HPe36bluaiiHO  wupoK. Bes
KOHKDEemHAs, YY6CMBEHHO BOCHPUHUMASL PealbHOCMb  MOJCem — Cmanmb
npeomemom uzoopadcenus. B npunyune nem pazuuyvl mexncoy npeomemom
HayKu u npeomemom uckycems. M yueHolil, u XyOOXNCHUK uUMelom 0eno ¢
PeanbHOCMbIO, HO NOOX00SIM OHU K €€ U3YUEeHUIO NO-DAZHOMY.
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Visual perception channel

A) Text — presents N.G. Chernyshevsky’s ideas about the nature of
beauty.

B) Video — “Capoeira” (Brazilian martial art Capoeira combines elements
of dance (with which the duel begins), wrestling, acrobatics, and play. There
is a clear threat in the graceful movements of the participants.

C) Reproductions of paintings by Lithuanian artist and composer
M.K. Ciurlionis “Creation of the World,” “Sonata of the Sun. Allegro,” ““Star
Sonata,” “Sonata of Spring,” and “Sonata of the Sea.” in combination with his
musical works as part of the double compositions of music and painting.

D) A presentation illustrating Viacheslav Ivanov’s opinion about the
work of M. Ciurlionis as an experience of synthesis of painting as spatial art
and music as temporal art.

These materials serve as the basis for various tasks, student-created
presentations, and thematic discussion materials.

Results and discussion

Listening is an important skill for both professional and personal
interactions. It can help improve communication skills such as vocabulary,
grammar, and speech. The three-volume textbook we analyzed shows that
listening can be the foundation for designing a comprehensive, cohesive, and
multifaceted course.

Using an integrative, versatile audio course has several advantages:

1. Using multiple channels for teaching material helps students develop a
range of skills intensively.

2. An integrative course is a holistic system that engages students in
multiple forms of communication.

3. Like the actual discursive process, it supports students’ speaking
activity in a variety of ways and strengthens their speaking skills.

4. The course helps improve the so-called inner speech necessary for
understanding and interpreting spoken material. It also helps students develop
skills in dealing with written and read texts.

5. An integrative course based on listening helps students address various
aspects of a written text, including its integrity, coherence, logic,
argumentation, and evaluation. It also considers the tone (textual modality)
and addressee of the text.
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6. Such a course, due to the versatility and variety of the teaching
material, creates a versatile framework for teaching and develops associative
and analytical thinking (the methods were explained in more detail in the
audio course “I listen and understand” and in [15] and are discussed in the
second part of this article).

Conclusion 1

There are not many audio and integrative training courses in higher
education curricula. Those that do exist often rely on newspapers or
monotonous academic texts. It would be useful to introduce more courses of
this type, especially for teaching General Russian and Russian for different
Majors.

Among the perspectives of the study is the creation of a project for
integrative courses in other areas.

PART II.

The Associative Method for Teaching the Vocabulary of Language
for Different Majors

The Associative Method is an effective way to help international students
memorize a large number of vocabulary items. Association, the connection
between two things, has been used in psychology since Aristotle to explain
how one phenomenon can lead to the occurrence of another. This concept,
known in associative psychology, has evolved and remains relevant
nowadays. The ability to make associations has led to many important
discoveries in various fields of knowledge. On the contrary, a narrow
associative field can limit understanding and prevent one from seeing
connections between real and hypothetical phenomena, impairing one’s
ability to solve problems.

The term associative field is often used in linguistics to refer to a
functional psycholinguistic model that captures the associative connections
between words. These connections, which may be conscious or unconscious,
are revealed through experimental methods and represent a person’s
awareness during communication. Researchers such as Yu.N. Karaulov,
Yu.D. Apresyan, A.V. Bondarko, and V.P. Abramov [16] have studied the
concept of associative field, and N.V. Akovantseva has stated that it also
represents a special way of grouping language units [17].

74—
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Creating associative links, reflecting a person’s unique consciousness,
follows certain laws and can be improved. Although it may seem that each
person uses only the set of associations that he or she has accumulated over a
lifetime, it is possible to significantly expand this range and develop the habit
of associative thinking. This can be especially useful for students.

The types of associations that arise are based on the logical and the
grammatical criteria. Based on the logical criterion, which marks the presence
of a semantic connection between phenomena, two types of associations are
distinguished: 1) central, where this connection exists directly (e.g., yuebnux —
3HaHUe, coopydcenue — cmpoumenn); 2) peripheral, with mediated or absent
semantic connection (e.g., agapus — 002#c0b, yuumens — dopoea) [18].

For our purposes, the associations made on the basis of the grammatical
criterion are more important:

1) syntagmatic when the grammatical class of response words differs
from the grammatical class of stimulus words (kraccuguxayus -
CeMaHmMu4ecKkasl, 8b1600 — COENAH),

2) paradigmatic when the response words and the stimulus words belong
to the same grammatical class. Nowadays, researchers distinguish at least six
types of paradigmatic associations based, for example, on the type of cause-
effect (6ecrna — nouxu), part-whole (cpeda — neoens), contrast (Oenvb — HOUb).

The data of N.G. Miloradova show that at least 66% of associations of
people are central. On the other hand, a high number of peripheral
associations could indicate a lack of language skills or a slower thought
process. On average, people tend to form at least 70% paradigmatic
associations, i.e., associations based on common features or categories. In
contrast, a higher proportion of syntagmatic associations, i.e., associations
based on a sequential relationship, might indicate immature thinking.

A set of learning tasks arranged in the course according to the principle of
increasing complexity could look like this.

Tasks for close associations

They can be used to teach Russian language vocabulary to international
students at levels A2 and B1. A stimulus word is given, and all stimulus words
are taken from the philologist’s dictionary of active terms: ab3ay, axmanm,
OMpuIGOK, pyOpuxa, yumama, memagopa, pupma, nepcoHaxc, Ccroxcem
(possible associations: a63ay mexcma, yoaunwiil abzay, ab3ay Homep 2, TUWHUL
absay, crodcem pomand, Clodicem nepeo2o Momda, XpecmomMamuiinblil crodicem,
PA36EMBNICHHBIIL CIOJICEN).
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Tasks for remote associations.

Two or three stimulus words are given, and the association must be
general. For example: pasoen, napacpagp, mexcm (yuebnuk); nousmue,
KOHYenm,  mepmun  (meopusi);  KOHBEpCUs,  KOMHUpeccus,  cocamue
(npednodicenue); MuUnoio2ust, Kiaccupurkayus, pasHo8UOHOCmuU (npeduxamaot);
go3pacmanue, yOvlgaHue, coxpameHue (36YYHOCMb);  CONOCMABIEHUE,
NPOMUBONOCMABIEHUE, CONOLOICEHHOCMb (NOHAMUSL), HAYATbHAS, CPEOHSI,
Oeticmsue (¢haza deticmeus);, Amb, xopei, nodMa (CMUXOmMEOPHBIL pamep),
usocunnabuzm, maopuean (cmpoxa).

These tasks may include introducing two or three words or phrases and
asking students to develop a general association. These words or phrases may
be related in various ways (e.g., as synonyms, antonyms, or with a gradation
of the meaning), or they may have no clear relationship. These tasks suit
students at B1, B2, and C1 levels. The materials for these tasks at the
Department of Russian as a Foreign Language of the Philological Faculty of
Moscow State University are often taken from textbooks on listening
comprehension for international Philology students [11, 12, 13].

Tasks for complex associations.

Students are presented with two, three, or four stimulus words, and when
looking for associations, additional actions are allowed, such as changing the
grammatical form of a word and using prepositions: o6pa3z, nepconasic, poman
(xyoooicecmeennvlii.  06paz, o00paz nepcouadica, NePCoHAdNC 6 pomane,
mulcaums  obpazamu, obpasuwiil psod), lozonv, eopeus, cmex, “Pesusop”
(copvruti cmex, eozonesckuti “Peeuzop,” cmex 6 ‘“Pesusope,” cmexosas
KyIbmypa, ocmesnue).

Such learning activities are especially suitable for groups of B1, B2, and
Cl1 levels. Attention to the development of associative thinking can be focused
by teachers in class on vocabulary, grammar, and development of written and
oral speech — both on the material of General Literary Language and on the
material of the Language for different Majors. Tasks of this type can also be
included in the so-called lexical-syntactic dictations.

The most active method of searching for associations is the work of
students in a group, the so-called brainstorming. The nature of the tasks’ set is
the same, but they are carried out by all members of the group, who
repeatedly throw ideas into a common piggy bank. The associations are
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written on the board without any special additional rules, and are subject to
discussion. Surprise, disagreement about the expressed ideas usually
contribute to the emergence of new connections and associations, and their
number multiplies quite significantly. Sharp criticism of the idea must be
excluded, no matter how unusual and individual it may be.

The discussion aims to select the most popular associations of the group
without evaluating them according to the degree of their attractiveness and
without indicating their authorship. Without exception, the authorship of all
associations is recognized as collective and not individual.

Conclusion 2

Psychologists have long recognized that associative thinking can be
developed. Some researchers argue that the brain’s association with written text
is merely a reflexive response to information received through the visual channel,
but nonetheless, external influences are stored in our memory in some way. With
repeated contact with similar components, associative memory begins to operate,
which is more complex and more profound than just reflex.

Including tasks specifically aimed at developing associative thinking in a
Foreign Language course can provide intensive training for students’ memory,
helping them to develop their ability to work with large groups of new lexical
units as well as the habit of volumetric seeing and comprehension of the
problem. It also outlines new possible links between routine phenomena.

General conclusion

Practice shows that the Integrative Method of teaching the Vocabulary of
Language for different Majors is compatible with the introduction of the
Associative Method, and both together intensify the learning process. In this way,
students can gain a deeper understanding of the language and its related concepts.
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WHTErPATUBHbIN U ACCOLUMATUBHBIA METOAbI OBYYEHUSA
NEKCUKE A3bIKA CMELMATIBHOCTHU

I'pekoea Onvea Koncmanmunoena

Mocxkosckuii 2ocyoapcmeentviil yrusepcumem um. M.B. Jlomonocosa,
Mocxkea, Poccus, olggre@list.ru

AHHoTanusi. Beedenue. CTaTbsl MOCBSIIEHA COBPEMEHHBIM METOAAM
o0Oy4eHust JIeKCHKe si3blka crenuansHocTH «Punonorus: JIMHrBHCTHKA!
JlutepaTypoBeneHue» U BBIABUIAET HA OOCYKACHHE Ba ONPOOOBAHHBIX HA
NPaKTHKEe METOJa — WMHTETPaTHUBHBIM M acCOUMAaTUBHBIA. HTErpaTHMBHBIN
METOJ CBSI3aH C MHOTOKaHAIBHBIM MPEABSIBICHHEM y4eOHOTO MaTepraia u
BBISBISIET NPUHIMIBI €r0 OpraHW3alii. 3a OCHOBY TaKOHW MPOTrpaMMBbI
Oepércss  Kypc  aynuWpoBaHHS ~— y4eOHBIX  JIEKOWH,  IOCTPOCHHBIN
UCKJIIOYUTEIbHO Ha Marepualie ayTeHTHYHBIX JICKIIMOHHBIX (parMeHTOB.
I'moccapum Jsiekiuid, SBISSACH MATEpUaIoOM JUIS ITOBTOPEHUS OCHOBHBIX
TPYIHOCTEH PYCCKOTO NPOW3HOIIEHHS JUIi MHO(OHOB, B TO XK€ BpeMs
NPEACTABISIIOT ~ MPEAMETHBIM  psAA  JUCHMIDIMHBL. B pesymbrare
BBICTPAaNBAETCsl KOMIIAKTHBIM MHOIOLIEJIEBOM KypC, OXBaTBIBAIOLIUN TaKHe
obmacti, Kak (DOHETHKA/aKICHTYallUs/pPUTMHKA B  COBOKYITHOCTH
C JIEKCHKOM/TpaMMaTHKOMH/IOTHKOI/KOMITO3UIINEH/PUTOPUKOI/  aHATU30M
TEKCTa 3BYYaIlero ¥ NICbMEHHOT0/pa3BUTHEM pedr. [I0CKONBKY THITOJIOTHS
3aJ[aHUi 10 KO JIEKIUK OOIIMPHA U BOCIIPOU3BOJHUTCS HEOJHOKPATHO,
y4aliecs: MoJIydaloT BO3MOXXHOCTh YBHAETh KXKIBIA NMPEIMET C PasHBIX
CTOPOH B €T0 €JUHCTBE M IPOTUBOPEUHSIX.

AcconyaTHBHBIA METO/] HAIleJICH Ha 3aKpeIyIeHHE B TaMATH YJaIlnuXcst
O6ompmmx ~ OOBEMOB  cHeNMaIbHOM  JIeKCHMKH.  OmnepanuoHanbHas
JIESITEJIFHOCTD YYaIUXCsl CBSI3aHa KaK C OJMKHUMM WM JTAJIBHUMH, TaK H C
OCJIO)KHEHHBIMH aCCOLIMALIMSIMH Ha CIIOBO-CTUMYJI, B3STOE U3 JICKIIMOHHOT'O
TJI0CCapHsL.

ILlenvio  cmambu  ABIAAETCA KAk  ONHCAaHHE  IE€PEAaBAEMOTO
MHTErPaTUBHO U aCCOLMATUBHO YIeOHOrO MaTepuaia, Tak U MpeJcTaBlIcHuE
psna cmocoboB pabOTHl CO 3HAHMEM B XOJZle¢ TOMOOHBIX  O0ydYarOIIUX
KypCOB.

Mamepuan u memoosi. Bexynym MeTOJOM HCCIIEA0BAHUS TTOCITY KA
COIOCTABUTENbHBI aHaIM3 pEaJbHBIX W TUIOTETHYECKHX CIIOCOOOB
COGIMHEHUS] PA3HBIX IIeJeH, 3agad W BHUJIOB PEUYEBOH JEATEIHLHOCTH
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yuamuxcs (YHKIIMOHATHHOTO Kypca PYCCKOTO s3bIKa KaK MHOCTPAHHOTO B
€IMHOM Kypce.

Pesynomamor u o6cysicoenue. BpIsicCHWIOCH, YTO NENH W 33Jadyd
dbopMupoBaHHS psAAa  pasHBIX O CBOCH TIpHUPOJIE KOMIETCHIUH
COBMECTUMBI B €IMHOM Kypce o0yueHus. Hecymei ocHOBOW Takoro Kypca
MOXET CIYXXHTh ayIupoBaHWE KaK BHI PEUEBOW IESATEIHHOCTH.
A otpabaTbiBaeMble B 00CYKIa€MOM TPEXYaCTHOM Y4EOHOM KOMIUIEKCE
YMCTBEHHBIE JeHCTBHA (WM3BJICUeHHE WH(POPMAIMA W3 HEOTHOPOIHBIX
HUCTOYHHKOB, TIpeJjiaraéMbIX Ha pa3HBIX HOCHUTENAX, COIOCTABICHHE
SIBIICHUH, BBIJIEJICHUE TTIABHOTO, COCTABJICHHE U3 Pa3pO3HEHHBIX JIEMEHTOB
eNIoro, (opMyNIHpOBaHHE OOIIEH M YaCTHBIX MPOOJEM, HCUHCICHHE
aCIeKTOB MpoOJieMbl) (OPMHUPYIOT OIpPENCIICHHBIH THI MBIIUICHHS,
HEOOXOAUMBII 00yJalomMMCcs He TOJIBKO N0 crenuanbHocTn «Dunonorus:
Jluareuctuka: JIutepaTypoBecHNEY, HO U IO JPYTUM CIICITHATIEHOCTSIM.

3axniouenue. VIHTETpaTWBHBIA M aCCOIMATHUBHBIA Y4eOHBIE KypPCHI
MPECTaBIIIOT COOOH IENIOCTHYIO CHCTEMY, BOBJICKAIOIIYIO YYaIlIerocs
cpa3y B HECKOJIbKO BUJIOB YMCTBEHHOW, PEUEBOMl AEATENbHOCTH. Takum
00pa3oM, JOCTHTAaeTcs YCKOpeHHOe (OpPMHUpPOBaHHE IOMUHHUPYIOUICH,

po¢heCCHOHATBHON KOMMYHUKATHBHON KOMITCTCHITUH.

KiloueBble  caoBa:  Pycckuil  A3bIK  KAK  UHOCMPAHHLIL,
UHME2PAMUBHBII MEMO0, ACCOYUATUBHDII Memo0d, 00yueHue JeKCUKe, s3bIK

cneyuailbHocmu «Dunonozusy
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