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Abstract. This article introduces the Plurilingual Intercultural Creative Keys (PICK)
program, which aims to enhance individual adaptability by developing creative, intercultural,
and linguistic competencies. Drawing on empirical studies from the past 25 years, PICK
emphasizes the interconnectedness of these competencies and their role in fostering personal
and cognitive adaptability. The program takes a holistic approach, complementing existing
curricula by addressing the educational environment’s curricular, psychological, and
sociocultural dimensions. Importantly, PICK seeks to reform educators’ pedagogical methods
without altering the existing curriculum, focusing instead on transforming teaching practices
within current educational structures. Targeted at teachers, tutors, and homeschooling parents,
PICK equips educators with both theoretical insights and practical tools to innovate their
teaching approaches. The program consists of training modules centered on each competency,
supported by lectures and workshops that promote intrinsic motivation, critical thinking, and a
positive psychological climate through project-based learning. Additionally, PICK provides
continuous psychological and methodological support to ensure the effective application of its
methods. This article also presents a theoretical framework that integrates the concepts of
plurilingualism, creativity, intercultural competence, and systemic adaptation. Rather than
introducing new empirical data, it synthesizes existing theories and research from educational
psychology, cognitive development, and cross-cultural studies. This synthesis forms the basis
of the PICK program, offering a conceptual model that positions plurilingual creativity — the
ability to think creatively and communicate across languages and cultures — as a catalyst for
systemic adaptation. By uniting theories of cognitive adaptability, psychological resilience, and
educational methodologies, the article contributes to advancing theoretical understanding while
laying the groundwork for future research and practical applications. By bridging traditional
academic instruction with the evolving demands of a globalized world, PICK offers a robust
framework for integrating soft skills into education. The program’s potential to foster adaptive,
innovative, and globally competent learners underscores its contribution to advancing
contemporary educational paradigms.
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Introduction

This article presents an educational framework that enhances adaptability by
fostering creativity, intercultural competence, and linguistic skills in both educa-
tors and students. It offers a systematic analysis highlighting the framework’s con-
tribution to a more holistic approach to education, addressing the evolving
demands of global learning environments.

The rapid changes in technology and innovation have significantly influenced
education, leading to an increased focus on soft skills by various stakeholders such
as policymakers, educational psychologists, and researchers. Soft skills encompass
various categories, including traits, values, and predispositions (Touloumakos,
2020). Soft skill curricula are being developed for all levels of students (Schulz,
2008), including graduates and on-the-job training programs (Thompson, 2019).
Developing personal and cognitive qualities is essential for students to adapt
effectively to the ever-changing realities of modern-day life. To cultivate and
evaluate soft skills in students, the Organization for Economic Cooperation and
Development (OECD, 2017) has devised a framework consisting of three cat-
egories of skills: creative engagement with diverse tools, communication and col-
laboration with individuals from varying cultural and societal backgrounds, and the
ability to act independently, regulate behavior, and take ownership of decisions in
different social situations. Recent research on learning standards in 152 countries
reveals that developing creativity, communication, and critical thinking is now a top
priority in education (Care et al., 2019).

The main objective of education today is to help individuals develop their
personalities through learning. This approach includes enhancing their abilities to
solve various tasks and realize their potential. The educational process should not
only focus on gaining subject knowledge but also on developing personal and
cognitive skills.

To help students adjust to the modern world, we have developed a new ed-ucational
program, Plurilingual Intercultural Creative Keys (PICK: https://pick.hse.ru/en/).
The PICK program aims to enhance students’ linguistic, intercultural, and creative
competencies. It is grounded in the plurilingual creativity theoretical framework
(Kharkhurin, 2021), formulated after more than 25 years of empirical research on
the relationship between creativity, multilingualism, and intercultural
communication. These competencies form essential personal characteristics and
cognitive abilities that enable individuals to adapt flexibly and actively to the
contemporary world, not only adapting but also transforming themselves and their
surroundings.

The 4Cs framework, introduced by the “P21 Partnership for 215 Century
Learning” in 2009, focuses on essential soft skills for the modern workforce:
communication, cooperation, creativity, and critical thinking. It has become glob-
ally recognized in educational standards due to its thorough research and valida-
tion. Developing creative, intercultural, and plurilingual competencies significantly
enhances the 4Cs framework. Creativity encourages innovative problem-solving,
directly contributing to one of the core 4Cs. Intercultural competence, vital for
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effective communication and collaboration in a globalized world, helps individuals
navigate cultural differences and foster inclusive environments. Plurilingual com-
petence expands communication abilities, allowing for deeper connections and
understanding across diverse languages and cultures. These competencies prepare
individuals for a rapidly changing world, promoting innovation, understanding, and
interconnectedness in both personal and professional contexts.

Further, recent studies highlight the potential link between multilingualism and
creativity (Kharkhurin, 2024), yet there is a notable absence of educational programs
that foster these skills concurrently. Additionally, the education system often
prioritizes academic achievements over soft skills (Ouchenetal., 2022), compounded
by rigid curriculums and a shortage of resources and training for integrating soft
skills into education (Susilawati et al., 2020).

The PICK program addresses these challenges by offering educators a struc-
tured method to boost students’ linguistic, intercultural, and creative skills. It pro-
vides tools and training for easily integrating soft skills into existing curricula
without the need for major teaching practice changes.

In essence, PICK is a strategic response to the need for a more holistic ap-
proach to education that balances academic rigor with developing essential soft
skills. It prepares students more effectively for the demands of the modern job
market.

PICK: Theory

The PICK program is grounded in two decades of research, linking multilin-
gual individuals’ cognitive mechanisms and personality traits to their creative abili-
ties (Kharkhurin, 2024). This body of work establishes a robust link between lin-
guistic skills, cultural understanding, and creative capabilities. The plurilingual
creativity framework (Kharkhurin, 2021) underscores the essential role of these
competencies in fostering a range of skills, abilities, and personality traits essential
for an individual’s systemic adaptation (Figure 1).

CREATIVITY

Figure 1. The constituents of plurilingual creativity framework
Source: https://pick.hse.ru/en/. ©Anatoliy Kharkhurin
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Plurilingual creativity

The plurilingual creativity framework (Kharkhurin, 2021) suggests that lin-
guistic diversity and creative processes are interconnected and influenced by indi-
vidual agency, the sociocultural environment, motivational dynamics, and educa-
tional settings. Central to this framework are four concepts: plurilingualism,
pluriculturalism, intercultural competence, and creativity.

Plurilingualism is the ability to engage with multiple languages in a dynamic,
integrated manner, challenging the traditional monolingual paradigm (Gogolin,
2002) and emphasizing linguistic competence’s fluid and adaptable nature (Pic-
cardo et al., 2021). This concept extends to pluriculturalism, which focuses on the
interaction between linguistic skills and cultural knowledge, advocating for a ho-
listic understanding of multilingual practices (Council of Europe, 1996/2001).

Intercultural competence, another cornerstone of the framework, highlights the
enhanced ability of plurilingual individuals to navigate and communicate across
cultural boundaries effectively, facilitated by crucial personality attributes such as
flexibility, empathy, tolerance of ambiguity, and mindfulness (Deardorff, 2009).

Creativity, traditionally seen as the production of novel and appropriate out-
puts (Mayer, 1999), is reconceptualized within this framework as a complex inter-
play of cognitive processes, personality traits, motivational drives, and sociocul-
tural influences, emphasizing a multifaceted and dynamic understanding of creative
expression (Runco, 2014).

Overall, the plurilingual creativity framework offers a comprehensive per-
spective on how multilingualism and creativity are fostered through the interaction
of diverse linguistic abilities, cultural experiences, and intercultural competencies,
highlighting the importance of a holistic approach to understanding and nurturing
these skills within educational and sociocultural contexts.

Kharkhurin (2024) presented an exhaustive overview of empirical investiga-
tions in plurilingual creativity. These studies revealed that bilingual and multilin-
gual individuals consistently outperform their monolingual counterparts across var-
ious dimensions of creativity. These studies underscore the cognitive benefits of
bilingualism, highlighting superior performance in tasks requiring divergent think-
ing (Guilford, 1967), a core component of creativity. The recent project adopted
a multidimensional approach and considered language repertoire, multicultural
experience, and intercultural competence as crucial factors in plurilingual creativity.
A series of regression analyses revealed that these factors significantly contribute to
divergent thinking, with personality traits and motivational characteristics playing
moderating and mediating roles, respectively. Further analyses expanded these
findings to other creativity measures, demonstrating the positive effects of these
factors on creative personality and motivation for creativity.

Systemic adaptation

The interrelated development of plurilingual, intercultural, and creative skills
significantly influences an individual’s adaptation. Traditionally explored within
biological sciences as a mechanism of person-environment fit, this concept has
broadened significantly to include psychological and social dimensions. This
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expansion acknowledges the multifaceted adjustments — cognitive, behavioral, and
affective — individuals or groups make in response to new environmental demands,
aiming to meet basic needs, enhance efficiency, and sustain the quality of life
(VandenBos, 2007; Schmitt & Pilcher, 2004).

Psychological adaptation, or the ability to adjust to novel conditions, is
influenced by various factors, including stress, crises, and psychological traits such
as emotional stability, self-esteem, self-regulation, reflectivity, internal locus of
control, and psychological flexibility (Burton & Bonanno, 2016; Lazarus, 1974;
Martin et al., 2013; Zimmerman, 2002; Rotter, 1966). These factors are essential for
fostering physiological and psychological resilience (Selye, 1979) and proficiency
in managing complex situations (Zhou & Lin, 2016).

Social adaptation refers to adjusting thoughts and behaviors for effective
engagement with one’s social environment, emphasizing the importance of emotion
management, positive social connections, and sensitivity to social cues (Samadi &
Sohrabi, 2016; Sarmiento et al., 2019).

Extending these perspectives, systemic adaptation (Rean et al., 2008) integrates
cognitive, affective, and behavioral dimensions of adaptability, emphasizing the
interplay between an individual’s active efforts to adapt externally and internally.
It identifies four distinct modes of adaptation: external adaptation, where individuals
adjust their behaviors to external conditions; internal adaptation, involving personal
psychological adjustments; maladaptation, characterized by unsuccessful attempts
to adapt; and systemic adaptation, deemed optimal.

Systemic adaptation is characterized by a harmonious blend of active external
and internal adaptation efforts, facilitating a transformative engagement with the
environment. [tinvolves acomprehensive analysis of currentsocial and psychological
contexts, aligning behaviors with goals, and an awareness of personal needs and
capabilities, advocating for a holistic approach to navigating life’s challenges
(Guastello, 1995).

Thus, systemic adaptation is both a process and an outcome of active engagement
with social and psychological situations, leading to individual transformation and
integration.

Contribution of plurilingual and creative competencies
to systemic adaptation

The synthesis of creative, intercultural, and linguistic competencies is posited
as not merely beneficial but essential for the cultivation of adaptive capabilities in
an ever-changing world. The following analysis attempts to elucidate how these
competencies enhance systemic adaptation.

Firstly, creativity significantly contributes to individual well-being and
resilience (Torrance, 1995), thereby serving as a critical mechanism for adaptation.
Creative thinking enables individuals to navigate complex situations more
effectively (Orkibi, 2021). The foundational premise of creativity asserts that
creativity is imperative for adapting to unforeseen challenges, suggesting that
survival itself is contingent upon the creative capacities of individuals. Empirical
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research further corroborates that creativity-related attributes — such as flexibility,
originality, and self-awareness — are intrinsically linked to adaptability (Shalley
et al., 2004; Meneely & Portillo, 2005). This body of work collectively advocates
for the nurturing of creativity as a means to foster systemic adaptation.

Intercultural competence is essential for systemic adaptation within a globally
interconnected society. Gudykunst et al. (1994) and Pusch (1994) mentioned above
highlight the necessity of developing the ability to effectively interact with
individuals from diverse cultural backgrounds, emphasizing attributes such as
empathy and tolerance for ambiguity. This competence is characterized by an
understanding and appreciation of cultural differences, alongside an ability to adapt
communication styles and behaviors to align with various cultural norms (Berry,
1997; Sam et al., 2008). The significance of intercultural competence extends
beyond mere interaction, encompassing the potential for conflict resolution and
contributing to an individual’s spiritual and moral development (Ting-Toomey,
2009). The correlation between intercultural competence and systemic adaptation is
evident in research demonstrating that such competence can improve personal
effectiveness and resilience (Chahar Mahali & Sevigny, 2022; Yakunina et al.,
2013).

Lastly, plurilingualism is also identified as a critical competency for systemic
adaptation. The Council of Europe emphasizes the importance of plurilingualism in
enhancing communication skills and facilitating intercultural relationships (Council
of Europe, 2018). The ability to navigate and adapt to cultural differences is
significantly bolstered by linguistic proficiency, with research indicating that
plurilingual individuals exhibit greater flexibility and tolerance for ambiguity
(Piccardo, 2021). This competency not only enriches communicative culture but
also fosters mutual understanding and facilitates successful personal adaptation
through positive communication and collaboration (Fu & Charoensukmongkol,
2023).

Thus, the interplay between creativity, intercultural competence, and
multilingual experience constitutes a foundational framework for systemic
adaptation. The synthesis of these competencies not only facilitates individual
adaptability across diverse contexts but also underscores the importance of
integrating these dimensions into educational paradigms to enhance the adaptive
capacities of learners.

Plurilingual and creative education

Synthesizing creative, intercultural, and linguistic competencies within a sin-
gular pedagogical framework is predicated on discerning two prevailing tenden-
cies within contemporary educational paradigms. The first trend underscores initi-
atives aimed at nurturing creativity. Contrarily, the second trend is primarily
concerned with advancing linguistic competencies. Regrettably, the operational
frameworks governing these domains function in isolation. This dichotomy is fur-
ther exacerbated by the fact that scholars and educators within these spheres often
possess expertise that is either anchored in creativity or language learning to the
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exclusion of the other (Kharkhurin, 2021). Moreover, educational constructs de-
signed to impart multilingual instruction frequently neglect the imperative of fos-
tering intercultural competence, an indispensable facet of the plurilingual experi-
ence (Council of Europe, 2018; Kharkhurin, 2021).

Despite accumulated empirical evidence supporting the link between pluri-
lingualism and creativity and recognizing plurilingual and creative pedagogies as
advantageous for students’ prospects, their integration within educational systems
remains sporadic. In response to this pedagogical chasm, our innovative plurilin-
gual creative educational program seeks to amalgamate the strengths inherent in
both educational systems while proposing non-disruptive amendments to the exist-
ing school curricula. This initiative embraces a comprehensive approach to cultivat-
ing soft skills, integrating cognitive, personal, and sociocultural dimensions into a
cohesive educational experience.

PICK: Practice

This section delineates the PICK educational program’s methodology through
an exhaustive step-by-step analysis. It scrutinizes the program’s objectives and
guiding principles, outlines the participant demographics and the overarching
training methodology, offers an in-depth examination of each module, and eluci-
dates the content of ancillary lectures and workshops. Furthermore, it ventures into
the specifics of methodological support provided to project participants and drafts
the assessment framework employed to evaluate the efficacy of the PICK educational
program.

The PICK educational program is predicated on three principal objectives:
enhancing students’ linguistic, intercultural, and creative competencies, which col-
lectively facilitate their systemic adaptation to the exigencies of the contemporary
milieu (Figure 2).
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Figure 2. Development of systemic adaptation through the PICK educational program
Source: https://pick.hse.ru/en/. ©Anatoliy Kharkhurin
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The first objective is cultivating creativity within students by fostering the
development of cognitive skills and capacities crucial for addressing various social
and educational quandaries. Although the program does not exclusively prioritize
attaining significant creative milestones, it lays a foundational framework condu-
cive to exploring and realizing students’ creative potential.

The second objective seeks to augment students’ linguistic proficiencies. The
program aims to mitigate linguistic anxiety and dismantle barriers to communica-
tion in unfamiliar languages. Furthermore, it champions cultural heterogeneity by
permitting the use of native languages within the context of foreign language
instruction, thereby acknowledging the perpetual nature of language acquisition as
a mechanism for achieving specific objectives while fostering global awareness and
understanding.

The third objective is to promote intercultural competence among students
from diverse linguistic and cultural backgrounds. By amalgamating students of
varied origins, the program advocates for linguistic and ethnic equity, equipping
learners with the skills necessary for intercultural dialogue. This component is es-
pecially salient within multicultural settings, where it underscores the importance
of tolerance and understanding across disparate linguistic, cultural, ethnic, and
religious divides.

Collectively, these objectives amalgamate three fundamental soft competen-
cies essential for students’ systemic adaptation to the modern world.

The PICK educational program represents a paradigmatic shift in educational
practices, preserving curricular integrity while redefining the educational journey.
This holistic approach considers the multifaceted dimensions of education, including
the individual’s psychological well-being and sociocultural milieu. By integrating
methodologies from various disciplines — psychology, sociology, anthropology, and
linguistics — the PICK initiative offers a unique didactic framework that significantly
enhances the educational experience.

PICK didactic and psychological principles

The PICK educational program is meticulously designed to facilitate the de-
velopment of students’ creative, intercultural, and linguistic competencies. This
endeavor is underpinned by foundational principles (Table 1) delineating the norms
and guidelines for effective pedagogical practice.

The PICK framework is anchored in a holistic and structured pedagogical
approach, distinguished by its didactic and psychological principles. These princi-
ples are pivotal in sculpting the educational landscape, thereby enabling educators
to formulate and execute teaching strategies that are both efficacious and condu-
cive to learning.

The didactic principles of the PICK program, encompassing socio-pedagogical
partnership, problematization, and action-oriented learning, serve as cornerstones
for the educational architecture. These principles are instrumental in delineating the
learning process’s objectives, enabling educators to design and implement strategies
tailored to enhance the learning experience.
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Table 1

PICK didactic and psychological principles

Socio-pedagogical partnership

The cornerstone of efficacious socio-pedagogical partnerships is
cultivating trust and collaborative synergies among students, parents,
educators, and administrative personnel, all united by shared objectives,
values, and accountability for educational progression.

Problematization

This principle underscores the imperative of empowering students
to formulate educational tasks autonomously, engage in rigorous
research, and operate independently. Such competencies are pivotal
in fostering motivation and instilling a sense of personal accountability
within the educational milieu.

Action-oriented learning

Each instructional session is designed to facilitate opportunities for
learners to discern the practical applicability of the knowledge acquired,
either through autonomous exploration or under the tutelage of their
instructor. Educators are adeptly trained to underscore this dimension,
offering pertinent examples to bridge theoretical knowledge with real-
world contexts.

Consistency and integrity

To ensure the holistic development of each student, all program
components must be meticulously integrated, fostering consistency
and integrity across cognitive, personal, and sociocultural dimensions.
This integrative approach facilitates sustained daily engagement in
activities that enhance creativity, foreign language proficiency, and
intercultural competence.

Individualization

Acknowledging and valuing the diverse perspectives of all educational
stakeholders is imperative for cultivating self-confidence and active
engagement. Recognizing that individual differences play a central role
in applying these principles is vital. The program excels in engaging
a broad spectrum of students in diverse activities while concurrently
honoring their unique attributes and interests.

Personification

The application of the personification principle holds significant promise
in augmenting emotional intelligence within the student cohort. This
approach facilitates a more profound comprehension of one’s emotions
and experiences, thereby reducing the propensity for negative
responses in social exchanges.

Dialogue

Active engagement plays a pivotal role in the PICK program, serving
as the foundation for cultivating a conducive learning atmosphere
and advancing the dual objectives of enhancing communication
proficiencies and mitigating bullying. Promoting reciprocal dialogue
between students and educators is fundamental to this pedagogical
strategy.

The socio-pedagogical partnership emphasizes collaborative interactions
between teachers and students, fostering a cooperative learning environment.
Problematization encourages critical thinking and inquiry, urging students to engage
with complex problems actively. Action-oriented learning facilitates experiential
learning oppor-tunities, allowing students to apply theoretical knowledge in

practical settings.
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Complementing the didactic principles, the psychological underpinnings of the
PICK program — consistency and integrity, individualization, personification, and
dialogue — are vital in addressing students’ diverse needs and characteristics. These
principles advocate for an education attuning to the individual’s developmental
level and unique traits, enabling personalized and effective learning interventions.
Consistency and integrity ensure a coherent and holistic educational experience,
while individualization and personification cater to the distinct learning paths of
each student. Dialogue fosters an open and communicative learning atmosphere,
essential for developing critical thinking and interpersonal skills.

By amalgamating these didactic and psychological principles, educators are
empowered to cultivate a learning environment that is both nurturing and chal-
lenging, tailored to the individual and collective needs of the student body. This
integration not only facilitates the operationalization of the pedagogical objectives
but also provides a metric for evaluating the efficacy of the educational interven-
tions. Adjustments and enhancements to teaching methodologies can then be in-
formed by a reflective analysis of these principles in practice.

Therefore, integrating didactic and psychological principles within the PICK
educational program is paramount, as well as crafting an educational framework
responsive to students’ unique dispositions and instrumental in their holistic
development.

PICK program

The PICK program represents an integrated approach to education, empha-
sizing the enhancement of students’ creative, intercultural, and linguistic compe-
tencies. It is a transformative resource, poised to redefine the educational trajectory
while preserving curricular coherence.

The program stands out for its exceptional adaptability in using diverse teaching
techniques, such as associative, metaphorical, dialogic, project-based, and gamified
approaches. It aims to improve the communication between educators and learners
by combining psychological methodologies with didactic strategies. The primary
goal is to foster a supportive and inspiring educational environment rather than
relying solely on particular instructional tools or methods.

Program content

The program includes a set of three training modules. These modules are me-
ticulously crafted to cultivate essential soft skills: creativity, intercultural compe-
tence, and multilingual aptitude.

The PICK program parallel organizes lectures and workshops across three
thematic clusters. These sessions aim to stimulate intrinsic motivation, establish
a supportive psychological environment, and equip participants with critical
thinking and project management capabilities.
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Furthermore, the program extends psychological and methodological support
to educators as they navigate the implementation of the PICK program within the
educational milieu.

Finally, the program thoroughly evaluates academic performance, ensuring
a holistic teacher and student progress assessment throughout its implementation.

Target audience

The PICK program is designed to provide comprehensive training to educators
to enhance their pedagogical approach. Its overarching aim is to revolutionize the
methodologies of educators by integrating the nurturing of soft skills into their
instructional repertoire. The program champions the importance of soft skills
alongside academic knowledge to foster an educational environment that is adap-
tive, forward-thinking, and aligned with the evolving demands of the global landscape.

The program recognizes that the demands of the 21%-century educational
landscape go beyond the transmission of traditional academic knowledge. Teach-
ers must possess refined soft skills to facilitate effective instruction and student
learning. Teachers are envisioned not merely as conduits of subject-specific
knowledge but as facilitators capable of navigating student emotions and cultivat-
ing a constructive classroom environment.

Empirical evidence suggests that teachers’ self-regulation and self-confidence
significantly influence student discipline and accountability (Bruna et al., 2023).
Moreover, educators proficient in emotional intelligence and creativity are
particularly effective in nurturing these competencies in their students (Valente &
Lourengo, 2022). Hence, the role of teachers extends beyond the confines of
academic instruction, as their application of diverse and adaptable skills markedly
influences students’ comprehensive success (Ulug et al., 2011). Integrating soft
skills training into standard curricula has thus emerged as a crucial pedagogical
strategy (Almeida & Morais, 2021).

By embedding soft skills into their professional attitudes and behaviors,
educators themselves become exemplars of lifelong learning and adaptability. This
approach not only enhances their teaching efficacy but also fosters a learning envi-
ronment that is dynamic, inclusive, and responsive to the needs of all students.
Consequently, integrating soft skills into educational practices addresses the holis-
tic development of students, preparing them for the complexities of modern life and
work environments.

By equipping educators with the tools and methodologies to cultivate these
competencies, the PICK program seeks to instill a pedagogical culture that values
and promotes the development of the whole student. This not only benefits stu-
dents by equipping them with critical life skills but also enriches the educational
profession by expanding the scope and impact of teaching beyond traditional aca-
demic outcomes.
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The program’s multifaceted training schema is designed to be universally
applicable across a broad spectrum of academic disciplines, thus making it condu-
cive for educators in the humanities, natural sciences, and technical fields.

This approach underscores the program’s commitment to fostering an inclu-
sive and adaptable learning environment that can be tailored to meet the diverse
needs and pedagogical challenges faced by educators across different disciplines.
The versatility of the PICK program ensures that it serves not only as a methodo-
logical resource but also as a catalyst for pedagogical innovation, enabling teachers
to cultivate a dynamic and engaging learning experience that transcends conven-
tional disciplinary boundaries.

Although the PICK program was initially devised for school educators, its
adaptable framework also extends its utility to tutors, university faculty, and par-
ents involved in homeschooling, thereby enhancing its reach and significance within
the broader educational landscape.

Training structure

Educators participating in the PICK program have an exhaustive training
regimen structured into three modules. Each module is designed to correspond with
the foundational competencies integral to the PICK ethos: plurilingualism,
intercultural competence, and creativity. Through these modules, participants are
immersed in a rigorous exploration of the requisite knowledge, skills, and disposi-
tions necessary for mastery in these areas.

Training sessions. The instructional design of each module unfolds across five
sessions. The first session outlines the module’s curriculum and establishes the
operational guidelines. Participants are encouraged to articulate their objectives for
the module, setting the stage for targeted learning. This session also introduces the
theoretical underpinnings of the designated competency, elucidating its relevance
and applicability to student development.

Sessions two and three delve into pedagogical strategies for fostering the target
competency within an educational setting. Emphasis is placed on a detailed
examination of various methods and techniques across cognitive, emotional, and
behavioral dimensions, enabling participants to holistically apprehend, internalize,
and apply these approaches.

The fourth session serves as a reflective forum where participants evaluate their
learning journey, focusing on the personal attributes essential for nurturing the
respective competencies in their students. This session also includes a quiz on
critical elements of the target competency. Then, participants receive a home as-
signment to design a demonstration lesson incorporating the methods and tech-
niques explored.
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The culmination of the module is the fifth session, where participants present
their demonstration lesson. This exercise affords educators the autonomy to select
the techniques or procedures most resonant with their pedagogical philosophy
within the broader pedagogical framework of the program.

Upon successful completion and presentation of their lesson project, partici-
pants are awarded professional development certificates, recognizing their
achievement and commitment to enhancing their pedagogical practice through the
PICK program.

Daily routine. Each day of the PICK training adheres to a meticulously
structured format grounded in standardized corrective psychological principles,
encompassing multiple sequential phases.

The initiation of the training day is marked by the Warm-up phase, which is
strategically designed to optimize participants’ physiological well-being, catalyze
the mobilization of their intrinsic resources, and foster emotional equilibrium. This
phase is characterized by a ritual known as “New Good,” which facilitates sharing
positive experiences, encourages water consumption to promote hydration, and
includes breathing exercises to enhance physiological and psychological readiness
for the day’s activities.

Following the initial warm-up, the Main phase commences, dedicating its focus
to the substantive content of the training. During this phase, participants are engaged
with theoretical frameworks and/or practical applications pertinent to the target
competency. This stage offers a conducive environment for participants to actively
engage with and apply the methods and techniques introduced, fostering a deeper
understanding and practical proficiency in the target competency.

The subsequent Relaxation phase provides a structured opportunity for par-
ticipants to alleviate both muscular and psychological tension. This segment is es-
sential for restoring participants’ energy levels and ensuring their continued
engagement with the training process.

The Reflection phase concludes the day’s activities. It offers a reflective space
for participants to articulate feedback regarding their mental and emotional states,
evaluate the work undertaken during the day, and anticipate future ses-sions. This
stage integrates bodywork and meditative practices, underscoring the program’s
holistic approach to professional development by promoting a harmonious alignment
among the participants’ physical, cognitive, and emotional faculties.

This structured daily regimen within the PICK training is instrumental in
creating a balanced and effective learning environment. It enables educators
to engage deeply with the content while maintaining their well-being and fostering
a continuous learning, application, and reflection cycle.

Now, let us proceed to delineate the content encompassed within each module
of the PICK training with greater specificity.
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Training modules

The curricular framework of each training module is structured according to the
competency approach (Kashirskaya & Kharkhurin, 2022). This approach is an
educational framework that emphasizes the development of key competencies
necessary for effective participation in society and the workforce (Council of The
European Union, 2018). It defines competencies as a dynamic combination of
knowledge, skills, and attitudes that individuals require to perform tasks success-
fully in various contexts. Knowledge refers to the theoretical and factual under-
standing of areas relevant to specific competencies. Skills encompass applying
knowledge and using know-how to complete tasks and solve problems. Attitudes
involve the disposition to behave in ways conducive to successful outcomes,
including values, motivations, and ethical considerations. This approach moves
beyond the traditional focus on content knowledge alone, advocating for an
integrated and practical application of what is learned in real-world situations.

Throughout each training module, participants are engaged in a series of tasks
and instructed in various methods and techniques to develop specified competencies
across the dimensions of knowledge, skills, and attitudes. This comprehensive
approach ensures a holistic enhancement of their professional capabilities, aligning
with the overarching objectives of the PICK program.

Appendix A outlines the learning outcomes across three competency dimen-
sions for educators participating in each module and the expected outcomes for the
students under their instruction.

Module I: Creativity creates a creator. This module aims to equip educators
with the essential skills to nurture and expand students’ creative abilities. It spans
about 34 hours, including 24 hours of interactive sessions and 10 hours of inde-
pendent study featuring detailed homework assignments.

The module begins with exploring creativity, outlining its definition and
components of creative competence. It then progresses to practical skills crucial for
creativity development, such as creative problem-solving, fostering divergent
thinking, multitasking, balancing thinking processes, brainstorming, developing
associative thinking, cultivating mindfulness, exploring risky topics, pushing ideas
to limits, and evaluating creative solutions. Additionally, the module focuses on
nurturing personal attitudes conducive to creativity, including encouraging crea-
tive instincts and embracing individual learning styles.

The module thoroughly addresses methodological approaches to unlock stu-
dents’ creative potential, teaching educators to apply problem-solving, idea gener-
ation, and synthesis skills to produce valid, creative outcomes. It provides a meth-
odological framework that aligns with educators’ disciplines and backgrounds,
ensuring they can effectively promote creativity.

Module II: The world is open to everyone. This module is designed to provide
educators with essential knowledge, skills, and attitudes for fostering intercultural
competence in their respective academic disciplines while enhancing their
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intercultural awareness. The module comprises about 68 academic hours, split be-
tween 40 hours of interactive sessions and 28 hours of self-study.

The module begins with defining intercultural competence and highlighting its
significance, emphasizing the role of cultural awareness in the educational process.
Then, it explores methods to enhance students’ cultural awareness, including the
importance of both verbal and non-verbal communication, active listening, dia-
logue practices, role-playing, communicative games, and presentation skills. Fur-
ther, it examines the impact of creative personality traits on intercultural compe-
tence, outlining strategies to develop these traits and foster students’ independence
of judgment, support for individual uniqueness, and a culture where making
mistakes is not feared.

Participants learn strategies to develop students’ intercultural competencies,
promoting unique thinking and distinctiveness. The training includes building cul-
tural awareness, enhancing communicative skills for cross-cultural dialogue, and
improving conflict resolution abilities. It emphasizes developing students’ emo-
tional maturity, empathy, emotional intelligence, and assertiveness and stimulating
creative engagement with other cultures to encourage open-mindedness and toler-
ance for ambiguity.

Module Ill: A new language is a new life. This module, titled after a Persian
proverb, encapsulates the quintessential aim of this pedagogical initiative: to en-
hance foreign language acquisition through facilitating plurilingual communica-
tion. This competence transcends mere linguistic knowledge to encompass the
flexible application of this knowledge, thereby enriching cognitive variability and
creative decision-making processes (Kharkhurin, 2021). This module does not
teach foreign language instruction but provides strategies to facilitate foreign lan-
guage learning in a classroom setting. It is tailored for educators involved in for-
eign language instruction and those teaching specialized subjects in a language
different from their students’ mother tongue. It unfolds over 24 academic hours,
with half of this duration allocated to interactive sessions.

The module is designed to acquaint educators with the conceptual under-
pinnings of plurilingualism (Piccardo et al., 2021), distinguishing it from tradition-
al bi- or multilingual approaches. Participants are guided to appreciate the peda-
gogical significance of plurilingual education. They are equipped with pedagogical
tools for nurturing plurilingual competence, thereby inspiring student autonomy
and confidence in foreign language use (Starks, 2005). In this regard, specific at-
tention is paid to the dynamics of code-switching — alternating and mixing differ-
ent languages in the same episode of speech production — and applying code-
switching techniques to enable fluid language transitions and promote flexible
thinking (Auer, 1998). These methods encourage students to embrace their native
language as a cognitive asset, amplify their language competency, and facilitate
social integration. The module also explores the genesis of foreign language anxie-
ty (Bottger & Koltzsch, 2020) and methods to mitigate it.
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Lectures and workshops

In conjunction with the training designed to enhance the principal PICK
competencies (plurilingual, intercultural, and creative), the program furnishes edu-
cators with ancillary resources to incorporate them into their routine pedagogical
practice. These resources are structured into three distinct clusters comprising lec-
tures and workshops. These educational interventions are crafted to augment stu-
dents’ intrinsic motivation and stimulate intellectual curiosity, to engender a con-
ducive psychological environment within both classroom and broader school
settings, and to advance the development of critical thinking abilities throughout
the execution of projects. These lectures and workshops are strategically interspersed
among the PICK training modules, affording educators enhanced methodological
and psychological support in enacting the foundational PICK curriculum.

A compilation of the lectures and workshops is delineated in Appendix B. Each
session is designed to last two academic hours. The ensuing subsections explicate
the pivotal role of incorporating these supplementary resources into the PICK
program’s curriculum.

Cluster I: Where is their button? The first cluster aims to enhance intrinsic
motivation and sustain student curiosity towards educational activities, emphasiz-
ing the critical link between motivation, curiosity, and learning satisfaction (Oudeyer
et al., 2016). It recognizes that human desires for novelty, achievement, and self-
improvement are primary motivators for engaging in educational pursuits
(Baranauskien¢ et al., 2020). This approach is grounded in the understanding that
intrinsic motivation is integral to fostering learner autonomy and engagement and
is positively associated with adaptive behaviors and strategies (Rean et al., 2008).

To address these aspects, the program includes lectures about boosting learn-
ing by enhancing intrinsic motivation, cultivating curiosity, personalizing educa-
tion, mastering focus, fostering competitive collaboration, and promoting inde-
pendent thinking through the influence of adult role models. In addition, the
workshops cover techniques such as guided visualization, gamification, collabora-
tive problem-solving, storytelling, managing deviant behavior, and empowering
students through self and peer assessment to enhance learning and motivation.

Cluster II: Comfort zone. The goal of the second cluster is to cultivate a fa-
vorable psychological climate in educational settings. We advocate that soft skills
development is enhanced in a calm, emotionally supportive atmosphere rather than
in one marred by fear and guilt (Scheerens et al., 2020). The latter appears coun-
terproductive to forming an independent and mature individual. Research shows
that creating an ambiance that supports rather than impedes the assimilation of ed-
ucational content is essential for facilitating students’ comprehension and contex-
tual understanding of educational tasks (Baeva & Bordovskaia, 2015).
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These ideas are presented in a lecture series encompassing the importance
of psychological climate in education, strategies for its cultivation and
maintenance, stress management, the role of ergonomics and aesthetics in
enhancing learning spaces, and implementing a person-centered approach
in educational environments.

Further, in a workshop series, we emphasize the strategic application of color
and illumination in the school environment as a critical factor in amplifying the
learning experience. In addition, we offer workshops dedicated to the refinement of
the educational experience through the application of aromatherapy and music
therapy. The intentional integration of these sensory elements is demonstrated to
significantly elevate learners’ engagement with and responsiveness to the educa-
tional material (Baper et al., 2021).

The workshop series also aims to enhance educators’ proficiency in incorpo-
rating somatic and meditative methodologies into pedagogical practices. This in-
cludes the implementation of kinesthetic warm-ups, respiratory exercises, and
practices of silence.

Cluster II1: Simply about the complex. In the third cluster, educators delve into
various technological methodologies for fostering student engagement in project-
based learning. Project-based learning is an esteemed pedagogical strategy that
promotes learning through participation in meaningful and complex projects,
extending over a significant duration.

This approach has been recognized for enhancing learners’ critical thinking
skills. It produces an environment conducive to exploring real-world issues, there-
by enriching students’ comprehension and practical application of knowledge
(Kokotsaki et al., 2016). This pedagogical model engages students in analyzing,
synthesizing, and evaluating content, which significantly bolsters critical thinking
capacities (Bell, 2010).

The iterative cycle of planning, execution, and reflection inherent in project-
based learning mandates a reflective practice wherein students critically appraise
their contributions as well as those of their peers, which appears to be an essential
process for the cultivation of critical thinking (Krajcik & Blumenfeld, 2006). Ad-
ditionally, the project-based learning setting nurtures the development of inquiry,
problem-solving, and decision-making skills as students traverse the intricacies of
project work (Markham et al., 2003). Confronted with complex problems, students
must employ diverse problem-solving strategies, thereby refining their critical
thinking skills and equipping them for contemporary challenges.

Project-based learning also facilitates interdisciplinary integration, augment-
ing the educational experience (Colliver, 2000), and heightens student engagement
by promoting curiosity and personal interest in the subject matter (Pecore, 2015).
Furthermore, it is pivotal in developing adaptable competencies such as creativity,
communication, and collaboration across languages (Doppelt, 2003; Knoll, 2012).
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The lectures guide educators through the processes of designing compelling
projects, implementing advanced techniques to stimulate critical thought, assessing
critical thinking outcomes, and refining project-based learning practices for educa-
tional excellence. The workshop series guides educators through the fundamentals
of project-based learning, from design and implementation to assessment, focusing
on strategies to enhance critical thinking skills in students through interactive,
practical exercises and collaborative reflection.

PICK methodological and psychological support

In conjunction with training modules, lecture series, and workshops, the PICK
program provides comprehensive online and offline support for the effective
assimilation and application of PICK methodologies and techniques. This scaffolded
support is designed to assist educators in navigating the stress and emotional
challenges inherent in their professional endeavors, develop self-regulation
competencies, and bolster interpersonal dynamics with colleagues and students.
The program endeavors to hone the professional aptitudes and personal attributes
indispensable for navigating the contemporary educational terrain by weaving
psychological and methodological assistance into the fabric of professional
development initiatives for educators. Psychological backing empowers them to
dismantle prevalent assumptions and biases linked to diverse cultures, thereby
facilitating culturally attuned interactions with their students.

The program offers online consultations with PICK curators and monthly
support groups for a detailed examination of the PICK implementation process,
supplemented by thematic webinars and masterclasses for theoretical and practical
pedagogical enhancement. Curators provide essential methodological and psycho-
logical support, addressing questions, monitoring progress, and facilitating the
adoption of new technologies, thereby aiding educators in integrating innovative
strategies into their teaching practices.

Finally, the PICK program provides an array of webinars, master classes, and
memos for parents and administrators within educational institutions to foster
a cohesive and constructive social and pedagogical collaboration.

PICK: Effectiveness
Empirical evaluation

The efficacy of the PICK program was evaluated through a longitudinal re-
search design, employing both pre-test and post-test assessments and experimental
and control groups. This study adopted a mixed-methods approach, integrating
quantitative and qualitative data collection methodologies to ensure a comprehen-
sive analysis. Quantitative strategies were utilized to examine the study’s hypothe-
ses, while qualitative techniques, including diaries and interviews, provided
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indepth perspectives on the participants’ experiences. Drawing on diverse sources
of evidence ensured data triangulation, which bolstered the research’s validity and
corroborated its conclusions (Creswell & Plano Clark, 2011).

Data collection occurred in three stages. The first stage involved a quantitative
assessment of teachers’ competencies, evaluation of students’ creative, inter-
cultural, and plurilingual competencies, systemic adaptation, and teachers’ evalua-
tion of their students’ competencies. The second stage entailed qualitative data
collection with online diaries administered to teachers to monitor the transfor-
mation of the educational process and a series of semi-structured post-experimental
interviews with teachers. The third stage involved post-test quantitative data
collection, identical to the first.

Empirical evidence

The evaluation program is currently in progress, yet preliminary findings
indicate the effectiveness of individual training modules.

In August 2022, ten teachers attended Module I (creativity) of the PICK training
at Reshit Chochma School in Moscow (Russia). They rated it highly, with an
average score of 9.5 out of 10. The training, deemed highly effective with a 9.2 for
practical applicability in teaching, fostered a significant transformation among
participants, particularly enhancing their group work enthusiasm and pedagogical
skills. Teachers reported gaining specific skills such as leadership, increased self-
esteem, and innovative teaching techniques for enhancing student creativity and
group management. They also emphasized the clarity of instructions for develop-
ing creativity through everyday teaching materials and methods. In addition,
teachers highlighted the importance of intrinsic motivation and regular creative
exercises in nurturing student creativity. Participants have successfully integrated
the PICK approaches into their teaching practices, underscoring the training’s im-
pact on enhancing educator and student creativity.

In February 2023, the same teachers attended Module II (intercultural com-
petence) and rated it exceptionally high (9.7). Participants found the training high-
ly beneficial, with overall satisfaction at 9.6, and expressed appreciation for the
facilitator’s effectiveness and engagement, scoring 9.8 and 8.9, respectively. Sup-
plementary materials, including presentations and workbooks, were also deemed
highly useful, with scores of 9.8 and 9.2. Feedback from participants underscored
the program’s significant influence. One educator emphasized the critical role of
emotional comprehension, another lauded the content’s engagement level and
practical relevance, while a third found the exploration of emotional intelligence
profoundly enlightening. Additionally, guidance on conflict resolution and the
promotion of tolerance, encapsulated by the resonant statement, “We can love what
we are without hating what and who we are not,” was particularly appreciated for
its impact on fostering a more inclusive environment. The training notably enhanced
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teachers’recognition of intercultural competence as vital for effective communication
and conflict resolution, with participants applying these insights in their teaching
practice.

Module III (plurilingualism) was effectively piloted in an elective course
attended by 60 graduate students from HSE University (Russia). The module
received an average evaluation score of 8.1, reflecting its perceived usefulness, the
relevance of its assignments, and overall student engagement. Participants particu-
larly valued the inclusion of code-switching techniques, bilingual assignments, and
dynamic discussions. Moreover, 70% of the participants were willing to recom-
mend this module to fellow students. The “New Good” ritual was highlighted as
especially noteworthy by the students. A student majoring in philology commented
on the course’s format, noting its motivational aspect that encourages active
participation, learning new things, meeting deadlines, attending exhibitions, or
simply relaxing. Completing the course allowed another student to view familiar
concepts from new perspectives and discover aspects previously overlooked, with
the theoretical content effectively filling existing knowledge gaps.

Benefits of participating in the PICK project

The PICK educational program offers manifold benefits to all stakeholders
within the educational ecosystem.

First, the program is an invaluable asset for educational institutions aiming to
enhance their faculty’s pedagogical competencies and equip students with the
requisite skills to thrive in contemporary society. The program delivers an exhaus-
tive curriculum to facilitate students’ acclimatization to global challenges and
offers educators access to advanced training aligned with international benchmarks.

Second, the program is meticulously crafted to support educators, tutors, and
parents involved in homeschooling in nurturing students’ creativity, intercultural
competence, and plurilingual capabilities. Participants will be awarded certification
upon program completion. Moreover, they receive access to seminars and workshops
offered by the PICK experts. The latter extends methodological and psychological
support to ensure the effective enactment of the PICK initiatives.

Third, students instructed by the educators trained under the PICK program
enjoy many advantages. These encompass the development of soft skills essential
for navigating the rapidly transforming global landscape, enhancing goal-setting
proficiencies, unlocking creative capacities, and cultivating critical thinking abili-
ties. Furthermore, the program lays down a robust foundation for foreign language
learning, enhances communicative competencies, and aids in resolving conflicts
across diverse cultural and national backgrounds. This pedagogical approach also
bolsters self-assurance and nurtures a persistent inquisitiveness, preparing students
for a dynamic and interconnected world.
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Conclusion

This article provides a detailed account of the PICK educational program,
a novel educational framework to enhance students’ soft skills and prepare them for
today’s global challenges. Highlighting the critical importance of soft skills, the
framework seeks to integrate them with traditional academic knowledge, focusing
on creativity, intercultural understanding, and linguistic skills as essential elements
for success.

PICK is designed for educators and includes a structured training program with
three main modules focusing on developing creative, intercultural, and plurilingual
competencies. It also offers additional resources like lectures and workshops to
improve motivation, critical thinking, and a positive learning environment. The
program provides methodological and psychological support through mentorship
and evaluates its effectiveness in enhancing students’ adaptation skills using
elaborate assessment batteries.

Currently in its pilot phase, the program demonstrates potential benefits for
educators and organizational managers by improving workforce soft skills. HSE
University offers online courses based on the PICK framework, accessible to edu-
cators, tutors, and homeschooling parents, aiming to build a professional commu-
nity around the program for broader dissemination.
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APPENDIX A

Training module learning outcomes for educators and students along
three competence approach dimensions

Module I: Creativity creates a creator (creativity)

Educators

Knowledge

1. Grasp Key Concepts of Creativity: Learn about the definitions of creativity,
distinguishing it from related concepts like innovation and intelligence.

2. Understand Theories of Creativity: Gain knowledge of major theories and
models of creativity, including but not limited to the 4Cs (mini-c, little-c, Pro-C, and
Big-C), 5As (actor, action, artifact, audience, and affordances), 7Ps (perception, process,
product, person, place, persuasion and potential), 7Cs (creators, creating, collaborations,
contexts, creations, consumption and curricula), and divergent and convergent thinking.

3. Identify Characteristics of Creative People: Acquire knowledge about the traits,
behaviors, and thinking patterns often associated with highly creative individuals.

4. Recognize the Role of Creativity in Education: Understand the importance of
fostering creativity in educational settings and its impact on student engagement, problem-
solving, and learning outcomes.

5. Familiarity with Creativity Assessment Methods: Learn various tools and
methodologies for assessing creativity in educational contexts.

Skills

1. Designing Creative Learning Environments: Develop skills to create classroom
settings that stimulate creativity, including arranging physical spaces, using resources
innovatively, and integrating technology that supports creative expression.

2. Cultivating a Creative Classroom Culture: Learn strategies for building a
classroom culture that values curiosity, imagination, and innovation. This includes fostering
a safe environment for creative expression and failure and promoting diversity of thought.

3. Implementing Creative Teaching Strategies: Gain proficiency in designing and
applying teaching methods that encourage creative thinking and problem-solving among
students. This includes mastery in brainstorming, divergent and convergent thinking,
associative and metaphorical thinking, synthesis, mind mapping, open-ended questions,
and persuasive communication in creativity.

4. Facilitating Creative Processes: Learn how to guide students through the creative
process, from idea generation to implementation, while providing constructive feedback
and support that encourages risk-taking and iteration.

5. Assessing Creativity in Students: Develop skills to effectively assess and evaluate
students’ creative work and thinking processes, using both formative and summative
assessment techniques that recognize originality, complexity, and elaboration.

6. Integrating Creativity Across the Curriculum: Acquire skills to incorporate
creativity into various subject areas, showing how creative thinking can be applied in math,
science, humanities, and arts, thereby creating interdisciplinary connections.

7. Developing Personal Creativity: Work on enhancing one’s creativity, as personal
creativity, is foundational to teaching creatively. This includes engaging in reflective
practices, seeking professional development opportunities focused on creativity, and
actively practicing creative thinking and problem-solving.
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8. Utilizing Digital Tools to Enhance Creativity: Master using digital tools and
resources that can support and enhance the creative process in the classroom. This includes
familiarization with educational software, online collaboration tools, and digital media that
can be used for creative projects.

Attitudes

1. Develop a Growth Mindset: Learn to embrace challenges, persist in the face of
setbacks, value effort as a path to mastery, and see failure as an opportunity to grow, which
are critical attitudes for fostering creativity.

2. Cultivate Openness to New Experiences: Gain an appreciation for diverse
perspectives, willingness to explore unknown territories, and openness to experiment and
take calculated risks in pursuing creative solutions.

3. Foster Curiosity and Inquisitiveness: Encourage a mindset that questions
conventional wisdom, seeks new problems to solve, and is eager to learn more about the
world, thereby driving the creative process.

4. Encourage Risk-Taking and Tolerance for Ambiguity: Develop a tolerance for
ambiguity and uncertainty, viewing these as integral to the creative process rather than
obstacles to be avoided.

5. Promote Autonomy and Independence: Learn to value and encourage autonomy
in thinking, allowing for personal expression and developing individual ideas, which are
essential for creativity.

6. Develop Resilience and Persistence: Cultivate attitudes that help to persevere in
the face of difficulties and setbacks encountered during creative endeavors, understanding
that perseverance is crucial for achieving innovative outcomes.

7. Value Collaboration and Diversity: Recognize the importance of collaborative
efforts and diverse perspectives in enhancing creativity, encouraging a culture of mutual
respect and openness where all voices are heard.

Students

Knowledge

1. Understand the Concept of Creativity: Learn what creativity is, including its
definitions, characteristics, and how it differs from related concepts such as intelligence and
talent.

2. Recognize the Importance of Creativity: Understand the role and value of
creativity in personal development, academic success, and future professional fields.

3. Understand the Role of Creativity Across Disciplines: Gain insights into how
creativity is applied and valued in different academic subjects and professional fields.

4. Recognize the Stages of the Creative Process: Gain knowledge of the stages
involved in the creative process, from idea generation to implementation.

5. Become Aware of Cultural Influences on Creativity: Understand how cultural
backgrounds and experiences can influence creative expression.

Skills

1. Develop Creative Thinking Skills: Practice divergent, convergent, and associative
thinking, enhancing one’s ability to think broadly and creatively.

2. Enhance Problem-Solving Abilities: Learn and apply creative problem-solving
techniques, including identifying problems, brainstorming solutions, and implementing
innovative ideas.

3. Cultivate Effective Communication and Collaboration SKkills: Develop skills to
communicate creative ideas effectively and work collaboratively in diverse groups to
enhance creativity through collective intelligence.
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4. Practice Critical Thinking and Analysis: Sharpen abilities to critically assess
problems and creative solutions, considering various perspectives and potential impacts.

5. Foster Adaptability and Flexibility: Enhance the capacity to adapt to new
situations, modify ideas, and remain flexible in changing environments.

Attitudes

1. Cultivate a Growth Mindset: Learn to embrace challenges, persist through
difficulties, and view failures as opportunities for learning and growth.

2. Develop Openness and Curiosity: Foster an attitude of curiosity, openness to new
experiences, and a willingness to explore unfamiliar concepts and ideas.

3. Encourage Risk-Taking and Experimentation: Promote a willingness to take
calculated risks and experiment with new ideas, understanding that not all efforts will lead
to success but are valuable for learning.

4. Foster Persistence and Resilience: Cultivate the ability to persevere despite
setbacks and maintain dedication to creative projects and endeavors.

5. Promote Empathy and Social Awareness: Develop an understanding of and
appreciation for diverse perspectives and cultures, recognizing their value in enhancing
creative solutions.

Module lI: The world is open to everyone (intercultural competence)

Educators

Knowledge

1. Understand Cultural Diversity: Learn about culture and the diversity of cultural
practices, beliefs, and values worldwide.

2. Recognize Cultural Biases and Stereotypes: Understand common biases and
stereotypes and their impact on perceptions and interactions.

3. Familiarize Yourself with Intercultural Competence Theories: Learn theories
and models that explain how intercultural competence influences communication and
interaction processes.

4. Identify Cultural Dimensions and Their Impacts: Learn about different cultural
dimensions (e.g., individualism vs. collectivism) and how they affect behavior and
expectations in educational settings.

5. Identify Creativity Traits Fostering Intercultural Competence: Learn about
shared traits between intercultural competence and creativity, such as openness, adaptability,
curiosity, and tolerance for ambiguity, which mutually reinforce each other.

Skills

1. Develop Effective Communication Skills: Enhance abilities to communicate
respectfully and effectively with individuals from diverse cultural backgrounds.

2. Foster Empathy and Active Listening: Cultivate empathetic listening and
understanding skills to better appreciate and respond to diverse perspectives.

3. Implement Inclusive Teaching Practices: Learn to design and implement teaching
strategies that are inclusive and responsive to the needs of students from diverse cultural
backgrounds.

4. Manage and Resolve Cultural Conflicts: Acquire strategies for effectively
managing and resolving misunderstandings or conflicts that arise from cultural differences.

5. Engage in Reflective Practice: Develop the ability to reflect critically on one’s
cultural assumptions and practices and the impact of these on educational practices.
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Attitudes

1. Cultivate Openness and Curiosity: Foster an openness to learning about other
cultures and a curiosity to explore cultural differences.

2. Develop Intercultural Sensitivity: Encourage sensitivity and respect for cultural
differences and the ability to adjust one’s behavior in culturally appropriate ways.

3. Promote Inclusivity and Equity: Commit to creating inclusive, equitable learning
environments that recognize and value the contributions of all students.

4. Develop Emotional Intelligence: Enhance one’s ability to recognize, understand,
manage, and use emotions effectively in oneself and others.

5. Embrace a Global Mindset: Encourage the development of a global perspective
that values intercultural dialogue and collaboration.

Students

Knowledge

1. Understand Cultural Diversity: Learn about different cultures, including
traditions, values, and social norms, and the importance of cultural diversity.

2. Recognize Cultural Biases and Stereotypes: Gain awareness of common
stereotypes and personal biases and how they affect perceptions and relationships.

3. Learn about Intercultural Communication Principles: Understand the basic
principles of effective communication across different cultural contexts.

4. Learn about Intercultural Competence: Learn theories and models that explain
how intercultural competence influences communication and interaction processes.

5. Identify Cultural Dimensions: Learn about Hofstede’s cultural dimensions or
similar frameworks to understand how cultures vary and impact interpersonal interactions.

Skills

1. Enhance Cross-cultural Communication: Develop skills to communicate
effectively and respectfully with peers from different cultural backgrounds.

2. Cultivate Collaboration and Teamwork: Learn to work collaboratively in diverse
groups, valuing different perspectives and leveraging cultural diversity for creative
problem-solving.

3. Practice Empathy and Open-mindedness: Enhance the ability to see situations
from others’ cultural perspectives and remain open to new ideas and practices.

4. Practice emotional intelligence: Recognize and manage one’s and others’
emotions.

5. Practice constructive criticism: Offer and accept constructive criticism effectively.

Attitudes

1. Foster Respect for Cultural Differences: Encourage respect and appreciation for
cultural diversity and the willingness to learn from others.

2. Develop Intercultural Curiosity: Cultivate a genuine interest in learning about
other cultures and understanding global perspectives.

3. Promote Inclusivity and Equality: Nurture attitudes that support inclusivity,
equality, and a sense of belonging among all peers, regardless of cultural background.

4. Value Interdependence: Appreciate the interconnectedness of the global
community and the importance of cross-cultural cooperation.

5. Embrace Flexibility and Adaptability: Encourage the ability to adapt to diverse
cultural settings and to be flexible in intercultural interactions.
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Module lll: A new language is a new life (plurilingualism)

Educators

Knowledge Dimension

1. Understand Plurilingualism Concepts: Educators will learn about the principles
of plurilingualism, including the distinction between plurilingualism and bi-/
multilingualism.

2. Grasp the Cognitive Benefits of Plurilingualism: Gain insights into how
plurilingualism enhances cognitive flexibility, problem-solving skills, and creative thinking.

3. Understand the Pedagogical Benefits of Code-Switching: Learn how code-
switching enhances academic and social development by making content relatable and
supporting cognitive flexibility, allowing bilingual students to connect languages and
cultures.

4. Learn about Xenoglossophobia: Identify causes of language anxiety and its
mitigation strategies.

5. Acknowledge Plurilingual Pedagogy Practices: Learn about effective pedagogical
practices that support the development of plurilingual competence in diverse classrooms.

Skills

1. Develop Plurilingual Teaching Strategies: Acquire strategies for integrating
plurilingual approaches into teaching practices, enhancing language awareness among
students.

2. Enhance Language Sensitivity and Awareness: Cultivate skills to identify and
appropriately respond to students’ linguistic needs and preferences.

3. Facilitate Language Integration: Learn to facilitate the integration of students’
home languages in the classroom as a resource for learning.

4. Promote Language Exploration and Experimentation: Develop methods to
encourage students to explore and experiment with languages in a safe and supportive
environment.

5. Develop Strategies for Mitigating Xenoglossophobia: Acquire strategies to help
learners overcome foreign language anxiety to develop a more positive and successful
language learning experience.

Attitudes

1. Value Linguistic Diversity: Cultivate an appreciation for linguistic diversity as a
resource rather than a barrier to communication.

2. Foster an Inclusive Classroom Environment: Promote an inclusive classroom
culture that respects and celebrates linguistic differences.

3. Encourage Language Learning: Develop a positive attitude towards learning
new languages and encourage lifelong language learning among students.

4. Adopt a Reflective Practice: Encourage self-reflection on personal attitudes
towards languages and language learning, aiming for continuous professional development
in plurilingual education.

5. Embrace Pluricultural Identity: Recognize and appreciate the intercon-
nectedness of languages and cultures, fostering a pluricultural identity among learners.
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Students

Knowledge

1. Understand the Concept of Plurilingualism: Students will learn what plu-
rilingualism means and how it differs from bi-/multilingualism.

2. Recognize the Benefits of Plurilingualism: Understand the cognitive, social, and
economic advantages of developing plurilingual competencies.

3. Appreciate Cultural and Linguistic Diversity: Become aware of the cultural
richness of different languages and the importance of preserving linguistic diversity.

4. Understand the Causes and Consequences of Xenoglossophobia: Recognize an
irrational fear of learning or using foreign languages. Become aware of the psychological
and emotional barriers that hinder language acquisition and their impact on a person’s
confidence, motivation, and willingness to engage in language learning and cross-cultural
communication.

5. Understand the Benefits of Code-Switching: Recognize that code-switching
enhances linguistic, cognitive, cultural, and social development.

Skills

1. Develop Language Integration Strategies: Acquire strategies for integrating new
languages, leveraging an existing linguistic repertoire.

2. Enhance Communication Across Languages: Gain skills in communicating
across languages, including code-switching and translanguaging, where appropriate.

3. Practice Language Comparison and Reflection: Engage in activities that
compare languages, identifying similarities and differences to deepen linguistic
understanding.

4. Foster Collaboration in Plurilingual Settings: Learn to work effectively with
peers from different linguistic backgrounds, using multiple languages to facilitate
communication and collaboration.

5. Reduce Xenoglossophobia: Develop strategies to reduce foreign language anxiety.

Attitudes

1. Value Linguistic and Cultural Diversity: Develop an appreciation for linguistic
diversity and its cultural richness.

2. Show Openness to Language Learning: Cultivate a positive and open attitude
towards learning and using multiple languages.

3. Demonstrate Respect for All Languages: Respect all languages, regardless of
their global status or perceived prestige.

4. Embrace Plurilingual Identity: Encourage the development of a plurilingual
identity, recognizing the personal and social value of being able to navigate multiple
linguistic and cultural contexts.

5. Encourage Empathy and Cross-cultural Understanding: Promote empathy and
understanding across cultures, facilitated by the ability to communicate in multiple
languages.

734 PERSONALITY AND EDUCATION IN MULTICULTURAL DIMENSION



Xapxypur A.B. u op. Bectaux PYJIH. Cepus: [lcuxonorus u nenaroruka. 2024. T. 21. Ne 3. C. 705-738

APPENDIX B

Clusters of lectures and workshops

Cluster

Lectures

Workshops

1. Where is their
button?

1. Enhancing Intrinsic Motivation:
Unlocking Internal Drives for
Learning

2. Cultivating Curiosity: Strategies
for Sustained Inquiry and Exploration
3. Personalizing Education: Con-
necting Curriculum to Individual
Relevance

4. Mastering Selective Attention:
Techniques for Focused Engage-ment
5. Fostering a Collaborative Com-
petitive  Environment: Balancing
Team Dynamics for Optimal Per-
formance

6. Promoting Independent Thinking:
The Impact of Adult Role Models in
Education

1. Enhancing Learning Through
Directed Visualization Techniques
2. Gamification Strategies for Susta-
ining Student Motivation

3. Fostering Collaborative Dia-
logue and Team-Based Problem-
Solving

4. Harnessing the Power of Story-
telling in Education

5. Promoting Understanding and
Tolerance Through Managing
Deviant Behavior

6. Empowering Students: Self- and
Peer-Assessment  Strategies for
Effective Learning

II. Comfort Zone

1. The Significance of Psychologi-
cal Climate in Educational Envi-
ronments

2. Strategies for Cultivating and Sus-
taining a Positive Psychological Cli-
mate

3. Navigating Stress: Understanding
Its Impact and Implementing Coping
Mechanisms

4. Enhancing the Educational Expe-
rience: Integrating Ergonomics and
Aesthetics into Learning Spaces

5. Implementing a Person-Centered
Approach in Educational Settings

1. Incorporating Body and Medita-
tion Techniques in Classroom Dy-
namics

2. Color and Light in Learning Envi-
ronments: Enhancing Psycho-
logical Climate and Student Enga-
gement

3. Harnessing Aromatherapy for
Enhanced Learning Experiences
4. Utilizing Music Therapy for
Op-timal Learning Environments
5. Cultivating Person-Centered In-
teractions Between Teachers and
Students

1. Simply about
complex

1. Navigating Complexity: The Role
of Project-Based Learning in Culti-
vating Analytical Thinking

2. From Conception to Execution:
Developing Synthesis Skills through
Project-Based Initiatives

3. Questioning the Given: Fostering
Inquiry and Evaluation in Project-
Based Environments

4. Interdisciplinary Insights: Enhan-
cing Critical Thinking through
Project-Based Collaborations

5. Reflective Practices in Project-
Based Learning: Cultivating Meta-
cognitive Skills for Lifelong Learning

1. Foundations of Inquiry: Unveiling
the Synergy between Project-Based
Learning and Critical Thinking

2. Blueprints for Inquiry: Crafting
Compelling Project-Based Learning
Experiences

3. Catalysts for Thought: Advanced
Techniques for Stimulating Criti-
cal Thinking in PBL

4. Evaluating Minds: Innovative
Approaches to Assessing Critical
Thinking in Project-Based Con-
texts

5. Reflective Horizons: Enhancing
PBL Practices for Critical Thinking
Mastery
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TeopeTnyeckasa ctaTbs

Knouu K NoNUAvHreanbHOMY, MeXKYJIbTYPHOMY
M TBOp4YeCckoMy 0Opa3oBaHMIO: aBTOpcKada oOpa3oBaTenbHas
nporpamMmmMa no pa3BuTUIO NMMOKNX HaBbIKOB

A.B. Xapxypun I, E.B. Kammpekasn™, A.C. Maceunnk-Jlaiin

HanuoHnanbHbIH UCCIIEN0BaTENbCKUM YHUBEPCUTET Bhiciias mikona 3KOHOMUKH, Mockea,
Poccusa
P tovyharhur@gmail.com

Annoranus. [Ipencrasinena asropckast nporpamma «Kirouu K IONIUIMHIBAIBHOMY, MEX-
KyJIBTypHOMY U TBOpUYecKoMy oOpazoBanutoy» (Plurilingual Intercultural Creative Keys, PICK),
KOTOpasi HAaIpaBJICHA HA MOBBIIMICHHUE aJalTUBHOCTH JIMYHOCTH MYyTEM Pa3BUTHsI TBOPUYECKHUX,
MEXKYIBTYPHBIX U SI3BIKOBBIX KoMIeTeHIMH. OmMpasch Ha SMIUPHUCCKUE HCCIIETOBAHMS
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nocieanux 25 net, PICK nopuepkuBaeT B3auMOCBsI3b ATUX KOMIIETEHIIUH U UX POJIb B pa3BU-
TUU JTUYHOCTHOW M KOTHUTUBHOM a1aniTUBHOCTH. [Iporpamma ncronb3yeT 1eaT0CTHBINA TOAXO/,
JIOTIOJTHSS CYIIECTBYIOMINE yIeOHBIC IPOTPAMMEI 32 CUET PACCMOTPEHNUS yUCOHBIX, IICHXOIOTH-
YECKUX M COIMOKYJIBTYPHBIX aClieKTOB 00pa3oBaTelibHOU cpefbl. BaxkHo orMeTHTh, uyTo PICK
cTpeMuTcs peopMUpOBaTh MeJaroruueckue MeTo bl IIPernoiaBaTreiei, He U3MEHs CyLECTBY-
role yyeOHbIe MPOrpaMMbl, @ BMECTO 3TOr0 (DOKYCHPYsICh Ha MPeoOpa3oBaHUU IPAKTHKH Tpe-
MOJIaBaHUs B PaMKax CyIIECTBYIOUIMX 0Opa3oBaTelbHbIX CTpyKTYp. [Iporpamma PICK, mpen-
Ha3HauCHHAsl IJIsl YYUTETICH, PEIIETUTOPOB U POAUTENEH JIeTeld Ha JoMAaIlHeM OOy4YeHUH, 1aeT
IeflaroraM Kak TEOPETUYECKUE 3HAHMsl, TaK M MPAKTUYECKUE MHCTPYMEHTHI JJI BHEAPEHUS
MHHOBAIMI B CBOM MOAXOIH! K 00yueHHIo. [IporpaMma coCTOUT U3 yueOHBIX MOAYJICH, TTOCBSI-
LIEHHBIX Ka)KJOW KOMIIETEHIINH, TIOAKPEIUIEHHBIX JEKIUSIMHI U CEMUHApaMH, KOTOPbIE CII0CO0-
CTBYIOT Pa3BUTHIO BHYTPEHHEN MOTUBALIUHU, KPUTUYECKOTO MBIIIJICHUS! U TO3UTUBHOIO TICUXO-
JIOTHYECKOTO KIIMMara yepes npoekTHoe o0yuenue. Kpome Toro, PICK obecnieunBaeT nocTosH-
HYIO TICHXOJIOTUYECKYIO M METOJOJOTUYECKYIO MOMICPKKY It 3(H(HEKTUBHOTO MPUMEHEHHSI
CBOMX METOHOB. Taxke MpEeACTaBlICHA TCOPETHUYECKas OCHOBA, OOBCAMHSIONIAS KOHIICIIIHU
MHOTOS3bIUHS, KPEATUBHOCTH, MEXKYJIBTYPHONW KOMIIETEHIIMM U CUCTEMHOM anantaunu. Bme-
CTO TOTO YTOOBI BBOJUTH HOBBbIE SMIIMPUYECKUE JAHHBIE, OHA CHUHTE3UPYET CYIIECTBYIOLIUE
TEOPUH M MCCIIEOBAaHUSA: U3 O0NACTH TICUXOJIIOTUU O0pa30BaHMsl, KOTHUTHBHOTO pPa3BUTHS,
KPOCCKYJIbTYpHBIE. DTOT CUHTE3 cOcTaBiseT ocHOBY nporpammsl PICK, npemiaras koHLenTy-
ANBHYIO0 MOJICJIb, KOTOpas MO3UIIHOHUPYET TOTHIMHTBATBHYIO KPEaTUBHOCTh — CIIOCOOHOCTH
KPEaTHBHO MBICIIUTH U OOIIATHCS HA PAa3HBIX S3bIKAX U B PA3HBIX KYNIBTypaxX — KaK KaTaau3aTop
cucTeMHON amantanui. OOBEIUHSS TCOPUH KOTHUTUBHOHN aJanTHBHOCTH, TICHXOJIOTHIECKON
YCTOMYMBOCTU U 00pa3oBaTesibHble METOAOJIOTUH, CTaThsl BHOCUT BKJIaJl B Pa3BUTHE TEOPETH-
YEeCKUX MPEJCTAaBICHMI, 3aKIaiblBas OCHOBY Ul OyAyIIMX MCCIEJOBAaHUN M MPAKTUYECKOTO
npuMeHeHus. CoeuHsis TpaJUIIMOHHOE aKaJeMuyecKoe 00yueHne ¢ pa3BUBAIOIIUMHUCS TPeOo-
BaHUSIMH T1o0anu3upoBaHHoro mupa, PICK mnpeanaraet HajexHyt0 OCHOBY JUIsi HHTETPAIlUH
«MATKHX» HaBBIKOB B oOpazoBaHme. [loTeHIMam mporpaMmsl 10 BOCHHTAHHUIO alalTUBHBIX,
MHHOBAIMOHHBIX M II00aTHHO KOMIICTEHTHBIX yYalluXcs MOAYSPKUBACT €€ BKJIAJ B Pa3BUTHE
COBPEMEHHBIX 00Pa30BaTeIbHbBIX MapairM.

KuloueBble c/10Ba: IOMWIMHIBU3M, KPEATUBHOCTb, MEXKKYJIbTYpHasi KOMIIETCHLIUS,
CHCTEMHAs aJlanTalys, OJMINHTBAIbHASI KPEaTUBHOCTH, MHOTOSI3bIYHOE TBOPUECKOE 00pa3o-
BaHHE, 00pa30BaTeNbHas IPOrpaMMa, «THOKHE» HaBBIKH
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Wccnepoartenbckasa cTaTbs

Cea3b executive functions ¢ pyHkunamm perynaumm
aKTUBHOCTMU Y MNAALLUX LUKOJIbBHUKOB — MOHOJIMUHIBOB
M OUJIMHIBOB — B Ha4YaJie WKOJIbHOro ooy4yeHusa

B.IO. Xorunen =, 10.0. Hogsropoagosa',
J.C. [TaBaoBa'”, O.B. Ko:keBHUKOBa

YMypTCKUi roCylapcTBEeHHBINH YHUBEPCUTET, HMoicesck, Poccuiickas @edepayust
P tkhotinets@mail.ru

AHnHoTanus. [Ipobraema BIMSHUS OMIMHTBU3MA HAa CIIOCOOHOCTD UeJIOBEKa 00padaTeIBaTh
“H(POPMALIMIO 3HAYUTEIILHOTO 00beMa He MepecTaeT ObITh aKTyaJbHOW B MUPOBOM MCHXOJIO-
run. [TonTBepkaaeTcs CBsI3b A3BIKOBOTO cTaTyca ¢ executive functions (YrmpapistomuMu QyHK-
musimu, EF), mpu sTom pesymsrarel ocraioTcs nportuBopeunBeiMu. K EF, oTBewaromum
3a yIrpaBlieHHE JACHCTBUSIMH, IEATEIbHOCTBIO U MOBEJCHUEM, OTHOCAT TOPMO3HBIA KOHTPOJIb,
KOTHUTHBHYIO THOKOCTB, pab0odyIo MaMsTh, KOHTPOJIh BHUMAHMS. B MiccieoBaHNN paccMoTpe-
Ha Hp06neMa N3YUCHUA TPCUMYIICCTB U pr,Z[HOCTeﬁ Y MilaJIuX MKOJIbHUKOB — MOHOJIMHI'OB
Y OWJIMHTBOB — B Hauaje IIKOJIbHOIO OOY4EHHUs Yepe3 BBIABICHUE CBA3M (PYHKIUH peryisnun
axktuBHOCTH (I pyHKIIMOHANBHBIHA 610K Mo3ra) ¢ EF (Il dyHKIMOHaNBHBINA OJIOK MO3ra) B 00-
pasoBaresibHOM cuTyanuu. BriOopka Brmrodana 150 mereil mmaaiiero mkoJIbHOTO BO3pacTa
ot 7 no 8,4 ner (M =7,7; SD = 0,39), u3 uux 75 nereti (33 manpunka, 42 neBoYKH) co cOanan-
CHPOBaHHBIM OMJIMHIBH3MOM (YAMYPTCKHIA — pycckuit), 75 nereit (38 MasaukoB, 37 JeBOYCK) —
MOHOIIMHTBHI (pycckuid). [IpUMEHSITUCh METONbl HEWPOICHXOJIOTHYECKOTO O0O0CIIeI0BaHMS
JeTel 69 JeT ¢ UCIoIb30BaHUEM KOMITBIOTEPU3UPOBAHHBIX TECTOB MTPOrPaMMHOT0 obecrieye-
Hus «HCTpyMeHTapuit icuxomnora [Ipaktuka — MI'Y». BhIsIBICHBI TIpEUMYIIICCTBa OUITHHTBH-
3Ma 110 MOKa3aTeJIAM NPOAYKTHUBHOCTU EF u TPYAHOCTH Y 61/IJ'II/IHFBOB, Kacaromuecs OTACIIbHBIX
roKaszareseil TOpMO3HOIO KOHTPOJIS (JOomyleHre ommrOoK 0e3 caMOKOPPEKLKH) U KOTHUTHUB-
HOU THOKOCTH (MCTIONIF30BaHIE CIOBOCOUCTAHUH B BEpOATBHBIX aCCOIHAIIIIX ), C HEOOXOIIMMO-
CTBIO MX KOHTPOJIS B 00pa30BaTeIbHON CUTyallnd. YCTaHOBJICHBI pa3HbIe TPACKTOPHH Pa3BUTHUS
OTAENbHBIX KOMIOHeHTOB EF y Mitaqinx mIKOIbHUKOB B Ha4yasle MIKOJIBLHOTO OOY4YEHHUs: y MO-
HOJIMHTBOB (DYHKIIMU PETYJSINN aKTHBHOCTH COTPSDKEHBI C (PYHKIUSMHE ITPOTPAMMHUPOBAHHS,
PETYIAINN U KOHTPOIIS HeBepOaNbHON AEATEIbHOCTH, Y OUINHTBOB — PEUCBO ICSITEIBHOCTH.
BrlsiBieHHBIE HEHPONCUXOJIOTHYECKHE 3aKOHOMEPHOCTH TO3BOJIAIOT IIPOTHO3UPOBATh CO3HA-
TEJbHBINA KOHTPOJIb LIE€IEHANPABICHHOIO MOBEACHUS U JIEATEIbHOCTU MJIaIINX IKOJIbHUKOB —
MOHOJIMHITBOB U OHWIMHTBOB — B O6pa3OBaTeJ'H)HOM mponecce, MoryT OBITH MCIOJIB30BAHBI
B KOPPEKLMOHHON paboTe ¢ MPUMEHEHHUEM METOJIOB, HAlPaBIECHHBIX Ha PEryISLUI0 00Leit
TICUXWYECKON aKTHBHOCTH, oOecrieunBaronield pa3sepreiBanue EF ydammxcs ¢ TpyaHOCTIMH
B 00y4eHHH.

© Xorunen B.1O., Hosroponosa 10.0., [1aBnosa /I.C., KoxxeBnuxosa O.B., 2024

rm This work is licensed under a Creative Commons Attribution 4.0 International License
Zawarmm https://creativecommons.org/licenses/by-nc/4.0/legalcode
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BBepeHue

Pa3Butne npencraBieHuil 0 OUIMHIBU3ME B COBPEMEHHOW HayKe MepeMeCTH-
JIOCh OT CyOTPaKTUBHOW K aJJIUTUBHON MEPCHEKTHBE C PACHIUPEHUEM JAMara3oHa
KOTHUTHBHBIX BO3MOXKHOCTEH ero Hocutenel (Xorunel, Mensenesa, 2021). Otme-
yaloTcs mpeumyinecTBa executive functions (ympabmsrommx ¢yHkiuid, EF)
y OunuHTBOB B cpaBHeHHH ¢ MoHonuHTBamu (Grundy, 2020; Ware et al., 2020),
MPOSIBIISIIONINECST B CO3HATENILHOM KOHTPOJIE IIEJICHANPABICHHOTO TIOBEACHUS
(Tao et al., 2023). B yacTHOCTH YCTaHOBIIEHO, YTO OUIMHTBBI MTPEBOCXOAST MOHO-
JMHTBOB B TOPMO3HOM KOHTPOJI€, TIOCKOJIBKY UM HEOOXOIUMO IOJABIATH HEpee-
BaHTHBIH SI3BIK U pa3peliarsh JUHrBucTuueckuii KoHdaukt (Bialystok, Craik, 2022).
K Tomy ke OWJIMHTBBI OTJIMYAIOTCS KOTHUTUBHON T'MOKOCTBHIO, TaK KaK B TIOBCE/I-
HEBHOMW KMU3HU UM IPUXOJUTCS MEPEKII0YAThCS C OAHOW JIMHIBUCTUYECKON CUCTE-
MbI Ha pyryto (Prior, Gollan, 2011; Gunnerud et al., 2020). IToaTBepxaaercs, 4To
OWJIMHTBBI ObICTpEE W TOYHEE OOHAPYKHBAIOT BU3yaJIbHBIC M3MCHCHHSI TIPH perie-
HUU KOTHUTUBHBIX 3a/1aHUH, CBA3aHHBIX C 3pPUTEIHHO-IPOCTPAHCTBEHHON MaMATHIO
(Kerrigan et al., 2017). Kpome Toro, moBeieH4eCKHE pa3Iuyns OOBSICHIIOTCS CTIeI-
n(puKoil pa3BepThIBaHUS KOHTPOJIA BHUMaHUS U ero 3¢ dekruBHOCThIO. [loBCen-
HEBHAas MPAKTUKa OWIMHTBOB, COTPSKCHHAS C YCUJICHHBIM BHUMAHUEM JJIsI UTHO-
PUPOBaHUSI KOHKYPHUPYIOIIETO CTHMYJia, NMPUBOJUT K MEHBIIUM 3arparam, 4em
y MoHonuHrBoB (Bialystok, Craik, 2022). Pe3ynberarsl MmeTaananusa (Lowe et al.,
2021) moka3bIBaIOT, YTO OYE€BHIHBIE () (HEKTHI OMITMHIBU3MA YCTAHOBJICHBI B OOJIb-
1€l Mepe Mo MOKa3aTesIsIM TOPMO3HOTO KOHTPOJISI U OBbUITH HEOTIHMYUMBI OT 3 dek-
TOB KOHTPOJIsI BHUMaHU y OMIMHTBaIbHBIX aerei (Bialystok, 2017). Cnenyet or-
METUTh, YTO TMPEUMYyILIeCTBA OWIMHIBU3MAa B CBS3M C TOBEJCHUYECKUMU
M3MEHEHUSIMU B JIOHTUTIONE Topa3io Yamie (GUKCUPYIOTCS B JACTCKON MOMYJISIIUN
(Lowe et al., 2021; Yurtsever et al., 2023), uTo mpencTaBiseT OOIbITYIO TTPOTHO-
CTHUYECKYIO IIEHHOCTh B UX IcuxudeckoM pazsutuu (Hukomnaesa, Beprynos, 2017).

OnHako CymiecTByeT MHOXKECTBO HCCIICOBaHHIA, B KOTOPHIX cooOmaercs oo
orcyrcTBuH cBsizeil EF ¢ si3pikoBBIM cTatycoMm (Cho et al., 2023) u s136IKOBO# SHTPO-
nueit (CemenoBa u zip., 2024), paznuuuii Mex 1y OMJIMHIBAMH U MOHOJIMHTBAMU 110
nokazareinsiMm EF, oco6eHHO B uccienoBaHusax Ha 00X BEIOOpKax (Anton et al.,
2019; Dick et al., 2019; Nichols et al., 2020). OtcyTcTBHe pa3znuuuii B OonbIieit
Mepe OOBSCHSETCS BapuaOeTbHOCTHIO JIBYSI3bIYHOTO OMBITA W PA3HBIM SI3BIKOBBIM
crarycoMm (pasnuunbie Buabl OunuHreusma) (Planckaert et al., 2023; Yurtsever
et al., 2023).

Hapsiny ¢ u3yuenuem noBeieH4eCKUX 0COOEHHOCTEH OMIMHIBOB B CPaBHEHUU
C MOHOJIMHTBaMHU B HACTOSIIEE BPEMsI IIPOBOMATCS MCCIEAOBaHMS, HAlIPABICHHBIC
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Ha BBISIBIICHUS PA3JIMYMI B UX MO3TOBBIX CTpyKTypax (Bialystok, 2017; De Bruin et al.,
2021; Grundy et al., 2017; Vinerte, Sabourin, 2019). [Toka3zaHo, 4TO OIHU U TE Ke
CTPYKTYPBI MO3Ta MOTYT OBITh BOBJICUCHBI KaK B JINHTBUCTUUECKUN KOHTPOJb, TaK
u TopMo3HOil (Abutalebi, Green, 2007), kak B MepeKIIOYEHNUE C OTHOTO SI3bIKA HA
JPYTOM, TaK U B MEPEKITFOUEHUE C OTHOM 3a1aun Ha Apyryio (De Baene et al., 2015),
YTO MpEIoiaraeT TECHyI0 CB3b Mex 1y si3bikoM u EF. HecMotps Ha TO, uTO Mex-
Ny OWJIMHTBAMU ¥ MOHOJIMHI'BAaMH HAOITIOMAIOTCSI HEKOTOPBIC OTINYHS B (PYHKIIHO-
HaJIbHOM aKTUBHOCTH MO3ra, B HACTOAIIEE BPEMS OTCYTCTBYIOT YOEIUTEIbHBIC
JI0Ka3aTeIbCTBA Pa3IMuMii B KOHKPETHBIX OT/enax Mo3ra, cBa3anubix ¢ EF (Garcia-
Penton et al., 2016).

[IpenmonoxxeHust 0 TOM, YTO OMJIIMHTBBI MOTYT C OOJbIIEH BEPOSITHOCTHIO Je-
MOHCTPUPOBATh KOTHUTUBHBIE MPEUMYIIECTBA, YEM MOHOJMHIBBI, OCHOBaHbI Ha
MOJIOKEHUH O CETEeBOI MHTErpaluu (TECHOTE W MHTEHCUBHOCTH CBSI3€i) OTAEIb-
HBIX T€TEPOXPOHHBIX TI0 CBOEMY CO3PEBAHUIO CTPYKTYpP MO3Ta, B YaCTHOCTH CTBO-
JIOBBIX U MOJIKOPKOBBIX 0T/e10B Mo3ra (I pyHKImoHanbHbIM 670K MO3ra) 1 JTOOHBIX
nosneit kopbl Oonbiux momymapuii Mo3ra (Il dyHknuoHaNBHBINA OJOK MO3ra)
(JIypwus, 2013; Xomckas, 2005; Kopuees u np., 2022; Maloney et al., 2020).

Oynkiuu [ 6;moka mMo3ra (QyHKIUK PEryJsiiid aKTUBHOCTH) 00ECIIEYUBAIOT
nojAepx)aHue o0Mel U N30UpaTeIbHON aKTHBHOCTH, CBSI3aHHOM C MOKa3aTesiMU
TEMITOBBIX XapaKTEPHUCTHK (CKOPOCTH BBITIOJIHCHHS 3aJaHUsl, BPEMEHH, TEMIIa
YCBOCHHUS U aBTOMAaTH3aI[MM HOBOTO MaTepHana), mokazareau paboTocrnocoOHOCTH
Y TIPOAYKTHUBHOCTH JICSITEIIBHOCTH (CKOPOCTH BXOXKJICHUSI B 3a/IaHHE, TEPEKITIoUe-
HUS OT OJTHOM 3a1a4M K APYTOH, CTAOMIBLHOCTH MPOIYKTUBHOCTH, CKOPOCTH U CTe-
[IEHU BO3HUKHOBEHMsI yToMileHUs) (Arpuc, Axytuna, 2014). OntumanbHOE COCTO-
sHUe  (QYHKUMH  peryasiluud  aKTHUBHOCTM  OO€CleYMBaeT  MOJHOLEHHOE
(YHKIIMOHUPOBaHUE BBICIINX Ncuxudeckux ¢yHknmii (KommiekcHas koppekuus
TpyAHOCTEHN 00yueHus B mkone, 2014).

Oyukuuu 11 6moka mo3ra (EF) obecnieunBaroT miaHHpOBaHHE U MPOTPAMMU-
poBaHue JII0O0H eI TEIbHOCTH, YICpKAHUE TJIaHA B XOJI€ BHITIOJTHEHUS I€SITEIIbHO-
CTH, KOHTPOJIb HaJ BBHIIOJHEHUEM U JOCTUTHYTBIM PE3YJIBTAaTOM, OKa3bIBAIOIINE
BJIMSIHUE HA BCIO JIEATENBLHOCTD YENOBEKA. B COBpEMEHHON HEMPONICUXOJIOTHH IIPO-
JOJKAeTCsl paboTa Mo aHaIN3y BHYTPEHHEH IMICHUXOJIOTUYECKON U MO3TOBOM CTPYK-
typel EF u Beinenenuro noadyHkuuii B pamkax peryiastopHoi chepst (Koprees,
2022; Miyake, Friedman, 2012; Friedman, Miyake, 2017).

B Hamem uccneoBaHUU Mbl TOCTaBUIIM MTPOOJIEMY H3YUYEHHS MPEUMYIIECTB U
TPYAHOCTEH y MIIAAIIMX IIKOJbHUKOB — MOHOJMHIOB W OWJIMHITBOB — B Hayaje
IIKOJIBHOTO OOy4eHHUs 4Yepe3 UCCieloBaHue CBA3M (PYHKUUN PEryisiiiii aKTUBHO-
ctu ¢ EF B obOpasoBarensHoil cutyaruu. OTMETHM, YTO C HadajJoM OOyYEHHUS
B IIKOJIE BEAYLIEH NeATEIbHOCTHIO peOEHKAa CTAHOBUTCS y4eOHO-TIO3HABaTEIbHAs
NeSITeNIbHOCTh, B MPOIECCEe KOTOPOW TOSBISIOTCS HOBOOOPA30BaHMS MIIAJIIIETO
IIKOJIbHUKA, CBSI3aHHBIE C TIPOU3BOJILHON PETyAlMe MCUXUYECKONH aKTUBHOCTH,
MOBEZICHUS U AeATeNbHOCTH (DabkoHMH, 1989), ocymiecTBiaseTcs nepexoa oT cTa-
JIUH TOOTIEPAIIMOHATBPHOTO MBIIINICHUS K CTaJIMA KOHKPETHBIX OIeparuii ¢ o0paTu-
MOCTBIO MBITIUICHHSI U CIOCOOHOCTRIO K jaeneHTpannn ([Tuaxe, 1994). B stot ne-
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PHOJ IIPEXKHEE COCTOSIHME PABHOBECHS B IICUXUYECKOM Pa3BUTHH YK€ YTPaueHO,
a Tepexo/] Ha HOBBIM ypOBEHB €11 HE MPOU301IeN. TeM caMbIM NPeIonpeaeIsaeTcs
He00XOMMOCTh TMOBbIIIEHUsT TpoaykTuBHOCTH EF B nmoctmxkenun odpazoBaresb-
HBIX Pe3yJIbTaTOB MIIaAIIKX MKoIbHUKOB (KopHees u jp., 2022).

Ilenv uccneoosanua — BoisiBIEHUE CBS3eH (PyHKUUN PETyasUN aKTUBHOCTH
¢ executive functions (EF) y mmagmmux MIKOJIbHUKOB-OMJIMHTBOB B CPaBHEHUU
C MOHOJIMHTBAMH B Ha4aJie IIKOJIBHOTO O0Y4YEHUSI.

Mgl chopmynupoBaiu J1Ba uccae008amenbcKux 60npoca:

1. JleMOHCTpUPYIOT JIn OMJIMHIBBI IpeuMylecTBa, kacatomuecs EF, mo cpas-
HEHUIO C MOHOJIMHI'BAMH B HayaJie IIKOJIbHOTO 00yueHus?

2. SIBnstoTcs MM QyHKIMM PEryssiiMYA aKTUBHOCTU OTIIMYUTEIbHBIMU MPEIUK-
TOpaMH TMPOAYKTUBHOCTH EF Kak y OMIMHIBOB, TaK M MOHOJHMHIBOB B Hayale
HIKOJILHOTO 00y4€HUs, YTO MPOrHO3UPYET UX MPEUMYIIECTBA U YCIEIIHOCTh?

Mpoueaypa n meToabl UCCNIeA0BaHNS

Yuacmnuku uccneoosanus. B viccienoBanuu npussuim yyactue 150 nmereit
MJIAJIIIETO MIKOJIBHOTO Bo3pacta oT 7 no 8,4 ner (M = 7,7; SD = 0,39), u3 nux
75 nereit (33 manpumka, 42 NEBOYKH) CO COATaHCUPOBAHHBIM OWJIMHTBH3MOM,
BJIAJICIOIINUX YAMYPTCKHAM M PYCCKHM SI3bIKOM B PaBHOM CTETEHU CBOOOTHO, COIHA-
JU3UPYIOLIUXCSA B YIMYPTCKO-PYCCKOW cpefie U oOy4yarouIuxcsi B HallMOHAJIbHOM
yaAMypTcKoi ruMmHazun uM. Kysebas I'epna r. MxkeBcka YamMypTckol pecmyOauKy;
75 nereit (38 ManbuUKOB, 37 IEBOYEK), BIAJICIOIIMX TOJIBKO PYCCKUM SI3BIKOM (MO-
HOJIMHTBBI), 00Oy4Jaromuxcsa B 001ieo0pa3oBarebHOM 1ikone TI. MkeBcka Yamypr-
CKOW pecrmyOnuKu. YUYacTHUKM HCCICNOBaHHS HE WMENH JUarHOCTHUPOBAHHBIX
HEBPOJIOTHYECKUX 3a00JIeBaHUM.

OnHOPOAHOCTH BHIOOPOYHON COBOKYIMHOCTH Oblja JOCTUTHYTA 3a CYET yuyeTa
COLIMAJIbHO-9KOHOMHMUYECKOTO TOJIOKEHUSI ceMeil (0O0pazoBaHHE pOJUTENICH: BbIC-
mee oOpazoBanue marepeit — 70 % B rpymnme OUIUHTBOB, 64 % — MOHOJIUHIBOB;
BbIcIIee oOpa3oBaHue OoTHOB — 44 % B rpynne OWIMHrBOB, 48% — MOHOJIUHIBOB,;
YPOBEHb JI0XOJIOB U MaTepHaIbHOTO 00ECTICUCHUS — CPEAHUI; KUITUILIHBIE YCIOBHS —
B YCTAHOBJICHHBIX HOpPMAax), y4acTHsl POJIUTENEH B BOCIHTATEIHHOM MpOIIECCEe
B LIKOJIE U CEMBE.

AHKETHpOBaHUE POIUTENECH MOKA3aJI0, YTO SI3bIKOBOM CTAaTyC OUIMHIBOB COOT-
BETCTBYET KpUTEPHUSIM COAaHCUPOBAHHOTO OWJIMHIBH3MA: BOCIHMTAHUE [JETEH
CTPOUTCSl HA YAMYPTCKOM U PYCCKOM si3blke. B rMMHAa3uM Miiaanive mKOIbHUKU
MOJTy4aroT 00pa3oBaHUE M BOCIUTHIBAIOTCS B PaBHOM Mepe Ha yAMYPTCKOM H pyc-
CKOM si3bIKe. Mutaiiire nKoJIbHUKU-MOHOJIUHT BBl O0y4ar0TCsl B IIIKOJIE U BOCTIUTHI-
BalOTCS B CEMbE TOJIBKO HA PYCCKOM SI3BIKE.

Ilpouedypa uccneoosanusa. ViccnenoBanyue NpoBEIEHO C MMCBMEHHOIO COIvIa-
CUsl poauTenei, KOTopble OBLTM OCBEJOMJICHBI O MPOIeype MPOBEICHUs HEil-
poricuxonorudeckux npod. C KakIpIM IIKOJIBHUKOM COCTOSUIOCH JIB€ BCTpPEUH
no 30 muHyT. B TeueHue nepBoil BCTpEUW MPOBOIUIOCH HEHPOTICUXOJIOTHYECKOE
o0clieloBaHME C HMCIOJBb30BAaHMEM IIECTH IMOBEASHUeCKUX TecTtoB. Ha BTOpOIt
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BCTpEYE MIKOJIBHUKAM TPEIIarajioch MPOUTH TPU KOMITBIOTEPU3UPOBAHHBIE MPO-
Obl. Bo BpeMsl BBINIONIHEHUS 33aJJaHUI OLIEHUBAJIOCHh COCTOSIHUE (DYHKITUI peryis-
nuu aktuBHOCTH. OOCIe0BaHNE OBLTO PeaTM30BaHO IO 3apaHee MOArOTOBICHHO-
MY MPOTOKOIY B TEUEHUE HECKOIBKUX MECSIIEB.

Memoowt uccnedosanusn. Jlnsa nmuarnoctuku executive functions (pyHKIuM
IIT 61oka Mo3ra) u GyHKIMHA peryiasuuu akTUBHOCTH ((dyHKIMU I Ooka mo3ra)
OWJIMHTBOB M MOHOJIMHTBOB HCIOJB30BAIUCH METOABI HEUPOIICUXOIOTHYECKOTO
oOcnenoBaHus AeTei 6—9 Jet, B TOM Yuciie KOMIBIOTEPU3UPOBAHHBIE TECTHI MPO-
rpammHoro obtecneuenus «MucTpymenTtapusi ncuxosora Ilpaktuka — MI'Y»
(Metoap! HEHPONICUXOIOTUYECKOTO 00CIe0BaHuS. . ., 2021).

1. Executive functions (¢pynxyuu Il 61oxka mosea)

1. Peaxyus evibopa (Go-No-Go Task, Reciprocal Motor Programme Test).
[Ipo6a HampasiieHa Ha TMArHOCTUKY YCBOCHHSI PEU€BOM MHCTPYKITUH, TOPMOXKCHHSI
HETOCPEACTBEHHBIX PEAKIIMi, IEPEKIIFOUEHUS C OTHOTO 33/1aHus Ha ipyroe. [lkonb-
HUKaM IPEAbSBIISUIN IBE KOPOTKHE CEPUM 3a1aHU. B mepBoii cepuu mpeanaraioch
CTydYarhb 2 pasza B TOM cllyuyae, €CJId MICUXOJIOT CTYYUT OAMH pa3. Bo BTopoii cepuu —
HE CTy4YaTb, €CJIM TMCUXOJIOT CTYYHUT JABa pa3a. OLEHHBAIOCh YCBOCHUE MHCTPYK-
MU, KOJIMYECTBO OIMHUOOK ¢ CAMOKOPPEKITNEH, KOJIMYECTBO OIMTMOOK 0e3 caMOKOp-
pexunu. HopmatuBHbBIE TaHHBIE U Pa30pOC MOKa3aTensi «yCBOCHHE MHCTPYKIIHIDY
nepBoit cepun nmpoosl: Min = 0; Max = 2; M = 0,08; SD = 0,31; «ycBoeHHE WH-
CTPYKLIMKU» BTOpOi cepuu mpods! Min = 0, Max = 2; M = 0,19; SD = 0,45; «xonu-
4eCTBO OKO0K» B mepBoii cepuu Min = 0, Max >10; M = 1,85; SD = 2,51; «xonu-
4eCTBO OMUO0K» BO BTopoit cepun Min = 0, Max >10; M = 5,94; SD = 6,30.

2. Bepbanvuvie accoyuayuu (c6ob6oouvie u Hanpasiennvie) (Verbal Fluency
Tests). TecT MO3BOJISIET ONPEACIUTD CIIOCOOHOCTH MITAJIIIINX IIIKOJIBHUKOB aKTHBHO
W3BJICKaTh CJI0BA, IEPEKITIOYATHCA C OJTHOTO CJI0BA HA JIPYTO€, C OJTHOM IPyIIIbI CIIOB
Ha npyryto. st akTyann3anuy cBOOOTHBIX aCCOIMAIMM MPEIarajioch B TEUCHHE
OJTHOW MHMHYTBI Ha3bIBaTh JIIOObIE CiOBa. JlJisl akTyaln3aluy HallpaBlIEHHBIX acCco-
[MAlUA B TEYEHUE OJTHON MUHYTHI HEOOXOAMMO ObLIO HA3BIBATh JCHCTBUS, B T€UE-
HUE CJIeAYIONeH MUHYTHI — pa3Hblie pacTeHus. OleHUBaIach MPOITYKTUBHOCTb, KO-
JIMYECTBO TOBTOPOB, KOJIMYECTBO HEAJEKBATHBIX 3aJaHUI0 CJIOB, KOJUYECTBO
CJIOBOCOYETAHUH, KOJIMYECTBO «CUUTBHIBAHHI neraneil oocraHoBku. Hopmarus-
HbIE JaHHBIC U pa3Opoc MoKazaTels «IPOJYKTUBHOCTh B CBOOOHBIX acCOLUAIU-
sx»: Min<1 1; Max >40; M =20,40; SD =7,51; «npoyKTUBHOCTb MIPHU aKTyan-
3alMd Ha3BaHUM AelcTBHi» Min < 6; Max > 20; M = 10,21; SD = 4,24,
«TPOAYKTUBHOCTH TPHU aKTyalU3allMi Ha3BaHUH pacteHuii» Min < 6; Max > 20;
M=38,67; SD =4,65; «konmuuecTBO TOBTOPOB B CBOOOTHBIX accoruaiusix» Min = 0;
Max > 4; M = 0,62; SD = 1,12; «xoau4ecTBO NOBTOPOB IIPH aKTyaJn3alliu Ha3Ba-
Hui aerctBuii» Min =0, Max >4, M =1,2; SD = 1,32; «npu akTyaau3anuu Ha3Ba-
Hult pactenuii» Min = 0; Max >4; M =0,54; SD = 0,9; «konnuecTBO HeaJeKBaTHBIX
3aJIaHUI0 CJIOB TIPH aKTyallM3allid Ha3BaHWU jAeicTBuity Min = 0; Max > 2;
M=0,1;SD=0,57; «konn4ecTBO HeaJCKBaTHBIX 3aJIaHUIO CJIOB MPU aKTyaIu3aluu
Ha3BaHuii pacteHuin» Min = 0; Max > 4; M = 0,58; SD = 0,92; «KoIu4ecTBO CI0BO-
codyeTaHUM B CBOOONHBIX accoruanugx»: Min = 0; Max > 4; M = 0,37,
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SD = 1,5; «kKOMMYECTBO CIOBOCOYETAHUM MPU aKTyaIu3alliyi Ha3BaHUU JEHCTBUI»
Min = 0; Max > 10; M = 2,58; SD = 3,41. 1o nanubim T.B. AXyTuHO# U Ap. CUUTHI-
BaHue JieTajneil He ooHapyx)uBaetcs y 81% nepBokiaccHukoB (MeTobl Helporcu-
XOJIOTHYECKOTO 00cnenoBanus. .., 2021).

3. Cuem (Counting). MeToAMKa BBISBIISET CIIOCOOHOCTH K TIPSIMOMY, 0OpaTHO-
My U u3bupareabHOMy mopsakoBomy cuety. [IpoOa HampaBiieHa Ha aHanu3 BO3-
MOKHOCTH CJIEJOBaHMSI TPOrpaMMaM pazIuYHOMN CJI0KHOCTH, KOTHUTUBHON T'HOKO-
ctu. [Ipennaranocs nocuurarb ot 3 10 7, ot 8 10 4, nocuutarh oT 2 g0 10 yepes
enunuily. OlleHHBajach JOCTYNMHOCTh cueTa. HopmaruBHbBIE naHHbIE U pa30Opoc
MoKazares «JI0CTyImHOCTh cueTtay: Min = 0; Max = 3; M =0,22; SD = 0,54.

4. Pewenue 3aoau (Problem Solving). Metonuka w3MepsieT KOTHUTHBHYIO
rMOKOCTh — BO3MOYKHOCTH MEPEKIIOUEHUS C PEeUIeHHs] OHOTO Tula apudmernye-
CKHUX BBIYMCIICHUN Ha pEIlEHHE CXOXEro MO0 CEeMaHTHKE CJIOB TEeKCTa 3ajayH,
HO TpeOyrolero coOmMoaeHUs pyTux ycloBuil BeinoiaHenus. [Ipeanaranocs pe-
muTh creayronme 3aaadn: «1) Ha mepeBe cumeno 5 nruim. 2 ynerenu. CKOJIBKO
ntul octanock? 2) Ha nepese cumenu ntuibl. CHavana yaeTenu 3 NTHITbI, TTOTOM
yaetenu 2 nTuibl. CKonbKo NTUIL yineteno?» OneHuBantach MpOayKTUBHOCTH (KO-
JIMYECTBO MPABUIILHO penieHHbIX 3a1a4). [To qanaeiv T.B. AXyTrHOU U 1p. HA BBI-
6opke u3 200 nepBokiiaccHUKOB permuiau ooe 3aaaun 70,9 %, Tonpko 1 3amaqy —
23,6 % v HU omHOM 3a7aun He pemmin 5,5 % (MeToabl HEHpPOIICHX0IOTHYECKOTO
obcnenoBanus. .., 2021).

5. Cnyxopeuesas namams (3anomunanue 08yx epynn no mpu ciosa) (Verbal
Memory Test). [Ipoba mo3BossieT onpeAenuTh NPOTYKTUBHOCTD yACPKAHUS CITyXO-
peueBbix ctumysioB. [Ipennaranoch MOBTOPUTH JIBE TPYIIIBI 10 TPU CJIOBA, a 3aTEM
BOCIIPOM3BECTH CJIOBA MEPBOM U BTOpPOH rpynmsl. [locie TpeTbero BocnpousBee-
HUS TPEJIarajoch BRIMOIHUTH TPo0y «Cuery» (1711 TOMOTeHHOW MHTEPPEPECHITIH)
1 BOCIPOM3BECTHU CJIOBa 00eux rpymni. OIeHUBalIuCh IPOTyKTUBHOCTh TPEX BOC-
MIPOU3BENICHUH U OTCPOUEHHOTO BOCIIPOU3BEACHHUS, pA3HbIE TUIIHI ONIMOOK: BILJIETE-
HUS, TOPU30HTAIbHBIC U BEPTUKAJIbHBIE MOBTOPHI CJIOB, YCTOWYHMBBIC HAPYLICHHUS
nopsiaka cinoB. HopmaruBHbIe JaHHBIE U pa3Opoc MOKas3aressl «IpOILyKTUBHOCTD
BTOpPOTO BocmpousBeneHus»: Min = 0; Max = 6; M = 4,2; SD = 1,4; «npoayKTHuB-
HOCTb TPEThETo BocnpousBeneHus»: Min = 0; Max = 6; M =4,94; SD = 1,13; «xpo-
JTYKTUBHOCTH OTCPOYEHHOTO BOCHpou3BeaAcHus»: Min = 0; Max = 6; M = 3,85;
SD = 1,58; «konuyecTBO BieTeHui»: Min = 0; Max = 4; M = 0,09; SD = 0,4 «xo-
JIMYECTBO TOPU3OHTAIIBHBIX MTOBTOPOBY»: Min = 0; Max > 5; M = 1,02; SD = 1,51;
«KOJTMYECTBO BEPTHKAIBHBIX MMOBTOPOBY»: Min = 0; Max > 5; M = 0,45; SD = 0,91;
«KOJTMYECTBO YCTOWYUBBIX HAPYIIEHUH MOpsiaka ciioBy: Min =0; Max > 5; M=1,1;
SD = 1,5 (Metoapl HEHPOIICUXOJIOTUYECKOTO 00CIen0Banus. .., 2021).

6. 3pumenvHo-npocmpancmeeHnas namamo (3anOMUHaHue mpyoHosepoalu-
syemvix Queyp) (Visual-Spatial Memory). Metonuka HampaBjieHa Ha ONpe/ICIICHUE
KauecTBa yIep)KaHUs 3pUTEIbHO-TIPOCTpaHCTBeHHON nHpopmanuu. Heobxomumo
OBbLIO 3aIIOMHUTH U HAPUCOBATh YETHIPE (PUTYPHI B TOM XKe MOPSAKE, KAaK B CTUMYJIb-
HOM Marepuale. 3puTelIbHO-IPOCTPAHCTBEHHBIE CTUMYJIbI MIPEABSABISIINCH 3 pasa.
[Tocne kaxmoro mpeabsBICHUS CJIEIOBATIO BOCIHPOM3BECTH Ha Oymare Takue xe
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C COXpaHEHUEeM Topsiaka. B ueTBepThiid pa3 mocie BHIOJIHEHU psiia 3aaHU He-
00XOZMMO BCIIOMHHUTH M HapucoBaTh (QUrypbl ¢ yueTtoM uHTepdepeniuu. [Ipoda
MO3BOJISICT OMNPEACTUTh MPOAYKTHBHOCTH 3allOMHUHAHMS M OIIUOKU, CBSI3aHHBIC
¢ QYHKIUSIMH TPOTPAMMHUPOBAHUS U KOHTPOJISI: TOPU30OHTAILHBIC U BEPTUKATIHLHBIC
MOBTOPHI (hUTYp, BIUIETCHHUS, TIportycku ¢uryp. HopmaruBHbie JaHHBIE U pa3opoc
MoKa3aTelisl «IPOAYKTUBHOCTh MEPBOro BocmpoussenaeHus»: Min = 0; Max = 4;
M = 1,36; SD = 0,90; «IpoayKTUBHOCTb BTOPOTO BOCIIpOM3BeaeHUs»: Min = 0;
Max = 4; M = 2,03; SD = 1,10; «IpOoayKTUBHOCTb TPETHETO BOCIPOU3BEICHUS:
Min = 0; Max =4; M =2,49; SD = 1,07; «x1ponyKTUBHOCTbH OTCPOUYEHHOTO BOCIIPO-
u3BeneHus»: Min = 0; Max = 4; M =2,37; SD = 1,06; «komu4ecTBO TOPU30HTAIIb-
HBIX TTOBTOPOB»: Min = 0; Max > 4; M = 0,07; SD = 0,32; «KOTU4eCTBO BEPTHUKAJIb-
HBIX TOBTOPOBY»: Min = 0; Max > 4; M = 1,33; SD = 1,72; «KOTU4eCTBO MPOITyCKOB
¢duryp»: Min =0; Max > 4; M = 1,84; SD = 1,82. Ilo nanasim T.B. AXyTHUHOH, OTHO
BIUIETEHUE JTomycKaroT 6,5 % nereit, nBa — 1,4 %, 6ombiie aByx — 2,9 % (MeTos
HEHPOICUXOIOTUYECKOTO 00cIeoBanus. . ., 2021).

7. Komnviomepuszuposanuwviii mecm «Touxu» (MarBeeBa, Kopuees, 2012) —
Momudukanus Tecra Dots, paspadorannoro A. [laiimona (Davidson et al., 2006;
Diamond et al., 2007). MeToauka mpeacTaBisieT co00i cepuro U3 TpeX 3aJaHHi,
IJie B TIEPBOM OLIEHUBAETCS yAep KaHUE WHCTPYKILHUH, BO BTOPOM — BO3MOXKHOCTb
pebeHKa OTTOPMaKUBaTh MPOCTON OTBET, B TPETHEM — MEPEKITIOUCHUE MEXKIY JBY-
Ms mporpamMmamu aerctBuil. [Ipu mpoxoxIeHun Tecta yUUThIBACTCS BpPEMsl BbI-
MIOJTHEHUS 3aJ]aHUl, TeM CaMbIM OMpEAeIsyICS TeMI paboThl. B mepBom 3amaHumn
OBLIO HEOOXOIMMO HAKUMATh KHOIKY C TOH CTOPOHBI, IJIE MOSBISICTCS CTUMYIL.
Bo BTOpOM 33a1aHNN — KHOTIKY C IPOTHUBOTIONOKHOM CTOPOHBI TTOSIBIISIFOIIETOCS CTH-
Myna. B TperbeM 3amanun HEOOXOAMMO OBLIO YUUTHIBATH YCJIOBUS MEPBOM U BTO-
poii IpoOBl ¥ HAXKUMAaTh KHOIIKY MJIM CO CTOPOHBI MOSBIISIFOIIETOCS CTUMYIIA, WU
C MPOTHUBOIOJIOKHOW OT HEro CTopoHbl. OleHUBajIach MPOAYKTUBHOCTH (YUCIIO
MIPaBWIBHBIX OTBETOB). HopMaTHBHBIE TaHHBIC U pa30pOC MOKa3aTems «IPOTyKTHB-
HOCTb B IepBOM 3aaHum»: Min = 12; Max =20; M = 18,7, SD = 1,6; «IpoIyKTHB-
HOCTb BO BTOpPOM 3ajanum»: Min = 9; Max = 20; M =17,2; SD = 2,1; «npoayKTHUB-
HOCTb B TpeTheM 3ajanuu»: Min = §; Max = 19; M = 13,8; SD = 3,0.

8. Komnwviomepras eepcus mecma « Taboauywvl [llynemey (Shulte Tables). Tect
MpeAHAa3HAYEH JUIsl UCCIIEAOBAHUS BHUMAHUS U TEMIIA BBIMOJIHEHUS aTTEHIIMOHHBIX
3ananuii. [locnenoBarenbHO MpeaIaragoch HAaWTH U OTMETHUTH B IMATH TaOIHIIAX
uudpsl, pacrlogoKeHHbIE B ClydaitHoM mopsiake. OLeHnuBaloch o0Iee Koiaude-
CTBO OIIHOOK.

9. Komnvromepuzuposanuwiii mecm Cmpyna (Stroop Test). Tect HanpaBieH Ha
UCCIIeIOBaHNE KOTHUTHUBHOW THOKOCTU M CONEPKUT 3 3afaHus. B xone BbIMoNHE-
HUS TecTa HeOOXOAMMO OBLIO OMPENEIUTh IBET MPEII0KEHHBIX CTUMYIIOB, HaXO0-
JSIIIUXCS B paMKe Ha dKpaHe KOMIIbIOTEpa, U HAXaTh KHOMKY COOTBETCTBYIOIIETO
uBera. B mepBoil cepun 1BET M 3HAUEHHE CTUMYJIA-CJIOBAa COOTBETCTBOBAIIU JIPYT
npyry. Bo Bropoii cepuu mpenbsBIsiIuCh KPECTHKU: IIBET KHOTIKA COOTBETCTBOBAI
IIBETY KpPECTUKOB. B TpeTheii cepun (KOHGIMKTHAS CepHsi) Ha DKpaHE KOMITbIOTEpa
TOSIBIISITUCH CJIOBA, LIBET MIPU(Ta KOTOPBIX HE COBIAaI co 3HaYeHueM. J{7is oTBeTa
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Heo0xouMo ObLUTO HAXKUMAaTh KHOIIKY, oOpaliias BHUMaHHE TOJIbKO Ha I[BeT. OLeHu-
BaJIOCh KOJIMYECTBO OIMIMOOK B KOH(IMKTHOHN Cepuu.

1I. @yuxyuu peeyrayuu akmusnocmu (pyuxyuu I b10xa moszea)

YToMIsIeMOCTh, TeMI PabOThI, UMITYJIIbCUBHOCTh, THIIEPAKTUBHOCTH, MHEPT-
HOCTb HaOJIOIATMCh BO BPeMsI BBITTOJTHEHUS ITKOIBHUKAaMU BeeX 1mpo0. [Tokaszarenn
JTUArHOCTHPOBAJIUCH COMIACHO CXEME OIEHKH COCTOsTHUS (pyHKIui | 61oka mo3ra
10 TAaHHBIM HEHPOIICUXOIOTUYECKOTO 00CIEIOBAHMUS.

Ymomnsaemocmo (Fatigue). IlnarHocTuKa yToMIsieMOCTH (CKOPOCTh U CTETICHb
YTOMIICHHUS B MIPOLIECCE BBIMOIHEHUS 3a/1aHUI) TPOBOANUIIACH B KOHIIE 00CIe10Ba-
HUS1, IPUHUMAJIOCh BO BHUMaHUe KoJjeOaHus MPOAYKTUBHOCTH BBIMIOJIHEHUS MTPOO.
HopmaruBHBIe TaHHBIE U pa30poc mokaszarens «yromisieMocTb»: Min = 0; Max = 3;
M=1,19; SD =1,11.

Temn (Speed). Habnronenrne mpoBOAMIIOCH 32 TEMIIOBBIMH XapaKTEPUCTHUKAMHU
BBITIOJTHEHHMSI TTPOO: CKOPOCTh BBIMIOTHEHUS 3a/laHusi, BpeMs peakiuu. HopmaTus-
HBIE IaHHBIE U pa30poc mokasarens «temm»: Min = 0; Max =3; M =0,91; SD = 0,95.
K tomy sxe Temm paboThI (CpeaHee BpeMs BBITIOTHEHUS 3aaHus1) U3MEPSUIICS € TO0-
MOIIBI0 KOMITBIOTEPU3UPOBAHHBIX METOIMK « Touxkuy, « Tabnuyer Lllynvmey, mecm
Cmpyna. HopmaTuBHbBIE JaHHBIE U pa30poc MOKa3aTels «BPEMsl BHIITOJHEHUS Tep-
Boro 3aganus Tecta « Touku»: Min = 288; Max = 894; M = 463; SD = 90,8.

Hnepmuocmo (Inertness) xapakTepusyeTcsl TPYIHOCTHIO BXOXKICHHS B 3aja-
HUE: CKOPOCTh BXOXKJICHUS B 33JIaHUE, CKOPOCTh MEPEKIIIOUEHHUS OT OJJHOTO 3a1aHUsI
K JIpyromy, TEHJCHIIMH K MepceBepanusiM (MHEPTHOE MOBTOPEHHUE OTACIIbHBIX JIBU-
raTesIbHBIX aKTOB, CJIOB M MbIciei). HopMmaTuBHbBIE naHHBIE M pa30poC MOKazaTens
«uHEpTHOCTH»: Min =0, Max = 3; M =0,71; SD = 0,85.

Hmnynocusnocmo (Impulsiveness) NPOSIBISIETCS BBICOKOW peakIMed Ha Tpe-
JIOKCHHbIE 3aJJaHusl, HEe JOKUIASICh YKa3aHUN U MHCTPYKUUH MO MX BBIOTHEHHUIO.
CumnromMbl umiysibecuBHOCTH 110 MKB-10: oTBedaet Ha BOIIPOCHI, HE BBICTYILAB 0
KOHIIA ¥ HE 33 {yMbIBAsICh; HE MOXKET JOKHUAATHCS CBOCH OUepein; MEIaeT APyTUM
JOISM, TiepeOuBaeT ux; OONTINB, HE CIEpKaH B pedd. HopMaTuBHBIE TaHHbBIE U
pasz0bpoc mokazaress «MMIYJIbCUBHOCTE»: Min = 0; Max = 3; M = 0,92; SD = 0,93.

T'unepaxmusnocmo (Hyperactivity). Cumntomsl runiepaktuBHOCTH 110 MKbB-10:
4acTo coBepIIaeT OECMOKONWHbIE NBUKEHHSI pyKaMU U HOTaMH, ep3aeT Ha MECTE;
HE MOXET YCUJETh Ha MECTE, KOTJa 3TO HeOOXOAUMO; YacTo OeraeT Wiu Kyda-To
3a0upaeTcs, Koraa TO HEYMECTHO; HE MOXET THXO0, CIIOKOMHO UTpaTh; Ype3MepHas
OeclienbHas ABUTaTeIbHAsI aKTHBHOCTh IMEET CTOMKHIA XapakTep, Ha Hee He BIIUS-
10T MpaBUjia U yclIoBUs cuTyauuud. HopmatuBHble JaHHBIE M pa30poc mokaszaresst
«TUTepakTUBHOCTHY: Min = 0; Max = 3; M = 0,48; SD = 0,95.

Memoovt mamemamuueckoil cmamucmuKku: OIUCATeNIbHAs CTAaTUCTHUKA,
nenapamerpuueckuii tTect (U-kpurepuit ManHa — YuUTHU) Uit onpeesieHus 3Ha-
YUMBIX PA3IUUYUA MEXKIy M3ydaeMbIMH MoKa3areasiMu. OCHOBHON METO/ aHaIu3a
pe3yabTaTOB MCCIEAOBAaHUS — CTPYKTYPHOE MOJAEIUpPOBAaHUE (MOAEIUPOBAHUE
CTPYKTYpHBIMH ypaBHeHUsiMH — Structural Equation Modeling (SEM)). [lns craru-
CTUYECKOW 00pabOTKH MPUMEHSIIOCH CIIEIUATU3UPOBAHHOE MPOTPAMMHOE o0ecrie-
yenue — IBM SPSS Statistics V22.0 for Windows co BcTpoeHHbIM Moayiem IBM
SPSS AMOS V22.0).
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PesynbTathbl

OcobeHHocTU executive functions n pyHkumii perynsaymn akTUBHOCTHU
Y MOHOJIMHIBOB U GUJINHIBOB

OnucarenbHble CTATUCTUKU (DYHKIMN PETYIISIIIMNA aKTUBHOCTH TTO3BOJIMIIN BCEX
MJTQIIIHX OIKOJIBHUKOB — MOHOJIMHTBOB M OMJIMHI'BOB OTHECTH B Trpymity 6e3 aedu-
muta pynkuuii I pynkunonansHoro 6noka mosra o A.P. JIypus (ta6m. 1).

Tabnvua 1/ Table 1

OnucaTenbHblie CTaTUCTUKM NoKa3aTenel dyHKUUi perynsaumm aktuBHocTu (1 6510k)
MOHOJIUHIBOB U OUINHIBOB /
Descriptive Statistics of Indicators of Activity Regulation Functions (Block I)
in the Monolinguals and Bilinguals

MoHonuHresi / Monolinguals Bunuures / Bilinguals
Mokasarens / Indicator CpeaHee CranpaptHoe CpenHee CranpaptHoe
OTKJIOHEHUuEe/ OTKJIOHEHUue/
N 3Ha4yeHue/ N 3HayYeHune/
Standard Standard
Mean L Mean L
deviation deviation
YTomnsemocTs / Fatigue 75 0,85 0,67 75 0,88 0,61
Temn / Speed 75 0,56 0,53 75 0,68 0,47
MHepTHOCTL / Inertness 75 0,21 0,44 75 0,23 0,42
Bpems BbINOAHEHWS
recra LLynere, cex./ 75 | 687,45 168,73 75 | 671,68 181,37

Schulte test completion
time, sec

Bpems BbINONHEHNS
nepBow Npobbl Tecta
«Toukun», mcek./ The first 75 550,52 117,14 75 560,92 86,15
series of the Points test
completion time, millisec

Bpems BbINONHEHNUSA
KOHPANKTHOW cepun
Tecta Ctpyna, cek. /

The conflict series of the 7 187,72 35,15 75 182,01 39,78
Stroop test completion

time, sec

MmnysiecnBHoCTb / 75 0,39 0,49 75 0,27 0,45
Impulsiveness

funepaxtueHocTs / 75 0,21 0,47 75 0,11 0,35

Hyperactivity

JIMYHOCTD U OBPABOBAHUE B MEXKVJIbTYPHOM U3MEPEHNI 747



Khotinets V. Yu. et al. 2024. RUDN Journal of Psychology and Pedagogics, 21(3), 739-763

Pe3ynbTarhl aHaIN3a ONKMCATENBHBIX CTATUCTHK MIPEJONIPENEIININ BBIOOD Hema-
paMEeTpUYECKUX METOI0B MaTEMAaTUYECKOU CTATUCTUKH.

B xoze perienus nepBoii SMIUPUUECKON 3a/1auu ObIT IpUMeHeH U-KpuTepuit
ManHa — YUTHH, 110 pe3yabTaTraM KOTOPOrO HE BBISBIICHBI 3HAYUMBIE PA3IU4Ms 110
nokazaresnssM (pyHKIHMH peryasiuu aKTHUBHOCTH MEXJy MOHOJUHIBAaMH U OU-
JIuHTBaMHU. [Ipym 3TOM yCTaHOBIIEHBI JHOCTOBEPHBIE PA3JIMYUSA MEXAY IpylIamMu
1o mokaszaressim EF (Taou. 2).

Tabnuua 2 / Table 2

3HauuMblie pa3nuuua Mmexay nokasarenamu executive functions
B rpynnax MOHOJIMHIBOB U GUJINHIBOB /

Significant Differences between Executive Functions in the Monolingual and Bilingual Groups

CpeaHue paHru / CpepnHue 3Ha4YeHus
Mean ranks / Means p-ypo-
BEHb A0~
U-kpu- cToBep-
Mokasartenu / Indicators MoHo- Bu- MoHo- Bu- Tepuin/ HOCTH/
JINHIBbI/ | JINHIBbI/ | JINHIBbI/ | JINHIBbI/ U-test p-value
Mono- Bilin- Mono- Bilin-
ling guals linguals guals

Executive Functions (MporpaMmmMmupoBaHue 1 KOHTPOJIb, Il 6n0oK) /
Executive Functions (Programming and Control, Block Ill)

TopMO3HbIN KOHTPO/b / Inhibitory control

Owmnbkm c camokoppekLmen
B nepBow npobe (Peakuusa
BblGopa) / Errors with self- 81,91 69,09 0,28 0,11 2331,5 0,007
correction in the first sample
(Selection reaction)

Owmnbkm 6e3 camokop-
pexummn B nepeoii npobe
(Peakuus Beibopa) / Errors

. f 67,02 83,98 0,56 1,05 2176,5 0,005
without self-correction
in the first sample
(Selection reaction)
MpoayKTMBHOCTL BO BTOPOW
cepum Tecta «Toukm» / 69,01 81,99 9,75 9,92 2326,0 0,017

Productivity in the second
series of the “Points” test

KornutusHas rubkocts/ Cognitive flexibility

MpoayKTMBHOCTL CBOOOA-
HbIX BepOasibHbIX aCcoLm-
aunin / Productivity of free
verbal associations

55,93 95,07 9,68 14,43 1344,5 0,000

KonnyecTBo cnosocoyeTa-
HWi B cBOGOHbIX Bepbasib-
HbIx accoumaumsax / Number 65,15 85,85 0,05 0,49 2036,5 0,000
of phrases in free verbal
associations
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lMponomxeHve TabauLel 2 / Continuation of table 2

Mokasartenu / Indicators

CpeanHue paHru /
Mean ranks

CpenHue 3Ha4yeHus
/ Means

MoHo-
JINHIBbI/
Mono-
ling

Bu-
JINHIBbI/
Bilin-
guals

MoHo-
JINHIBbI /
Mono-
linguals

Bu-
JINHIBbI/
Bilin-
guals

U-kpu-
Tepuin/
U-test

p-ypo-
BEHb A,0-
cToBep-
HocTn/

p-value

MpOAyKTMBHOCTb MarosbHbIX
BepbOasibHbIX accouvauming/
Productivity of verbal
associations

57,30

93,70

6,79

9,55

1447,5

0,000

KonunyecTtBo HeapekeaT-
HbIX C/TOB B M1aroJibHbIX
BepbanbHbIX accounaumnsx/
Number of inadequate
words in verbal associations

80,54

70,46

0,25

0,01

2434,5

0,003

MpoayKTMBHOCTb
HarpaBs/ieHHbIX BepOasibHbIX
accoumaunii (pactenus)/
Productivity of directed
verbal associations (plants)

49,06

101,94

5,55

9,37

829,5

0,000

KonuyecTtBo cnosocoye-
TaHU B HarnpasJIEHHbIX
BepbanbHbIX accounaumsax
(pacTenus) / Number of
phrases in directed verbal
associations (plants)

69,06

81,94

0,04

0,24

2329,5

0,001

JocTynHocTb Npobbl
«CyeT»/ Availability of the
Counting series

83,55

67,45

0,51

0,21

2208,5

0,003

Pewenne 3apay (npoayk-
TMBHOCTL) / Problem solving
(productivity)

66,75

84,25

1,24

1,61

2156,0

0,005

[MpoAyKTMBHOCTL B TPETLEN
cepun Tecta «To4kun» /
Productivity in the third
series of the Points test

65,4

85,60

9,19

9,57

2055,0

0,002

KoHTponb BHuMmaHus / Attention co

ntrol

MpoayKTMBHOCTbL BTO-

pOro BOCNpoOn3BeLEHMS
(3pUTENBHO-NPOCTPaH-
CTBEHHasi NaMsaTb) / Second
reproduction productivity
(visual-spatial memory)

65,09

85,91

1,85

2,33

2032,0

0,003

MpoAyKTUBHOCTb TPETb-
€ro BOCrnpoun3BeaeHus
(3puTenbHO-NpoCTpaH-
CTBeHHas namsTb) / Third
reproduction productivity
(visual-spatial memory)

62,67

88,33

2,53

3,01

1850,0

0,000
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OkoHyaHue Tabnuuel 2 / Ending of table 2

CpepHue paHru / CpeaHue 3Ha4YeHus
Mean ranks / Means p-ypo-
BE€Hb 0~
U-kpu- cToBep-
MokasaTtenu / Indicators MoHo- Bu- MoHo- Bu- Tepuin/ HOGTH/
JINHIBbI/ | JIUHIBbI/ | JINHIBbl/ | JINHIBbI/ U-test p-value
Mono- Bilin- Mono- Bilin-
ling guals linguals guals
MpoayKTMBHOCTL OTCPO-
YEHHOr0 BOCMPON3BEOEHNS
(3puTenbro-npocTpar- 61,67 89,33 2,62 3,07 17755 0,000

CTBeHHas namaTb) / Delayed
reproduction productivity
(visual-spatial memory)

KonnyectBo BepTuKanbHbIX
noBTOPOB HUryp (3putenb-
HO-MPOCTPaHCTBEHHAs
namate) / Number of 89,85 61,15 2,37 1,28 1736,5 0,000
vertical repetitions of
shapes (visual-spatial
memory)

KonnyecTBo owmb0oK no
TNy BAAETEHUN (3pUTESb-
HO-MPOCTPAHCTBEHHAs Na-
mMsaTb) / Number of weaving
errors (visual-spatial
memory)

84,02 66,98 1,11 0,61 2173,5 0,004

YcTaHOBJIEHO, UTO HapsAy C MPEeUMyIIeCTBaMU OMJIMHIBU3Ma I10 Psiy MOKa3a-
TeJel NPOAYKTUBHOCTH TOPMO3HOTO KoHTpouist (p ot 0,05 go 0,001), korHUTUBHOM
ruokoctu (p ot 0,05 1o 0,001), kouTposst BHUManus (p = 0,001), paGoueii maMsTH
(3putensHO-TIpocTpancTBeHHON) (p oT 0,05 mo 0,001) BBISIBICHBI M TPYTHOCTH
y OMJIMHTBOB, Kacaromuecs: ommrOoK 0e3 caMOKOppeKIH B miepBoii pode («Peax-
st BeiOopay) (M = 1,05, p = 0,005) (TopM0O3HBIN KOHTPOJIb); UCIIOIB30BaHUS CIIO-
BOCOYETaHHI B CBOOOHBIX BepOanbHbIX accomuanusix (M = 0,49; p = 0,0001; vop-
Ma — 0,37), ucnonb30BaHHs CIOBOCOYCTAHWI B HAIPABICHHBIX BEpOATHHBIX
accormanusx (pacrenust) (M = 0,24; p = 0,001; Hopma — 0,14) (korHUTHBHAS THO-
KOCTB).

CBsa3b mexay noka3sarensamu executive functions
n d)yHKuMﬂMM perynaunn akTUBHOCTU y MOHOJIMHIBOB U OUIMHIrBOB

Jns pemieHrst BTOpO SMIUPUYECKON 3aJa4l TOCTPOMIN MojAenu cBa3ed EF
¢ (OYHKIUSAMU PETYISIIIUYA aKTUBHOCTH Y MOHOJIMHTBOB (puc. 1) 1 OMInMHTBOB (puc. 2)
C TIOMOIIIBIO MOZICITMPOBAHUS CTPYKTYPHBIMH YpaBHEHHUsIMH. [0 pe3ynpraTam aHa-
nu3a MOJIeJie YCTaHOBIICHBI Beayline (PyHKIUU PEryasiui aKTUBHOCTH B Kade-
CTBE IIPEIUKTOPOB MPOAYKTUBHOCTH EF B rpyIiie MiiaImx MKOJIbHUKOB C Pa3HBIM
SI3BIKOBBIM CTaTyCOM.
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The conflict series of the Stroop test completion time
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(availability of the series “Counting”) (errors without self-correction) (productivity in the *Points” test) (missing figures)

Xn-kBappar=15,933; p=,317; CFI=,925; RMSEA=,043; PCLOSE=,494
MOHONWHIBbLI

72 =15.933; p =.317; CFl =.925; RMSEA = .043; PCLOSE = .494
MONOLINGUALS

Puc. 1. Mogenb Ceasb Executive Functions ¢ dyHKumnaMm perynsumm akTMBHOCTU Y MOHOJIMHIBOB

M ¢ Tou4HWMK: coctaBneHo B.HO. XoTtuHeu, K0.0. Hosropogosoi, [1.C. Mengenesoii, O.B. KoxeBHMKOBOM
¢ ucnons3oBaHvem IBM SPSS Statistics V22.0 for Windows co BcTpoeHHbIM Mogyniem IBM SPSS AMOS V22.0.

Fig. 1: Model Correlation of Executive Functions with Activity Regulation Functions in the Monolinguals

S ource:compiled by V.Yu. Khotinets, Yu.O. Novgorodova, D.S. Medvedeva, and O.V. Kozhevnikova using
IBM SPSS Statistics V22.0 for Windows with the built-in IBM SPSS AMOS V22.0 module.

N

32

VmnynscusHoCTs / WHepTHOCTS / Bpems BbINONHEHUA
Impulsiveness Inertness recra Uynsre, c/
2 P Schulte test completion time, sec.
Cnyxopeyesas NaMATb Cnyxopeyesas NamsiTb KorHuTueHas rbkocTb KorHutueHas mbkocTb
(KONMMYECTBO rOPUIOHTANBHBIX (NPOAYKTMBHOCTb BTOPOrO (npoayKTMBHOCTb CBOBOAHbIX (NPOAYKTMBHOCTb HANPABNEHHbIX
NOBTOPOB BOCNPOU3BOAVMBIX CIOB) / BOCNpouaseneHws) / BepBanbHbIX accouvaumii) / BepbanbHbIX accoumaumi) /
Auditory-speech memory Auditory-speech memory Cognitive flexibility Cognitive flexibility
(the number of horizontal repetitions (productivity of the second (free verbal association (directed verbal association
of reproduced words) reproduction) productivity) productivity)

Xu-kagpat=11,567; p=,563; CFI=,098; RMSEA=,010; PCLOSE=,717
BUNUHIBLI

22 =11.567; p = .563; CFl = .098; RMSEA = .010; PCLOSE = .717
BILINGUALS

Puc. 2. Mogenb Ceasb Executive Functions ¢ GyHKUMsSMY perynaumm akTMBHOCTU Y GUIMHIBOB

M cT0u4HWUMK: coctaBneHo B.HO. XotnHeu, t0.0. Hosropozoson, [1.C. Meagenesoii, O.B. KoxxeBHMKOBOM
¢ ncnonb3oBaHueM IBM SPSS Statistics V22.0 for Windows co BcTpoeHHbIM mogynem IBM SPSS AMOS V22.0.

Fig. 2: Model Correlation of Executive Functions with Activity Regulation Functions in the Bilinguals

S o urc e :compiled by V.Yu. Khotinets, Yu.O. Novgorodova, D.S. Medvedeva, and O.V. Kozhevnikova using
IBM SPSS Statistics V22.0 for Windows with the built-in IBM SPSS AMOS V22.0 module.

06cyxaeHune pe3ynbLTaToB
ITo pesynbraram npumenenus U-kpurepusi ManHa — YUTHH y MITQJIIINAX IKOJIb-
HUKOB OWJIMHTBOB B Haydaje O6y‘-ICHI/I$I BBISIBJICHBI ITPEMMYIICCTBA 110 pAAY ITOKa3a-

TE€JIed TOPMO3HOTI'O KOHTPOJISI, KOTHUTUBHOM I'MOKOCTH, KOHTPOJISi BHUMaHMsI, pabo-
yeil mamsiTH  (3pUTENbHO-IPOCTpaHCTBeHHOM). Ilpum 3TOM  3aduKcHpOoBaHBI
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TPYAHOCTH, B YaCTHOCTH, JIOMYIIEHUE OIMIMOOK 03 CaMOKOPPEKIUU (TOPMO3HBIM
KOHTPOJIb), UCIIOJIb30BAHUE CIIOBOCOYETAHNHN B BEpOAIbHBIX acCOIMALUAX (KOTHU-
TUBHAsl THOKOCTB), YTO HAXOAMT MOATBEPKICHUE B pab0Tax O BIUSHUU OWIIMHTBU-
3ma Ha nponyktuBHocTh EF (Xotunen, Mensenesa, 2021; Xorunen u ap., 2019,
2022, 2023). K Tomy >xe moayueHHbIE JaHHBIE COTTIACYIOTCA C Pe3ybTaTaMu 3apy-
OEKHBIX UCCIIeOBAHMIA, B KOTOPBIX JOKa3aHO, YTO 3(h(HEKThI, Kacarouuecs MpoayK-
tuBHOocTH EF, HarpumMep, npu BeinoaHenuu 3a1auu Flanker niist tuarHoctuku Top-
MO3HOTO KOHTPOJISI, YaCTO HE MOATBEPKIAIOTCS MPH PEIICHUH aHAJOTHYHbIX 3a/a4,
Harpumep, NpH BBINOIHEHUH 3a1a4u Simon (Paap, Greenberg, 2013).

Cormacuo Meroauke T.B. Axyrtunoit (Metonbl HEHPONCUXOIOTHYECKOTO
oOcnenoBanus..., 2021), yBennyeHHe KOJIWYECTBA OLUIMOOK 0€3 CaMOKOPPEKIMU
B nipo0e «Peaxiiust BIOOpa» MOXKET yKa3bIBaTh Ha ocialieHue (PyHKIIUN TOPMOXKe-
HUSl, MPOSBISIOUICICS B CKJIOHHOCTH HE 3aMedarh JIOMYILIEHHBIX OIINOOK, TeM
caMbIM He UCTIpaBIsATh uX. ClenoBaTebHO, YBEINYCHNE KOJTMUECTBA OUIMOOK Oe3
camokoppeknu (M = 1,05, p = 0,005) npu yMEHBIIIEHUN KOJUYECTBA OIIHMOOK
¢ camokoppekuueit (M = 0,11, p = 0,007) y OMIIMHTBOB MO>KET CBUIETEIILCTBOBATH
0 TeHJCHLUH OcyIabiaeHns PyHKIMH TOPMO3HOT0 KOHTpoist. [Ipu 3ToM HeoOXoanmo
o0paTuTh BHUMaHHME Ha TO, YTO IOKa3aTellb OTTOPMAaKMBAaHUS HEpPEIeBaHTHBIX
TEKYILIUM 33J1a4aM peakifii BO BTOpoil cepun Tecta « Touku» y OMIMHTBOB BbIILIE
(M=9,92,p=0,017).

YnorpeOieHne clIoBOCOYeTaHUH B CBOOOTHBIX M HAIPABICHHBIX BepOaTbHBIX
accoLMaUsAX SBISIETCS CIEACTBUEM YIIPOIICHHUS 3aaHHsI K CAMOIIOMOIIH TPU aK-
Tyanuzauuu cioB. Crenyer oOpaTuTh BHUMAaHKE Ha TO, YTO UCIIOJIb30BAaHUE CIIOBO-
COYETAaHUM THUMMYHO JUIs JieTed MJIaJLIero IIKOJIbHOTro Bo3pacta (Meroabl Hel-
porcuxoyioruueckoro oocnenoBanus..., 2021). OgHako OWJIMHTBBI C OONBIIMM
KOJIMYECTBOM CJIOBOCOYETAHUH NTOKAa3aJIM BHICOKYIO TPOAYKTUBHOCTh B aKTyajIu3a-
uu cBobomHbIX (M = 14,43; p = 0,0001) u manpaBnenusix (M = 9,37; p = 0,0001)
BepOAJIbHBIX aCCOLMALIUM, YTO MO3BOJISIET UM YCIIEIIHEE NEPEKIII0YaThCs C OTHOTO
CJIOBA Ha JIPYrO€ U, KaK CJIEICTBUE, YCIICHIIHEE CIIPABIIATHCS C 3alaHUEM Ha KOTHH-
TUBHYIO THOKOCTb.

ITo pe3ynbraram ananusa moaenu cBszeit EF ¢ gyukyuamu pecynayuu akmug-
HOCMU y MOHONUH2606 (CM. pucC. 1) yCTaHOBJIEHBI BeAylHe (QYHKUIUN Peryssiuu
AKTUBHOCTH B Ka4eCTBE NIPEIUKTOPOB INpoaykTuBHOcTH EF. YcranoieHo, 4To
B TpyIlie MOHOJIMHI'BOB IMOBBIIIEHUE TMOKazaTenel ummnynbcuBHoctu (M = 0,39;
HopMa — 0,92) npUBOANUT K MOHMKEHHIO (0OpaTHBIN MOJICUET B METO/IMKE) MTOKa3a-
Tenel BeImonHeHus npoosl «Cuet» (M = 0,51; Hopma — 0,22) (KOTHUTHBHAs THO-
KOCTb). BbICOKas peakTHMBHOCTb B H30HMpATEIbHOM CEPUMHOM CYETe, YCUJIHBast
Harpy3Ky Ha IpOrpaMMHUPOBAaHUE U KOHTPOJIb B CBSI3U C HEOOXOAMMOCTBIO yIepKa-
HUS TIPOTPaMMBbI 3aJ]aHUsI, CHUKAET KOTHUTUBHYIO TMOKOCTh. JleTH MCHBITHIBAIOT
TPYIHOCTH B NEPEKIIOUEHUHN C OJHOW MpOrpamMMbl Ha JIPYTryl0 C BO3MOXHOCTBIO
OTTOPMa)XKMBAaHUS MPOCTOrO aBTOMAaTU3UpOBaHHOrO psna. K Ttomy xe muamgmme
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HIKOJIbHUKU-MOHOJMHTBBI MTPOJEMOHCTPUPOBAIN TPYAHOCTh MPH U30UpPaTEIbHOM
cueTe B TNPOJODKEHHE YHCIOBOTO psla 4epe3 enuHuIly, Tpelyromiero Oomee
JIETAJILHOTO yAepKaHUs B pabodeil maMsATH OKOHYATEIbHO MOCYUTAHHOTO UMU YHC-
Ja ¥ TOCTeIyIOmEero apupMeTHYecKoro BeIYUCIeHUs. TakuM 00pa3oM, HUMITyiIb-
CUBHOCTb CHH)XAa€T BO3MOXXHOCTb IMPOU3BECTU MOJHBIN MOJACYET, yAepKaTh Mpo-
rpaMMy ¥ COXPaHUTh NPABHIBHYIO MOCIEI0BATEIbHOCTD CUETA.

BrisiBnieHo, uTo oHMKEHUE 1mokasareneid muaeptHoctr (M = 0,21; Hopma — 0,71)
MIPUBOJIUT K YMEHBILICHHUIO KOJTMYECTBA OUTHOOK O3 CaMOKOPPEKIMU (KOTHUTHBHAS
ruokocth) (M = 1,39) W MOBBIIIEHUIO TPOAYKTUBHOCTH TOPMO3HOTO KOHTPOJISI
(M=9,75; nHopma — 17,2). CKOpOCTb NEPEKIIIOUEHUS OT OTHOTO CTUMYJIA K IPYroMy
MO3BOJISIET MJIAIINM IIKOJIbHUKAM-MOHOJIMHIBAM MEPEKIII0YaThCs OT OTHOTO 3a/1a-
HUS K JIPYTOMY, YACPKUBATh MPOTPaMMbl JEHCTBUS, OTTOPMaKHUBas HEPEIIEBAHT-
HbIE TEKYILIUM 3aJa4aM peakluu (B YaCTHOCTH, YCBOCHHBIH B EPBON 4acTH MPOObI
MIPOCTOM OTBET), 3aMeyaTh JOMYUICHHbIE OUTMOKH 1 HE MMOBTOPSTH IEPCEBEPATOPHO
UX BHOBb.

OGHapy>keHO, YTO TMHAMMKA BBITTOITHEHHS 3a/1a4 KOH(IUMKTHON cepun (M = 187,72)
MPUBOAUT K TMOHIKEHUIO KOJIMYECTBA OLIMOOK, KacarouIuxcs mpormycka ¢Guryp
B Mpo0ax Ha 3pUTEIBHO-NPOCTPaHCTBEHHYIO mamsaTh (M = 1,81; Hopma — 1,84).
AKTHBHOCTh MJIQJIIIUX IIKOJbHUKOB-MOHOJIMHIBOB P BBIMOJIHEHUU 3a/1a4 KOH-
(GruKTHON ceprM 00eCIeunBaeT X BOSMOXKHOCTBIO YIIEPKUBATh U CIIEIOBATH WH-
CTPYKLHUH, BOCIIPOU3BOAUTH (PUTYPHI IO CXOKHUM CO CTUMYJIOM SJIEMEHTaM.

B xome ananmza momenu cBsizeit EF ¢ ¢gynxyuamu peeynayuu axmusnocmu
y bununesos (CM. pucC. 2) YCTAaHOBIICHO, YTO TIOBBIIICHUE PEAKTUBHOCTU (MMITYIh-
cuBHocTH) (M = 0,27; HopMa — 0,92) yMeHbIIIaeT KOTHYECTBO OIMIMOOK CIIyXopede-
Bou mamsitu (M = 0,88; Hopma — 1,02) 1 moBkIIIaeT MPOAYKTHBHOCTh CIIyXOpede-
Boil mamsatu (M = 4,75; Hopma — 4,2). B 4acTHOCTU NOBBIIIEHUE PEAKTUBHOCTH
CHIDKAET BEPOSITHOCTh TOPU30HTANIBHBIX MIOBTOPOB CJIOB B 00€UX TIPYMIIax CTUMY-
JIOB B O/IHOM BOCIIPOU3BEJICHUHU, TEM CAMBIM CIIOCOOCTBYET COKPAIIIEHHUIO TIepCeBe-
panuii u omm6ok. K ToMy e obecrnieunBaet 60see MpOAYKTHBHOE BOCIIPOU3BEIES-
HHUE CIYyXOpPEUEeBbIX CTUMYJIOB 3a CUET OBICTPOTO BKJIIOYEHUS B 33aHUE M BHICOKOH
CKOPOCTH aKTyaJM3allii 3alIOMUHAEMBbIX CJIOB.

BrisiBnieHo, uTo noHM>KeHUe nokasareneid uHeptHoctu (M = 0,23; Hopma — 0,71)
B CTOPOHY YCHJICHUSI aKTUBHOCTH M YCKOPEHHE TeMIIa BBITIOJTHEHHSI aTTEHIIMOHHBIX
3amanuil (M = 2,29) npuBoIsAT COOTBETCTBEHHO K MOBBIIIEHUIO IPOAYKTUBHOCTH
KOTHUTHBHOW THOKOCTH (ITPOTYKTUBHOCTH CBOOOTHBIX BEPOATBHBIX aCCOIMAIIMI
(M = 14,43; nopma — 20,40) 1 IpOAYKTUBHOCTH HAIPABJIECHHBIX BEepOAIbHBIX aCCO-
nuanuii (pacrenust) (M =9,37; nopma — 8,67). B 3amanusix ¢ orpaHnYeHUEM BpeMe-
HU, TJIe HEOOXOAMMO Ha3BaTh KaK MOJKHO OOJIBIIIE PA3HBIX CIIOB, TPEOYETCS BRICOKAS
CKOPOCTb M3BJICUEHHUSI CJIOB, MIEPEKITIOUEHHUS C OJTHOTO CJIOBA HA JIpyroe 6e3 moBTO-
pOB. 3HAYUT, yCKOpEHHE TEMIIa BBIOJHEHUs 3aJaHHi 00ecreunBaeT MIIAILINX
IIKOJIbHUKOB-OUITMHTBOB BO3MOYKHOCTBIO OBICTPOTO BKJIIOUEHHS B 3a/laHuUE, Iepe-
KJIFOUEHUs C OJTHOM T'PYMIIBI CJIOB HA JAPYTyl0, OT OJAHOM acCOLMAalUU K JPYTOu.
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3aknovyeHue

YcTaHOBIIEH CHHKpETHYEeCKU d(PPekT OMMMHrBM3Ma Ha MPOAYKTUBHOCTH EF
B HayaJie MIKOJIbHOro oOyueHus. B yacTHOCTH, BBISBICHBI MIPEUMYIIECTBA MJIaJI-
[IUX IIKOJIbHUKOB-OMJIMHTBOB TI0 PSi/Ty MTOKa3aresield TOpPMO3HOTO KOHTPOJIsS, KOTHH-
TUBHON TMOKOCTH, KOHTPOJISI BHUMaHUs, paboueil mamsaT (3pUTeIbHO-TIPOCTPaH-
CTBEHHO). BMmecTe Tem y OWJIMHIBaJbHBIX JeTei 3a(MKCHPOBAaHBI TPYIHOCTH,
Kacaroluecs OTAeIbHBIX MoKa3arelaeil TOPMO3HOrO KOHTPOJS (IOMyIEHUE OIIu-
00K 03 CaMOKOPPEKIIMK ) 1 KOTHUTUBHOM THOKOCTH (MCIOIb30BaHUE CIIOBOCOYETA-
HUM B BepOabHBIX aCCOLIMALIUAX), C HEOOXOMMOCTBIO UX KOHTPOJIS B 00pa3oBa-
TEJIbHON CUTYallUH.

Omnpenenensl Beaymue GyHKIUN Perysiiuy akTuBHOCTH (I GyHKIMOHATBHBIN
0710k M03ra) B KauecTBe MnpeaukTopoB npoaykruBHocTd EF (111 ¢pyHKunoHambHBIN
070K MO3ra) y MIQAIINX IMIKOJIbHUKOB-MOHOJIUHTBOB M OMITMHTBOB. BhIsBIEHBI pa3-
HbIE TPAEKTOPUU Pa3BUTHUS OTIEIbHBIX KOMIIOHEHTOB EF y nereit ¢ pa3HbIM s3bIKO-
BBIM CTaTyCOM: €CJIU TMOBBIIIEHNE PEAKTUBHOCTH Y MOHOJIMHI'BOB CHM)KAET MPOTYK-
TUBHOCTb KOTHUTHBHOW TMOKOCTH B HEBEpOAIBLHOW JESTEIHHOCTH, TO y OWIMHT-
BOB — 00ecCreyrBaeT NMPOAYKTUBHOCTh CIYXOpPEUEBOW MaMATH; €CIM aKTHBHOCTH
Yy MOHOJIMHTBOB NPHUBOAMUT K TOBBIIICHHUIO MOKa3aTesiell KOTHUTHBHON TMOKOCTH
U TOPMO3HOTO KOHTPOJIA B PEIICHUU HeBepOaJbHBIX 3a71ad, TO Y OWJIMHIBOB —
K TOBBIIICHUIO KOTHUTHUBHOM TMOKOCTH B peueBOM AesTenbHOCTH. OTMETHM, YTO
Y MOHOJIMHTBOB (DYHKIIUM PETYIISLUN aKTUBHOCTHU CBS3aHbI C YIPABICHUEM HEBEp-
0aJIbHOM AEATENbHOCTbIO, @ Y OUJIMHIBOB — C YIIPaBICHUEM PEUEBOM AESATENbHOCTHIO.

Ilpakmuueckasa 3HaUUMOCMb Pe3YIbMAMOE UCCAe006aHUs. BbIsBICHHbIE
HEHPOIICUXOJOTHYECKNE 3aKOHOMEPHOCTH II03BOJISIFOT IPOTHO3MPOBATH CO3HA-
TENbHBIA KOHTPOJb IIeJICHANPABICHHOTO MOBEICHUS, & UMEHHO >(PPEKTUBHOCTD
IUTAHUPOBAHMUSI U MPOrPaMMHUPOBAHUS y4eOHO-IIO3HABATEIbHONW JESTENbHOCTH,
yaepKaHus IJIaHa AESITeIbHOCTH B XO/I€ €€ BBIMOJIHEHUS, KOHTPOJISI HaJl peau3a-
LUel AeSITEIbHOCTH U JOCTUTHYTHIM PE3YJIbTaTOM Y MJIaIlINX IIKOJIbHUKOB C pa3-
JUYHBIM S3bIKOBBIM CTAaTyCOM B Hadaje MIKOJbHOro oOyueHus. Ilomydennsie
pe3ysbTaThl MOTYT OBITh MCIIOJIB30BaHBl B KOPPEKIMOHHOW paboTe ¢ MiaJlIuMu
IIKOJTbHUKAMH — MOHOJIMHTBAMU U OMJIMHTBAMH C TPYIHOCTSIMH B 00YUYEHHH C MPU-
MeHeHueM 3G (EKTUBHBIX METO/IOB, HAIIPABIECHHBIX HA PETYISALUIO O0IIeH MCUXu-
YecKol akTUBHOCTH, oOecrieunBaronieil pazseproiBanue EF.

K ocpanuuenusam wccnenoBaHuss MOXHO OTHECTH BBIOOPOYHYIO COBOKYII-
HOCTb, OrpaHHueHHYI0 150 MITaqIIMMHU MIKOJIBHUKAMH MEPBOTO rojia oO0ydeHus;
COIIOCTABJICHUE TPYII IO S3BIKOBOMY CTaTyCy C OMHApHOW XapaKTepUCTHKOI:
MOHOJIMHIBU3M — OUITMHTBU3M; OAHO(AKTOPHOCTH ((PYHKIIMU PEryNsiiiui aKTUBHO-
CTH) TPOAYKTHBHOCTH executive functions y MIaamux IIKOJIbHUKOB — MOHO-
JIUHTBOB U OMJIMHTBOB.

[lepcnexkTrBa qanbHENIINX UCCIIEIOBAHUIN CTPOUTCS B HAIIPABICHUN U3yYECHHUS
nponyktuBHOCTH EF Ha Gonbmmx BeIOOpKaX HIKOJIBHUKOB C BapuaOeIbHOCTHIO
S3BIKOBOTO CTaTyca (THIbI U BUJbl OWJIMHIBM3MA / TOJIMIMHIBU3MA, S3BIKOBON
OMbIT) B UHTEPAKTUBHBIX KOHTEKCTAX; B IOHTUTIOJIE C BAPUATUBHOCTHIO MPEAUKTO-
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poB (MONHMIETEPMUHAIINN), COMOCTABHUMBIX C O0a30BBIMH METOMOJIOTHYECKUMH
CTaHJapTamMH JJIs UCCIEeNOBaHUM BKJIada OUIMHIBH3Ma B NMpoAyKTUBHOCTH EF;
C WCHOJIB30BAaHUEM allapaTHBIX CPEACTB JUIsl KapTUPOBaHHS (YHKIHOHAIBHOM
CHEIMAIN3ALUN PA3IMYHBIX OTAEJIOB MO3ra, cBsi3aHHbIX ¢ EF.
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Correlation between Executive Functions and Activity
Regulation Functions in Monolingual and Bilingual Younger
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Abstract. The problem of the effects of bilingualism on a person’s ability to process
significant amounts of information does not cease to be relevant in world psychology. Although
the relationship between language status and executive functions is confirmed, the results
remain contradictory. The executive functions responsible for managing individual actions,
activities and behavior include inhibitory control, cognitive flexibility, working memory, and
attention control. The authors of this article attempted to examine the advantages and difficulties
of monolingual and bilingual younger schoolchildren at the beginning of school education by
identifying the connection between the activity regulation functions (brain functional block I)
and the executive functions (brain functional block III) in an educational situation. The study
sample consisted of 150 younger schoolchildren aged 7-8.4 years (M = 7.7; SD = 0.39),
including 75 children (33 boys and 42 girls) with balanced bilingualism (i.e., speaking both
Udmurt and Russian) and 75 children (38 boys and 37 girls) who were monolingual
(i.e., speaking only Russian). The study was based on the methods of neuropsychological
examination of children aged 69 years using computerized tests of the Psychologist’s Toolkit
Software: Practice — Moscow State University. The results revealed both the advantages of
bilingualism in terms of executive functions productivity indicators and the difficulties of the
bilingual children concerning individual indicators of inhibitory control (e.g., making mistakes
without self-correction) and cognitive flexibility (e.g., using phrases in verbal associations)
with the need to control them in an educational situation. Different development trajectories of
individual components of the executive functions in younger schoolchildren at the beginning of
school education were established: the activity regulation functions were associated with the
functions of programming, regulation and control of non-verbal activity in the monolinguals,
but with the speech function in the bilinguals. The identified neuropsychological patterns make
it possible to predict conscious control of purposeful behavior and activities of monolingual and
bilingual younger schoolchildren in the educational process and can be used in correctional
work using methods aimed at regulating general mental activity, ensuring the development of
executive functions of students with learning difficulties.

Key words: executive functions, activity regulation functions, bilingualism effects,

neuropsychological examination, bilinguals, monolinguals, the Russian language, the Udmurt
language, primary school age
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MoTuBauunsa K U3y4eHUIO PYCCKOrro i3blka y UHOCTpPaHLEeB:
OnbIT KA4eCTBEHHOro aHanu3sa
Ha npumepe TavnaHpa u MbSiHMbI

M.C. Baacos ™=, V.M. Tpopumosa®, O.B. Topomunna,
H.I'. Bunorpanosa
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AnTalCKWii TOCYIapCTBEHHBIN TIearoTHIeCKUil YHUBEPCUTET, hutick, Poccuiickas Dedepayus
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AHHOTanusA. MOTHBAaIUS WU3YyYCHUS] WHOCTPAHHOTO SI3bIKA (B TOM YHCIE PYCCKOTO Kak
I/IHOCTpaHHOFO) paccMarpruBacTCAd B KQUCCTBE OJHOI'O U3 BAXKHBIX IICUXOJIOTHICCKUX q)aKTOpOB
YCIIEIIHOCTH €T0 YCBOEGHUS. PacCMOTpEHHbIE TEOPETUUECKUE TTOIXOAbI K aHAJIM3Y MOTHBAIIU
W3Y4YCHUSI HHOCTPAHHOTO SI3bIKa OOBIYHO PEaTH3yIOTCS B PaMKaX OOBSICHUTEIFHOMN Mapa urMbl
C IPUMCHEHHEM KOIMYECTBCHHBIX METOAMK, HE MO3BOJISIOIINX OMHCATH MPOSIBICHNS MOTHBA-
I[UH B UX [IOJHOTE U KAaUECTBEHHOM CBOe0Opa3uu. B paboTe B KOHTEKCTE TEOPUHU CAMOJETEPMHU-
HAIMU TPEIIPUHSTA TONBITKA KAYeCTBEHHOTO aHAIN3a MOTHBAIIMY U3YYEHUs PYCCKOTO S3bIKa
Ha NMpUMepe HHTEPBBIO ¢ rpaxaanamu Tannanna u MessHMBL. BeIOOpKY cocTaBmim 18 yemoBek
B Tamnange (6 myxunH u 12 sxeHmiuH) U 14 B Mpsame (2 My uuH U 12 KEHIIMH) U3 YHCIa
CITymarenieil KypcoB pPycCKOTO sI3bIKa Ha 0a3e MEHTPOB OTKPHITOTO 00pa3oBaHHS HAa PYCCKOM
s13bIKe M 00y4YeHHUS pyccKOMY si3bIKy B YHUBepcutete [lpunna Conrkxisl (Tannann) n Manna-
JIaliCKOM YHUBEPCUTETEe HHOCTPAHHBIX A3bIKOB (MbsiHMA). [IpoBoguiocs TeMaTuueckoe cinado-
CTPYKTYPHPOBAHHOE WHTEPBHIO, (DOKYCHPOBAHHOE HA TEME MOTHBAIIMH K H3yUYCHHIO PYCCKOTO
SI3bIKA, PE3YNBTAaTHl KOTOPOTO OBUTH MOJBEPTHYTH Ka9eCTBCHHOMY KOHTEHT-aHamu3y. Karero-
pHuM aHann3a ObUIN 00Pa30BAHBI B COOTBETCTBUY C M3BECTHBIMU U3 TEOPUHU CaMOJICTEPMUHALIUH
TUITAMU MOTHBALMOHHOHN PETYISIHHY, TOAKATETOPUU CHOPMYIHPOBAHEI C YIETOM TEOPETHYE-
CKUX TIPEICTABICHUNA W CONCpKaHUs HHTEpBHIO. [lomydeHHBIE pe3ynbTaThl MOKAa3alH, YTO
B YCJIOBUX KPATKOCPOYHBIX OecrIaTHBIX KYpCOB CIIyIIAaTC/Iu U3 TaymaHzla 1 MBSIHMBI JCMOH-
CTPUPYIOT UCKITIOYUTEIHHO ABTOHOMHYIO MOTHBAIIHIO K U3YYCHHUIO PYCCKOTO SI3bIKa, 00eCIeyH-
BAIOIIYI0 HAaWOOJBINYI0 MPOXYKTUBHOCTh Y4eOHOH nesTenpHOCTH. Hambonmee xapakTepHbIe
MPOSIBJICHUS] aBTOHOMHOM MOTHBAIIMM Y CIylIaTeneld TaKuX KypcOB — HHTEPEC K S3bIKam
B IIEJIOM U K PYCCKOMY SI3BIKY B HaCTHOCTH, K Poccun 1 e€ KynbType, a TakyKe TOHIMaHHE BaXK-
HOCTH PYCCKOTO SI3BIKA JUIS PAOOTHI ¥ COOCTBEHHOTO NMPO(ECCHOHATBHOTO POCTA.

KutioueBble cjioBa: MOTUBAIUS U3yUEHUS SI3bIKA, M3YUEHUE MHOCTPAHHOTO SI3bIKa, Kavye-
CTBEHHBIC METOJIbI, TCOPHUS CAMOJICTCPMHHAIINHN, BHYTPESHHSS MOTHBAIIHS, UICHTH(PUIIUPOBAH-
Has MOTHBAIIMsl, PYCCKHI SI3bIK KaK MHOCTpaHHbIN, Tannana, MbsiHma
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®unaHcupoBaHue. VccnenoBanue BHIMONHEHO NpU (HPUHAHCOBOI Mojaepkke MUHIPO-
cBeleHus Poccun B paMmkax rocyiapcTBEHHOro 3a/1aHus Ha BoinoaHenne HUP «MotuBaiuon-
HBIE aCHEKThl 3YyUEHUs PyCCKOTO s13bIKa KAaK HHOCTPAHHOI'O B CTpaHaX A3MHU B yCJIOBUSX pas-
JUYHBIX O0pa3oBaTelbHBIX cUcTeM (Ha npumepe Mbsambl u Tamnmannpa)» (Ne TITHU
1023012300007-7).

Buaronapnoctu. ABTops! BelpaxkatoT npusHarenbHocts J I, @neiimman u A.O. bypkos-
CKOI1 3a TOMOILb B cOOpE JaHHBIX.

BeBepneHue

N3yuenne MHOCTPAHHOTO S3bIKA MPEACTABISIET COOOM ITTUTEHHBINA U CIIOKHBIN
mporece, TPeOYIOMMA CHCTEeMaTHYEeCKUX YIOPHBIX YCWJIMA B TEUEHHE JOJTOTO
BpeMeHH. OCHOBHBIE MICUXOJIOTUYECKHE (PAKTOPBI, 00CCTICINBAOIINE MHUITHAIIUIO
NeSITeIbHOCTH, €€ TO//IepKaHne U HAIIPaBIEHHOCTh, OTHOCSTCSI K MOTUBAI[HOHHOM
ctepe. [ToaTOMy HEyIUBUTENBHO, YTO B MICHUXOJOTO-TIEIarOTMUECKUX HCCIIeI0Ba-
HUSAX (aKTOPOB YCHEIIHOCTU M3yUEHUS MHOCTPAHHOTO fA3bIKa (B TOM YHCIIE pycC-
CKOTO KaK MHOCTPAHHOTO) Bce OOJIbIlIee BHUMAHKE YACISETCS BOIPOCAaM MOTHBA-
muu (Rossikhina et al., 2019; Boxmuna, HewaeBa, 2016; Edwumenko, 2010;
Jlemrytuna, 2020; Cocenus, 2009; [anukoBa u ap., 2022). XoTs U3yuyeHUE S3bIKA
MpeICTaBIsIeT cO00M YacTHBIN cy4ail yueOHOM AesITeNbHOCTH, OOIIHEe TEOPUU MO-
TUBAIUU YYEOHOU AESITeNbHOCTH 3/1€Ch HE CTOJIb PACTIPOCTPAHEHBI, KaK crerudu-
YecKHe JJIsi M3YYCHHs fA3bIKa MOAXOAbl. DTO OTYACTU MOXKET ObITh OOBSICHEHO
W OIpaBIaHO TeM (DAKTOM, YTO W3yUEHHE S3bIKA 3a9aCTYHO MPOXOIUT HE TOJBKO
B IIIKOJIC VI YHUBEPCHUTETE, HO U B PA3IIUYHBIX YUPEIKICHHUSIX JOMOTHUTESIHHOTO
o0pa3oBaHMsI, HA OHJIAMH-KYpCax WM CaMOCTOSITeNbHO. IMeeT 3HauYeHUE U CTIeTIH-
(uKa npenMeTa U3ydeHus — A3bIKa KaKk CPEICTBA KOMMYHUKAIIUU B OTPEACIICHHOM
HAI[MOHANILHOM TPyIINe — OOBSACHSIONAS 3HAYUTENbHYIO POJIb B MOTUBAIUHM pa3-
JUYHBIX COLUAIBHO-TICUXOJIOTHYecKUX (pakTopoB. BmecTe ¢ Tem, KakoBbl Obl HU
OBUTH 0COOCHHOCTH KOHKPETHOM JISATEIIBHOCTH, €€ MOTHBAIIAS MOXET OBITH pac-
CMOTpEHA Yepe3 MPU3MY aKTYaIbHBIX OOMIETICHXOJIOTHISCKUX TEOPUH MOTHUBAITUH,
HanpuMep, TAKUX KaK TEOpHsl CaMOJACTEPMHHAIINU, KOTOpasi YCIENTHO OOBSICHSIET
BIIMSTHUE MOTHBAIIMU Ha 1I€JICHANPABICHHOCTh, YIIOPCTBO, JOCTHKECHHSI U O1aromo-
ayuue yuamuxes (Guay, 2022; Howard et al., 2021).

TEOPETM‘IECKME noaxoA4bl K uccsiiegoBaHnio MmoTtuBaunn
N3y4YeHunst UHOCTPAaHHOro si3biKa

B moHorpaduu Beayumx COBpeMEHHBIX HCCIel0BaTeNlel MOTUBALIUY U3y4de-
Hus s3bika 3. €puen u C. Paitana ucroprueckoe pa3BUTHE TEOPETUUECKOTO 3Ha-
HUS B 9TOW 00J1aCTH pa3leNseTcsi Ha TPU OCHOBHBIX IEPHO/IA: COIMATBHO-TICUXOIIO0-
rudeckuii (1959-1990 rr.), korautuBHbi (¢ 1990 rT.) 11 iponieccHsiii (¢ 2000 rT.)
(Dornyei, Ryan, 2015). OcHOBBIBasiCh Ha 3TO MEPUOAU3AINH, KPATKO PACCMOTPUM
TUIIb Hanboliee BayKHbIE UI€U M KOHLEIIIUH, YUYUTHIBasi JOCTYMHOCTh OoJiee moJi-
HbIX 0030poB (Dornyei, Ryan, 2015; [lanukosa, [laxotuna, 2021).
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HavaBmmiics B 1950-1960-¢ roawl couuanvno-ncuxonocuueckuit nepuoo
WCCIICIOBAaHMI MOTHUBAITMHM M3yUYEHUS S3bIKA CBSI3aH C PabOTOM KaHAJICKUX COITH-
anbHBIX TiIcuxonoroB Pobepra ["apanepa, Yomteca Jlambepra u ux xosuer (Gardner,
Lambert, 1972, 1959). B cooTBeTCTBUU CO B3MIAIaMU ITHX aBTOPOB, WHAMBHUIY-
aNbHBIC PA3IMYUS B YCIEIIHOCTU M3YYECHHS BTOPOTO SI3bIKa HEBO3MOXKHO OObBsIC-
HUTH TOJIBKO CIOCOOHOCTAMMU: OOJBIIIOE U HEAOOIICHEHHOE 3HaUeHNEe UMEET MOTH-
BallUs, 3aBHCHMas OT COLMAJIbHO-TICUXOJOTUYECKUX M KYJIBTYPHBIX (DaKTOPOB.
AHaM3 MOTHBAIMH U3yYCHUS sI3bIKa TPeOyeT ydeTa CONUaIbHBIX, KOHTEKCTYyalIh-
HBIX W TPAarMaTU4ecKUX MPUYUH, MOOYKIAIONINX JTIO/ICH U3ydaTh JPYTHUE SI3BIKU.
3acimyroif ATOr0 KOJUIEKTHMBA MCCIIEAOBaTeNIel SBISIETCSl TO, YTO OHU TPUBICKIN
BHHUMaHUE K COLIMATbHBIM (paKTOpaM MOTHUBALIUH, CBA3aHHBIM, B TOM YHCIIE, C OTHO-
IIEHHEM K Hapo[y, TOBOPSAIIEMY Ha APYroM si3bike. J{s 00o3HaueHUsT MOAOOHBIX
(hakTOpoB OBLIO BBEJACHO MOHSATHUE HHTETPATUBHOCTH, KOTOPOE OTpaXkaeT MHTEepec
K IPYTOMY SI3BIKY, OTHOIIICHHE K HapOJIy, TOBOPAIIEMY Ha 3TOM SI3BbIKE, CTPEMJICHHE
K B3aUMOJICHCTBHIO C JTFOIbMHU, TOBOPSIIIIUMU Ha JIPYTOM SI3BIKE, OTKPBITOCTH 10 OT-
HOIIIGHUIO K JPYTOMY SI3BIKY U KyJIbType. Jpyras, B OomnbIleil Mepe COIUaIbHO-
Mearoruveckas, Kareropus (HakTopoB XapakTepU3yeT OTHOIICHHE YYallerocs
K yueOHO! CUTYyalllH, BKIIOYasi €ro OIEHKY MPeroaaBaTeis U U3y4aeMoro Kypca.
ABTOpPBI ATOM KOHIIETIINU TaKKe YUUTHIBAIOT BIMSHHE S3bIKOBOM TPEBOKHOCTH KaK
(akxTopa, IOAPHIBAIONIETO MOTHBALIUIO.

XapaxkTtepusys 00IIyI0 HANPABICHHOCTh MPU M3YUYCHHUH S3bIKa, HA OCHOBE CO-
[IUAJIBHO-TICUXOJIOTUYECKOTO TIOAX0/1a BBIACTISIOT UHME2PAMUBHYIO U UHCTNPYMEH-
manvuyto MmotuBauuio (Gardner, Lambert, 1972). HTerpatuBHas MOTHBALUs OC-
HOBaHa Ha MHTEpPECe M CTPEMJICHUHM K KOMMYHHUKAIlMd M B3aHMOJCHCTBUIO
C coOOIIeCTBOM HOCHTENEH fA3bIKa, CTPEMJICHUH «CTaTh OJIMKE K MHOS3BIYHOMY
coobmiectBy» (Gardner, 2001). aCcTpyMeHTaNbHAsE MOTHBAIIMS OTPAXKAET CTPEM-
JICHUE K W3BIICYCHUIO W3 W3y4aeMOTO SI3bIKa KOHKPETHOW IIOJIb3BI, CBS3aHHOUN
C YCIIEIITHBIM PEIICHUEM YaCTHBIX, HAlTPUMEp, MPOPECCUOHATBHBIX, 3a/1a4.

Kocnumuenotit nepuod XapaxkTepusyercs JOMHUHHPOBAHHEM KOTHHTHBHOTO
MOJX0/1a, B paMKaxX KOTOPOrO MOTHBAIIMS PACCMAaTPUBAETCS 4epe3 MPU3My Hpe-
CTaBJICHUN YeJIOBEKa O TOM, KaKOBbl MPUYHUHBI €T0 ACSITEIbHOCTH, €r0 CIIOCOOHO-
cTH, 3)(HEKTHBHOCTD, MPUUMHBI MPOILIBIX JOCTHKCHUN U Heynad u T.11. OaHOH U3
HanboJee BAKHBIX TEOPUH B paMKax JaHHOTO MOJIXO/A SBISETCS Meopus camooe-
mepmunayuu J. Jlecu u P. Paitana (Ryan, Deci, 2022). B Heli paccmarpuBaroTcst
CYOBEKTHBHBIE MPEICTABICHHS O MIPUUMHAX ACSITEILHOCTH, KOTOPhIE MOTYT OXBa-
THIBATh KaK BHEIIHWE, KOHTPOIUPYIOLINE CTUMYIbI, TAK U aBTOHOMHBIE MOOYK/1e-
HUS, CBSI3aHHBIE C YIOBOJIBCTBUEM OT Ipoliecca AESITEIbHOCTH WM €€ COOTBET-
CTBUEM BKHBIM IEJISIM U IICHHOCTSM JIMYHOCTH. MHOTOYUCIICHHBIC UCCIICIOBAHMUS
JEMOHCTPHUPYIOT, YTO aBTOHOMHAsi MOTHUBAIUS B OTJIMYHUE OT KOHTPOJIHUPYEMOM
MMEEeT MHOKECTBO MO3UTUBHBIX MOCIIECTBUN B YUeOHOM e TEIIBHOCTH, TAKUX KaK
OoJiee BbICOKasi HACTOWYMBOCTH M BOBIIEYEHHOCTh, UCTIOIB30BaHKE Ooliee MPOAyK-
TUBHBIX CTpaTeruil yueOHOUN NeATeIbHOCTH, OONBIINI YPOBEHb YIOBIETBOPEHHO-
ctu mkono u yuutenem (Guay, 2022; Howard et al., 2021; l'opaeesa u np., 2017).
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B ocHoBanHBIX Ha 3TOM Teopuu uccienoBanusax K. Hoame u ee xomter Oplia
paspabotana [lIkara MOTHBAIIMOHHOW OPUECHTAIIMU TTPH H3YUCHUH SI3bIKA, TPETHA-
3HAUEHHAsI IJISl OLICHKU 6HYMpeHHell, UOeHMUDUYUPOBAHHOU, UHMPOEYUPOBAHHOU
U 9KCmepHalbHoU momueayuu, a Taxke amomusayuu (Noels et al., 2000). B coot-
BercTBuM ¢ uaesmu P. Bamnepanna (Vallerand et al., 1992) nannas meroauka rmo-
3BOJISIET TaKXKe MOIYYUTh AUPPEPEeHIIMPOBAHHYIO OIICHKY Pa3HbIX MOATUIIOB BHY-
TPEHHEW MOTHBAIMH: MOTHUBOB TIO3HAHWSI, JTOCTM)KCHUS W HOBBIX BIICYATICHUH.
B pamkax sToro HampapieHHs ObUIO YCTAHOBIIEHO, YTO MHTETPATUBHAS OpUEHTA-
1S Ha H3YYCHHE S3bIKA CBSI3aHa C ABTOHOMHBIMH THTIAMU MOTHBAIIUU: BHYTPEHHEH
u unentudunmpoBannoit (Noels, 2001). beutn moydeHbl JaHHBIE O BAXKHOW POJIU
YYUTEIsI, IEMOHCTPUPYIOIIUE, YTO BOCTIPUATHE YIANTUMUCS YUUTENS KaK KOHTPO-
JTUPYIOUIET0 MPUBOIUT K CHUKEHUIO BOCTIPUHUMAEMOW aBTOHOMHH U CBSI3aHHBIX
¢ Hel aBTOHOMHBIX THUITOB MoTHBaIuu (Noels, 2001).

Crnenyronuii nepuo — npoyeccHslil unu COUUOOUHAMUYECKUIl — CBS3aH C UH-
TEPECOM UCCIe0BaTeNeH K H3MEHEHUSIM MOTUBALIUU B TIPOLIECCE U3YUYEHUS C TeUe-
HUEeM BpeMeHH. [1epBoii MonbITKOM HHTErpallii BpEMEHHOTO aclieKTa B TeOpeTruye-
CKHE MpEACTaBIEHUS O MOTHBALMM cTana npeioxkeHHas 3. [épuen u U. Otro
(Dornyei, Otto, 1998) monens mpoliecca U3ydeHUs, ONUCHIBAIONIAs TPU €ro (hasbl:
CHayaJa JIIOU JIEJIal0T BHIOOP M CTaBST LI€JM, 3aTEM OHU JCHCTBYIOT B COOTBET-
CTBHUU C TUM BBIOOPOM U, HAKOHEII, OHU OIICHUBAIOT PE3YJIbTaThl CBOCH AesITeNbHO-
cti. Ha mepBom 3Tare BaKHEHIIMMH MOTHBAIMOHHBIMHU (DaKTOpaMU SIBIISFOTCS
[IEHHOCTH, CBSI3aHHBIC C U3yUEHUEM S3bIKa, OTHOLIECHHE K MHOS3BIYHOMY COO0OIIIe-
CTBY, OKUJAHUS U YOCIKICHHS yUAIINXCs, a TAKKE MOIEPKKA CO CTOPOHBI OKPY-
xarorux. Ha Bropom stare Hanbomblliee 3HaYeHUE UMEET MOJIepKaHNe MOTHBA-
MM HAa TPOTSDKEHWH BCETro TMpollecca W3ydYeHUs sI3bIKa. 371eCh OCHOBHBIC
MOTHBAIIMOHHBIC (PAKTOPHI: OMBIT U3YUCHUS S3bIKA, BIUSHUE YUUTENCH U poauTe-
JIeH, cTeneHh aBTOHOMUW MOTHBAITUH U TPUMEHSIEMbBIE CTPATETUH CaMOPETYIISIIUH.
[Tocnenuuit sTan — pediaexcuu onbITa U Pe3ylnbTaTOB M3YUYEHHs S3bIKa — CBSA3AH
¢ arpulynuel CBOMX YCIIEXOB WJIM HEyJad, yTOYHEHHEM LeJed U CTpaTeruil aes-
TENIBHOCTH, a TAK)KE IIIAHUPOBAHUEM JATbHEUIINX NeHCTBHI. 31eCh BAXKHYIO POJIb
UTparoOT aTpruOyTHUBHBIC CTWIIH, YOKICHHUS OTHOCUTEIHLHO caM03(pPEeKTHBHOCTH H
CIIOCOOHOCTEH, a TaK)Ke MOTy4YeHHAs B XO/I€ U3YUYEHHUS s3bIKa 00paTHasi CBSA3b. XOTs
3Ta MOJIENb JCTALHO OMHUCHIBAET MHOXECTBO MOTHUBAIIMOHHBIX (PAaKTOPOB, NMEIO-
IIMX 3HAYEHHNE Ha Pa3HBIX dTanax u3y4yeHHs s3bIKa, CITycTs Oosee ueM 15 net nocie
ee pa3pabotku 3. JI€épHen oTMeyat, 4To 3a 3TOT CPOK HE MOSIBUIOCH SMITUPUUYECKUX
WCCIIeIOBaHM, KOTOpble Obl MOATBEPAMIN 3Ty Monenb B 1enom (Dornyei, Ryan,
2015, C. 85).

B cBoux mocienHux MCCIeAOBaHUSAX, OMUPASCh HA TEOPETUYECKUE TPEICTaB-
JICHHS O POJIH SI-KOHILIETIIIH B MOTHUBAINK yueOHOH nesTenbsHocTr (Markus, Nurius,
1986), 3. JIépHen Ha NepBBIN MJ1aH BBIIBUHYJ KaTETOPHUIO SA3BIKOBOW S-KoHyenyuu
(wu Sl-cucteMsbl), BKIIIOUAIOIIEH TIPEICTABIICHUS O BIaJICHUH SI3bIKOM B OyIyIlleM
(Dornyei, 2019). B ocHOBY 5T0#i KOHIIEIIUH MTOJIOKEHA UEs] O TOM, YTO JIFOIH MTPH-
KJIQJBIBAIOT YCHIIHSI TIPH U3YyYEHUU SI3BIKA JIUISL TOTO, YTOOBI YMCHBIIUTEH Pa3phIB
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MEXJy CBOUM peajbHbIM «SI» (MpencTaBIeHueM O TOM, KaKoB sl B PealbHOCTH) U
BO3MOXKHBIMH «S1», CBSA3aHHBIMHU C BJIaJICHUEM U MPUMEHEHHUEM si3bika. K uucmy
TaKUX BO3MOXKHEIX «SI» OTHOCATCS naeanbHoe «S» U noimkHoe «S». MneaapHoe
S3BIKOBOE «S1» BKIIIOYAET MpesICTaBlIeHHe 0 cebe B OyaylleM, OTpaxkarolee xKeae-
MbIi YPOBEHB BIAJEHUS A3bIKOM. [loimKkHOE «S» XapakTepusyeT CIOKUBIIUECS MO/
BIIMSTHUEM COOCTBEHHOM TPEBOXKHOCTHU U OKMJIAHUM JPYTUX JFO/IEH MPeICTaBICHUS
0 TOM, HAaCKOJIbKO XOPOIIO HYKHO BIIAQJIETh A3BIKOM, 4TOOBI M30€KaTh HEMPUATHO-
cTeil. AKIIEHTHPYSl BHUMaHHE Ha MOTUBHPYIOILIEH pOJIM S3bIKOBOM SI-KOHIEnIuH,
3. JlépHen, kak u paHee, BaXKHOE MECTO B MOTHUBALMU OTBOJMWJ OIBITY U3YUYEHUs
SI3bIKA.

OTteuecTBEHHBIE HCCIIEN0BATENM MOTHBALIMYA M3YUYEHHUS] HHOCTPAHHOTO SI3bIKa
TaK)Ke MPU3HAIOT BAKHOCTh HIMPOKOTO Kpyra yuyeOHBIX M COLUATIbHBIX MOTHUBOB.
Hanpumep, B MakcUMajbHO MOIPOOHOM 0030pe pa3HOOOpPa3HBIX MOTHBOB HM3y4e-
HUS A3bIKA, OMCAHHBIX B paboTax OTEUECTBEHHBIX UCCIIEOBATENEH, aBTOPHI MPH-
XOJIAT K BBIBOJY O TOM, YTO HECMOTPSI Ha UX OUEHb IIMPOKHUI KpyT, HauOoJbIIee
3HAQYEHUE UMEIOT KOMMYHUKAMUBHAS, NO3ZHABAMENbHASA, UHCMPYMEHMAaNlbHAsL,
JIUHe80NO3HA6amenvHasi (MHTEPEC K s3bIKaM B OOIIEM) U NpoghecCUOHANbHA
momueayus (Oypmanosa, [llamos, 2012). B ananu3e MOTHBaIIMK B3POCIBIX y4da-
IIMXCS OTEUECTBEHHbIE aBTOPBI TAKXKE CTAIH YAETATh OOJIbliiee BHUMAHUE €€ COLU-
aJlbHBIM aclleKTaM, U3y4dasi, HalpuMep, OTHOLIEHUE K PyCCKOMY SI3bIKY Y MHOCTpaH-
HbIX ctyneHToB (HoBukoB, HoBukosa, 2021).

B nHacrosiiiee BpeMsi B Halllel CTpaHE pacTeT NPaKTUYECKUI MHTEPEC K MOTH-
BallUU M3YyYEHHUs PYCCKOTo si3blka Kak nHocTpaHHoro (PKI) B cBsi3u ¢ oTKpbITHEM
LIEHTPOB OTKPBITOTO 00pa30BaHusl, OMHOM U3 3a/1au KOTOPBIX SBJISIETCS MPOJIBHKE-
HUE PYCCKOTO sI3bIKa B IPYy>KECTBEHHBIX cTpaHax (/[psuyk, 2023; Illectakosa, bepe-
30Bckast, 2020). [IpumepoM uccnenoBanusi, BHIMOIHEHHOTO B paMKaX JE€ATeIbHO-
CTH TaKUX LEHTPOB, SBJISETCS OCHOBaHHBIM Ha MpuoOpeTaromieil Bce OOJbIIYIO
MOMYJIIPHOCTh TEOPUU CAMOJETEPMUHALMU aHAJIN3 MOTHBALMM WHIOHE3UNCKUX
CJIyIIaTeNel IICHTPOB OTKPBITOro oopaszoBanus (/psayk, 2023). B atoii pabote aiis
OLICHKHU Pa3HbIX TUIIOB MOTUBALIMHU YCIICIIHO UCIIOJIB30BAJICS aJallTUPOBAHHBIN IS
Takux 3aj1ad onpocHuk «llkanbl akagemuueckoir moruBanuu» (l'opaeesa u np.,
2014). Pe3ynbrarel uccnenoBanus A.A. [IpsuyK mpoAeMOHCTPUPOBATIN BO3MOKHO-
CTH TEOPUU CaMOJIETEPMUHAIIMN U OCHOBAHHOI'O HA HEW HHCTPYMEHTApPHsI, a TAKKE
OoOHapy UM Beyllee 3HaueHHe aBTOHOMHOM MoTuBanuu nzyuenus PKU y stoit
KaTeropuu y4armuxcsl.

XOTsl MPUBEICHHBIH KpaTKui 0030p OTpakaeT JIMIIb HEKOTOphle Hawmbosee
Ba)KHBIE UJIEU Y KOHUEMUHU B UCCIIETOBAHUSAX MOTUBALIMY U3YUEHUS] HHOCTPAHHbBIX
SI3BIKOB, €TO PE3YJIBTAThI IEMOHCTPUPYIOT, UTO TEOPETUUECKUI aHAIIN3 OXBAThIBAET
IIUPOKUHN CHIEKTP MOTHBALIMOHHBIX (PaKTOPOB MHIMBUYaIbHOTO, COLIUAILHO-TICHU-
XOJIOTUYECKOTO M COLMOKYJIBTYPHOTO ypOBHEN. BMecTe ¢ TeM UX JO0CTaTOYHO MOJI-
HOE ONIMCaHHUE U IOHMMaHUE B paMKax OT/IEIbHBIX TEOPUH C UCIIOJIb30BaHUEM Tpa-
JULUAOHHBIX  ICHUXOMETPUYECKMX METOJMK Ha OCHOBE JIOMUHHUPYIOIIEH
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OOBSICHUTETTFHOW MapaJurMbl IPeCTaBIsIeTCs 3aTPyAHUTENbHBIM. [Ipu aTOM Heno-
OLICHEHHBIMH, M0 HAILIEMy MHEHHIO, OCTAIOTCS BO3MOKHOCTU UCCIIEI0BAHUS ITOU
POOJIEMBI ¢ UCTIOIB30BAaHUEM OIMUCATEIHLHOTO MOIX0/1a M KAYECTBEHHBIX METOJIOB.

Ka4yecTBeHHbIVi aHann3 MmotTuBaunn N3y4eHunss UHOCTPAaHHOroO si3biKka

XOTsl UCCIIeOBaHUS MOTHUBAIIUU W3yYEHUS MHOCTPAHHOTO SI3bIKA JTOBOJIHHO
pacnpocTpaHeHbl 1 MHOTOYUCIICHHBI, UX TO/ABISIONIee OONBITMHCTBO ONMUPAETCS
Ha TPAJUIMOHHYIO KOJMUECTBEHHYIO METO/IOJIOTHIO, B paMKaX KOTOPOW OCYIIEeCT-
BIISIETCS OI[EHKa MOTHBOB C TIOMOIIBIO ONPOCHUKOB, pa3pabOTaHHBIX B COOTBET-
CTBUU C TeopusiMu MoTuBaIuu. [10100HBI 1T01X0/] UMEET MHOKECTBO JJOCTOMHCTB,
OOBSACHSIONIMX €T0 MOMYIApHOCTh. K UX 4uCly B EpBYIO Ouepeib OTHOCUTCS BO3-
MOXHOCTB JOCTaTOUYHO CTPOTON MPOBEPKH BHITEKAIOLINX U3 TEOPUU TUTIOTES O CBA-
351X ¥ OTHOIICHHUSIX MOTUBOB MEXKIY COOOM U ¢ IPYTUMHU SIBIICHUSIMU C UCIIOIB30Ba-
HHUEM COBPEMEHHBIX METOJ0B KOJMMYECTBEHHOro ananu3a. OgHako Hapsmy
C IOCTOMHCTBAaMHU, TIOI0OHBIH 1O/IX0/] HE JIWIIEH HEJI0CTaTKOB. B uacTHOCTH, B pam-
Kax KOJIMYECTBEHHOTO TO/AXO0/1a UCCIENIOBATENb OTPAHUYECH TEOPETHUYECKHU 3ajaH-
HBIMH TIPEICTABICHUSIMHU O TUTIAX MOTHBAIMH U JIWIIEH BO3MOXXHOCTH OTHCAHHUS
peasibHOTO pa3sHOOOpa3Hst MOTUBOB U MX MPOsIBIEHUH. B 3TOM cityuae MoxeT npo-
M30MTH yTpara BaKHBIX CMBICIIOBBIX HIOAHCOB, B 0COOEHHOCTH, T€X, KOTOpbIe 00y-
CJIOBJIEHBI COITMOKYJIBTYPHBIM KOHTEKCTOM. Korja mojo0HbIe HI0OAHCHl UMEIOT pe-
IIarolee 3Ha4yeHne, 6osee onpaBIaHHbIM BBIIISAUT UCIIOIH30BAHUE KAUECTBEHHBIX
METOJIOB, TTO3BOJISIONIUNX COOpaTh U MPOAHATH3UPOBATH OoJiee MOAPOOHY IO HHPOP-
MaIUIo 00 WHANBUIYAIBHBIX CMBICIAX U MEPEKUBAHUSIX, UHTEPIIPETUPYS UX C yUe-
TOM KOHTeKcTa. Ha Hamr B3misi1, KaueCTBEHHBIE METO/IbI, TAKHE KaK CIIa00CTPYKTY-
PUPOBAaHHOE WHTEPBHIO, HANpaBIEHHOE HAa MAKCHUMAaJIbHO IIOJHOE OIMCaHHe
sprenust (TpyOureiaa, 2019), MOryT oMoUYb MONYYHTH OOJEE JACTAbHOE IMPEN-
CTaBJICHHE O PeaJIbHO ACHCTBYIOMIMX MOTHBAX MHOCTPAHLIEB, U3YYAIOIIUX PYyC-
CKUU SI3BIK.

I]envto uccnedosanusn Mbl IOCTABUIN KaueCTBEHHBIN aHAJIN3 MOTHBALIUH K U3-
YUEHHIO PYCCKOTO S3bIKa Y MHOCTPAHHBIX TPaKIaH Ha MPUMEpEe CIylarenen Kyp-
COB PYCCKOTO si3bIKa B IBYX cTpanax FOro-Boctounoii Azun: Taunanae u Mpsinme.
ConMoKyIbTYpHBIH KOHTEKCT OTHOIIIEHHUSI K PYCCKOMY SI3BIKY B 3THUX CTpaHaX B ca-
MOM OOIIEM BHJIE OIPEENAETCS MO3UTUBHBIM TPEHIOM PACTYIIEro COIHaIbHO-
HKOHOMHYECKOTO M TOJIMTUYECKOro COTpyaHndecTa ¢ Poccueil. Ananu3 MoTuBa-
UM K U3yYEHHUIO PYCCKOTO sI3bIKa y TpakaaH crpad FOro-Bocrounoit A3uu npen-
CTaBJISIETCS aKTyaJIbHBIM HE TOJIBKO BBUIY PACTYIIETO COTPYIHUIECTBA, HO U B CBSI-
3M C BBISBICHHBIMU B MPEABIAYIINX HCCICTOBAHUSIX OCOOCHHOCTSIMH YCBOCHHS
UMHU PYCCKOTO s13bIKa. B WacTHOCTH, OBUIO MOKa3aHO, YTO BBUIY 3HAYUTEIHHBIX
pa3nuumii B pOHETHKE PyCCKOTO U a3MaTCKUX S3bIKOB, TPakJaHe CTPaH ITOTO PEerH-
OHA WCIBITHIBAIOT 3HAYUTEIIBHBIE CIIOKHOCTH MPU OCBOCHHHM HABBIKOB PYCCKOM
peun: Kak roBopeHus, Tak u ee BocnpusaTua Ha ciayx (Novikova et al., 2015). Oto
3HAYHT, YTO ISl JOCTHKCHHS YCIleXa B M3yUEHUU PYCCKOTO sI3bIKA OHU JOJKHBI
MIPUKIIAIBIBATE OONbBIIE HACTOWYMBBIX YCHIIUNA, B OCHOBE KOTOPBIX JICKUT MPOIYK-
TUBHAsI MOTHBAITHSL.
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Onupasicb Ha ONKUCAaHHBIE BBILIE TEOPUU MOTHBALMU (B MEPBYIO Oodepesb, Ha
TEOPHUIO CAaMOAECTEPMHUHALINN ), MBI 0KH1aJIH OOHAPY>KUTh XOPOLIO U3BECTHBIE TUIIBI
MOTHBAIIMOHHOH PETYJISIIMN: BHYTPEHHION0, HICHTH()UIMPOBAHHYIO, HHTPOEIIHPO-
BaHHYIO, SKCTEPHAIBHYIO PETYIISAIHIO, OTHAKO CI0KHO OBLIO MPE/ICKa3aTh KOHKPET-
HBbI€ MTPOSIBJIEHUS COOTBETCTBYIOIIMX MOTUBOB Ha MaTepualie Tako JesATEIbHOCTH,
KaK M3y4EHHUE PYCCKOIo s3blKa MHOCTpaHLaMu U3 ctpad lOro-Bocrounoit Aszum.
I1o sTolt mpUuYMHE OCHOBHOM (POKYC aHaNIM3a COCTABUIIM KOHKPETHBIE NTPOSBIECHUS
1 0COOEHHOCTH MOTHBOB K U3YYEHHUIO PYCCKOTO SI3bIKA.

Mpoueaypa u meToabl UCCeaoBaHUs

Buvioopka. YyacTHUKaMM UCCJIEIOBAaHUS CTaJU CIIYIIATEIN KYpPCOB PYCCKOIO
sI3bIKa Ha 0a3e IMEHTPOB OTKPHITOTO 00pazoBanms B YaHuBepcutete [Ipuniia CoHrkx-
bl (kamiycsl B ropoaax [Ixykert, Xatbsii u [larranu, Taunann) u B Mannanaiickom
YHHUBEPCHUTETE WHOCTPAHHBIX S3bIKOB (Mbsinma). VX orOupanu u3 obiero yucia
cITymiaTesei CX0/s U3 HaJ4uus y HUX CBOOOJHOTO BPEMEHHU ISl y4acTHsI B UHTEp-
BbIO (BO BHEYPOUYHOE BpeMsi) U J10OPOBOJILHOTO KelaHus. YUCIo yYacTHUKOB MH-
TepBbl0 cocTaBuno 18 uenoBexk B Tammange (6 MyxuuH U 12 >KEHIIMH)
u 14 B Mpsame (2 MyX4uHBI ¥ 12 >KEHIIWH); BO3PACT YYACTHHUKOB WHTEPBBIO
BapbUpoOBaJcs B npenenax ot 16 go 63 ner (tadm. 1).

Tabnnuya 1/ Table 1
Aemorpaduyeckme xapakrepucTuku Bbioopku / Sample demographics

Yucno y4acTHUKOB /

Xapaktepuctuku / Characteristics Number of participants

BoapacTtHas rpynna / Age category

16-25 7
26-35 11
36-45 8
46-55 5
56-65 1
Mon / Gender
Mysckoi / Masculine 8
JKeHckuin / Feminine 24

CtpaHa, HaceneHHbIii NyHKT / Country, locality

Taunang, MNMxykeT / Thailand, Phuket 10
Tannanp, Xatbaii / Thailand, Hat Yai 6
Taunanpg, Mattanum / Thailand, Pattani 2
MbsaHma, Manganari / Myanmar, Mandalay 14
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OkoH4aHue Tabauuebl 1 /End of table 1

Yucno y4acTHMKOB /

Xapaktepuctuku / Characteristics Number of participants

Codepa pearenbHocTu / Activity area

Yuawimecs, cTyaeHTbl, acnmpaHnTsl / Students, undergraduates,

2
postgraduates 1

lMpenopasatenu wkon, ynmeepcuteToB / Teachers of schools,

. o 6
universities
PaboTHuku TypucTtmdeckon otpacnm / Employees in the tourism industry 9
Opyroe / Other 5

Bonbias yacTh U3 y4aCTHHUKOB MCCIIEOBAHUS /10 TTOCEIIEHUS KYpCOB HE U3Y-
qajla pyCCKHH S3bIK, IO9TOMY HHTEPBBIO IPOBOAMIIOCH HAa AHIVIMMCKOM SI3BIKE.
Heckonbko yuacTHHKOB, paHee U3y4aBIIUX PYCCKHUIA U BIaICIOIIKUX UM B TOCTaTOY-
HOM CTETeHH, 1aBaJIM MHTEPBBIO HA PYCCKOM SI3bIKE (C MPUBJICYCHUEM aHIIIMHCKOTO
nmpu HeoOxoaumocTn). Pox 3aHATHH y4acTHHKOB OBLI BeCbMa pPa3HOOOpa3HBIM,
BKJIIOYAs ILIKOJBHUKOB, CTYACHTOB, NpPEANPUHUMATENEH, TMA0B, NEPEBOAUUKOB,
MIpernoaBaTesiel Ko U YHUBEPCUTETOB U T.11. MccnenoBanue pean3oBaHo B XOZ€
IIPOBEJIEHUSI KYPCOB PYCCKOIO $3bIKa aBTOPAMM CTaTbH, KOTOPBIE BBICTYIAIH
B KaueCTBE Mperno/iaBaresieii TUX KypcoB, B aBrycre-ceHTsaope 2023 roaa.

Memoowi. Vcnionb3oBasiack METOOJIOTHS KaU€CTBEHHBIX UCCleqoBaHni. [[is
cOopa TaHHBIX TPOBOJIMIIOCH TEMAaTHYECKOE CIab0CTPYKTYPUPOBAHHOE HHTEPBHIO,
(oKycupoBaHHOE Ha TeME MOTHBAIMH K U3YUEHUIO PYyCCKOTO s3bIka. B xoze ob1e-
HUS ¢ YYaCTHUKAMM MHTEPBBIOEPHI (J1Ba KBAIU(PUIIMPOBAHHBIX TICUX0JI0Ta, UMEI0-
mMx 6a30Boe MCUXOJIOTHYECKOe 00pa30BaHKUe U ONBIT MIPOBEICHUS UCCIEIOBAaHUN
B 00JIaCTH TICUXOJIOTUH MOTHBAIIMN) 33J1aBalid Psiji 00s3aTeIbHBIX BOMPOCOB (Ha-
npumep, «ITouemy Brl n3yuaere pycckuii a3b1k?», «C kakoil 11espto Bel yunre pyc-
CKHI s13BIK ?», « /7151 uero u rae Bol mpenonaraete HCMOIB30BaTh PYCCKUM S3BIK?))
U IpU HEOOXOIMMOCTH — YTOUHSIOLIME BOMPOCHL. POPMYIHpPOBKa 00s3aTeIbHBIX
BOIIPOCOB OMPEEIIAIACh COOOPAKEHUEM O TOM, YTO MOTHBAIIMS K U3YUEHUIO S3bIKA
MIPOSIBIISIETCS B MPEACTABIEHUSAX U MHEHUSAX PECIIOHACHTOB O TOM, PajJii Y€ro OHU
M3YYaloT S3bIK, YTO SIBJISIETCS MMPUYMUHOM Ji1s 3Toro. Ha BhIsICHEHHE UM yTOUHEHHE
TaKUX MPECTaBICHUN ObLIO HAIPABIEHO UHTEPBBIO.

B xone ananuza coOpaHHOToO MaTepuasa UCI0JIb30BajICsl METO] KaYeCTBEHHOTO
KOHTeHT-aHanu3a. Kareropuu ananu3za (Tabi. 2) onpeaeneHbl Ha OCHOBE TUIIOB pe-
TYJISLINUA ACSITEIbHOCTH U MOTHBAlLlMHU, ONMMCAHHBIX B TEOPUU CaMOJETEPMUHAIIII
(puc.), moakareropuu 0Opa30BaHbI HA OCHOBE 00OOIIEHUS MMOTYYSHHBIX MaTepHa-
JIOB C YYETOM TEOPETUYECKHUX IMPE/ICTABICHUI O MPUPOAE COOTBETCTBYIOIIUX TH-
MIOB MOTHBAIIMH, OJTYYHUBIIUX OTpaskeHHe B (hopMynupoBke kareropuid. [Ipu sTom
B BBIOOpE MOAKATErOpUi Mbl MBITATUCh OTPA3UTh HE TOJNBKO 00Jjiee KOHKPETHBIE
TUIIBI MOTUBALIMH, HO U NIPOSIBIIEHUS 3TUX TUIIOB MOTHBALIMM B COOTBETCTBYIOLIEM
COLIMOKYJIBTYPHOM KOHTEKCTE.
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Tabnnua 2 / Table 2

KaTeropuu kauyecTBeHHOro KOHTeHT-aHanu3a / Categories of qualitative content-analysis

KaTteropun /
Categories

MopkaTteropun / Subcategories

Mpumepsbl eanHUL, aHannsa /
Examples of analysis items

BHyTpeHHAs
MoTmBauus /
Intrinsic motivation

1. YooBonbCTBME OT npouecca ndyye-
Hus / Enjoyment of the learning process

2. VNIHTepec K pyccKoMmy f3blKy, cTpa-
He, kynbType / Interest in the Russian
language, country, culture

3. NIHTepec k si3bikam BoobLue / Interest
in languages in general

4. CTpemneHne K JOCTUXKEHUSIM 1 KOM-
neteHTHocTK / Striving for achievement
and competence

5. MotuBaumsas 3CTETUHECKUMU BMe-
yatneHvamu / Motivation by aesthetic
impressions

MHe HpaBnUTCH yunTb PYCCKUI A3bIK /
| like learning Russian

9710 UHTEepecHo / It is interesting
0610 PYCCKNiA A3bIK /
I love Russian language

06110 N3yyaTb pasHble A3bIKK /
| love learning different languages

Xou4y 3HaTb A3bIK OT/INHHO /

| want to know the language perfectly
Xouy roBopuTb 6€3 oLmnboK /

| want to speak without mistakes

Pycckuin kaxeTCs MHE VHTPUTYIOWUM 1
acTeTn4HbIM / Russian seems intriguing
and aesthetic to me

NaoeHtudurumposaH-
Has MoTuBauus /
Identified motivation

1. BaxHOCTb BnageHus $3blkOM ASs
nuyHoro 6yayuwiero / The importance of
language proficiency for personal future

2. BaxHOCTb BnageHus A3blkOoM OJis
paboTbl unn 6usHeca / The importance
of language proficiency for work or
business

3. BaxHoCTb
ons
importance of language proficiency for

BnageHuna A3bIKOM

cBobogHoro obueHnss / The

fluent communication

4. BaxHOCTb BnafeHns A3bIKOM BBU-
ay ero
B KPYry 3Ha4MMbIX apyrux aogen / The
language proficiency
due to its value and prestige among

LLEHHOCTW, MPECTUXHOCTUN
importance of

significant others

YT1obbl B Oyaywiem noexaTb Y4YUTbCs
B Poccuio / To go to study in Russia in the
future

Y MeHSi MHOIO PYCCKMX KJIMEHTOB, C KO-
TOPbIMU § XO4y 0OLLATLCS HA PYCCKOM /
| have many Russian clients with whom
| want to communicate in Russian

Y100kl 06LaTbCsa ¢ Apy3bsiMn 13 Poc-
cumn / To communicate with friends from
Russia

Moemy oTuy HpasuTcsi Poccusa n pyc-
ckum a3bik / My father likes Russia and
the Russian language
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Tun peryasnun nesteasnocta / Regulation type OtcyreTBHE
perynsnnn /
Aemonomuas / Konumponupyemas / Absencc.s
Autonomous Controlled of regulation
Tun moruBanuu / Motivation type AmMoTuBanmus/
Amotivation
/ Buymp CHIAR / Brewtnssa / External \
Intrinsic
HOZI_*IHB"?RB]’HM/ W nenTudunmposasHas VIHTpoeTpoBaHHas
Motivation to know MOTHBAITHS/ 1 JKCTepHATbHASL
Morugarust RocTimiens/ Identified motivation MOTHBAIH /
Accomplishment motivation Introjected
MoruBarmst caMopasBHTHS/ and extrinsic motivation
Self-development motivation
MOTHBaHHS{ BIIeYaTIeHHAMHE/
K Stimulation motivation ) \ /

Tunbi perynauuuv geaTtesibHOCTU U MOTUBaLUM B TeOpuUn camogeTtepMmuHaumnmn

M cT04HMK: coctaeneHo M.C. BnacosbiM, Y.M. Tpodumosow, O.B. ToponynHon, H.I. BuHorpagosom
Ha ocHoge (Vallerand et al., 1992; lopaeesa n ap., 2017)

Types of activity regulation and motivation in self-determination theory

S o u r c e : compiled by Mikhail S. Vlasov, Ulyana M. Trofimova, Olga V. Toropchina, Natalya G. Vinogradova
from (Vallerand et al., 1992; Gordeeva et al., 2017)

B kareroputo « BHyTpeHHss1 MOTHBaLUA» ObLIIN BKJIIOYEHBI TIOAKATETOPUH, OT-
pakarole ya0BOJIbCTBHE OT IPOLECCa U3yYEHUs] U MHTEpecC, CTPEMIIEHHE K J10-
CTHKEHUSIM, TTOBBIIIEHUIO CBOEH KOMIIETEHTHOCTH, a TaK)K€ MOTHUBAIUIO 3CTETUYE-
CKMMHU BreyamieHUsMH (cM. Tabn. 2). [Ipm »ToM MBI onupaiuch Ha HJEIO
P. Baymepanna ¢ kojureraMu O TOM, 4TO BHYTPEHHSS aKaJeMU4eCKas MOTHUBALIUS
OXBAaTBIBACT MMO3HABATEIbHbIE MOTHUBHI, CBA3aHHBIE C HHTEPECOM U YIOBOJIBCTBUEM
OT y4eObl, CTpeMJICHHE K JOCTH)KEHUIO U MOTHUBBI, CBSI3aHHBIE C IPKUMU BIIeYaTIie-
Husmu U ctumyssimeit (Vallerand et al., 1992), a Takke Ha ipeicTaBIeHHS O TOM,
YTO K BHYTPEHHEN MOTHUBAILIMM OTHOCUTCS BasKHEIee /Ui y4eOHO! 1eTeIbHOCTH
CTpeMJIEHHE K cCaMOpa3BUTHUIO, pocTy komrnieTeHTHoCcTH ([opaeesa u np., 2014).

B kareropuro «neHTudunmupoBanHas MOTHBALUSD OB OTHECEHBI ITOJIKATEe-
rOpuH, OTpaXKarole CyObeKTUBHBIC MPEACTABICHUS O BKHOCTH BIIAJICHUS pyC-
CKHUM SI3BIKOM: JIJISl TUYHOTO Oy/AyIlero, Ui paboThl Wi Ou3Heca U i CBOOOHO-
ro OOLIEHUs C PYCCKOA3BIYHBIMM JIIOABMHU (CM. Tabia. 2). OTHeceHHe MOTHBOB
U3y4YEeHMsI s3bIKa BBHMJY BaXXHOCTH JIi paOOThI MM OM3HECAa MOXKET BBINVISAETh
CIIOPHO, MTOCKOJIBKY M3Y4YEHHUE S3bIKA B 3TOM ClIy4yae Kak OyJITO HalpaBJIEeHO Ha I0-
JlydyeHUe BHEUIHUX BO3HArpaxkJaeHui, Beiroa. Ho Ha camom zene, conep:kaHue otT-
BETOB ITOKA3bIBAET (CM. IPUMEPHI Jaiiee, B paszaeie «Pe3ynprarely), 4TO yHaCTHUKH
HCCIIEIOBAHMS ¢ TAKUMU MOTHMBAaMHU HE OXKUAAIOT HEMOCPEACTBEHHBIX OIIYTHUMBIX
BBITOA1 JUIs cBoero 6usHeca. OCBOGHUE s3bIKa JUISI HUX BBICTYIAET, CKOpEe, Kak pe-
anu3anus ux npodeccuoHaIbHbIX LIEHHOCTEH M CTpeMIIEHUs K uieany crenuaiu-
CTa B CBOEH Ipogeccuu, a MHTEPEC K sI3bIKYy BBICTYIAET YACThIO UX HpodeccHo-
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HaJbHOW WMJIEHTUYHOCTU. DTO, MO HAIIEMy MHEHUIO, SIBIIETCS OCHOBAaHUEM JUIS
YBEPEHHOI'O OTHECEHUS TAKOTO pojJia MOTUBOB K WICHTU(UIIMPOBAHHONW MOTHBALIUH.

Ha navanpHOM dTane uccieaoBaHus Mbl TAKXKE IJIAHUPOBAJIA MCIOJIb30BAHKE
KaTeropuil «MHTPOELIMPOBAHHAS MOTHUBALUSA» M «AKCTEPHAJIbHAs MOTHUBALIUSY.
IIepBas u3 HUX OTpa)KaeT TAKyIO PETYIALHUIO, IIPU KOTOPOU IIOBEICHUE PETYIUPYET-
Cs BHYTPEHHUM KOHTPOJIEM M JIaBJICHWEM, HAIPaBIISIIOLIMM Ha IMOJy4YEHHE BHY-
TPEHHHUX BO3HATPakJIeHUH (HarpuMep, MOBBIIIEHUE CAMOOIIEHKU 1 TOPIOCTH) UITH
n30eraHyve aHaJOTWYHBIX HAKa3aHUW (HampuMep, YyBCTB BUHBI U CThIIA). YIIOMU-
HaHUE MOAOOHBIX YYBCTB B MHTEPBBIO MOIJIO ObI yYKa3bIBaTh HA MHTPOELUPOBAH-
HYIO PETYJISILMIO U3YyUEHUs S3bIKA, OAHAKO B IOJYUYEHHBIX HAMM Marepuajax Io-
JOOHBIX YNOMHMHAHMM HE BCTpEYasloCh BOBCE. AHAJIOTMYHBIM OOpa3oM MbI He
OoOHapYXUJIU B TEKCTaX MHTEPBHIO €AMHHUIl aHAIIN3a, COOTBETCTBYIOIIMX JKCTEp-
HaJbHOW MOTHUBAIMH, CBSI3aHHOH C MOOYXIEHHEM K JAEATeIbHOCTH OLIYyTHUMBIMHU
BHEIIIHUMH BO3HATPAXKACHUSIMHU WM N30eraHneM BO3MOXKHBIX Hakazanuil. [1o aToit
IIPUYMHE JIAHHBIEC KATETOPUH B XOJI€ JAJIbHEHUIIIETO AaHAIN3a HE UCIIOJIb30BAIACH.

KoaupoBanue marepuaina B COOTBETCTBHH C pa3pabOTaHHON CETKOW KaTeropuit
[IPOBOJUIIOCH HE3aBUCUMO JIBYMs JKCIIEPTAMU-IICUXOJIOraMU € OIBITOM HCCIIEN0-
BaHUI B 001acTH MOTUBAIMH. B Xoje KoaupoBaHUs ISl KaXJI0r0 HHTEPBBIO OIle-
HUBAJIOCh HAJIMYME WM OTCYTCTBHE KOHKPETHBIX €ANHUL] AHAJIN3A, PEIIPE3CHTHUPY-
IOIUX  COOTBETCTBYIONIYIO  Kareroputo. OOHapyXKMBIIMECS  €IWHUYHBIC
pacxoX/IeHUs B pe3ysbTaTax KOAMPOBAHMS ObLIM OOCYXK/IEHBI U YCTPAHEHBI B pe-
3yJbTaTe BEIPAOOTKH 00IIEer0 MHEHHUS.

PesynbTaTthbl

Pesynprarel ananu3a npoAeMOHCTPUPOBAIIA HATHUKE PA3IMYHBIX POSBICHUN
aBTOHOMHOM (BHYTpeHHEHN U WACHTUPUIIMPOBAHHON ) MOTHBALIMHU Y YYaCTHUKOB Ha-
1Iero uccieaoBanus. Jlanee paccMaTpuBarOTCsl KOHKPETHBIE TPUMEPBI HHTEPBBIO,
B COOTBETCTBUHU C BBIJEIIEHHBIMU KaTeropusiMU U noaxkareropusimu. [lonumorusu-
POBAHHOCTB AESATEIBHOCTH 110 U3YYEHHUIO PYCCKOTO fA3bIKA TAK)KE JOBOJIBHO SIPKO
MPOSIBUIIACH B pe3yJbTaTax, TaK uTo B JajbHEHIlIeM MPUBOASTCS LIETOCTHBIE (par-
MEHTbI UHTEPBBIO, WILTIOCTPUPYIOIINE HE OJIMH MOTUB, @ UX COYETAHUE Y KaXJI0TO
PECIIOH/IEHTA.

K mposiBneHusiM BHYTpEeHHEH MOTHUBALIMK B MPOAHAIU3UPOBAHHBIX UHTEPBBIO
OTHOCATCS, B IEPBYIO 04Yepe/ib, yKa3aHHs Ha HHTEPEC U JIFOOOBb K PyCCKOMY SI3BIKY,
a TaKkXKe K pycckoil KynbTrype u Poccun. B HHTEpBBIO 3TO COIIPOBOXKIANIOCH TAKXKE
yKa3aHUEM U JIPYTUX MOTUBOB, KOTOPBIE MOKHO OTHECTH K UICHTU(UIIUPOBAHHOM
MOTHBALIUU. SIPKUM IPUMEPOM MOJOOHOTO COYETaHHsI BHYTPEHHUX M UJIEHTU(U-
LMPOBAHHBIX MOTUBOB CTAJIO CJIEAYIOIIEE UHTEPBbIO: « A4 uzyuaro pycckuii, nomomy
Ymo s 1100110 PYCCKULL A3bIK. IMO 0UeHb uHmepecHo. B xooe smux 3anamuii s yc-
JLIULAT HACMOAWYIO PYCCKYVIO peub, pedb Hocumeneu A3vika. Ha 3anamusx mol no-
JIYUULU YEeHHBIU ONbIM 00UWeHUs HA PYCCKOM S3bIKe U IO MHE OYeHb NOHPABULOCH!
Omo nomooicem Ham YIyUUUMb HAUWU HABBIKU NOHUMAHUS HA CTIYX U 2080PEHUsL HA
pycckom asvike. Mne unmepecna Poccusi u pycckas Kynomypa. Mot omey Heckonb-
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Ko pas 6viean 6 Poccuu u 3naem pycckuti. On 6vi1 6 Mockee u Canxkm-Ilemepoypee,
emy Hpasumcs Poccus u pycckuii sa3vix. On MHO20 pacckasviean mue o Poccuu, u
NOSMOMY MHe Cana o4eHb unmepecHa sma cmpana. Haoeroco, umo y mens 6yoem
B03MOACHOCMb NPOO0IHCUMb 00pazosanue 8 Poccuu, Ho s ne ysepen 6 smom. Cko-
pee, 51 OY0y npumensime pyccKull A3k 30ecs, 8 Movaume. Moocem 6vimo, 5 60y
npenooasams unu 6yoy pabomamsv nepegoduuxom» (MyxuuHa, 20 JeT, CTyACHT
3 Kypca pycckoro otienieHuss MaH1anaickoro yHuBepcuTeTa HHOCTPAHHBIX SI3bI-
KOB, MbsiHMA).

B npuBeieHHOM BBIIIIE MHTEPBBIO UMEIOTCS SIBHBIE PU3HAKK UHTEPECA U JTH00-
BU K SI3bIKY (BHYTPEHHSISI MOTHBAIMsA), B TO K€ BpEMsI PECIIOHACHT YKa3bIBaeT HA
BO3MOXKHYIO 3HAYMMOCTh PYCCKOTO SI3bIKa JJIsl MPOJOKEHUSI CBOETO 00pa30BaHMUs
B IIEPCIIEKTUBE, [ Oyay1eit paboThl, a TaKkKe BaXKHOCTh PYCCKOTO S3bIKA JJIs 3HA-
YUMBIX JIPYTHX, YTO MOKHO paccMarpuBaTh Kak MPOSBICHUS UIEHTU(PUIIUPOBAH-
HOW MOTHBAIIUH.

B npyrom uHTEpBBIO PECIIOH/ICHT MPOCTO YKa3bIBACT HA TO, UTO €My HPABUTCSI
SI3BIK U OTMEUYAET TAKKE €r0 BaXKHOCTH ISl KOMMYHHUKAIIMK C PYCCKUMHU JIPY3bSIMHU
(upeHTU(UIIUPOBaHHAS MOTHBALUA): « Y MeHsa Hem naaHo8, 0 Ye2o yuumy pyc-
CKUlL A3bIK. Y Mens npocmo ecmv c80000HOe 8peMs, U 51 XO4Y UCNONb308AMb €20,
umooblL YIYUUMb C80€ 3HAHUE PYCCKO20 A3bIKA. Y MeHs eCb HeCKONbKO PYCCKUX
opysell, 5 ¢ HUMU 0OWAICS U HEMHO20 bLYYUl PYCCKUL, HO 5 3HAIO, YMO 2080PIO
NJIOX0 U NOIMOMY XOUY HAYHUMbCS, KAK 2080pUMb NO-pYCCKU npasuivho. JasHo,
HEeCKOIIbKO Jlem HA3a0, 51 paboman 2u0oM, HO ceudac si He pabomaro, y MeHs C80ll
busHec, 1 OMKpbIBaio HeboNbLULOL pecmopaH. MHe npocmo Hpasumcs pycckuil A3viK,
Mou pyccKue 0py3bsl U s Xo4y 2080pums no-pyccku ayduiey (MyxauHa, 37 JeT, ciy-
mareiab KypcoB pycckoro sizbika B YHuBepcurtere Ilpunia COHIKXJIBI, KaMITycC
B [Ixykere, Taunann). B aToM HHTEpBBIO Takke SAPKO MPOSBUIICS OTIEIbHBIN MOM-
THUIl BHYTPEHHEW MOTHBAIIUH, CBSI3aHHBIN CO CTPEMJICHHEM K POCTY KOMIIETEHTHO-
CTH U COBEPLICHCTBY.

CBoeoOpa3HbIM M HEYACTHIM BapUAHTOM IMPOSIBICHUSI BHYTPEHHEH MOTHUBAIIUU
BBICTYIAET ICTETUUECKOE OTHOIICHHUE K HEMY, HAJTHUNE 3CTETUUYECKUX NepeKUBa-
HUW B CBSI3M C OCOOCHHOCTSIMHU 3ByuYaHHUs pycckoil peun. [logoOHOE oTHOIICHHE
K M3YUYEHHIO PYCCKOTO sI3bIKa WJUIIOCTPUPYET ClieAylolllee UHTepBblo: «MHe mpa-
BUMCSL U3YYAMb MO, YMO KACAEMCsl 36YK08, MOHO8, NPOUSHOUEHUS] 8 TI0OO0M SA3bIKe.
B omowm 5 sudicy kpacomy azvlkos. Umenno nosmomy s ce200us npuwien ciood, 4mo-
Ol y3Hamov 6onvue 0 pycckom Asvike. HM3yueHue pasuvix A3ulK08 — 9mo Moe yéiie-
yenue, U 5 CIYULAK MHO20 MY3bIKU HA PA3HBIX A3bIKAX. DMO MeHs 04eHb neyamis-
em u Momusupyem K u3ydyeHuio sa3vika» (My>XunHa, 26 JeT, ciaymareiab KypcoB
pycckoro si3eika B YHuBepcutetre [IpuHma COHTKXJIbI, KaMITyC B T. XaTbhsii,
Taunaunm).

AHaJIOTMYHbIE MOTHUBBI, CBA3aHHBIE C SCTETUYECKUM OTHOILIEHUEM, HO YXKe He
CTOJIBKO K 3BYYaHHUIO PYCCKOW pedHd, CKOIBKO K OCOOCHHOCTSIM Ipa)HiKu PyCCKOTO
sI3pIKa MBI HAOMIOMAEM B CIIEAYIONIEM UHTEPBbIO: « Motl poOHOU A3bIK MAUCKULL, HO
51 2080pI0 NO-AH2IULICKU, A MAKIHCE 3HAI0 HEMHO20 ANOHCKUU. A pabomaio nepesoo-
YUKOM OOKYMEHMO8 ¢ MAlCKo20 Ha aneIutickui u oopammuo. Mue upasumcs mMuo2o
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yumamo u nucams. Pycckutl 051 mens yoice wemeepmolil A3vIK. A uzyuaro e2o nomo-
MY, Umo MHe 3mo unmepecHo. Mue unmepecen pycckuti aigpagum, oH GbleAOUM
HeO0ObIYHO U KAXCemces MHe UHMPUSYIOWUM U dcmemudnsim. A obpawaro sHumanue
HA CUMBOJIbL BOKPY2 MEHS U MHO2Ue MHe HANOMUHAIOM OYKEbl PYCCcKo2o anghasuma.
U ewé mens 3aunmepecosano pycckoe npousHouleHue, 8 pyccKom MHO20 CO2NACHbIX
38YK06. B matickom unu ANOHCKOM 38y4aHUue HEMHO20 UHOEe U MHE HYHCHO NPAKMU-
Ko08amwcs, 4mobdwvl 0c6oUmb makoe npousHouieHue» (JKeHIInHa, 29 JeT, cyniareib
KYpCOB pyCCKOTO si3bIka B YHUBepcutete [Ipunia CoHrkxJibl, kamnyc B I. Xarbsi,
Tawnann).

[TposiBneHust HIEHTUDUITUPOBAHHOW MOTHBAIIMH B MHTEPBBIO YaIle BCETO CBSI-
3aHBI C IEGHHOCTBIO PYCCKOTO SI3bIKA JJ1s1 paOOTHI U PO(PEeCCHOHATBHOTO POCTa, Ha-
npumep: «A pabomaro aomunucmpamopom 6 omene. Mue npuxooumcs ooujamocs
¢ pycckumu mypucmamu. Ilosmomy s xouy nyuuie uzyuumos pycckuil sA3vik, 4ymoobvl
Jyuule 8bINONHAMb C8010 pabomyy (KEHIUHA, 29 JIeT, caylaTelb KypcoB PyCCKOTo
si3pika B YHUBepcutete [Ipunma Conrkxiel, kammyc B [Ixykere, Tamnann). Anano-
TUYHBIC MPOSIBIICHUS UICHTU(UIIMPOBAHHON MOTHBAIIMH TAK)KE XapaKTEPHBI H TSI
WHTEPBBIO JTIONIEH, OM3HEC KOTOPBIX cBsizaH ¢ Poccueit: « yuy pyccxuti, umobwsi
Jyuule NOHUMAMb MOUX PYCCKUX Kauenmos. Mou 6usHec — smo mypucmuyeckas
Gupma, uy MeHss MHO20 Py CCKUX KIIUEHMO8, C KOMOPbIMU 5 X04) 00U amobcs no-pyc-
cku» (KeHmmuHa, 33 roja, CIylIareiab KypCOB PYCCKOTO SI3bIKa B YHHUBEPCUTETE
[Ipunua Counrkxiel, kammyc B [Ixykere, Taunann). Bmecre ¢ Tem nonodHblie ujaeH-
TU(PHUIUPOBAHHBIE MOTUBBI HEPEKO COYETAIOTCS C BHYTPEHHUMH, OTPAKAIOIIUMHU
uHTepec k Poccun u pycckoMy SI3BIKY: « Y mens ceoil busnec, azeHmcmeo Heosu-
ocumocmu, u MHo2ue mou kauenmol — u3z Poccuu. A xouy 2cosopums ¢ Humu no-pyc-
cKU, ymobwl Mbl yuuie opye opyea noHumanu. MHe unmepeceH pyccKuil A3viK, U 5
xomen 6v1 nocemums Poccuto, Mocksyy» (Mmyxunna, 40 J1eT, ciymareiab KypcoB pyc-
ckoro si3pika B YauBepcutere [Ipunna Conrkxisl, kamiyc B [Ixykere, Tamnann).

[Tpumep codeTaHust OCHOBAaHHOH Ha MPO(ECCHOHAIBHBIX EHHOCTSIX HIIEHTH-
(buIMpPOBaHHON U BHYTPEHHEH MOTUBAIMH, BBIPAYKAIOIICHCS B CTPEMIICHHH K KOM-
METEHTHOCTU U JIOCTHKEHUSIM B M3YYEHUHU PYCCKOTO si3blKa: «f xouy eoopumb
NO-pYCCKU XOPOULO U NPABUTLHO, HO 0ObIYHO 5 2080PI0 HE 0UeHb NPABUNLHO, 5l He
3HAIO0 2PAMMAMUKY, U 4ACMO He NOHUMAlO, 8ePHO 5 2080pto uau Hem. [loamomy
HAOO Yumamo, Cayuams, Ymoovl 000UMbCsL XOpoule2o pyccko2o Asvika. A noomnio
6ce denamb OMAUYHO, HA 8blCUeM YposHe. H pabomaio 3KCKYpCo8OOOM U X0uY,
umooObl MeHs XOpOulo NOHUMAIU pycckue mypucmol. Pycckux mypucmog 30ech
MHO20, HO 9KCKYPCOBOO08, XOPOULO 3HAIOWUX PYCCKULL A3bIK, He Xgamaeny (MyKIH-
Ha, 35 e, ciymareiab KypcoB pycckoro sizbika B YHuBepcutetre [Ipunna CoHrkx-
nel, kamnyc B [Ixykere, Taunany).

B cnenytoniem HUHTEPBBIO MOTHBBI, CBSI3aHHbIE C IOHUMAaHUEM Ba’KHOCTH SI3bI-
Ka /17151 CBOOOHOW KOMMYHUKAIMK C JIIOIBMHU U3 JPYTUX CTpaH (MACHTUPHUIIMPO-
BaHHAasl MOTHUBALMs), COYETAIOTCS C BHYTPEHHEW MOTHBALMEH, BBIpAXKAIOLIEHCS
B MHTEpECe K U3YUYCHHIO SI3bIKOB BOOOIIE, IFOOBU K SI3BIKAM: «A u3yuan He moibko
PYCCKULL SI3bIK, HO U MHO2Ue Opyeue. HeMeyKull, YeulCKull, C108ayKull U mak oajee.
A usyuaro A36IKU NOMOMY, YMO MHe UHMEPECHO 0OWamvbcs ¢ T00bMU U3 OPY2UX
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CMPAaH 8 COYUANbHBIX cemsx. A xomen Obl npou3so0Ums Ha SMux ar0oell eneyanie-
Hue mem, 4mo 5 2080pio HA ux sA3vike. MHe npuxooumcs cmaikusamocs ¢ mpyoHo-
CMAMU NPU U3YYEHUU SA3bIKOS, HaANpumep, UHo20a Obl8aiom O0YeHb CLOXNCHble O/
NPOU3HeCeHUs 38YKU 8 HOBbIX AZbIKAX U IMO HE2AMUBHO CKA3bIBAeMCs Ha MOell MO-
mueayuu. OOHAKO MHe noMo2aem 8 U3yYeHUU A3bIKO8 NOOOEPHCKA MOUX Yyumenel,
KOmopble NOKA3blearom, KaxK npeodoems mpyoHocmu. Mue kasicemcs, umo 6 usy-
YeHUuu A3bIKA BAJNCHO NONYUAMb Y008oabCcmsue om 3moeo. Eciu omunocumouca
K 9MOMY CIUUUKOM CEePbEe3HO, MO MONHCHO ObIcmpo nomepsms unmepec» (MyK4uHa,
16 net, coymarenab KypcoB PyccKoro si3bika B YHuBepcutete [Ipunama COHTKXJIbI,
kamnyc B [larranu, Taunana). B 3ToM HHTEPBBIO PECIIOHAECHT, UMEIOLIUI IUPO-
KM OIIBIT U3YUYEHUSI PA3HBIX S3BIKOB, BHIPAKAET TAK)KE MHEHHUE O TOM, UYTO M3yye-
HUE SI3bIKa JIOJKHO IPUHOCUTD yIOBOJILCTBHE, YKa3bIBasi TEM CaMbIM HA BaKHOCTb
BHYTPEHHEH MOTHBAILIMM, KOTOPasi, OYEBHJIHO, OTHOCUTCS K YUCIY Ba)KHEUIIUX
(hakTOpOB, MOOYKAAOIIUX €T0 K H3yUYEHHUIO SI3BIKOB.

OGcyxaeHue pe3ynbTaToB

Pesynbrarhl aHanmm3a MarepuajoB MHTEPBBIO AEMOHCTPHUPYIOT TOT (DaKT, 4yTo
ydactue rpaxaad Tannanaa 1 MesHMBI B Kypcax PyCCKOTO si3bIKa Ha 0a3e IIEHTPOB
OTKPBITOTO 00pa3zoBaHusi MOOYXKAA€TCS UCKITIOUUTEIBHO aBTOHOMHON MOTHBAITHEH.
BuyTpeHHsist MOTHBA1IMS CBA3aHA C UHTEPECOM K SI3bIKaM BOOOIIE U PyCCKOMY SI3bI-
Ky B YaCTHOCTH, K pyCCKOM KyJbType U Poccnn, cTpemileHHeM K JOCTHKEHUSAM U
pocTy SI3BIKOBOU KOMIICTCHTHOCTH, a TAKIKC, B PECAKHUX ClIydasax, C 3CTCTUICCKUMU
MEPEIKUBAHUSIMU «KPACOTHI S3BIKAY.

WNnentudunmpoBaHHast MOTUBALIUS K U3YYSHHIO PYCCKOTO SI3bIKa Y HAIIHMX CITY-
miaresei yarge Bcero ObuIa CBsi3aHa C peanu3anuell mpodeccuoHaNbHBIX IIEHHO-
CTEH U CTpEeMJIEHHEM K POCTY MPoeCCUOHATLHON KOMIIETCHTHOCTH. Takasi MOTH-
BaIMsi 0COOCHHO XapaKTepHa JIJIs CITyIIaTeseH, Mo CcemaBImX 3aHsaTus B [ IxykeTckom
kamnyce Yausepcurete [Ipuniia COHTKXJIbI, TOCKOJIBKY MHOTHE M3 HUX OKa3aJIUCh
MPEJCTaBUTENSIMU TYPUCTHUECKON OTpaciu. B psje ciyyaeB uaeHTU(GUIMpOBaH-
Hasi MOTUBAIUS clymiaTeneil Oblia CBsi3aHa C BAXXHOCTBIO PYCCKOTO SI3bIKA B KOH-
TEKCTE JTMYHBIX IJIAHOB, HAIIPUMED, Ha MpoaoKeHre oOpa3oBanus B Poccuu. [py-
UM BaXKHBIM, XOTSI M HE CJIMIIKOM YacTO YIIOMHHA€MbIM MOTHBOM, OKa3ajach
BaKHOCTh PYCCKOTO SI3bIKa JIJIsl OOIIEHHMSI B IIEJIOM (K pUMeEpY, C APY3bsIMH U 3Ha-
KOMBIMHU U3 COITNAJIbHBIX CCTGI\/JI). B PECAKHUX CiIydasaX pECCIIOHACHTBI TAKKC YKa3bIBa-
JIM HAa BAX)KHOCTBH BJIAJICHUSA A3BIKOM BBUAY €T0 HEHHOCTHU, IPCCTUIKHOCTU B KPYTry
3HAYUMBIX JIPYTHX.

KonkpeTtHoe conepskanue npeacTaBIeHU peCIOHEHTOB O TOM, YTO MOOY»Kaa-
€T MX K HM3YYCHHMIO PYCCKOTO sI3bIKa, OKa3aJloCh B 3HAUUTEIbHONW MEpe CBA3aHO
C OTHOIIICHUEM K POCCI/II/I, €C rpaxaaHaM 1 KyJIbTypeE, IOATBEPIKAAA UACU COLUAIIb-
Ho-Ticuxosiornueckoro noaxona (Gardner, 2001; Gardner, Lambert, 1972). UnTe-
pec U NoJoXKUTEIbHOE OTHOIIEHHE K Poccun, xeltanue noceTuThb ee, Haluuue pyc-
CKUX Jpy3ell 3auacTyl0 YIOMHHAIOCh B PSAY APYTUX TPUYUH s W3YYCHUS
pycckoro si3bika. BakHbIM (haKTOPOM, ONPEENSIONIUM [IEHHOCTh PYCCKOTO SI3bIKa
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JUTSL CITyIIaTesied, BBICTYMAeT TaKKe HaIMdne TpodecCHOHANTbHBIX KOHTAKTOB
C PYCCKOSI3bIYHBIMU TPaXKIaHAMHU.

OTcyTcTBHE B TEKCTAaX MHTEPBBIO MPOSBICHUN KOHTPOJIMPYEMON MOTHBAIIUU
(MHTPOCTIMPOBAHHON MM DKCTEPHAIBHOMN) OOBSCHSETCS, 10 BCEH BUTUMOCTH, JI0-
OpOBOJILHBIM XapaKTEPOM Y4YacTHsl B KypcaxX PYCCKOTO f3bIKa: B TaKOW CUTyalluu
HEY/IMBUTEIBHO, YTO BCE YUYACTHUKHU MMOKa3bIBAIHM BBIPAKEHHYIO aBTOHOMHYIO MO-
THUBAIIMIO. DTH PE3YJIBTAThI COTIIACYIOTCS, HO HE COBMAAIOT C BHIBOJAMH, MTOJTYUYECH-
HBIMU B OCHOBAaHHOM Ha TEOPHH CaMOJCTEPMHUHAIIMM UCCIICIOBAHUNA MOTHUBAIIMH
WHJIOHE3UMIIEB, TAKKE U3YUAIOIIUX PYCCKUM S3bIK HA 0a3e IIEHTPOB OTKPBITOTO 00-
pa3oBaHMUsl, TJE C IOMOIIBIO aIalITUPOBAHHOTO OMPOCHHUKA OBIJIO YCTAHOBJICHO, YTO
BeJylllee 3HAYCHNE UMEIOT aBTOHOMHBIE TUITBI MOTHBAIIMU: [TO3HABATENbHAS U Ca-
MoyBakeHus ([psayk, 2023). B otiuyrie oT 3THX BBIBOJOB B HAIIIEM UCCIICI0BAHUH
MOTHBAIMS CAMOYBKEHHUS MPAKTUUECKU HE YITOMHUHAIACh B COACP)KAaHUU WHTEP-
BBIO U, TIOITOMY, IS €€ OIEHKH HE ObLIO IPEIyCMOTPEHO OTIACIHHOM KaTerOpuHu.

Tak xak nponuieie uccnenoBanus (Howard et al., 2021; Topneesa u ap., 2017)
JIEMOHCTPHUPYIOT, YTO UMEHHO aBTOHOMHAsi MOTHUBAIIUA SIBISETCS Hanboliee Bax-
HBIM (DAaKTOPOM MPOIYKTUBHON M HACTOWYUBOU yueOHOM AeSITENEHOCTH, TO TIOA00-
HbIE XapaKTEPUCTHUKUM MOTHUBALIMU CIylIaTeJeil KypcoB MOTYT paccMaTpUBaThCs
B Ka4eCTBE YCJIOBHS, OJAronpUsTCTBYIOIIETO YCIEITHOMY OOyYeHHIO. DTO TaKxkKe
03HAYaeT, UYTO BBISABICHHBIC WHINBUIAYATbHBIC PA3IMYUS B MPOSBICHUSIX BHYTPCH-
HEel Y UICHTUPUIMPOBAHHONW MOTHBAIIMH HAIIUX CIIYIIATEIICH BPS JTU TPEICTaB-
JISFOTCSL CYIIECTBEHHBIMHU C TOYKHU 3PEHUS UX BIUSHUSA HA MPOTYKTHBHOCTDH JIesi-
TEIBHOCTHU 10 OCBOEHHUIO OCHOB PYCCKOTO si3blka. BMecTe ¢ TeM OHU MOTYT OBITh
BaXHBIMU C METOJMYECKOI TOYKU 3PEHUS: aHAIN3 KOHKPETHBIX MOTHBOB C ITOMO-
I[bI0 TIOAOOHOTO MHTEPBBIO MOXKET OKa3aThCsl MOJIE3HBIM JJIsi 0TOOpa y4eOHOTo
Marepuaia, Hanboyee COOTBETCTBYIONIETO OKMAAHUAM cCiymareneil. B stom Bu-
JUTCS TIPaKTUYECKasi 3HAYMMOCTh MCCIICIOBAHUSI.

3aknovyeHue

ITomydeHHBIE pe3ynbTaThl AEMOHCTPUPYIOT BO3MOKHOCTH Ka4Y€CTBEHHOTO aHa-
JIM3a MOTHBALIMY U3Y4YECHHS PYCCKOTO SI3bIKa KaK MHOCTPAHHOTO HA OCHOBE TCOPUH
camoneTepmMuHanuu. Mtoru ucciaenoBaHus Takke CBUAETEILCTBYIOT, UTO B yCIIO-
BUSIX KPAaTKOCPOYHBIX OECIUIATHBIX KYPCOB JUISl BCEX JKENAOLINX caymareny u3 Ta-
niaHaa ¥ MbsIHMBI JEMOHCTPUPYIOT HUCKIIIOYUTEIBHO aBTOHOMHYIO MOTHBALIHIO
K U3YUYCHHMIO PYCCKOTO 53bIKa, 00ECIEUMBAOLIYI0 HAUBBICIIYIO MPOAYKTUBHOCTh
yueOHo#l nestenpHOCcTH. Hanbosee xapakTepHBIMU MPOSBICHUSAMU aBTOHOMHOM
MOTHBALIMX y CIyHIaTeJIed TaKuX KypCOB SIBJISIOTCS MHTEPEC K A3BIKAM B LIEJIIOM
U K PYCCKOMY SI3bIKY B YaCTHOCTH, K Poccuu u ee KynbType, a Takke IOHUMaHHUe
BaXHOCTH PYCCKOTO SI3bIKa JJIsi PAa0OTHI B MPO(eCCHOHATBHOTO POCTA.

BrisiBieHHBIH (DaKT TOMUHUpPOBAHMS ABTOHOMHOM MOTHBAIMU K H3YyYEHUIO
PYCCKOro sI3blKa y clymiareneid MoJOOHBIX KypCOB IO3BOJIET CHENaTh Ba)KHbIE
IIPAKTUYECKUE BBIBOABL. /[l mopnepkaHuss M MAKCHUMAJIBHO IPOAYKTUBHOTO

778 PERSONALITY AND EDUCATION IN MULTICULTURAL DIMENSION



Buracos M.C. u op. Bectaux PY/IH. Cepus: Ilcuxonorus u neparoruka. 2024. T. 21. Ne 3. C. 764-786

3a/1eMICTBOBAHMS TAKOM MOTHUBALIMM BaXKHO CO3/1aBATh YCJIOBHS, MOIACPKUBAIOIINE
B XoJi¢ 00yueHus: 0a30BbI€ MCUXOJIOTHYECKHE TOTPEOHOCTH B aBTOHOMHH, KOMIIe-
TEHTHOCTH U cB3aHHOCTU. OcnabieHne MOTHBAIIMHU Y TAKUX CIIyILIATeNIel C BBICO-
KO BEpOATHOCTBHIO MPUBEAET K CHUKEHHUIO X BOBJICYCHHOCTH B yueOy U JajbHe-
[IeMy NPEKPALIeHUIO MOceleHus 3aHATuil. UToObl COXpaHUTh MX ABTOHOMHYIO
MOTHBAIIMIO Ba)XHO H30erars B MPENnoJaBaTelbCKOW JEATEIbHOCTH IMPOSBICHUIM
JEMOTUBUPYIOLIUX CTHIIEH B3aUMOJIEHCTBUS C yUAIIUMUCS, CBSI3aHHBIX C U30BITOY-
HBIM KOHTPOJIEM, @ TaKXe OTCYTCTBHUEM SICHBIX I€JIEd U KPUTEPUEB JOCTHKEHUI
B yuebe. K uncny pekoMeHauii, NOTeHIMAIBHO MOJIE3HBIX JIISI MOJICP/KaHUs aB-
TOHOMHOW MOTHBALIMU B TMOMOOHBIX YCIOBHAX MOXXHO OTHECTH IPEJOCTaBICHUE
CJIyIIaTessiM BO3MOXKHOCTEH BbIOOpa M OOJbIIeH caMOCTOSTEILHOCTH B IIpoLecce
0o0y4yeHHs] BMECTE C pa3BepHYTON OOpaTHOI CBSI3bI0 OTHOCHTEIHHO UX JOCTHXKE-
HUH, TTOJIEp )KaHUE TBOPUYECKON aTMOC(EphI C OTIOPOI HAa MHTEPECHI U MPETIoUTe-
HUSl CIIyHIaTesled, a TakkKe UIMPOKOE HCIOJIb30BaHUE IMPOOIEMHBIX, UTPOBBIX
U TPYMIIOBBIX METOA0B O0yUYEHUS.

JlanHOe HccaenoBaHue HE CBOOOIHO OT 02paHu4eHul, KOTOPbIe ONPENEIsIOT-
sl 0COOCHHOCTSIMU BBIOOPKH U CIELU(UKON CUTYAIIH, B KOTOPOM €ro MpOBOAMIIN:
B YaCTHOCTH, pe4b UJET O CIYyIIATeNsX KPaTKOCPOUHBIX OECIIaTHBIX KYpCOB pyc-
CKOTO sI3bIKa Ha 0a3e LIEHTPOB OTKPHITOTr0 00pa3oBaHus. BBUIY X KpaTKOCPOYHOTO
XapakTepa U HauaJIbHOTO YPOBHS 3HAHUM MPAKTUYECKU BCEX CIIyIIATENIeH B paMKax
JTAHHOTO MCCJIEI0BaHUsI HE MOIVIM OBITh MPOBEPEHBI UJIEHU COLMOJUHAMHYECKOTO
noaxona 3. Jépuen u U. OTT0 0 TpaHchopmamy MOTHBALIMK HA Pa3HBIX Tamax
oCcBO€HUs si3bIKa. [lomydeHHble HaMU BBIBOJIBI BPSi JIU MPUMEHUMbBI B CUTYaIIMSIX
JIOJITOCPOYHOTO MM 00s3aTelbHOr0 00yueHus: pycckoMy si3bIKy. HeGombIoit 00b-
€M BBIOOPKH PECIIOHICHTOB, CHIDKAIOIIUHN €€ Perpe3eHTaTUBHOCTh, TAKXKE SBISET-
Csl OTPAaHUYECHHUEM.

IlepcrieKTHBBI CBS3aHBI C MCCIEI0BAHUEM MOTHBALMM MHOCTPAHHBIX CTYICH-
TOB, U3yYaIOIIUX PYCCKUH S3bIK CUCTEMATUYECKU B TEUEHME JJINTENBHOIO CPOKa,
a TaKKe C AHAJIM30M HE TOJBKO OOIIMX JUIsl MpENCTaBUTENCH pa3HbBIX CTpaH
Oro-BocrouHoii A3un MOTHBOB K M3YUYEHHIO PYyCCKOTO f3bIKa, HO U crienuduye-
CKHX COLMOKYJIBTYPHBIX (JaKTOPOB MOTHBAIIMH B Pa3HbIX CTPaHaX.
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TITPUJIOXEHUE
Manp-nHTEepBbLIO

Omnucanue uenef/'l HCCIIC0BaHUsA, COXPAaHCHUE aHOHUMHOCTHU, TOATBEPKIACHUEC CO CTO-
POHBI PECIIOHACHTA, YTO Y4AaCTUC ABJIACTCA )106pOBOJIBHI)IM.

IepBblii 010K
1. Kakue unoCTpaHHbIe S361KH BB yoke nzydanu?
2. Pacckaxute, noxkanyiicra, o Bamiem onbITe u3ydeHus: pyccKoro si3bIKa.

Bropoii 610K
1. ITouemy BBI B3smHCh 3a U3yueHHE PYCCKOTO SI3bIKa?
2. C xakoil uenpto Bbl yunte pycckuii a3b1k?
3. st wero u rme Bl mpenmonaraeTe HCIOMh30BaTh PYCCKU S3bIK?

Tperuii 010K
1. Yto mopepkuBaeT Banry MOTHBAIINIO K N3y9EHHUIO PYCCKOTO A3BIKA?
2. Kak Bl nymaere, 4To HEraTuBHO BIIMSAET Ha Balry MOTHBAIMIO K H3yYEHHUIO PYCCKOIO
SI3pIKA?
3. KakoBel Bamm BrieuaTneHuss oT KypcoOB PYCCKOTO sI3bIKa, B KOTOPBIX BBl mpuHsIN
y4dacTtue?
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Abstract. Motivation to learn a foreign language (including Russian as such) is one of the
important psychological factors of its successful acquisition. The theoretical approaches to the
analysis of motivation to learn a foreign language considered in this article are usually
implemented within the explanatory paradigm using quantitative methods that cannot describe
the manifestations of motivation in their fullness and qualitative originality. For this reason,
based on the Self-Determination Theory, the authors attempted to qualitatively analyze the
motivation to learn Russian in a sample of learners from Thailand and Myanmar. The sample
consisted of 18 people in Thailand (6 men and 12 women) and 14 people in Myanmar (2 men
and 12 women) selected from among the learners of Russian language courses based on Centers
for Open Education in Russian and Russian Language Teaching at Prince of Songkla University
(Thailand) and Mandalay University of Foreign Languages (Myanmar). The authors conducted
a thematic semi-structured interview focused on the topic of motivation to learn Russian, the
results of which were subjected to qualitative content analysis. The categories for the analysis
were formed in accordance with the types of motivational regulation described by the self-
determination theory; the subcategories were formulated taking into account theoretical
concepts and the content of the interviews. The results showed that in the conditions of short-
term free courses, the learners from Thailand and Myanmar demonstrated exclusively
autonomous motivation to learn Russian, which ensured the greatest productivity of educational
activities. The most typical manifestations of autonomous motivation among the students of
such courses included interest in languages in general and in the Russian language in particular,
in Russia and its culture, as well as an understanding of the importance of the Russian language
for their work and professional growth.

Keywords: motivation to learn a foreign language, qualitative methodology, Self-
Determination Theory, intrinsic motivation, identified motivation, the Russian as a foreign
language, Thailand, Myanmar
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AnHoraums. IIpoOnema MogAep)KKU JIMYHOCTBIO W TIPyNIaMU JUCKPUMHUHAILIMOHHBIX
YCTaHOBOK KaK OJTHO W3 MPEISATCTBUA YCTOMUYMBOMY Pa3BUTHIO OOIIECTBA HAXOJUTCS B TMOJIC
HCCIICZ0BATEIILCKOTO BHUMAHHUS TICUXOJIOTHH, COLMOJIOTHM, TpaBa W Jpyrux Hayk. Llenb
HCCJIEZOBAaHUSl — aHAJIU3 ICHXOJIOTHYECKUX, COLMUAJIbBHO-TICUXOJIOIHYECKUX U KYJIBTYPHO-
HCTOPUYCCKUX OCHOBaHMH (YOPMHUPOBAHUS U MOAICPIKKH TUCKPUMHUHAIIMOHHBIX YCTAaHOBOK H
CPE/CTB UX YCTPAHEHUS B CUTYallMH B3aUMOJICHCTBHUS C TO3UIIMNA CHCTEMHO-IUaXPOHUYECKOTO
noaxona. [IpoBenen 0030p U JeTaIbHBIA aHATH3 HCCIICIOBAHUH KOMIIOHCHTOB (KOTHUTHBHBIH,
OMOTHBHBIH, KOHATUBHBII) ANCKPUMHUHAIIMOHHBIX YCTaHOBOK, COIHAIBEHO-TICUXOIOTHIECKUX
(MEeXTpyIIoBble  B3aMMOOTHOIICHHUS M  COLUMANM3alUsA) W KyJIbTypPHO-UCTOPUYECKUX
(KOHKYpEHTHbIE B3aUMOOTHOLLUEHHUSI M KYJIbTYpHash TPAHCMHUCCHS) OCHOBAaHUH, MPHHLMIIOB
CUCTEMHO-JMAXPOHUUYECKOI0 IOAXOAAa K MCCIEJOBAHUIO M IPUKIAIHBIX HCCIIEAOBaHUM
M0 yCTPaHEHUIO JUCKPUMHHALMOHHBIX  yCTaHOBOK. Otmeuena auddepeHumanus
JUCKPUMHUHAIIMOHHBIX YCTAHOBOK I10 MHILEHSAM JUCKPUMHUHALIMM M MX TeHepallM3alus 0
BHJaM, HaJW4YHe OOIIMX OCHOBAHUH M TOBEICHUCCKUX MPOSBICHUH. IIpemioxken cucTeMHo-
JUAXPOHUYECKUN TOAXOMA, MOAKPEIICHHBI KOMIUIEKCHBIM W METACHCTEMHBIM IOAXOIaMHU
K M3YYEHHIO YCTaHOBOK, B COOTBETCTBUU C KOTOPBIMU JUCKPUMHHALIMOHHBIE YCTAHOBKH
paccMaTpUBalOTCs KaK JMHAaMHU4YHBbIE, CTPYKTYPHO OJHOPOJHBIE, XapaKTepU3YIOIIUECs
CUHXPOHHUEH W JHaXpOHUEH O] BO3IEHCTBHEM CUTYaTUBHBIX M IBOJIOIMOHHBIX (DaKTOpPOB
B3aMMOJIEHCTBHS JIMYHOCTH M TPYMNIBl C PA3HOPOIHBIMU COLMAJIBHBIMH CyOBEKTaMHU
1 00BEKTaMH ¥ YUUTHIBAIOMINHN Pa3IHIHbIC O0BSICHUTEIBHBIC MIPUHIUIIEI HX BOSHUKHOBEHHUS,
(DYHKIMOHMPOBAaHUS U MOAJEPKKU. PazpaboraHa Moaens MOANEPKKUA TUCKPUMHUHAIIMOHHBIX
YCTaHOBOK, OTpakarolllasi MX CHCTEMHOE CTPOEHHE MU IMHAMUYECKHE AaCleKThl IeHCTBUS.
[lprHIMI OUAXpOHUM MOXKET OBITH WCIONB30BAaH JUIS Pa3pyIICHUS KOHCOIUINPOBAHHBIX
JMCKPUMHUHAIIMOHHBIX YCTaHOBOK.

KiroueBblie c10Ba: TUCKPUMHUHAIIMOHHAS YCTAHOBKA, MTPEyOSKICHUE, CTEPEOTHII, COLIH-
aNu3aIys, UH-TPYIINa, ayT-TPYyIIa, MEKIPYIIOBbIE OTHOIICHHUS, CHCTEMHO-IHAXPOHUYECKHUI
TOJIXO/
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BeBepneHue

JIMCKpUMHUHAIIMOHHBIC YCTAHOBKH B COBPEMEHHOM MHPE CTAHOBSITCS HCTOYHH-
KOM COIMAIIbHOU HanpspkeHHOCTH. OHY MPEICTABIISIOT HEMATYIO YTPO3y COIHAIh-
HOMY, IMOJINTUYECKOMY U IKOHOMUYECKOMY Pa3BUTHIO OOIIECTBA B BUAY OTpaHHUYE-
HUH, HAKJIA/IBIBAEMBIX HAa TETEPOTEHHOCTD, JISKAIIYI0 B OCHOBE JTF0OOTO Pa3BUTHSI.
Peun naeT o TakoM CBOKCTBE COMMAIBHBIX 00BEKTOB, KOTOPOE CITOCOOHO BOCITPOU3-
BOJMTHh M3MEHEHHUS MCXONS W3 MHOTO0Opa3usi UCTOYHHUKOB — aHU3OTPOITHOCTH —
CBOWMCTBA, KOTOPOE TPOSIBIISICTCS B HEOMMHAKOBOCTH, PA3HOPOTHOCTH JJIEMEHTOB,
«TIIe KaKJ0€ JUCKPETHOE COACPKUT B ceOe OMHOBPEMEHHO €IMHCTBO U Pa3IUIHC
TOTO OJHOPOIHOTO OOIIETO, YeM OOBEKTHBHO XapaKTEPU3YeTCs JaHHAS CHCTEMay
(Mupaxksin, 2010).

JucKkpuMHUHAIIMOHHAS YCTAaHOBKA — 3TO OCHOBaHHAsI HA MPEICTABICHUIX MPe-
PaCIOJIOKEHHOCTh JIMYHOCTH K TOBEJCHHUIO, HAMPABICHHOMY Ha OTpaHUYCHUE
AKTUBHOCTH W JIUIIICHUE OMPECIICHHBIX MPaB JPYTHX JIFOICH, CKIIabIBAFOIIASCS
B TIPOIIECCE COIMAIIM3AINH W PETYITHPYIONIAs IIEIOCTHOE OTHOIICHUE U MOCTYIIKH
YeJIoBeKa K MPECTaBUTEIISIM ay T-TPYIIIL.

JIucKpMHUHAIIMOHHAS YCTAaHOBKA TMPEICTaBISET COOOM, Mpexke BCEro, oIle-
HOYHOE 3HAHUE OTHOCHUTENIBHO COLMANLHOTO O0BbeKTa (MpeICTaBUTENs ayT-TPyIl-
1b1). B 3TOM 3HaHUU OTPaXKarOTCS HE MPOCTO MpeACTaBiIeHUs o Jpyrom kak HOCH-
TeJIe WHAKOBOCTH W OTBEP)KEHHs, HO BCETO TOTO, YTO IMOTCHIIMAILHO CIIOCOOHO
JOCTaBUTh KaKMe-T00 HEYI00CTBA /Il CyOBEKTa YCTAHOBOK, B TOM YHCIIE HCXOIIS
M3 OLICHOK CBOETO MECTa B CHCTEME COLMAJIbHBIX OTHOIICHUM.

OCHOBHBIMU MEXaHU3MaMHU (OPMUPOBAHHS TUCKPUMHUHAIIMOHHBIX YCTAaHOBOK
SBIISIIOTCST colanbHoe HaydeHue (Pettigrew, 1969), conmanbHOE CONEPHUYECTBO
(Sherif, 1966; Hepworth, West, 1988), connanpHas kareropuzanus «Mbl u OHI»
(Judd etal., 1991; Linville, Fischer, 1993), connansaas uaeatuaHocts (Tajfel, 1981).

Ienv oannozo ucciedoéanus 3aKIOUACTCS B aHAIM3E IICHUXOJIOTHYECKHUX,
COIIMATILHO-TICUXOJIOTUYECKUX W KYJIBTYPHO-UCTOPUYCCKUX OCHOBAHHA W TIOA-
JEPKKU JTUCKPUMUHAIMOHHBIX YCTAHOBOK M CPEJICTB MX YCTPAHEHHsS B CUTYaI[UH
B3aUMOJICUCTBHS C TIO3UIIUH CUCTEMHO-THAXPOHHYECKOTO MOIX0/1a.

Moagxona k nccnegoBaHuio

[IpuMeHUTETHHO K Pa3TUYHBIM JUCKPUMUHAIIMOHHBIM YCTAaHOBKAaM «padboTaro-
ME» TMAPAJUTMbl BBICTYMAIOT HEKOTOPBIM YHNPOIIEHHEM JEHCTBUTEIBHOCTH.
[TosToMy HEOOXOIUM BBIXOJ 32 MPEEIIbl KAKOH-TNO0 OTHOW TEOPUH, MBITAIOIICHCS
OOBSICHUTh BOBHUKHOBEHUE U TIOAICPIKKY JUCKPUMUHAIMOHHBIX YCTAaHOBOK. OHY
M3 TaKUX BO3MOXKHOCTEH JaeT KOMIUIEKCHBIN moaxon, pazpadorannsiii b.I. Ana-
HBbEBBIM U MOJJEPKUBAEMBIN 1I€JIOM TUIEAI0H COBPEMEHHBIX HCCIEAOBATENCH.
B cooTBeTCTBHH C 3TUM MOAXOI0M, U3yUEHUE COLIUATIBLHO-TICUXOJIOTMYECKOTO SIBJIC-
HUs TpeOyeT oOpamieHus K pa3IuYHBIM HCTOYHHKAM HAyYHOH WH(OpMAIUN
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B Pa3IMYHBIX paKypcax: U B TUHAMUYECKOM, U CTPYKTYpPHOM, U cucteMHoM. Obpa-
nieHre Kk MeracuctemMHoMy noxaxony (Kapmos, 2015) no3Bonsier paccmarpuBarh
SIBJICHUE HA APYTroM (HE OrpaHMUYEHHOM) YPOBHE — B €0 CBSI3aHHOCTH C CUCTEMaMU
60J1ee BBICOKOTO YPOBHS — U OTKPBITOM JUJIsl UHBIX CUCTEM.

Hcnonp30BaHNE aBTOPCKOIO CHUCTEMHO-AMAXPOHUYECKOTO IMOAXOJA, MOAKpE-
IJIEHHOTO KOMIUIEKCHBIM U METACHUCTEMHBIM, Ha Halll B3IVIS, [TO3BOJIUT UHTETPU-
pOBaTh pa3IMyuHbIe 0OBICHUTENbHbBIC IPUHIUIIBL U NTapaJUrMbl ISl UCCIIET0BaHUI
MEXaHHU3MOB U (aKTOPOB MOAJAEPKKH JUCKPUMHHALIMOHHBIX YCTAHOBOK. JTO CBS-
3aHO C €r0 MOTEHLHUAJIOM, [T03BOJIIOIINM BBISIBUTh MEXaHNU3MbI U JI€TEPMHUHALINIO
(hopMUPOBaHUS U PA3BUTHS CUCTEMBI «IMYHOCTH-COITUAIBHAS CPEIa.

b.I'. AHaHbEB OTMEUall, YTO Pa3IMYHbIE COCTABISAIOUINE JINYHOCTH U3MEHSIOT-
Csl TETEPOXPOHHO, T.€. pasHOBpeMeHHO (AHaHbeB, 2001). DTO 3HAYUT, YTO OHU
o0aaroT pa3sHoi AuHaAMUKOM. Ho 3T0 KacaeTcs 1 KaXk10ro KOHKPETHOTO SIBJICHUS
B CBOEH JMHAMUKE OHO MOJKET YCKOPSTBCS U 3aMEJISATHCS, CTAa0MIN3UPOBATHCA U
Jla)ke CUTyaTHBHO BO3BpAIIaThCs Ha IPEKHUE YPOBHU U perpeccupoBarh. [loaTomy
OJTHUM W3 BaXXHEHIIMX MPUHUUIIOB SIBJISECTCS MPUHLIMI TAAXPOHUU MCUXUYECKUX
sBIeHUM. J[MaXpoHUs 03HAYaeT pa3HOHANPABICHHOCTh U3MEHEHUH TE€X WUJIM UHBIX
sBieHnil. HaM npencraBiseTcs yMeCTHBIM PACKPBITh AUAXPOHUIO HA Pa3HBIX YPOB-
HSIX: 9BOJIIOLIMOHHOM (TIPUMEHUTENILHO K COLIMAIbHOM MCUXOJIOTUU JIMYHOCTHU 3TO
YPOBEHb COLIMAIN3alUN), OBITUHHOM, CATYaTUBHOM H TIp.

B npornecce conupanuzanuy JIMYHOCTA NPOUCXOAUT HE IPOCTO YCBOEHHUE JMC-
KPUMHHAIIMOHHBIX YCTAHOBOK, HO M X BCTPAaUBaHUE B CUCTEMY COLIMAJIbHOM KOH-
IPY?HTHOCTH, HO B OTPaHUYEHHBIX JJIs KaXK10T0 KOHKPETHOTO ITOKOJIEHUS MACIITa-
06ax. DTO CBfI3aHO C T€M, YTO COIMAIM3AIMS COBPEMEHHOTO IOKOJEHHS, Kak
ormevaeT T.J[. MapuuHkoBCKasi, KOHBEPTHUPYETCSI B CUCTEMY KOHCTPYUPOBAHUS
cobcTBeHHOM KapTuHbl Mupa (MapuuakoBckasi, 2016). DTo 3HAYUT, YTO MEKITOKO-
JIEHHasl TPAHCMUCCHSI 3aHMMAET BCE MEHbILIEE BPEMEHHOE MPOCTPAHCTBO (HAIpHU-
MeEp, B paHHEM BO3pacTe) U IOCTENIEHHO YCTyaeT MECTO MPOLIECCY AAKE HE TOpU-
30HTAJILHON TPAaHCMMCCHUH, Kak MpeackassiBaga M. Mua (Mead, 1970), a B cuity
KpailHe¥ MeCTPOThI PA3IMYHbIX UHCTAHUMHN, TPETEHAYIOIINX HA UCTUHHOCTD U aB-
TOpUTApU3M, SI-LHEHTPUPOBAHHOMY MPAKTUUYECKH 3aKPHITOMY MPOIIECCY BhIPAOOT-
KM cOOCTBEHHOM BechbMa r'MOKOI cHCTEMbI KOOPIMHAT, KOTOpask KaXIbli pa3 MOXKET
TpaHC(HOPMHUPOBATHCS B CHITy MEHSIOIIEHCS cuTyauuu. BepTukanpHas TpaHCMHEC-
CHsl, CTOJIb IIPUBBIYHAS KYJIBTYPE, YCTYIIAET MECTO HE TOPU3OHTAIBLHOM, a LIEHTPU-
poBaHHON Ha ce0e, B COOTBETCTBHM C KOTOPOW HOPMBI MOAOUPAIOTCS COOOpa3HO
nmoTpeOHOCTAM CyObekTa. Takue MmeTaMmopdo3bl 00ecIeanBatoTCs Oarogapst BKIIO-
YEHUIO JINYHOCTU B JIB€ CUCTEMBI, & BEpHEE, BCTPAUBAHUIO B CUCTEMY JIMYHOCTH
MeTacucTeMbl AuHamMu4dHoro coruyma 1o A.B. Kapnosy (Kapmos, 2015, C. 289),
Omaromapsi yemy MPOUCXOAST MOCTOSIHHBIC IBHKEHUS (IPOrPECCUBHBIE U perpec-
CHBHBIE) Ha YPOBHE OT/JEIIbHBIX 3JIEMEHTOB JIMYHOCTHU, XOTS, Ka3aJI0Ch Obl, «COLU-
YM BOCHPOM3BOAUT ceOsl B CTPYKTYpE JIMYHOCTH», HO HE TOJIBKO Ha HaJIMHAUBUTY-
aJbHOM YpPOBHE, HO M Ha «HMHAMBUAYAJbHOM», TaK KaK JUYHOCTb, IO CYTH,
TBOpuecku penpesentupyet ero (Kapmos, 2015. C. 290-291). [Ipaktruuecku 310
MIPOUCXOUT 3a CUET BHYTPEHHEHM AMAXPOHUU PA3IUYHBIX DJIEMEHTOB CHCTEMBI
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au4HOCTU. J[naxpoHus oOecreynBaeT HE MPOCTO JAMHAMHUYECKOE PaBHOBECUE —
«KaXyUIyrcsl yCTOMUUBOCTh CUCTEMBI» — B MHTepnperanuu T.J1. MapuuHKOBCKOM
(Mapuunkosckast, 2016. C. 18), HO ¥ BHyTpEeHHUE MPOTUBOPEUMSI U aHU3OTPOII-
HocTb (ITanoB, 2014), 3HamMenyromue MoOyX/1eHHe K BKIIOYSCHUIO B HOBBIE TPYIIIIBI
(peanbHble, YCIOBHBIE WM MHUMBIE), BOSHUKHOBEHUE CUTYAIMH PECOLUAIN3ALIUN
JUYHOCTH, Ha KOTOPYIO YEJIOBEK YacTO MJIET BIOJHE OCO3HAHHO, MEHsS 00CTOsI-
TEJILCTBA CBOCH KU3HM (OBITHIHBINA YpOBEeHB). [[pUMEHUTENBHO K TUCKPUMHUHAITH-
OHHBIM YCTaHOBKAaM 3TO 3HAYMT, YTO CMEHA OCHOBAaHUI yCTaHOBOK MPUBOAMT K JH-
HAMHKE B CHCTEME HANpPsHKEHHOCTh — PACCIaONEeHHOCTh YCTAHOBKH, Onaromaps
YeMy B OJHHX CUTYaIUsIX OHU cpabaThIBaIOT, B IPYTHX — HET. BMecTe ¢ TeM 3T0 e
3HAYUT U TO, YTO OOIIECTBEHHbIE HHCTUTYLIMOHAJIBHBIE U HE NHCTUTYIIMOHAIbHBIC
HOPMBI «BCTPAMBAIOTCA» B CUCTEMY JIMYHOCTU U T€M CaMbIM NPEIONPECIISAIOT e
YCTaHOBKU OTHOCHUTEJIBHO COLIMAIBHOM MPUEMIIEMOCTH — HEPUEMIIEMOCTH, CO3/1a-
Basl yCJIOBUS JJIsl IPUIKUCHIBAHUS areHTHOCTHU B Psifie CilydyaeB He ce0e, a BHEUTHUM
HCTOYHHMKaM. TBOpUecKasi penpe3eHTalysl JUIYHOCTHIO 33/1aHHbIX U3 BHE HOPM BbI-
BOJUT UX HA YPOBEHb OOJIBIIETO pa3HOOOpa3usi B BBIPAKEHUH OTHOILICHUS K TIpe/i-
CTaBUTEJSIM DPA3JIMYHBIX TpynI. V3MeHeHHe IUCKPUMHUHALMOHHBIX YCTaHOBOK
B 9TOH CHCTEME PAcCMaTpPUBAETCS HA Pa3HBIX YPOBHIX pa3HOHANPABIEHHOCTH:
ycuiieHue (BOSHUKHOBEHHE) OJHUX W CHWXKEHHUE (YCTpaHEHHUE) IPYTuX, a TaKKe
M3MEHEHHUE CYIIECTBYIOMIMX O] BIUSHUEM CUCTEMHBIX (JINYHOCTHBIX) UM METa-
CHCTEMHBIX (COIMANBHBIX) BO3AeHCTBUH. CHHXPOHHOCTH JUCKPUMHHAIIMOHHBIX
YCTAaHOBOK CO37a€T OCHOBY JJIsi WX HUHTErpalud, a JAUAXpPOHHOCTb —
nesuHTerpauuu. VMecnenosanust psiaa aBTOPOB CBUJIETENBCTBYIOT O TOM, 4TO JIUC-
KPUMMHAIMOHHBIE YCTAHOBKH B OTHOIIEHUH MPEICTaBUTENCH ONpeIeIeHHBIX ayT-
TPy CIOCOOHBI O0BETMHSITHCS B TCHEPATM30BaHHBIE TPYTIIIBI 110 KAKUM-JTH00 00-
UMM OCHOBAaHUSAM, HANpUMEp, IO MPUHIMIAM OIACHOCTH, JHCCHUIECHTCTBA,
yamxkennoctu (Cantal et al., 2014; Duckitt, 2006). B uccienoBanusix, mpoBeeH-
HBIX paHee B Poccun, mogoOHast kinaccuukaiys Takxke oOHapy» eHa H BI0OaBOK
NPOSIBUJIACH €lIle OJHa IpyIma — coluanbHo-cTarycHbIX (Lllamuonos, 2019). Oto
3HAUUT, YTO Ha ONpEAEJCHHbIE TPYMIbl MOXET PACIPOCTPAHATHCS OTHOLICHHUE,
chopmHpoBaBIIeecs] TPUMEHUTEIBHO K MPEICTaBUTENSIM OJHOW M3 Hux. Kpome
TOr0, MPEACTABUTENN DPA3NUYHBIX IPYMI, B OTHOIIEHHWU KOTOPBIX pPEaTU3yIOTCS
JUCKPUMHHALIMOHHBIE YCTAHOBKH (M BO3MOXKHO, IEUCTBHUS) MOTYT COJIMJIApPU3UPO-
BaTbCsi Ha OCHOBE CTUTMBI, YTO, B CBOIO OY€pellb, BHI3bIBAET OOJBIIUI HHTEpEC
K «KOAQJUIIMOHHBIMY YCWIIMAM 10 obecniedenuto crpaseinBoctu (Chaney, Forbes,
2023). Takum 00pa3oM, UCCIEIOBAHUS T€HEPATN30BAHHBIX JUCKPUMHUHALIMOHHBIX
YCTaHOBOK U BBIPA0OTKa CIIOCOOOB UX YCTPaHEHHsI, B TOM YHCJIE, TOCPEICTBOM Jie-
3UHTErPallii OKa3bIBAIOTCSA CIIOCOOOM BO3JCHCTBUS cpa3y Ha psii HETaTUBHBIX
YCTaHOBOK.

Kpome conmanbHbix 3()(heKTOB MOAIEPKKH TUCKPUMUHAIIMOHHBIX YCTAHOBOK
CYIIECTBYIOT M JIMYHOCTHBIE 3¢ (dekThl. ONBIT NUCKPUMUHAIMM TpeACcTaBUTeNEH
ayT-TPYIII CBA3aH C ICUXOJIOTMYECKUM HeOIaronony4neM, TpPyaAHOCTIMH COLUaIIU-
3allMU U HAIPSKEHUEM, CBS3aHHBIM CO CTPEMIIEHHEM K COKPBITUIO CBOEH NAECHTUY-
HoctH (Cho et al., 2024). C npyroit cTOpoHbI, MHOTHE MPEICTABUTENH ayT-TPYyII,
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OCO3HaBasl HAJIMYME AMCKPUMUHALMOHHBIX YCTAHOBOK B 0OIIECTBE, MpHUOEraroT
K CAaMOCTHUTMe, CHIDKaroIel caMo3(p(eKTUBHOCTD, HAICKTY, KaK 3TO ObLIIO IOKa3a-
HO Ha MpUMepe Jroel ¢ ncuxuueckumu 3aboneBanusmu (Pan et al., 2024). Hako-
Hell, TUCKPUMHHHUPYEMBIE «BBIHYKIEHBD» MPUACPKUBATHCS OMPEIETICHHBIX HIE0-
JIOTMYECKUX YCTAHOBOK, KOTOpBIE, 1O MX MHEHHMIO, MOTYT CIIOCOOCTBOBAaTh HMX
BBDKMBAHMIO. B HeTaBHUX MCCIIEIOBAHUAX OTMEYAJIOCh, YTO Y YJIEHOB IPYII C HU3-
KMM cTaTycoM nokaszareau RWA (aBroputapusm npasoro Tonka) u SDO (opueHTa-
[IUS HA COIMAJIbHOE IOMUHUPOBAHKE) OBUIM BBIIIE, YEM Y YICHOB TPYIII C BBICO-
kuM crarycoMm (Lilly et al., 2024). [TosTomy mcciaenoBanust JUCKPUMUHAIIMOHHBIX
YCTaHOBOK JIOJDKHBI BKITIOUATh HE TOJBKO WX MCTOYHHUKH, MEXaHU3MBI U (DAKTOPHI,
HO ¥ 3 PeKTHI KaKk Ha YPOBHE OOJBIIIOTO COIIMYMa, TaK U Ha YPOBHE JIMYHOCTH.

Takum 00pa3om, ¢ O3HUIIUN CHCTEMHO-INAXPOHNIECKOTO MOX0/1a B COLUAITb-
HOM MCHUXOJIOTHH JIF000€ SIBIIEHWE PAacCMaTPHUBAETCSI B TPEX OCHOBHBIX aCMEKTaX:
€ro CUCTEMHOI'O CTPOCHHU S, OCHOBAHUI U CII0KHOW pa3HOHANPABICHHON THHAMUKU
AIIEMEHTOB.

KomnioHeHTbI ANCKPUMUWHALIMOHHbIX YCTaHOBOK

Koenumuenuiii komnonenm NUCKPUMHUHAIIMOHHON YCTAaHOBKHM XapaKTEpHU3yeT
COLIMAJIbHOE 3HAHME B OTHOILIEHUHU €€ 00beKTa. ITO 3HAaHUE MPEACTABIAET COOOM
HE TOJIBKO CTEPEOTHITHBIE SIPIBIKU, HO U JOCTATOYHO pa3BepHYTHIC CyxaeHus. Mc-
CJIEJIOBATENM MOJUYEPKUBAIOT, YTO CYXKJACHHE O PABEHCTBE NpPaB IMpe/CTaBUTENCH
ayT-TPyII WM TPYNI MEHBIIMHCTB SBISICTCS] MIPOAYKTOM MOPATHHOTO PEIICHUS
(Colby et al., 1987). nade roBopsi, 3HaHUS O TIPEICTABUTEIISAX ayT-TPYII CTATKH-
BaloTcs ¢ (Oonee paHHUMU) STHUECKUMHU YOEKICHUSMHU.

OnHako MccnenoBaHus MOCIEAHUX JIET yOeAUTeIbHO JOKa3bIBAIOT, YTO B 00-
IIECTBE MMEETCS JOCTATOYHO BBICOKASI OCBEOMIIEHHOCTh O JTUCKPUMUHUPYEMBIX
rpynnax, o HoAAepKKe JUCKPUMUHAIMU J1U00 OOJIBIIUHCTBOM, JTIMOO COIUANbHbI-
MU MHCTUTYyTaMH. boliee Toro, B SMIUPUIECKUX HUCCIETOBAHUSIX OBUIO TIOKA3aHO,
YTO YEJIOBEK HE CTPEMHTCS ONpaBIbIBaTh YEM-TMOO CBOM YCTAHOBKH, €CIU OHH
«cormanbHo npuemiemsd (White, & Crandall, 2023). C gpyroii cTopoHbI, OCBe-
JOMJICHHOCTh 00 OOBEKTE YCTAaHOBKH, €0 KH3HU WIH MPoOiIeMax, ero eHHOCTAX
MOJKET SIBIISTHCS (PAKTOPOM CHIKEHHUSI CHITBI IMCKPUMHUHAIIMOHHON yCTaHOBKH. Pa-
Hee Ha MpUMepe TUCKPUMHUHAIIMOHHBIX YCTAHOBOK B OTHOIIIEHUH HOocuTenet BUY/
CIIM/la BBIABWIM, YTO IUCKPUMHUHAIMOHHOE WUJIU TEPIIUMOE OTHOIICHUE OIpejie-
JISI€TCS COIMAIbHBIMU MPEJICTABICHUSIMH, a IOCJIEAHUE — YPOBHEM 3HAHUHN 00 3TOM
3aboneBanuu (Cejudo-Cortés et al., 2018). DMnupudeckuM HUCCIETOBAaHUEM JTOKA-
3aHO, YTO YPOBEHb 3HAHHUN OKAa3bIBa€T OTPUIIATEIHHOE BIIMSHUE HA HEraTUBHBIC
Mpe/ICTaBICHNs. B Ipyrom uccieoBaHuu B IKCTIEPUMEHTATBHON CUTYalluu OBLIO
YCTaHOBJIEHO, YTO YSICHEHHE TOTo «(}aKTa», 4TO IIEHHOCTHU IMpe/ICTaBUTENEH ayT-
rpynn (MycyiabMaH) COBIAal0T C COOCTBEHHBIMM LIEHHOCTAMH (XpUCTHAH) CHUXKA-
€T CWIy IUCKpUMHHAIMOHHOW ycTaHoBKM (Moss et al., 2019). Takum oGpa3zom,
KOTHUTUBHBIA KOMITOHEHT JUCKPUMUHAIMOHHON YCTaHOBKH MOXKET CIIYKUTh KaK
€€ YKpEIUICHUIO, TaK U Pa3pyIICHHUIO.
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OmomuenbIli KOMNnOHenm IUCKPUMHHALMOHHOM YCTAHOBKHM XapaKTepU3yeT
HMOITMOHAIBHOE OTHOIIEHHE K 00beKTy. C OTHOW CTOPOHBI, HEMTPHUATHE MTPEICTABH-
TEJIs ayT-TPYIIBl IMEET 3HAYUTEIIbHBIA SMOIIMOHAIBHBIN 3apsi, C JPYroi cTopo-
HBI, SMOIIMOHAJIbHBIE PEAKIIMY Ha YIPOXKAIOIIUE COOBITHS yCUINBAIOT ero. Bmecrte
C TeM, SMOLIMOHAIILHOE OTHOILIEHHE K 00BEKTaM TMCKPUMHUHAIIMM HE HOCUT TeHepa-
JM30BaHHBIN Xapakrep. HarmpoTuB, OHO MOXKET B 3HAUUTENBHOU cTeneHu audde-
PEHLIMPOBAThCA B OTHOLIEHUWU MPEACTABUTENIEH OTAEIbHBIX JIUCKPUMUHUPYEMBIX
TPYIII, TOCKOJIbKY WHAMBHyaJIbHBIC Pa3IndHs B 3200Te 0 0€30IaCHOCTH IpeCKa-
3BIBAIOT KOHKPETHBIE penyOeKIeHHS (HampuMep, CTpax U COIUAILHOE TUCTAHIIH-
pOBaHUE) B OTHOIIEHUH OTJENBHBIX TPYII, a He 00IIee HEraTUBHOE OTHOILICHHE
K ayT-rpynmnam Boobie (Cook et al., 2018). B ucciaenoBanuu Bo Bpemst MaHAeMUN
YCTaHOBWJIM (Ha MPUMEPE ITHUYECKHUX U PACOBBIX AUCKPUMHHALMI ), YTO POCT AMC-
KPUMMHALUU TPOUCXOJUT BO BPEMsI MCIIBITHIBAEMOTO MPEICTaBUTEISIMH TPYIIIbI
6onbmnHcTBa cTpecca (Fuller-Rowell et al., 2024). Mexnay Tem, perynupoBaHue
HETaTHBHBIX SMOIIMOHATILHBIX PEAKIIUI Ha YIpoXKaroIue coObITHs (HapuMep, pas-
MBILIUICHUS] HA 33JaHHYIO (OTBJICYCHHYIO) TeMy) 3(P(PEKTUBHBI A1 YMEHBIICHUS
npens3stoctu (Steele et al.,2019). Muaue roBopsi, IMOIMOHANBHBI KOMITOHEHT
JUCKPUMHUHALIMOHHOM YCTaHOBKM BHOCUT BECbMa CYILIECTBEHHBIH BKJIa/1 B €€ yKpe-
IUIEHUE, HO C MOMOIIbIO KOTHUTHBHBIX CPEJCTB BO3MOXHO €€ CHMXeHHe. Takum
00pa3oM, KOTHUTHBHBIH M AMOIIMOHAIGHBIA KOMITOHEHTHI TUCKPUMHHAIIMOHHOMN
YCTaHOBKH HE MPOCTO B3aUMOCBSI3aHbI, HO 00pa3yIOT €IWHCTBO C MOBEICHUYECKUM
KOMIIOHEHTOM. biaromapsi 3ToMy €IMHCTBY AWCKPUMHMHAIIMOHHBIC YCTAHOBKH $IB-
JISIFOTCSI PETYJISITOPAaMH COLIMATILHOTO TTOBEICHHS.

He cnyuaiiHo B mocnenHue NeCATHIETHS MOSBUINCH KOHLEIIUHN, B KOTOPBIX
JIB€ CTOPOHBI TUCKPUMHUHAIIMOHHON yCTaHOBKH IBITAIOTCSI CBECTH BoeIuHO. KoH-
uenuus coaepxanus crepeorunos (Fiske et al., 2002) onpenensier nBa ¢pyHnamen-
TAJBHBIX U3MEPEHUS COIMATBHOTO BOCTIPUSATHS: TEIUIOTY U KOMIIETEHTHOCTb, KOTO-
pble  TPOTHO3MPYIOTCS  COOTBETCTBEHHO BOCIPUHHMAEMOW KOHKypEHIMEH
u crarycoM. COOTHOILIEHHE 3TUX MMapaMeTPOB ONPEAEISAET JIOKYC Ha IIKalle MpUs-
THE — HENPUATHE U XapaKTEePU3yeT, OUEBUHO, CKJIOHHOCTb JINYHOCTH BOCIIPHUHHU-
MaloIIEro K MoJiep KKe TMCKPUMUHALIMOHHBIX YCTAHOBOK. B cooTBeTcTBUE C Ipes-
CTaBIICHUSIMHA aBTOPOB KOHIIETIIIHH, CTPYKTYPHBIE IPHYUHBI TETUTIOTHI U BOCTIPUSTHS
KOMIIETEHTHOCTH TPOHMCTEKAIOT U3 TOTO, YTO KOHKYPEHTOB OILCHHBAIOT KaK HETe-
IUTBIX, @ COIO3HMKOB OLIEHMBAIOT KaK TEIUIBIX; BBICOKUN CTAaTyC JIAeT KOMIIETEHT-
HOCTbh, @ HU3KUI — HeKomneTeHTHOCTh (Cuddy et al., 2008). Paznuunbie koMOnHa-
UM 3TUX M3MEPEHUH CONpPOBOXKIAIOTCS OTIMYArOIIUMUC] adHEeKTUBHBIMU
peaxkuus MM U TOBEAEHYECKMMHU narTepHaMu. [IpoBepka KOHLENIMU B yCIOBHSX
POCCUICKON JENCTBUTEIBLHOCTH IMO3BOJIMIA YCTAHOBUTH BBICOKYHO IPOTHOCTHYE-
CKYIO CIIOCOOHOCTB M PEJIEBAHTHOCTh TEKYIIEH CUTYAIlH C STHUYECKUMH CTEPEO-
tunamu (I'puropses, 2020). [IpornocTuyeckas cnocoOHOCTh JAaHHOW KOHIETIIUN
MIPECTaBIsIETCSA BeChbMa MPOAYKTUBHOM.

Iloseoenueckue (KOHaMueHuIN KOMNOHEHM) TIPOSBICHUS TUCKPUMHHAITMOH-
HBIX YCTaHOBOK BECbMa pa3HO00pa3Hbl. MccnenoBanus Tyku3ma, SiKu3ma u apy-
TUX JUCKPUMHHAIIMOHHBIX YCTAaHOBOK CBHJIETEILCTBYIOT O IIMPOKOM Habope
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CPEICTB MX peaju3allii B COLUAIbHOM MpocTpaHcTBe. OHU MPOSBISIOTCS B pas-
JIMYHBIX BEPOAJIBHBIX CPEJCTBAX BO3AECUCTBUS (IPSIMOIO M KOCBEHHOIO): SI3BIKE,
tomope, uponuu (Iloronnena, 2022). Takoe nosenenue B.A. JlabyHCKol Ha3BaHO
«SI3BIKOM BPaXKIbD», B HEM BBIPAYKAETCS OTHOIIEHUE K UHBIM KaK HOCHUTEIISIM OIpe-
JICJICHHBIX ATHUYECKUX WM PETHOHAIBHBIX MPHU3HAKOB «IHIA ...(KaKoi-T100)
HAIMOHAIILHOCTHY, MO IBETY KOXXH WJIM BOJOC, MO aHTPOMOJOTHYECKOMY THUITY
(JTabynckas u nip., 2018. C. 16), Bo3pacty, mony u T.1. K moBeeH4eCKUM MPOsIBIIe-
HUSM JUCKPUMHUHAMOHHBIX YCTAHOBOK MOXHO TaKXXE OTHECTH OTKa3 MOJIOJBIM
(Oxynuuy, 2015) u noxuneim (YBapoBa, Kemsposa, 2015) mromsM, uHBaMIaM
(Hamyn, 2018) B npueme Ha paboty. J{luckpyuMuHaIM 110 MOy MPOSBISIETCS B MHO-
TOYHCIICHHBIX MPUMEPAX KapbEPHBIX OTPAHUYEHUH, paclpereeHuU COLUATbHBIX
poueti u mip. (CmupHOBa, 2019).

OcHoBaHus ANCKPUMUWHAaLIMOHHbIX YCTaHOBOK

BaxHeWmuMu OCHOBaHUSMHU TUCKPUMHHAIIMOHHBIX YCTAHOBOK SIBIISTFOTCS
coyuanvro-ncuxonozuueckue. llpexae Bcero, npupoga 3TUX YCTAHOBOK MMEET
COLIMAJIbHO-TICUXOJIOTUYECKUE KOPHHU, 3aKJIIOYAOLINECS B YCBOEHUH COOTBETCTBY-
IOIUX HOPM B TIpoliecce conuanu3anuu tuaHoctu (Pettigrew, 1969), a taxke mo-
Jy4YeHUH OIbITa B3auMozecTBus ¢ Jlpyrum, B pe3yabrare KOToporo opMupyeTcs
MOHMMAaHUE MHpa KaK KOHKYPEHTHOIO; HECIy4YallHO HEempusTHE YYXKHUX TPy
4acTo MPOMCTEKAEeT W3 pealbHOM WM mpennonaraeMoil koHkypeHuuu (Sherif,
1966). DddexTsr BHYTPUTPYIIIIOBBIX U MEXTPYMIIOBBIX OTHOIICHUH MMEIOT BaXK-
Heifiee 3HaueHue TS TOJIEPKKH JIMYHOCTIO JUCKPUMUHALIMOHHBIX YCTaHOBOK.
Tak, B cooTBeTCTBUY C (DEHOMEHOM HHIPYIIIIOBOTO (haBOPUTU3MA, YWIEHBI MH-TPYIIT
BOCIIPHHHUMAIOTCS Kak 0osiee IpenoYTUTeIbHbIC, HeXKENU YIeHbI ayT-rpymni. B oT-
HOCHUTEJIbHO HEAABHO MPOBEICHHBIX HCCIEI0BAHUSIX OBLIIO YCTAHOBIIEHO, YTO BbI-
COKasl HaIMOHAJIbHAsI UACHTU(UKAIHS (PaHIly30B YCHINBAJIA BOCTIPUSATHE HMMHU-
rpaHToB Kak yrposbl (Badea et al., 2018). bonee Toro, BocnpuHiMaeMasi yrposa
CO CTOPOHBI HMMHUTPAHTOB, KaK IMOKa3aHO B 3TOM UCCIIEIOBAHUH, SABISETCS KITIOUe-
BbIM (paKTOpOM, ONPEAEIIAIONIUM IPEANOYTEHHS IPYIIBI OONBIIMHCTBA B OTHOIIE-
HUU MOJICPKKU UJICONIOTUHN aKKYIbTypaluu (YCUIeHHe 0100peHus: aCCUMUIISITIH
murpanToB). I[locneanee siBisieTcss onHUM M3 HauOoJiee YAaCTO YIOMHHAIOIIMXCS
OCHOBaHMHU. B HeaBHUX HMCCIIEOBaHUSAX YCTAHOBIICHO, YTO TPYIIIOBBIC pa3IHIMs
B IIPEPACCYIKAX YACTUIHO OOBACHSUIMCH PA3IMIUSAMHU B BOCIPUSTHH yTrpo3 (IIpH-
MEHUTENIBHO K ayT-TPyIIe MUTPAHTOB), HO 3 (eKThl HAIIMOHATBHOW (CTPaHOBOK)
UJACHTUYHOCTH OKA3aJIHCh HE CTOJIb OJHO3HAYHBI (HETaTUBHOE OTHOLIEHUE K UMMH-
rpaHTaM ObLJIO CBA3aHO C HAIMOHAIBHOW UJIEHTUYHOCTHIO TOJIBKO Y T€X, KTO UMET
HU3KUHA YpOBEHb MPUBEPKEHHOCTH CBOe cTpaHe) (Sarrasin et al., 2018). Mexay
TEM Ha IPUMEPE MEKPACOBHIX B3aMMOOTHOIICHUI YCTAHOBJICHO, YTO B3IJISA]] Ha TO-
3UTUBHYIO TIEPCIIEKTUBY, JIMIICHHYIO yrpo3 o0ecrneyuBaeT OIUH M3 IPOIECCOB,
C TMOMOIIIBI0 KOTOPOTO OTHOIIEHUS! MOTYT HUBEIMPOBATh PACOBBIE JUCKPUMHHALIU-
onnble yctaHoBku (Caselli, Machia, 2022). BocripuHumaemblii coluaibHbIN CTa-
Tyc (ONpeaeNsiomuil npasa, IPUBUIETHH, PECTUXK) TPYIII U UX MPEACTaBUTEICH
TaKoKe SBJISETCS OCHOBaHMEM JIMCKPUMHHAIIMOHHBIX YCTAaHOBOK. PaHee ycTaHOBJIEHO,
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YTO CTaTyC (COLMETANIbHBIE PECYPChI M MPECTHIK) JTy4Ille HHBIX «IIPU3HAKOBY Ipe-
CKa3bIBaJl CoAepKaHNe dTHUUECKUX ctepeotunioB B Poccun (I'puropres, 2020).

He meHee BaxkeH U Ipoliecc COLMAIBHOIO Pa3BUTHUS UHIUBUIA, B PE3YJIbTaTe
KOTOPOTO (POPMHPYIOTCSI OIpE/IeIeHHbIE CBOWCTBA JIMYHOCTH, Ojaromaps uemy
TUCKPUMHUHAIIMOHHBIE JEHCTBUS CTAHOBATCA CIOCO0AMU CaMOYTBEPKIACHHUS
(ncuxonozuueckue 0CHOBAHUA OUCKPUMUHAUUOHHBIX YCcmMaHno6oK). Vccnenosa-
HUS JIMYHOCTHBIX (DaKTOPOB AUCKPUMHUHAIMOHHBIX YCTAHOBOK MO3BOJIMINA YCTAHO-
BUTH Psi/I BAKHBIX ()aKTOB. B 4acTHOCTH, JUIIa ¢ HU3KUM YPOBHEM CTOBOPYUBOCTH
1 OTKPBITOCTH U BBICOKMMH I1OKa3aTeIsIMU HEWPOTU3MA, IICUXOIIATUH, MAaKUaBEJI-
JU3Ma U HaplKccU3Ma B LEJIOM IPUJIEPKUBAIUCH O0siee MPeAB3ITOr0 OTHOLICHHS
k npenctasutensam ayT-rpynn (Koehn et al., 2019). BaxubiM ocHOBaHHEM MOJ-
JIePKKH TUCKPUMUHAIIMOHHBIX YCTaHOBOK sIBJIsieTcs Bepa. Tak, B paboTe uccieno-
Bateniedl u3 [lonbmum ObUTIO ycTaHOBIEHO, UTO Bepa B bora cBs3ana ¢ usberanuem
HEOMpeAEeNIEHHOCTH U YCWIMBAET MPEeAyOeKICHHE MPOTHB TPYII, HAPYIIAIOIINX
LIEHHOCTH, HO O/IHOBPEMEHHO YCHJINBAET NO3UTUBHOE OTHOILIEHUE K IPyIIIaM, IpU-
nepkuBaronuMcs ux rennocreit (Sekerdej et al., 2018). Otu naHHBIE CBUAETEH-
CTBYIOT B MOJIb3Y TOTO, YTO MOJAEPKKA AUCKPUMHUHALMOHHBIX YCTAHOBOK HMEET
JIBOMCTBEHHYIO IPUPOY: BHYTPEHHIOK U BHEIIHIOK. C OTHOM CTOPOHBI, 3TO JINY-
HOCTHBIE, C IPyroil — colnaabHble (PaKTOPHI.

Kynomypno-ucmopuueckue o0cHoaHus JTUCKPUMUHAIMOHHBIX YCTaHOBOK
IIPOSIBIISIFOTCS. HE TOJIBKO B TOM, YTO MHOTHME M3 HUX UMEIOT UCTOPUUECKUE KOPHH,
HO B TOM, YTO JUCKPUMHHAIIMOHHBIE YCTAHOBKHM yCBaMBAIOTCS B MPOLIECCE COlUa-
TMU3aliy JTUYHOCTU. B COOTBETCTBUU C HBONIOLMOHHO-KOATUIIMOHHON Teopuei
(Sinn, 2019) koanMIMOHHBIN KOHIUKT B cpelie MPEAKOB CIOCOOCTBOBAN BO3HUK-
HOBEHHIO TPEX Pa3IMYHBIX HUICOTOTHUYE€CKUX OPUEHTAIIM: IPABOr0 aBTOPUTAPU3-
Ma / CBSI3bIBaHMS, OPHEHTALUM Ha COI[MAIbHOE JOMUHUPOBAHUE / KCILTyaTalllu
U yHHBEpcaJn3anuu / ocBoOox1eHus. lHave roBopsi, Te ACOIOTHIEeCKIE TPUHIIN-
TbI, KOTOPBIE JIeXKAT B OCHOBE OOOOIICHHBIX MPEIyOeKICHUH, UCXOIAT U3 pealb-
HBIX B3aUMOJICHCTBUI B yCIOBHSIX neduinta pecypcoB sl oOecredeHus Xu3HH,
BHEIIHUX YIPO3 JUIS )KU3HU M YOBJIETBOPEHUS MOTPEOHOCTEH HAa Pa3HBIX UCTOPH-
YEeCKHX JTalax CyLIeCTBOBAHMS YE€IOBEUECTBA, YTO B MOCJEICTBUU 3aKPENUIIOCH
B KyJIBType HaponoB. B coorBercTBUU ¢ koHuemnuei k. Jlakkura aBTopuTapusm
[IPaBOrO TOJKA M OPUEHTALMs HAa COLMAJIBHOE JTOMUHHPOBAHUE BBICTYINAIOT BaX-
HEHIIMMH OCHOBAHMSIMH MOJIEPKKU JUCKPUMHHALIMOHHBIX YCTAHOBOK. JIByXKOM-
noHeHTHas mozenb Jx. Jlakkuta oTpaskaeT Ba U3MEPEHUs: TOAJIepKaHnue COIH-
aJbHOM CIJIOYEHHOCTH, MOPSAJKA, CTAOMJIBHOCTH M KOJUIEKTUBHOW 0€30I1aCHOCTH
(«aBTOpUTAPU3M MPABOTO TOJKA»); TPYIIIOBOrO JOMUHUPOBAHUS U MPEBOCXOACTBA
(«opueHnTanus Ha conuanbHoe nomuHUpoBaHuey) (Duckitt, 2006; Sibley, Duckitt,
2013; I'puropses, 2017). OnHako, B COOTBETCTBUH C pe3yJbTaTaMU HAILIUX UCCIIe-
JIOBaHUM, aBTOPUTAPU3M MOXKET CIYKUTh UACOJIOTMYECKUM OCHOBAaHUEM ISl TUC-
KPUMUHAIUH TPEACTaBUTENEH OJHHUX TPYMI U 3alUThl MPEICTABUTENCH TPYTHX.
[ToaToMy HEOOXOAMMO YYHUTHIBATH ATy JBOWCTBEHHYIO POJIb JAHHOW MICOJIIOTHYE-
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CKOM HaIlpaBJICHHOCTH JIMYHOCTH. TeM He MeHee, U3 IPEICTaBIEHHBIX JaHHBIX Cle-
NYeT, YTO KYyJIbTYPHO-UCTOPUYECKUE YCJIOBUS HPEIONPEAesioT (OopMUpOBaHHUE
OTIpE/IETICHHBIX MEHTAJIUTETOB, UCXOJs M3 KOTOPBIX MPOUCXOTUT 00jiee KECTKOe
WM OTHOCUTENIbHO MATKOE OTHOLLIEHHUE K «uHblM». B pesynprare aHaau3za MHOTO-
YUCJIeHHBIX JaHHBIX U3 38 perunonos [I.C. ['puropbeB npuiiesn K 3aKIH0UEHUIO, YTO
peakiys Ha STHUYECKHUE IPYyNIbl, YACTUYHO Pa3/InyaeTcsl B 3aBUCUMOCTH OT CTpaH
MIPOUCXOXKICHUS, CMEIIMBAsCh B CO3HAHMU JItofiel ¢ MHQopMarmei o reorpaduu,
KJIMMaTe M HaIMOHAJIBHOM OOrarcTBe B IPOLIECCE COLHMAIBLHOTO BOCIPHUATHUS
(Grigoryev, 2022). CkB0O3b NMpU3MY 3TOT0 BOCIIPHUATHUS JOJU BIOCIEICTBUH OTHO-
CSITCS K MIPEJICTABUTENSIM 3TUX CTpaH M PErMOHOB. TakuM 00pa3oM, ColManu3anus
JUYHOCTH, B MPOIIECCE KOTOPOH MPOUCXOAUT YCBOCHHUE HOPM, IIECHHOCTEH, yCTaHO-
BOK, MOJIeJICH MOBEIACHHMSI, 3aKJIaJIbIBAET U T€ YCTAHOBKHU, KOTOPbIE MPU3BAHbI OTIH-
yaTh [[pyrux mo KpuTepuro CBOM — 4y>KOM, KOHKYPEHT — KOMITAHbOH, CTAaTyCHBIN —
HECTaTyCHBIM, TEIJIbIA — XOJIOAHBIM, KOMIETEHTHBIA — HEKOMIIETCHTHBIMH,
LUMBUIN3ALUOHHbIN — HEIIUBIWJIM3ALIMOHHBIN U T. I1., HA OCHOBE Yero (pOpMHUPYIOTCSI
JUCKPUMHHALIMOHHBIE YCTAHOBKU. MeXAay TeM CMeHa THIla COLUaIU3aLuu
(o Tuny KynbTypsl 10 M. Muj), B COOTBETCTBHM C KOTOPOH Ka)KI0€ HOBOE MOKO-
JICHUE COLHUAIN3UPYETCS B OONBILICH CTENEHU IMOCPEIACTBOM HE BEPTHKAIBHON
TPAHCMHUCCHH, a TOPU30HTAIBHOM, KOTJ]a yCBaWBAIOTCS B OOJIBIIEH CTETIEHH HOPMBI
U IICHHOCTH B IPYIIaX CBEPCTHUKOB, CTAHOBUTCS OCHOBAaHHUEM JIJIsi CMEHBI 00BbEK-
TOB AUCKPUMHUHAIIMOHHOM YCTaHOBKU. B OTHOILIIEHNHU OTHMX OOBEKTOB MPOSIBIISETCS
B OOJIBIIIEH CTENEHU TePIUMOCTh, @ B OTHOLIEHUH JIPYTUX — HETEPIUMOCTh U JTUC-
kpumuHaius. B uccnenosanuu B.H. bapcykoBa cienan BbIBOA O TOM, UTO TUCKPH-
MUHAIMOHHOE OTHOIICHHE, HAIIPUMEP, K MOXKUIIBIM CBA3aHO C MEPEXO/IOM OT Tpa-
JTUITMOHHOTO OOIIEeCTBa K MOJEPHU3AMMOHHOMY (TMpeduryparuBHas KyiabTypa IO
TepMuHosiorud M. Mun), B pesysibrare 4ero MojaoA0e MOKOJIEHHE MeHee HyK/1aeT-
Cs1 B OTIBITE M 3HAHMSX cTapmux nokosenuii (bapcykos, 2018). Oxnako cymiecTByer
eI1le OJTHO 00CTOSITENILCTBO, OKA3bIBAIOIIEE BIMSHUE HAa IPUBEPKEHHOCTD K IPHUHSI-
TUIO NIPEJCTAaBUTENIEN ayT-TpyI — KyJbTypHas OpUEHTalus JIUYHOCTH. B Henas-
HEM KPOCCKYJIBTYPHOM POCCHICKO-O0JITapCKOM HCCIIEAOBAaHUM TIOKA3aHO, YTO JIa-
TEHTHbIE TNPOQUIN HISHTU(PUKAUK MOTYT XapaKTepPH30BaTbCs HE TOJIBKO
OIIpE/IETIEHHBIM OTHOIIEHNEM K BHEILIHUM TPYIIIIaM, HO U KyJbTYPHON OpUEHTAIH-
eit (Hocoga, 2021). B ynomsiHyTOM UCClIeIOBAHUN YCTAaHOBJIEHO, YTO MPO(UIIH HH-
TUBUAYATHCTOB, CTOJb CTPEMUTENBHO (DOPMUPYIOIIUIACS B POCCHICKON EeHCTBU-
TEIBHOCTH, XapaKTEPU3YETCs TEM, YTO TUYHOCTH, OTHOCAIINECS K HEMY, HE CHIIBHO
UACHTUPUIUPYIOT ceOsi ¢ KyIbTypHO 00YCIIOBIEHHOW MHO)XXECTBEHHOH COLIMalIb-
HOM MJIEHTUYHOCTHIO U HE MPOSBIISAIOT MO3UTUBHOTO OTHOIICHHUS K WICHAaM APYTUX
HAIlMOHAJIBHBIX TPYIIIL.

TeopeTunyeckass MogeJsib NoALAEPKKN QUCKPUMUHALMUOHHbIX yCTaHOBOK

O6o0mieHne pa3IuYHbIX MOAXOM0B K IMpobieMe MOANEPKKU AUCKPUMHUHALU-
OHHBIX YCTaHOBOK Pa3IMYHBIMU IPYIIIIAMH U UX TIPEICTABUTEISIMH TIO3BOJIAIIO pa3-
paboTarh TEOPETUUECKYIO MOJIeNb (puc. 1).
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B nentpe 310i1 MOIENM HAXOOUTCS CTPYKTYypa IUCKPUMUHAIMOHHBIX YCTaHO-
BOK, BKJIIOUAIOI[asi 0003HAYEHHbIE HAMU KOMIIOHEHTHI (KOTHUTUBHBIN, SMOTHUBHBIH,
MIOBE/IEHYECKUIT), KOTOpblE MOTYT OBITH omepanuoHanusupoBaHsl (LLlamuoHOB,
AOlytanumnosa, 2024), 1 MOXXeT OBITh yCTaHOBJIEHAa MX IWHAMHKa. [lepexonmsl or
YPOBHS K YPOBHIO, BHYTPEHHSs JIJATEHTHAsl JUHAMHUKA IEMEHTOB IUCKPUMHUHALM-
OHHBIX YCTaHOBOK MO)KET OCYILIECTBIITHCS 3a CUET M3MEHEHUH B COLMAIN3ALNAN
JUYHOCTHU U COLIMAIBHO-TICUXOJIOTMYECKUX MEXaHU3MOB, B 3HAYUTEIbHON CTENIEHU
XapakTepu3ys «BCTPAauBaHUE» METACUCTEMbI OOIIECTBA B IMYHOCTHYIO CTPYKTYDY.
Ha ypoBHe peanbHBIX OTHOIIEHUH 3TO POUCXOIUT Ha (DOHE U B TIPOIIECCE B3aUMO-
neiictBuil B cucrtemax S / Mel — [lpyroii / [Ipyrue. [Ipu 5ToM OCHOBaHUSIMU JHC-
KPUMHMHAIIMOHHBIX YCTAHOBOK SIBIISIIOTCSI HE TOJBKO (DEHOMEHBI CyObEKTUBHOIO
I1aHa (TICUXOJIOTHYECKHUE U COLIMAIbHO-TICUXOJIOTHYECKHE), HO U 00IIeCTBEHHOTO
(KyJIBTYpHO-UCTOPUYECKUE U OJTUTUKO-IKOHOMUYECKHE), KOTOpBIE, KaK U3BECTHO,
TOKE «BCTPAUBAIOTCSD B JIMYHOCTHBIE CTPYKTYPHI B BUAE COOTBETCTBYIOIINX OTHO-
meHui. [1ockonbKy conuanbHblil ONBIT B BUAE B3aUMOACHCTBUS C IIPEACTABUTEIS-
MU pa3INyYHbIX ayT-TPYIII U OIBIT MOABEPKEHHOCTU AUCKPUMHMHALIUN (HAIpUMeED,
BO3PACTHBIX MJIM 3THUYECKUX CTEPEOTUIIOB U JIp.) B 3HAUUTEIHHON CTETIEHH OIpe-
JeJISIOT CKIIOHHOCTD K «HAXO0XACHUIO» ellle 0oJiee TMCKPUMUHUPYEMBIX 0OBEKTOB,
9TO CNOCOOCTBYET MOAJEPHKKE TUCKPUMUHAILIMOHHBIX YCTAaHOBOK IIPEICTaBUTEIISA-
MU pa3IuyYHbIX (B T.4. JUCKPUMHHHPYEMbIX) rpynn. MHCTUTYMOHAIbHBIE YyCTa-
HOBKH CO3/Ial0T WJUTIO3UIO OOIIECOLMATBHON MPUEMIIEMOCTH IHUCKPUMHHALIMOH-
HBIX YCTaHOBOK B OTHOLLIEHUU OIIPEIEICHHBIX IPYIIIL, XapAKTEPU3YOLINXCS HU3KUM
CTaTyCoOM M IOJYYHMBIIUM ONPEAEICHHYI0 CTUTMAaTHU3aLUI0 Ha YpOBHE OOJBIION
IpyMNIbl WIA Macc-Menua. M onbIT, 1 MHCTUTYLIMOHAIIBHBIE NTPEICTABICHUS, TAKUM
00pa3oM, 00yCIOBINBAIOT COLUAIBHYIO ¥ IMYHOCTHYIO IIPUEMIIEMOCTb TUCKPUMU-
HAIlMOHHBIX YCTaHOBOK. Ha ypoBHE pa3inuHbIX CJI0€B YCTaHOBOK (HarlpuUMep, UH-
JMBHTyaJIbHOM, TPYIIIIOBOM U MAaCCOBOM), X ()OPMHUPOBAHUE MOXKET OBITH CBSI3aHO
C HEIMOCPEACTBEHHBIM B3aUMOJEHCTBUEM M COOTBETCTBYIOLIEH OLEHKOM KOMIIE-
TEHTHOCTH U TeruloThl (1o ducke, Kynau u ap.) — B OAHOM cilydae, OIBITOM Me-
KTPYIIIOBOTO B3aUMOICHCTBHS B YCIIOBHUAX KaKUX-JINOO TE€(UIIMTOB — B IPyTOM, U,
HaKOHEll, ICTOPUYECKUM OIBITOM B3aUMOJAEUCTBUS U 3aKpeIUIEHUEM Mpeayoexkae-
HUU MTOCPEACTBOM KYJIBTYPBI — B TPETHEM.

Kax BUIHO 13 3TON MOAEINH, pa3pylIeHHe KOHCOIUIUPOBAHHBIX TUCKPUMHUHA-
[IUOHHBIX YCTAHOBOK CBSI3aHO C U3MEHEHHEM KaKUX-THOO CBOMCTB MJIH JIEMEHTOB
UX OCHOBaHMM, INOO U3MEHEHUI COOCTBEHHOTO CTaTyca JMYHOCTH / IPYIIIIbI U UH-
CTUTYLMOHAJIbHBIX IIPEJCTABICHUN, 32 CYET YEr0 MOXKET IPOUCXOANUTD JUAXPOHUS
JJIEMEHTOB YCTaHOBKH.

Y CTpaHeHune OUCKPUMUHALUNOHHbIX yCTaHOBOK

OueBHIHO, NEPBBIM 1Al K YCTPAHEHUIO AMCKPUMHUHALMOHHBIX YCTaHOBOK —
collMajbHasi HETEPIUMOCTh K HUM. B psije uccienoBanuii, B T.4. U HallUX, OBLIO
YCTaHOBJICHO, YTO 0OBEKTOM TUCKPUMUHAIIMOHHBIX YCTAHOBOK SIBJISIIOTCS HE00s13a-
TEJIBHO MPEICTAaBUTENN MapruHajibHbIX rpynn. OObEKTOM MOXET CTaTh KaXkIbli
B CHJIy BO3pacTa, COLMAIBHOIO, SKOHOMHUYECKOTO MJIHM MOJUTHYECKOro ycrexa /
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HeycIexa, moja, 3a00J1eBaHus, LIBETa KOXKH, SA3bIKa U MPOUYUX OTIUUYUTEIbHBIX MPHU-
3HakoB. Heciy4aiiHO B Mcciae10BaHUSX BBISBISETCS OTCYTCTBHE HEOOXOIMMOCTH
COBEpIIATh CJCJIKU CO CBOEH COBECTHIO B CIydyae «HOPMAaTHUBHOCTH» Ipeayoexie-
uuii (White, Crandall, 2023). «CTpaHOBBI€» OpUEHTAIMH TI0 OTHOIIIEHUIO K MUIIIE-
HSIM JUCKPUMHHALIUN MOTYT BIIUSATH Ha IICUXOJIOTHUECKYO JMHAMUKY MTpeyOekae-
HUH 10 OTHOILICHUIO K MpecTaBuTesim ayT-rpymni (Shin, Dovidio, 2018). [TosTomy
MIEPBBII BOMPOC B CBSI3U C YCTPaHEHHEM JUCKPUMHUHAIIMOHHBIX YCTAaHOBOK MPEIb-
SBJISIETCS K OOILIECTBY U TEM COLIMAJIBHBIM MPEJICTABICHHUSIM, KOTOPBIX OHO MPUIEp-
KUBaeTcs. Psii ucciieoBaHmii CBUIETEIBCTBYET, YTO CHIIKCHUE HANPSHKEHHOCTH
JMCKPUMHUHALIMOHHBIX YCTAaHOBOK B OOIIECTBE BO3MOXKHO B PE3yJbTaTe peannsa-
LMY B CTPaHE MOJUTHKU UHKIIIO3UU, TOJKPEIUICHHOM pealbHbIMU JEHCTBUSIMU, OC-
BEIICHHBIMU B CPEICTBAX MAacCOBOW MH(OPMALINH, MMOCKOIBKY 3TO CHH)KAeT BOC-
npuHuMaeMmyto yrposy (Silva et al., 2018) u momuTHKa MyIBTHKYJIBTYpasn3Ma
CIOCOOCTBYET MHTETPALIMH MPEICTABUTENICH Pa3IMIHbIX KyIbTyp (JIebenesa u mp.,
2016). [ToaToMy ceroaHs Mpeskie BCEro akTyalbHa pa3pabdoTKa MPUHIIMIIOB TOJIH-
TUKU UHTETpali, OCHOBAHHOM Ha BO3/IEHCTBUU HA UCTOYHUKH JUCKPUMHHAIIMOH-
HBIX YCTAHOBOK, ITOCKOJIBKY «COZIEpP’KaHUE CTEPEOTUIIOB MOXKET U3MEHHUTHCS, €CIIN
BMEIIMBATHCS B €r0 MCTOUHHUK, a HE BO3/IEHCTBOBATh HA BOCIPUHUMAIOIINX, KOTO-
prie yxke npuodpenu crepeotuns» (I'puropses, 2020).

BwMmecrte ¢ TeM pe3yasTaTbl MHOTOUHCIIEHHBIX UCCIIEA0BAaHUH CBUIETEILCTBYIOT
U B TIOJIB3Y TOTO, YTO YJICHBI BEICOKOCTATYCHBIX TPYIIIT I YWICHBI TPYTIITBI, HAXO/IS-
[Mecs B BBIMIPBIIIHOM IOJIOKEHUH, YaCTO UMEIOT 0a30BYI0 MOTHBALIMIO COXpPa-
HUTH CBOM CTaTyc, MOCKOJIBKY 3TO MPUHOCUT UM KaK TMCUXOJIOTMYECcKHe, TaK U Ma-
TepuaibHbie BBITOABI (Shuman et al., 2023). 13 dero ciemyer, 4To ycTpaHCHHE
JTUCKPUMHHAIIMOHHBIX YCTAHOBOK CBSI3aHO €II€ U C TIEPEMEHHOM CBOETo cTaryca u
CaMOYTBEPKICHUS CYOBhEKTa JUCKPUMUHAIIMOHHON YCTaHOBKH.

OnuH 13 cocoOoB CHIKEHHS / YCTPAaHEHHS JUCKPUMHUHALIMOHHBIX YCTAaHOBOK —
COBMECTHAs JIeSATEIbHOCTh MPEACTaBUTENeH HH-TPYI U ayT-TPYII B JOCTUKEHUU
obmux neneit. OnHako Uit 3Toro Jpyroii T0MKeH cTaTh B BOCIPUATUH CyOBbEKTa
HOCHUTEIIEM pecypca, 3aJal0Ier0 BEKTOP ISl Pa3BUTHS CAMOTO BOCIIPUHUMAIOIIETO
(ParysoBa, 2016). Panee Ob1710 yCTaHOBIIEHO, UYTO KOHTAKT BIMSET HA YTPO3Y, a UyB-
CTBO YIpO3bl NPUBOJAUT K MpPeayOekIeHHIO: OTpHUIaTelbHAas HAINPaBICHHOCTb
s dexTa cormacyeTcsi ¢ MPeanoIoKEHUEM O TOM, YTO OOJbIIEe KOJIMUYECTBO KOH-
TAaKTOB U OoJyiee ONaronpusTHBIA KOHTAKT CBS3aHBI CO CHUKEHHUEM BOCIPHUATHUS
yTPO3bl, UTO, B CBOIO OYEPEIb, CBSI3aHO C MEHBIIUM KOJUYECTBOM MpeayOekIeHUI
(Aberson, 2019). B nmpyrux ucciieJoBaHUSX YCTAaHOBIICHO, YTO KaUe€CTBEHHBIC KOH-
TaKThl CIIOCOOHBI HUBEIMPOBATh BIUSHUE THUYHOCTHBIX YOSKICHHUH B COITMATBHOM
KOHTpPOJIC U JIa)Ke OPUCHTAIMIO Ha COIMAIbHOE JOMHHHUPOBAHUE W KOTHUTHBHBIC
cTuiu (CKIOHHOCTH K 3akpbiTocTH) (Kteily et al., 2019). Bmecte ¢ Tem onbIT B3au-
MOJICHCTBUS C KyJbTYPHBIMH 3JIEMEHTaMHU (HE TOJIBKO KOHTAKThI) U Mpe/ICTaBUTE-
JSIMH IPYTHX KyJBTYp OBUIA HEraTUBHO CBSA3aHBI C STHUYECKUMH M HMMHUTPAHTCKH-
MU TpeapaccyakaMu H3-3a Oosee CHIbHOW WACHTU(UKAIMHU C YeOBEYECTBOM
(Sparkman, Eidelman, 2018). [Ipuyem otpuiarenbHas CBs3b B3aUMOICHCTBUSA
C KyJIbTYPHBIMH 3JIEMEHTAaMU U NPeIpacCyiIkaMu Oblia CUIIbHEE, YEM B ClTyyae KOH-
TaKTa C MPEACTABUTEISIMU ayT-TPYII. DTH JaHHBIE CBHIETECIBCTBYIOT O Ba)KHEH-
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[IEM BJIMSIHUM HE TOJBKO COIMAIbHBIX MPEACTABICHUMN, HO U HEIIOCPEACTBEHHOTO
U3yYEHHUs APYTUX KyJIbTYyp, 3HAKOMCTBA C UX NMPOAYKTaMH Ha pPa3HbIX YPOBHSX,
HAuMHAasl C JINTEPATyphl, U 3aKaHYMBAsl HEMOCPEACTBEHHBIM KOHTAKTOM C KYJIBTY-
PO peacTaBUTENIEeH ayT-TPyII, HAIIPUMED, B YCIOBHAX Typu3ma. Mexay Tem pe-
aJlbHOE B3aUMOJICHCTBHE — BOBCE HE 00s13aTeNIbHOE yCI0BUE Ui 3TOro. B vacTHo-
CTH, YCTAaHOBJIEHO, YTO MOXKET OBbITh TOCTAaTOYHO OJTHOTO CE€aHCa BOOOpaKaeMoro
KOHTAKTa JJIsi YMEHBIICHUS SIBHBIX U HESIBHBIX MPenyOekIeHUN M0 OTHOIICHUIO
K CTUTMaTU3UPYEMON COIIMAIbHOM IPYIIIE U MEXIPYIIIOBOM TPEBOXKHOCTH B TE€YE-
HUE HECKOJIBKUX JTHEH, U TaKOW BOOOpa)kaeMblii KOHTaKT MOXKET UMETH OoJiee J1JIu-
TenbHOE Bo3necTBue (Schuhl et al., 2019). Ananoruuno 06CTOUT €TI0 U € TUPPO-
BBIMA MEXKTPYIIIIOBBIMA ~ KOHTAaKTaMH, KOTOpPHIE TOXE MOTYT YMEHBIIHUTH
npenpaccyaku (Da Costa et al., 2023). Hakoner, moBeaeHYeCcKie HAMEPEHHSI B OT-
HOILIEHUH OyIyIINX MEKTPYIIOBBIX KOHTAKTOB MOTYT MEHSTHCS 32 CUET MOBBIILIEH-
HBIX HOPM MEXTPYIIIOBOIO KOHTAKTa U MO3TOMY 00Ji€€ O3UTUBHOIO OTHOLIEHUS
K BHOBb puObIBIIUM (Boss etal., 2023), Hanpumep, mpeacTaBieHne Yepes Macc-Me-
1IMa, a TAaK)Ke IMMOMCK HOBBIX CITOCOOOB CaMOYTBEPIKICHHUSI MOTYT IIPUBECTH K OoJiee
TEPIUMOMY OTHOIIEHUIO K IPEICTABUTEIISIM ayT-IPyII U IPU3HAHUE UX PABEHCTBA
(Shuman et al., 2023).

3aknyeHue

JIMCKpUMHUHAIIMOHHBIE YCTAHOBKH, PACHPOCTPAHEHHBIE U MOIICPKUBAEMBIC
B 06HI€CTB€, OrpaHNM4uBarOT BO3MOXHOCTH COLIMAJIBHOI'O TBOpYCCTBA U MHAWUBUY-
ANBHBIX MPOSBICHUHN JIMYHOCTH U CTAHOBSITCS IPETPAION HA MyTH K yCTOMYUBOMY
pa3BUTHIO OOLIECTBA B LEJIOM, €r0 CTAa0MIBHOCTH, SKOJIOTMYHOCTH U BHYTpPEHHEH
cBsizaHHOCTH. OCOOEHHO 3TO TyOUTEeNnbHO JuTst Poccuu — cTpaHbl, B KOTOPOH CILIe-
JI0OCh BOEAMHO MHOKECTBO BEChMa PazNUYHBIX KyabTyp. MccrnenoBanus MexaHu3-
MOB U (baKTOI)OB MOAACPKKNU JUCKPUMHWHAIIMOHHBIX YCTAHOBOK U UX I'CHCPAIN30-
BaHHBIX ()OPM TMO3BOJIUT BBISICHUTH MX HCTOYHHKH, a, CIEAOBaTelbHO,
¥ BO3MOXKHOCTH MX YCTpaHeHHUs. B To jxe Bpemsi rpakIaHCKOe OOIIECTBO CIIOCOOHO
K UBMCHCHUIO BOCIIPUATHUSA pa3m/mm71, T.C. FCTCPOIrCHHOCTHU KaK CIMHCTBCHHO HCO6-
XOJIMMOTO ISl €T0 CTAaOUIILHOCTH U POCTa OCHOBAHUS.

HpOBGIIeHHBIf/'I HaMH aHaJIM3 TTO3BOJIMJI YCTAHOBUTH MHOXCCTBCHHOCTHL OCHO-
BaHU TUCKPUMHHAIIMOHHBIX YCTAHOBOK, UX (DAKTOPOB U HAIMYHE UX BEPTUKAIIb-
HOM M TOPU30HTAIBHON TPAHCMMUCCHUH, KYJIBTYPHBIX CIEAOB U JUYHOCTHBIX IPE-
MOYTEHUM, a TaKXke W3AEPKEK CaMOYTBEP)KIEHUsT Ha OCHOBE IO/IABIICHMUS,
OTrpaHUYEHUS BO3MOXKHOCTEH [[pyroro. OTu nanHbie MOXKHO OOBEIMHUTD B €TUHYIO
CUCTCMY MApKEpPOB, MMPU3HAKOB JIMYHOCTH, HpGI[HO‘{I/ITaIOHleﬁ IIOJB30BaTHCA AUC-
KPUMUHAIIMOHHBIMH YCTaHOBKaMHU KaK MHCTPYMEHTOM CaMOpeaslh3allMi U OIHO-
BPEMEHHO JIMYHOCTH, MPEANOYUTAONIEH BUAECTh B J[pyroMm HOCUTENS PECYpPCOB,
LIEHHOCTEM, 330X BEKTOP PA3BUTHUS JIMYHOCTU WIIH TPYIIIIHL.

Paznuunrie IIOAXO0AbI K 00BSICHEHUIO MCTOKOB JUCKPUMHWHAIIMOHHBIX YCTAaHO-
BOK, CJIO)KUBIIUCCA B PE3YJIBTATC MHOTOYUCIICHHBIX I/ICCJICILOBaHI/Iﬁ HCPaBCHCTBA U
npenyOexIeHni, HETaTUBHBIX YCTAHOBOK M JUCKPUMHHAIIMOHHOTO TMOBEICHHUS,
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MO3BOJIMJIM B 3HAUUTENIbHON CTENEHU MPOJIBUHYTHCS B MOHUMAHHUM 3TOTO SIBICHUS
U CO3/1aTh CETh NOHATUMN, UMEIOIINX BaXHOE 3HAYEHHUE C TOUKU 3PEHUS €ro KBaJIu-
¢bukanuu. [IpeiokeHHbIH CHCTEMHO-1MaXPOHNYECKUH TTOAXO0/1, peaau3yeMblii Ha
OCHOBE IIPUHIIMIIA KOMIUIEKCHOCTH, MOJKET IIOMOYb C MHTETPaJIbHBIX O3UIIHH pac-
KpBITh JUHAMHYECKYIO CTOPOHY IMOAJEPKKH JUCKPUMHHALMOHHBIX YCTAHOBOK:
BO3HHUKHOBEHUS, (PyHKIIMOHUPOBAHMS U 3aTyXaHUs, UHTETpallK U J€3UHTErpalliu.

[Tpeononenrne AMCKPUMHHALMOHHBIX YCTAHOBOK CBSI3aHO C M30HMpaTeIbHBIM
OTHOLIEHHUEM K IpyIIaM, IPeACTaBISIOIUM HHAKOBOCTh KaK JIEMEHT €CTECTBEH-
HOTO pa3BUTHs oOLIecTBa U KaK 3(P(PEKT UCKIIOYUTEIbHOCTH OTAEJIbHBIX TPy,
MOPOXKAIOIIAs AUCKPUMHMHALUIO JPYTUX MO KaKMM-IHOO MpU3HAKaM, OTJIHNYar0-
LIMM IPOU3BOJIBHO UX 00beKTa. BaskHeHIMM OCHOBaHUEM ISl ITOIO CTAHOBUTCS
KPUTHUYECKOE MBILIUIEHUE JIMYHOCTH, C OAHOM CTOPOHBI, INO3UTHBHBIA OIIBIT
MEXIPYNIIOBOTO B3aUMOJIEHCTBUSA — C IPYrod, U MPOrpecc HPaBCTBEHHBIX LIEHHO-
creii (o repmunonorun Y. Mak-Jlayrana) B o01iecTBe — ¢ TpEThEH.

Ilepcnekmuegwvt uccnedoéanuii JUCKPUMUHALMOHHBIX YCTAHOBOK CBS3aHBI
C aHAJIM30M HUX CJIOEB HAa WHIUBUIYaJbHOM, I'PYNIIOBOM U MacCOBOM YpPOBHSX.
HecmoTpst Ha 0OLIHOCTh MPOUCXOKICHUS U JJaKe MPEAONPEACICHHOCTh B CBSI3U
C IMOMCKaMU COOCTBEHHBIX OCHOBAHUH JUIsl MACHTU(DUKALIMH, 3TU CIION OTINYAI0TCA
Kak IIUPOTOI pacrpoCTpaHeHUs], TaK U HEMOCPEICTBEHHBIME MeXaHU3MaMu (hop-
MUpPOBaHMs (HapuMep, UMEIOIMMH Pa3INYHbId ypOBEHb KOTHUTHBHOM Iepepa-
OOTKH), 1 OTHOCUTENFHON HE3aBUCHUMOCTBIO IPYT OT JIpyTa B CBSI3U C PA3IHUUSIMU
MOPOXIeHU (B OJJHUX CIy4asiX, 3TO COLIMAIbHOE TBOPYECTBO, B IPYTUX, COLUAb-
HOE CPaBHEHME, a B TPETbUX — HEMOCPEICTBEHHBIE «PELIECHUS» OTHOCHUTEIBHO
CBOWCTB O0BEKTa-MUIIIEHH ), YTO YCIOXKHSET MPOLEcChl UX npeoonenus. [loaromy
CHWKEHHE TUIOTHOCTU M MHTEHCUBHOCTU YCTAHOBOK OJIHOTO CJIOS HEOOs3aTeNbHO
MIPUBOAMUT K MX MU3MEHEHMIO B ApYyrux cinosx. Ocraercst Takke BaXXHOW 3ajayeil
0000111eHHe AIMIUPUUYECKUX HCCIEIOBAHUHN, OTPAXKAIOIIUX PA3JIUYHbIE CTOPOHBI
JTMCKPUMHUHAIIMOHHBIX YCTAaHOBOK, UX KOMITOHEHTOB, ()aKTOPOB, MEXaHU3MOB.

Ozpanuyenuem NAHHOTO HUCCIIENOBAHMS SBISIETCSI OTCYTCTBUE IMIIMPUYECKON
MIPOBEPKHU OTAENIbHBIX MOJI0KEHUNH U HEOOXOIUMOCTh CIIELUaIbHBIX UCCIIET0BaHUI
MeXaHU3MOB JU(PepeHIIHaAIUN TUCKPUMUHAIIMOHHBIX YCTAHOBOK C TOYKH 3PEHUS
UX HPaBCTBEHHO-3TUYECKOM 11€1€CO00Pa3HOCTH.
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Abstract. The problem of individuals and groups supporting discriminatory attitudes,
which is one of the obstacles to the sustainable development of society, is in the field of research
attention of psychology, sociology, law and other sciences. The issue of studying the
psychological, socio-psychological, and cultural-historical grounds of the formation and
support of discriminatory attitudes is one of the most important tasks of modern social
psychology. The purpose of the study is to analyze the psychological, socio-psychological and
cultural-historical grounds and support for discriminatory attitudes and means of their
elimination in a situation of interaction from the standpoint of a systemic-diachronic approach.
The author conducted a review and a detailed analysis of research on the cognitive, emotive and
conative components of discriminatory attitudes, socio-psychological (including intergroup
relations and socialization) and cultural-historical (including competitive relations and cultural
transmission) grounds, principles of a systemic-diachronic approach to research, as well as
applied research on eliminating discriminatory attitudes. The differentiation of discriminatory
attitudes by targets of discrimination and their generalization by type, the presence of common
grounds and behavioral manifestations were also noted. In addition, a systemic-diachronic
approach was proposed, supported by comprehensive and meta-systemic approaches to the
study of attitudes, according to which discriminatory attitudes should be considered as dynamic
and structurally homogeneous, characterized by synchrony and diachrony under the influence
of situational and evolutionary factors of interaction between an individual or a group with
heterogeneous social subjects or objects, and taking into account various explanatory principles
of their emergence, functioning and support. As a result of the theoretical analysis, the author
developed a model for supporting discriminatory attitudes, reflecting their systemic structure
and dynamic aspects of action. The principle of diachrony can be used to destroy consolidated
discriminatory attitudes.

Keywords: discriminatory attitude, prejudice, stereotype, socialization, in-group, out-
group, intergroup relations, systemic-diachronic approach
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NMpodeccuoHanbHOEe camoonpeneneHmne JIMYHOCTU
M pecypcbl MCUXOJIONM4YECKON rOTOBHOCTU K BbIOOpPY Nnpodeccuum:
0030p POCCUINCKNX N 3apyOeXHbIX UCCeaoBaHNN

H.T. Kouapariok 5, A.M. IMoranuna®, B.. Mopocanosa

®DenepanbHblidl HAYYHBIA HEHTP ICUXOJIOTMUECKUX U MEXIUCIUIIMHAPHBIX UCCIIEI0BAaHUM,
Mocksa, Poccuiickas @edepayus
P n.kondratyuk@gmail.com

AnHoTanus. [lnHaMyuKka U3MEHEHUH, MPOUCXOASIIUX B IPOPECCHOHAIBHOM KU3HH YeIl0-
BEKa B COBPEMCHHOM 00IIIECTBE, aKTyaTH3UPYeT (PyHIAMEHTAIFHOE U IIPAKTUIECKOE 3HAUCHHC
po0IeMbl TPO(HECCHOHATHFHOTO CAaMOOTIPEICICHHSI, B YACTHOCTH TICUXOJIOTHIECKIX ACTIEKTOB
MePBUYHON PO eCCHOHATH3aIUN U BEIOopa podeccun. Llenb craTbu — 0030pHO-aHATATHYE-
CKO€ HCCIIEZI0BaHME COBPEMEHHBIX HAYYHBIX IPEACTABICHUN O IICUXOJIOTM4eCKOM TOTOBHOCTH
JIMYHOCTH K PO ECCHOHATBHOMY caMmooInpeeneHuto. [locrapnena 3agada pacKpbITh HOHIMA-
HHUE KOHIIETITA TICHXOJIOTHYECKON TOTOBHOCTH B KOHTEKCTE BOIPOCOB MPO(HECCHOHATIBHOTO Ca-
MOOTIpEICNICHHsT 00YJaIOIMINXCS M OXapaKTepH30BaTh COBPEMEHHBIC TPCHIBI B U3YUCHUH pe-
CYPCOB TICHXOJIOTHYECKOM TOTOBHOCTH K BBIOOPY mpodeccuu. [IpencrapieHHbIe B HAyYHOM
JUTeparype TEOPETUUYECKHE M IMIIMPUYECKUE JIaHHBbIE YKa3bIBalOT Ha IIMPOKYI BapUaTHB-
HOCTb U CYLLIECTBEHHbIE PA3JINUUs B TPAKTOBKE MOHSATHSI ICUXOJIOTUUECKOI TOTOBHOCTH K BbI-
6opy npoceccun. IIpu 3TOM, HECMOTPST HA UMEIOIINE MECTO TEPMUHOIOTHUECKUE PACXOXKIC-
HUSI, ICUXOJIOTHUECKAsi TOTOBHOCTH K MPO(ECCHOHATIBHOMY CAMOOTIPEICIICHUIO paccMaTpuBa-
eTCs POCCHHCKIMH M 3apyOeKHBIMH aBTOPaMU KaK BaKHEHIIHH (akTop mpodeccrnoHanbHON
YCTICIIHOCTH, OIaroIoTydrst ¥ YIOBJIETBOPECHHOCTH KHU3HEIO B eTIoM. OOCYXKIaroTCs SMITAPHU-
YEeCKHE JaHHbIE O KIJIIOUEBOI POJIM PECYpCOB INCUXOJOrMUecKord roroBHocTH. IlogHumaercs
pobiemMa OTCYTCTBHS B paMKax €MHOTO UCCIIeI0OBaHUs KOMIIJIEKCHOTO aHaJIn3a pa3HOypOBHe-
BBIX PECYpPCOB FOTOBHOCTH K BBIOOpPY Ipodeccuu U AanbHelleMy ee ocBoeHUI0. [loka3aHsl
NIEPCIEKTUBA PACCMOTPEHUSI CAMOPETY/IALUN U PETYIATOPHBIX PECYPCOB AJIA UCCIIEAOBaHUS
MpOOIEMAaTHKN TICHXOJIOTHYECKOH TOTOBHOCTH K TNPO(MECCHOHATBHOMY CaMOOMPEICICHHUIO
YyeJloBeKa M NOTeHLHaJ IPOBEIEHHs KOMIUIEKCHBIX MCCIEI0BAHUM JIMYHOCTHBIX U PETYNIATOp-
HBIX PECYpPCOB TOTOBHOCTH K BEIOOPY MPOQeCCHH, TTO3BOSIONINX CTPOUTH MHOTOKOMITOHEHT-
HbI€ MHTETPaTHBHbIE MOJENU ISl MPOSICHEHUS CIIOXKHBIX B3aUMOCBS3EH MEXAy JaHHBIMHU
(heHoMeHAMH.

KirudeBble ciioBa: npodeccHoHaIbHOE CaMOONpEeNeHHe, NCUXOIOrHdeckas TrOTOB-
HOCTB, BBIOOP Kapbephl, KAPHEPHBIC YCTPEMJICHHUS, TUUHOCTHBIE M PETyISITOPHBIC PECYPCHI,
JINYHOCTH
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duHaHcupoBaHue. VccieoBaHme BHITOTHEHO MTPU PUHAHCOBOH nojnepkke Poccuiicko-
ro HayyHoro (oHzna B pamkax Hay4Horo npoekra Ne 24-28-00765 «PerynstopHbie pecypcbl
TOTOBHOCTH CTY/ICHTOB K OCBOCHHIO BRIOPAHHOW CIICIIUATIBHOCTH OOYUCHHSD).

BeepneHue

[Tcuxonoruyeckast mpoOneMaruka MNpo(EecCHOHATBHOTO CaMOOIIPEACIICHUS
JMYHOCTHU HE TepsIeT CBOEH aKTyaJIbHOCTH, HECMOTPS Ha JIONTYIO HCTOPHIO €€ U3y-
YEeHHs ¥ HAKOTUJICHHBIM K HACTOSIIIIEMY MOMEHTY OOIIUPHBIN TEOPETUUECKUIA U IM-
nupudeckuit Mmarepuan (Juntunen et al, 2019; Anapeesa, Jlucuukuna, 2022; Uepe-
MeHckasi, 2024). MHccnenoBanme ¢akTOpoB, BIUSIONIMX HA TMEPBUYHYIO
npodeCCHOHANN3ANUIO U BEIOOP mpodeccuu (Kapbepbl), UMEET BBICOKYIO MPAKTH-
YECKYIO [ICHHOCTb, IIOCKOJIBKY 3TH JJAHHbIE UCTIONIB3YIOTCS ISl pa3paboTku 3 dek-
TUBHBIX IIporpaMM npodopuentanuu (Savickas, Savickas, 2019), cHmwkenus cpenn
CTYJIEHTOB CPETHUX U BBICITUX YUeOHBIX 3aBe/ieHU pucka Opocuts yueOy (Phillips-
Berenstein et al., 2024), HuBenupoBaHUSI YCTAHOBKH Ha OTKa3 paboOTaTh 1O IOJY-
YEHHOW B pe3ysbTare / B mpolecce 00y4eHus ClennaIbHOCTH (Xap4eHKo, ApCceH-
TheBa, 2019).

B coBpeMeHHBIX 0TE€4ECTBEHHBIX TICHUXOJIOTUYECKHUX U MEJaroruiyeckux pado-
Tax ynemnsieTcs: O0NblIoe BHUMAHKE MOHSATUSM TOTOBHOCTH K OBJIAJICHUIO CIICIHU-
aNbHOCTHIO / TIpodheccrel Kak MoKa3aTeNsiM TOTOBHOCTH K OCYIIECTBICHHIO MPO-
(dbeccuoHaNIbHON  AESITENPHOCTH M NPO(EeCCHOHAIBHOTO  CaMOOIPEICIICHHUS
yuammxcsi (3axapoBa, Exxoma, 2018; Bomogmna, ®umumnmos, 2021; AHapeesa,
Jlucuukuna, 2022; 2023). B 3apy0OexHOM MICUXOI0TUH TTPOOJIEeMa TOTOBHOCTH K BbI-
6opy npodeccun nzydaercsi B pamMkax peHoMeHOB BbIOOpa Kapbepsl (career choice)
U KapbepHBIX YCTpeMIIeHuH (career aspirations) (Hamp., Lent, Brown, 2019), a Tak-
e B UCCIIEIOBAaHUSIX KapPhEPHOU aIanTUBHOCTH — JINYHOU TOTOBHOCTH U PECYPCOB
JUIS pellieHus TeKYLIUX U TPSAYIINX 3a7a4 npodeccruoHaabHoro pa3suTus (Savickas
et al., 2018). OreuecTBEHHBIMH U 3apyOEKHBIMU YUEHBIMU aKTUBHO pa3padarbiBa-
IOTCSl ¥ M3YYalOTCSl pa3HO0Opa3HbIe MOJIENIM TOTOBHOCTH K OCBOCHHUIO TIpodeccun
(mamp., Bonoguna, ®ununmos, 202 1; Auapeesa, Jlucuukuna, 2022; 2023; Savickas
et al., 2018), aHaMM3UPYIOTCS MICUXOIOTUYECKUE U CPEAOBbIe (KOHTEKCTHBIE) (hak-
TOPBI, BIUSIONINE Ha TOTOBHOCTh K OCBOCHMIO podeccuu (Hamp., Bergmark et al.,
2018; Tuatul et al., 2019). Tem He MeHEe B MTOCTIEAHKIE TOJIBI HCCIICOBATEIIN OTME-
Yar0T OTCYTCTBUE TOYHOTO, €IMHOTO TIOHUMAHHUS UCTIONIE3yEMOTO UMH TTOHITHIHHO-
TO amnmapara Jiisi 0003HaYCHHs U3y9aeMbIX siBJcHuA. B wactHOCTH, [[. MapunHsk
C KOJUIETaMH, aHAIM3HUPYS KOHIIETITYAIN3aLUI0 TOHSATHS «TOTOBHOCTh K TIOCTpOe-
HUIO Kapbepb» (career preparedness), OAYEPKUBAIOT BHICOKYIO CTENEHb (hparMeH-
TUPOBAHHOCTH HCCIIEI0OBaHU, 00YCIIOBICHHYIO NCIIOIB30BAaHUEM, C OTHOM CTOPO-
HbI, OHUX M TeX € TEPMHUHOB JUIsl aHaJIM3a Pa3HbIX ACIEKTOB T'OTOBHOCTH,
a ¢ Ipyrol — He CBSI3aHHBIX MEXIY CO00i TEPMUHOB ISl UCCIIEIOBAHMUS €€ aHAJIO-
rUYHBIX acnekToB (Marciniak et al., 2022).

Llenv naweco uccnedoeanus — aHaan3 COBPEMEHHbBIX IIPEICTABICHUN O IICH-
XOJIOTHUECKOW TOTOBHOCTHU JIMYHOCTHU K NMPO(EeCcCHOHATBHOMY CaMOONPEIEICHHUIO.
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Kax Oynmer mokazaHo nanee, B u3yuyeHun peHOMEHa MpodheCCHOHATBHOTO CaMOo-
MIpeIeIeHNs], COITIACHO MMEIOIIMMCS MyOIMKalUsaM, TOTY4YeHbl JaHHBIE O CYIIe-
CTBEHHOW POJIM JIMYHOCTHBIX M PETYISITOPHBIX PeCypcoB. MBI MOIPOOHO pacKphI-
BaeM BKJIAJl ITHX pPECypCOB B 00ECIEYEeHUE TICHXOJOTHYECKOW TOTOBHOCTH
ydaluxcst K BbI0Opy npodeccuu U ux JanbHelee yqyacTie B IPUHATUN PEIICHUI
U TIPEOJIOJICHUH CJIOKHOCTEH, CBSI3aHHBIX C BHIOOPOM M TIOCTPOCHHEM KaphEephI.
HoBu3Ha mocTaHOBKH MPOOJIEMBI B CTaThe BUAUTCS HAM B KOMIUIEKCHOM, C Y4€TOM
aHaIM3a COBPEMEHHBIX HCCIEIOBAHUM, N3yUYEHUU JTUYHOCTHBIX U PETYISITOPHBIX
PECYpCOB TOTOBHOCTH K BBIOOPY TMPOPECCHUU M OTKPHIBAIOMICHCS MEPCIICKTUBE
MOCTPOCHUST HHTETPATUBHOM MOJICITH, TPOSICHSFOIIEH MX CIIO)KHBIE B3aMMOCBSI3H.

3aoauu uccneoosanusi:

1) yTOUHUTH COBpEMEHHOE IIOHMMAaHUE KOHIIETITA IICUXOJIOTHUYECKON TOTOBHOCTH
B KOHTEKCTE Tpo0IeMbl IPOhECCHOHATLHOTO CaMOOTIPEIETICHHUST 00yJarOITuXCs;

2) BBIABUTH M OOOOIINTH COBPEMEHHBIC TPEHIBl B MCCIEIOBAHUSIX PECYPCOB
TICUXOJIOTUIECKON TOTOBHOCTH K BBIOOPY MpodeccHm.

MpuHUMNBLI NOMcKa N 0TOOpPa INTepaTyPHbIX UCTOYHUKOB

OT160p NUTEpaTypHBIX HCTOYHUKOB MPOBOAMIICS B MEpUOJ ¢ (peBpas mo Mapt
2024 rona ¥ BKIIIOYAJ TOJBKO aHIVIOSI3BIUHBIE U PYCCKOSI3bIYHBIE TEKCTHI HAYyUHBIX
ctareid. [y moucka M MOdy4YeHHs cTarel ObLIN UCTOIb30BaHbl HAYYHO-HH(POpMa-
IIMOHHBIE COIMAIbHBIC CETH U TIOUCKOBBIE cucTeMbl: ResearchGate, Google Scholar,
Semantic Scholar, ScienceDirect, eLibrary.

[Torck TPOBOAMIICS B COOTBETCTBUH C NPHHIIAIIOM OT OOIIETO K YacCTHOMY.
B cBs3u ¢ 3THM cTparerus mowcka cocTosyia U3 AByX STarnoB. Ha mepBom stame
napaMeTpbl MOMCKa BKIIIOYANIM JJISl aHIVIOA3BIYHBIX CEPBUCOB KIIOYEBBIE CIIOBA
«career readinessy, «career choice», «career design makingy, «career adaptability»,
«career developmenty, «professional development». Ha BTopom 3Tare, mocKoibKy
HAaC MHTEPECOBAJIO, KaK UCCIEAYIOTCS PECypChl MPO(ecCHOHATBHOTO CaMOOTIpeie-
JIEHUS Ha BBIOOpKaxX o0ydaronuxcs (MIpenuMyIeCTBEHHO — CTYACHTOB), IIOUCK OCY-
IIECTBIISJICS 1O KJIIOYEBBIM ciioBaMm «career readinessy AND «time perspective»
IN «studentsy, «career readiness» AND «career adaptability» IN «studentsy, «career
readiness» AND «self-regulation» IN «students» u T.1. Pycckosi3pIuHBIC DKBHBa-
JIEHTHI: «IIPO(ECCHOHANTBHOE CaMOOTIPEIEICHUE, «BBIOOP MPOhEeCCHun», «ICH-
XOJIOTHY€ECKasi FOTOBHOCTBY», KTOTOBHOCTH K IPO(eCCHOHAILHOMY CaMOOIpeie-
TICHUIOY.

[Torck Ha aHTITUHCKOM $I3BIKE OBLT OIPAaHUYEH CTaThsIMU, OMyOIMKOBAaHHBIMU
¢ 2014 o 2024 rox. ITpu nmoucke pycCKOSI3bIYHBIX MTyOJTUKAIIMA CTPOTHE OTpaHrYe-
HUS 10 Jare BBITyCKa HE BBOIWINCH, HO MPEAIIOYTEHHE OTAABaJIOCh CTAThsIM
3a mocnennue 5—10 net, Takke B 0030p OBLIM BKIIOYEHBI HEKOTOPBIE MyOTHKAIIH
BEYLIIMX OT€YECTBEHHBIX U 3apyOEeKHbIX CIELMAIUCTOB IO Ipobdieme npodeccuo-
HAJILHO CaMOOIpEIECHUs TUYHOCTH, BHE 3aBUCMOCTH OT JIaThl OIyOJIMKOBAHUS
pabor.

[To utoram mowmcka oroOpanu 24 PyCCKOA3BIYHBIX U 46 aHTIOS3BIYHBIX
HMCTOYHUKOB.
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Mcuxonoruyeckasa roToBHOCTHb K BbiIOOpY npodeccun:
oTeyecTBEHHble U 3apybeXXHbie uccrenoBaHnN

be3otHocuTensHO K podecCHoHaNIbHOM JKU3HH YeI0BEeKa B COBPEMEHHOM Ha-
YK€ MPeACTaBICHO HECKOIBKO HAMPABICHUH KOHICTITYIH3AIINN TTOHATHS «IICUXO0-
JIoTUYECcKasi TOTOBHOCTh». Hampumep, kak ycTaHOBKA, T.€. KaK LETOCTHOE MCUXHU-
YECKOE COCTOSIHUE TOTOBHOCTH CYOBEKTa K OCYILIECTBICHHUIO OIPEIEICHHOTO
MOBEJCHUS; KOMIIETEHTHOCTb, MPOSIBISIONIASACS B ONPEACIICHHBIX CUTYaIUsIX (KOM-
METEHTHOCTHBIN MOAXO); CIIOCOOHOCTh YCIEIIHO aJAalTUPOBATHCI K U3MEHEHHSIM
U CIPABIATHCSA C MPEACKAa3yeMbIMU 33a/1adyaMU; HEKOTOPOE CHUCTEMHOE CBONCTBO
CyObeKTa, criocoOCTBYIOIIEE OBIA/IEHUIO IEATEIbHOCTHIO U BKIIIOYAIOIIEE PsiJl KOM-
MMOHEHTOB: PETYJIATUBHBIX, KOTHUTUBHBIX, MOTUBAIIMOHHBIX, OIEHOYHBIX, KOMMY-
HUKAaTUBHBIX (Hamp., Tpounkas, 2014; [lonos, IlyukoBa, 2015; JIyroBckuit u np.,
2018; Savickas et al., 2018). [Icuxonoruyeckasi TOTOBHOCTh TaKKe MOXKET paccMma-
TPHUBATbCA KaK TOTOBHOCTh K CaMOOMNpeesieHnto: TuuHoCcTHOMY (BoxoBuu, 2008;
JyopoBuna, 2020) u, uro Hanbonee BaXKHO I HamIed paboThl, — K mpodeccro-
HaneHOMY (lyOpoBuna, 2019; 2020; Hirschi, 2011). Ananusupys conepxkanue ¢e-
HOMEHa «camoonpesesneHne» u ero ocobenHoctu, M.B. JlybpoBuHa oTmeuaeT, 4to
MICUXOJIOTUYECKAs TOTOBHOCTh TPEANONaraeT c(pOpMUPOBAHHOCTh ICUXOJIOTHYE-
CKHUX CTPYKTYp, B YaCTHOCTH, CAMOCO3HAHMSI, @ TAKXKE PA3BUTOCTh HPABCTBEHHBIX
YCTaHOBOK, IIEHHOCTHBIX OPHUEHTAIlMi U BPEMEHHBIX MEPCIEKTUB, M MpPeIaracT
paccMarpuBarh MCUXOJOTHYECKYI0O TOTOBHOCTh K CAMOOIPEICICHUI0 KaK OCHOB-
HOE MCHUX0JIOTMYeCcKOe HOBOOOpa3oBaHue Ha 3Tamne paHHeil roHocTH (lyOpoBuHa,
2019; 2020).

[ToHsITHE TOTOBHOCTH K OBJIa/ICHUIO ITpodeccueii B paboTax poCCUHCKUX aBTO-
POB OOBIYHO paccMaTpUBaeTCs MO0 KaK TMCHUXOJIOTHYeCKasi TOTOBHOCTD K JeSTelb-
HOCTH (4alre BCero B e MOTHBAIIMOHHOM acriekTe) (Hamp., 3axaposa, Exosa, 2018;
Bononuna, @ununmos, 2021), 1160 B KOHTEKCTE MPOo(HEeCCHOHAIIBHOTO CaMOoIIpe-
nenenus (Tomouek, 2022; TloBapenkos, 202 1; [Ipspxkaukos, 2018; Ynuctsaxosa, 2018)
u dhopMupoBaHus MPodhecCHOHAIBHON MICHTUIHOCTH (Harp., AHapeeBa, Jlncuy-
kuHa, 2022; 2023). B pycie nepBoro HampaBieHUs] 00HApY>KUBAIOTCS MCCIIeI0Ba-
HUSl YPOBHEH pa3BUTHS MPOECCHOHATEHO-OPUEHTUPOBAHHOW MOTHBAIIUU CTY/ICH-
toB-niegaroroB (Bononuna, ®ununmos, 2021); cTpykTypbl npodeccrHoHaIbHBIX
MPEANOYTCHUI CTYICHTOB MEIMIIMHCKUX By30B (3axaposa, Exxosa, 2018); pa3nu-
yuii B Mpo(heCCHOHATbHO-OPUEHTUPOBAHHON MOTHBAIIUU CTYACHTOB C pPa3HBIM
YPOBHEM MOTHBALIMOHHOW roToBHOCTH (ApeHaauyk, 2016). Bropoe HampaBieHue,
CBSI3aHHOE C MCCJICJIOBAHUEM TOTOBHOCTH K BBEIOOPY mpodeccuu, choKyCHpoBaHO
Ha OIpeNIeJICHHOCTH MPOodeCCHOHAILHOTO BBHIOOpPa, a Takxke ero cnenuduke (AH-
npeesa, Jlucuukuna, 2022). Pe3ynasraTsl 3TUX UCCIIEIOBaHUN TOKA3bIBAIOT, YTO 00-
ydaroluecs B OOJBIIMHCTBE CBOEM OPUEHTHPOBAHBI HA BHIOOP HarpaBieHUs 00y-
YeHUs, a HE Ha KOHKPETHYI mpodeccuto, ux mpodhecCHOHATbHbBIE IIaHbI
OTJIMYAIOTCSI MEHBIIIEH OTNPEIeTICHHOCTHIO, MEHEE, YEM Y MOJIOBUHBI, 00HAPY>KHBa-
eTcst chopMupoBaHHas mpodeccuonanbHas uAeHTHYHOCTH (Jlanmnosa, 2021; An-
npeeBa, Jlucuukuna, bpumona, 2021). [Ipu 3TOM oTMeuaeTcs, YTO BBIOOP CHEIH-
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QIIBHOCTH 00yUYEHHSI OTIPEIEIISIETCS] CIOCOOHOCTSMHU, MHTEPECAMH U CKIIOHHOCTSIMHU
oOyyJaromnmxcsi, a He CeMEHHBIMH TPAIUIIUSIMHU WM COBETaMU poauTenei (AHapee-
Ba U ap., 2021; Anapeesa, Jlucuukuna, 2022).

B 3apy06exxnbIx paboTax, Kak y>ke ObUIO OTMEUEHO BBIIIE, TOTOBHOCTH K BBIOO-
py npodeccun u3zyyaercs CKBO3b IMPU3MY LIEJIOTO0 psijia Pa3HOOOpPa3HbIX (eHOMe-
HOB: BEIOOD Kapbepsl (career choice), kapbepHbIe ycTpeMyIeHuHsI (career aspirations),
KapbepHas aJanTuBHOCTH (career adaptability), kapbepHas TOTOBHOCTH (career
readiness). B ynomsinyToii Beitie padore /[. MapuuHsIK 1 KOJJIET B Ka4eCTBE OCHOB-
HBIX KOHIICTITOB, OTPAXKAFOIINUX MOHSITHE TOTOBHOCTH K BEIOOPY Mpodeccuu, KoTo-
PYIO OHH OIPEACTISIOT KaK YCTaHOBKH, 3HAHUS, KOMIIETEHIIMH U TTOBEJCHHE, HEOO-
XOJIMMBIEe I TIPOo(eCCHOHANBHBIX TEePexoaoB (Hampumep, OT y4ueObl B IIKOJE
K yueOe B KOJUIeI[Ke / MTHCTUTYTE, OT Y4eObl — K paboTe), pacCMaTpuBarOTCs Kapbep-
Has aJaNTUBHOCTH U KapbepHas roroBHOCTH (Marciniak et al., 2022). Mccinenona-
HUS, TOCBAIICHHBIE U3YYCHUIO JaHHBIX ()EHOMEHOB, B KAYECTBE METOI0JIOTHYECKO-
ro 0aszuca OmMparTCs B OCHOBHOM JIMOO HAa COIHUAIbHO-KOTHUTUBHYIO TEOPHUIO
kapbepsl (Lent, Brown, 2019), B KOTOpoii ucciemyeTcst mporece IpUHITHS pele-
HUS 0 BEIOOpE Kapbephl, TMOO0 HA TEOPHUIO KOHCTPYHPOBAHHUSI Kaphepbl, CPOKyCcCHpo-
BaHHYIO Ha KOHCTPYHUPOBAHUU IPECTABICHHIA 0 cebe Kak o0 paboTHHKe (Savickas
et al., 2018).

B nyOnukanusx OTHOCHUTENBHO T€M BBIOOpA Kaphephl U MPUHSATHUS PEIICHUS
0 BBIOOpE Kapbephl paCIpOCTPAaHEH aHAIM3 BIMSHUS MOTHBAIIMOHHBIX KOMITOHCH-
ToB. Tak, Hanpumep, B uccienoBanuu 0. beprmapk u Kojuier Ha CTyJ€HYECKOM
BBIOOpPKE ObllIa M3yueHa poJib MOTHUBAIIMU BBIOOpA MPEnoiaBaTeNbekoi npodeccuu
B BBIOOpE Kapbepsl npenonasarens (Bergmark et al., 2018). OTrmeuaercs Bxmag u
BHEIIHUX (KOHTEKCTHBIX) (DaKTOPOB HA BBHIOOP OOYUAIOIIUMHUCS Kapbephl: KYJIbTY-
poI (Akosah-Twumasi et al., 2018), cemeitnoit moanepsxku (Hui, Lent, 2018), kaue-
crBa npenofasanus (Tuatul et al., 2019).

Yro KacaeTcsi KaphEPHBIX YCTPEMIICHUH, B TAHHOM IPOOJIEMHOM I10JIe HaOIT0-
naercs OOJIBIION MHTEpec uccliefoBaresneld K BbIOOpY Kapbepbl B €CTECTBEHHO-
nayuyrom nonie (STEM (science, technology, engineering, and mathematics)). Tax,
B uccnenoBannu M. baiiep u Koyier Ha BBIOOPKE CTYIACHTOB KOJUICIKEH MOKa3aH
3¢ (deKT, KOTOPBIN yyacTHe B MPOEKTHOM JESTEIBHOCTH OKa3bIBAET HA KaphepHBIC
ycrpemienust B oonactu STEM (Beier et al., 2018). B apyrom uccienoBanuu Ha
BBIOOpKE JIEBATHKIACCHUKOB MPOAEMOHCTPHUPOBAHO BIIMSIHUE PAChl, 1OJIA, COIIH-
aTbHO-DKOHOMUYECKOTO CcTaTyca, MHTepeca K MaTeMaTtuke u camod(ppekTuBHOCTH
B €CTECTBEHHO-Hay4HbIX npeamerax (Mau, Li, 2018). [TomuepkuBaeTcst posib MOTH-
BaIlMOHHBIX (PaKTOPOB (IIEHHOCTEH, CAaMOTIPEICTABICHUI) B KAPHEPHBIX YCTpEMIIE-
Husx B STEM-otpacisax (Ahmed, Mudrey, 2019). OGHapyxuBaroTcs Mcciae10Ba-
HUS, CBsi3aHHBIE ¢ (pakTopoM BOocmpuHUMaeMoil yuyeOnoil Harpysku (level of
perceived challenge): Tak, HanpuMmep, Ha MacIITaOHON BBIOOPKE CTAPIIEKIACCHHU-
KOB OBLJIO MOKA3aHO, YTO KaK Ype3MepHasi, TaK U HEeJOCTAaTOYHAsI Harpy3Ka yCHUITHU-
BaIOT Y CTYJEHTOB CKYKY, CBSI3aHHYIO C IIPEIMETHON 00JIaCThIO, @ TAKXKE CHUYKAIOT
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UX aKaJIeMUYECKyl0 CaMOOILIEHKY, YTO MPUBOIUT K CHIKEHHIO UX KapbepHBIX
ycrpemiennii (Krannich et al., 2019).

KpyrmHoe 1 akTHBHO pa3BUBAIOIIEECS HAPABICHUE HCCIIEAOBAHUHN ITOCBSIICHO
M3YYEHHIO KapbepHOW aJalnTHBHOCTU U €€ POJIU B JOCTHKEHHM Y4€OHBIX U IpO-
(heccuoHANBHBIX PE3YNIbTaToB, B OCOOEHHOCTH BO BpeMs MpodecCHOHANbHBIX
nepexo1oB (0T y4eObl B IIKOJIE K yueOe B KOJUIEKe / HHCTUTYTE, OT y4eObl K pabo-
T€, OT paboTHI K paboTe, OT paboThI K BhIX01y Ha neHcuro) (Akkermans et al., 2024;
Rudolph et al., 2018; Savickas et al., 2018; Di Maggio et al., 2020). Metaananu3zbl
JIEMOHCTPHUPYIOT TIOJIOKHUTEIHLHOE BIUSHUE KAphePHOU aJalTUBHOCTH Ha caMOd (-
(heKTUBHOCTh TPO(ECCHOHANIBHBIX PEIICHUH Ha BBHIOOPKAaX pa3HBIX BO3PACTOB
(Rudolph et al., 2018, Stead et al., 2022). MHOroO4YHCIEHHBIC YMITUPUIECKUE UCCIIE-
JIOBaHUS IEMOHCTPUPYIOT CBSI3b KAPHEPHOU aIalITUBHOCTH C YIOBICTBOPEHHOCTHIO
xu3HbIo (Santilli et al, 2020), 6marononyuuem (Akkermans et al., 2018), ¢ comu-
aJbHBIM KallUTaJIOM U BOBJICYEHHOCTHIO B MOCTPOCHUE Kaphephl (Sou et al., 2022).
Bonbmioe BHUMaHue yaenseTcs BKJIANy KaphbepHOH aJalTHBHOCTH B aKaJeMHye-
CKyI0 ycrmeBaeMocTh oOydarommxcsi (Avram et al., 2019). [Tokazano, 4to Kapbep-
Hasl aJaNTUBHOCTh UTPAET BaXKHEHIIYIO POJb B MOATOTOBKE YUAIIMXCS K BHIOOpPY
podecCHOHANTBHOTO ITyTH, 00pa30BaTeIbHON TPASKTOPUH, BKIIFOYCHHOCTH B ITOBE-
JIEHUE, CBA3aHHOE C MOATOTOBKOM K Oymymieil TpymoBoi ku3Hu, padote (Hirschi,
Koen, 2021).

OTmeTHM, 4TO CTOJIb IPUCTATBFHOE BHUMAHUE K KOHCTPYKTY TOTOBHOCTH JIJIS
pelIeHNs ¥ IOHUMaHUS BOIIPOCOB YCTOMYMBOTO MPOPECCHOHATBLHOTO PA3BUTHS Ue-
JIOBEKa Ha MPOTSHKEHUU BCEH JKU3HH, BCe OOJbIlas B HEM 3aMHTEPECOBAHHOCTD,
pa3paboTka HOBBIX METOJOB JAMATHOCTHKHU CBSI3aHBI C PACTYIIMM M3 TOJa B TOJ
TPEHJIOM Ha HCCcieIoBaHus TPOo(hecCHOHAIBHOTO CaMOOIIPE/ICIICHUs U CaMOpa3BU-
THUS YeJIOBeKa; MPUUMHBI TAKOW MOMYISIPHOCTU OMPEACTSIOTCS BHYTPEHHEH J0TH-
KOW pa3BUTHS HAYYHOTO 3HAHUWS, HAKOIUICHUEM IOJNyUYEHHBIX B HMCCIIEHOBAaHUSIX
AMITUPUYECKHUX JTAHHBIX, UX HEOOXOAMMOW MHTETpamnuei 1, 0e3yCcIIOBHO, MacIITao-
HBIMU W3MEHEHUSMH, MPOUCXOASIIUME B Pa3INMUHBIX cepax KU3HEAeSITeIbHOCTH
(bemoraii u np., 2022; Yepemenckas, 2024; Phillips-Berenstein et al., 2024).

Pe3ynprarhl IpoBEICHHOTO aHAIN3a COBPEMEHHBIX 3apyOeKHbIX U OT€UECTBEH-
HBIX paboT, TPEeIMETOM 00CYKIECHUS KOTOPBIX SIBIISIETCS TOTOBHOCTH O0YYarOIIUXCSI
K BBIOOpY MPOQeCcCuu, MOKa3bIBAIOT, YTO, HECMOTPS HA JJOBOJIBHO MIUPOKYIO TPAK-
TOBKY CaMOI'O KOHIIEIITA, UCCIIEOBATENN CXOAATCA B MPEJCTaBICHUU O TOM, YTO
TOTOBHOCTH K BBIOOPY Tpodeccur sSBISETCS BAKHEUITUM TOKa3aTeneM JalbHei-
el yueOHOH U mpodeccnoHaIbHON YCIEUTHOCTH, Oaronoixy4yus M yIOBIIETBO-
PEHHOCTH >KM3HBIO KaK TaKOBOW. B 3TOM CBSI3U KIIFOUEBOIl TEMOM CTAHOBHUTCS BO-
poc O TOM, Kakue (hakTopbl (BHyTpeHHHUE (IICHXOIOTUYECKHE) WM BHEIIHUE,
CUTyaTHBHBIE (KOHTEKCTHBIC)), MOTYT OKa3bIBaTh BIIMSIHHE HA TOTOBHOCTH K BBIOOPY
npodeccun, Noaep:KruBas ee, Wil, HallPOTUB, NMPENATCTBYS eil. A B Oosiee y3KOM
CMBICTIE — KaKue TICUXOJOTHYECKUE Pecypchl TOTOBHOCTH K BBIOOPY Mpodeccun
BBIJICIISIIOT ¥ aHAJTM3UPYIOT aBTOPBI B HAYYHOH JINTEpATypeE.
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JINYHOCTHbIE U PEerynaTopHblie pecypcbl FOTOBHOCTHU
K BbIOOpY Nnpodeccumn

B coBpeMeHHBIX paboTax 0o0ibllIO€ MECTO yieleHO (haKTopaM TOTOBHOCTHU
K BbIOOpY mpodeccun (MpUHATHS pEHICHHs] O BHIOOpE OMpeneNeHHONW Kapbephl).
TunuaHBIME Cpeiy HUX SIBIISTIOTCS. MOTHBAIIMOHHBIE (DaKTOPHI, TMYHOCTHBIC YEPTHI,
9MOLMOHAIbHBIE TIPOSBICHUS, OJIArONOIy4ne U YOBIETBOPEHHOCTh KU3HBIO, KOH-
TeKCTHBIE (hakTophl U T.A. (Johnston, 2018). I1. Axoma-TBymacu u KOJUIETH Tpe/iia-
ralT pa3ieisaTh 3TH (PAKTOpbl HA BHELIHHE, K KOTOPBIM OTHOCSTCS JOCTYITHOCTh
Y CTaOUIILHOCTH BBEIOMpaeMoit podeccun, a TakKe ee MPEeCTUK; MEKITUIHOCTHBIC —
BIIMSIHUE pOJUTeNeH, yuuTeneil 1 CBEpCTHUKOB; BHYTPEHHUE — JIMUHOCTHBIE OCO-
O6enHocCTH, IpencTasneHus, naTepecs (Akosah-Twumasi et al., 2018).

3aMeTuM, U4TO aHaJIM3 JUTEPaTyphl MO3BOJSAET TOBOPUTH O HEKOTOPHIX OOLIUX
TEH/ICHIUSX B U3YYCHUH MICHXOJIOTUYECKUX ACMIEKTOB MPO(eCcCHOHATBHOMN KU3HH
YeJI0BEeKa: BO-TEPBBIX, CTAOMIBHOIO UHTEpPECAa U HEBO3MOKHOCTH MTHOPHPOBATH
POJb JIMYHOCTHBIX PECYpPCOB, BKIIIOYAs BPEMEHHYIO MEPCHEKTHBY, JIMYHOCTHBIC
yeptsl u Apyrue (Kleine et al., 2021), Bo-BTOpBIX, YHUBEPCATbHBIX U JIOBOJIHHO
MaciTabHBIX (10 MHEHHUIO psifia aBTOPOB) MEPCIIEKTUB CAMOPETYIISIAN U PETYJIs-
TOPHBIX PECypCOB B pa3BUTHH JaHHOM Tematuku (Akkermans et al., 2024).

JIM9HOCTHBIE PeCypChl TOTOBHOCTH K BBIOOPY MPO(heCcCHH UCCIeTyIOTCs BECh-
Ma aKTHBHO B COBpeMeHHbIX pabotax (Vashisht et al., 2023; Rudolph et al., 2018).
OnHO U3 BAXXHEUIIIUX HAIMPaBICHUIN UCCIIEIOBAaHUM, UMEIONTUX OTHOIICHUE K JIaH-
HOM mpoOiieme, — U3y4eHHUE CBSI3U BPEMEHHOM MEepPCHEeKTUBHI ¢ BEIOOPOM mpodec-
CUM, JajbHenen 3pPEeKTUBHOCTbIO MPOPECCUOHATIBHON EATEIbHOCTH U YH0B-
neTBopeHHocThI0 paboToil (Rudolph et al., 2018). CortacHo TaHHBIM MeTaaHaIN3a,
OpHEHTaUs Ha OyJyllee SBISETCS 3HAYMMBIM MO3UTHBHBIM TPEAUKTOPOM Kak
y4eOHBIX, TaK 1 IpodeccuoHaNbHbIX pe3yasratoB (Andre et al., 2018). B HenaBHuX
WCCIIEIOBAaHUAX OTMEUAETCS POJIb OPUEHTALMU Ha Oydyliee B MOAJICPKAHUU Ka-
prepHoii amantuBHocTH (Oztemel, Yildiz-Akyol, 2021) u cHwkeHUn KapbepHOU
tpeBoxkHOCTH (Boo et al, 2021; Jia et al., 2022). Tak, B uccinenoBannu M. 1135
U KOJUJIET, NMPOBEJICHHOM Ha BBIOOPKE LIKOJIBHUKOB, MOKAa3aHO, YTO KapbepHas
aIaTHBHOCTH BBICTYIIAET MEAMATOPOM BIIMSHUS BPEMEHHON NMEPCIEKTHBHI HA T10-
crpoenue kapwepsl (Jia, Hou, Shen, 2020). BeisiBien menuatopHbiii 3G QexT ka-
PBEPHON aAANTUBHOCTH U KapbEPHON TPEBOKHOCTH Ha B3aUMOCBSA3b BPEMEHHOM
NEepCIEeKTUBBI U TPYAHOCTH BbIOOpa Kapbepsl (Jia, Hou, Zhang, Xiao, 2020). Otme-
TUM TIPU 3TOM, YTO OpUEHTAIHS Ha OyyIiee He TOIBKO SBISIETCS PECYPCOM Kapbep-
HOMW a/IanTUBHOCTH, HO MOXET U OMIOCPEI0BATh €€ BIUSHUE HA JIPyTHe )KU3HEHHbIE
Pe3yNbTaThl 00YYAIOIINXCsl, HAPHIMEP, UX YIOBIETBOPEHHOCTH kn3HbI0 (Cabras,
Mondo, 2018) unu yxe yIoMsHyTYI0 KapbepHYI0 TpeBOKHOCTH (Boo et al., 2021).
WuTepecHo, uTO TaHHAsE B3aUMOCBSI3b MOYKET U3MEHATHCS B CBSI3U C KYJIBTYPHBIM
koHTekcToM. C. By 1 kojuiern npoBeny UccieloBaHNe Ha BEIOOpKAX KUTAMCKUX U
aMEpPUKAHCKHX CTY/IEHTOB M yCTaHOBHJIM, UTO, XOTSI JJIs1 00enX BEIOOPOK U 0OHApY-
KHMBAETCS YaCTUYHAsl MEAMALUS B3aMMOCBSI3U MEXy KapbepHOH aJlanTUBHOCTHIO
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U KapbepHOU TPEBOXKHOCTHIO TIOCPEACTBOM OpPUEHTALMU Ha Oymyliee, A KUTai-
CKOU BHIOOPKH BBISIBIICHHBIE CBSI3U OKA3BIBAIOTCS 0OJIee 3HAYMMBIMU, YeM JIJISl aMe-
pukanckoit (Boo et al., 2021).

OpueHTalys Ha Oy/IyIee TakKe MOXKET BBICTYTIATh MEIUATOPOM BIUSHUS IPY-
TUX JUYHOCTHBIX 4epT. Hampumep, B pabote M. [lapka u koJjer moixydeHo Mo-
TBEPXK/ICHUE, YTO OpHUEHTalMs Ha Oyaylee OMoCpenyeT BIUSHHE SKCTPAaBEPCHH,
TO0OpPOCOBECTHOCTH M HEWpOTH3Ma Ha camMod3(pGEeKTHBHOCTh BBIOOpA Kapbephl
(career decision self-efficacy), a Takxe Ha 3aTpyIHEHHS, CBA3aHHBIE C BHIOOPOM
Kapbepsl (career indecision). B wacTHOCTH, TOKa3aHO, YTO OpUEHTAITUS Ha OyTyIiee
OTIOCPEACTBYET MO3UTHUBHBIN BKJIA]] SKCTPABEPCUU U TOOPOCOBECTHOCTH B CaMOd (-
(eKkTUBHOCTH B cepe MPUHATHUS PELICHUS O BHIOOPE Kaphepbl U YCUIINBAET UX BIIH-
SIHUE B CHW)KEHUU 3aTPyJAHEHUH, CBSI3aHHBIX ¢ BBIOOpoM Kapbepsl (Park et al, 2020).
[Ipu 3TOM TONMBKO TOOPOCOBECTHOCTH BHOCHUT MPSIMOM 3HAYMMBIN BKJIaJl B Kapbep-
HYI0 caM03pPeKTHBHOCTH. COIIaCHO JPyroMy HCCIeJOBaHUIO, JOOPOCOBECTHOCTh
CHIDKAET CBS3aHHYIO C NMPHUHATHEM pEIIeHUs O BbIOOpE Kapbepbl TPEBOKHOCTD,
a HEHpPOTU3M, HAIIPOTHUB, €€ MOBBIIIACT, HO BIUSHHUE JIMYHOCTHBIX YePT HA CaMO MPH-
HSATHE PEIIeHHUsI O BEIOOPE Kapbephbl OKA3hIBAETCS OMOCPENOBaHO caMOd(h(HEeKTUBHO-
cThiO BBIOOpa Kapwepsl (Penn, Lent, 2019). IlpumeuarenpHo, 4TO MO JaHHBIM Kak
METaHAaJIN30B, TaK 1 OTJEJIbHBIX SMIUPUUYECKUX MCCIIEIOBaHU, TMYHOCTHBIE YEPThI
Bosnb1ioit nsaTepky BHOCAT 3HaUMMBIN BKJIAJ B KapbepHYI0 afanTuBHoCcTh (Mopoca-
HoBa, Konppatrok, 2022; Vashisht et al., 2023; Ispir et al., 2019). B wactaoctu, no-
OpOCOBECTHOCTb SIBISIETCSI HAMOOJIEE€ 3HAYUMBIM U CUIIBHBIM ITO3UTHUBHBIM MPEINK-
TOPOM KapbePHOH aIalTUBHOCTH, @ HEHPOTH3M — HaUMEHee 3HAYUMbIM HETaTUBHBIM
npermukropoM (Ispir et al., 2019). ®ukcupyercss TO3UTUBHAS CBSA3b HKCTPABEPCHU U
OTKPBITOCTH HOBOMY OIIBITY C KaphepHOU amantuBHOCTHIO (Guan et al., 2017).

JloctarouHo pa3pabOTaHHBIM U MPOJOIKAIOIINM Pa3BUBATHCS HAIPABICHUEM
HCCTIEIOBAHMN SBIIETCS MpooiieMa caModh(HEKTUBHOCTH BIOOpa Kaphephl KakK pe-
cypca MPUHSATHS PEIICHUs U TPEOJOJICHUS CIIOKHOCTEH, CBS3aHHBIX C €€ BEIOOPOM.
CornacHo JaHHBIM HCCIIeOBaHUH, caM0d()PEeKTUBHOCTH BHIOOpA Kaphephl OOBITHO
BBICTYIIAET MEAMATOPOM BIIUSHUS IPYTUX MCUXOJIOTHUECKHUX IMePEMEHHBIX (Harp.,
Lietal., 2019; Santos et al., 2018; Hou et al., 2019). [IpumenuTensHO K TpodieMam
TOTOBHOCTH K BbIOOpY Mpodeccun Ha BEIOOPKE CTYACHTOB MOKa3aHO, 4TO caMo3(-
(eKTUBHOCTH BbIOOPA Kapbephbl OMOCPENYET BIUSHUE IMOLMOHAILHOTO UHTEIICK-
Ta Ha CJIOKHOCTH, CBSI3aHHBIC C BHIOOPOM Kaphephl, 2 HIMEHHO: HEIOCTAaTOK HH(OP-
Mallu¥ ¥ HETOTOBHOCTH K BBIOOpY Tipodeccuu (Santos et al., 2018). B morrutromaom
WCCIIeIOBAaHUH, TAK)KE MPOBEJCHHOM Ha BBIOOPKE CTYJEHTOB, MCCIIEI0BAJIACH Me-
TuaTopHasi posib caMod((PEeKTUBHOCTH BBIOOpA Kapbephbl B CTPYKTYPE JeTEPMHUHA-
UM KapbepHOH aJanTHBHOCTH coluanbHO momaepkkoil (Hou et al., 2019).
[Tokazano, 4To couManbHasg MOAJEPKKA BHOCUT 3HAUMMBIN MMO3UTUBHBIA BKIaJ
B cam03(h(heKTUBHOCTH BBIOOpA Kaphephl, U3MEPEHHYIO Ha 00Jiee MO3THIX TOUKaX
noHruTIONA. B cBOIO 0uepenpb, camodPhEeKTUBHOCTL BRIOOpA Kaphephbl MPEACKa3hI-
Baja 0oJjiee MO3IHIO0 KAPhEPHYIO aIalITUBHOCTD. B HAyUHBIX MyOIUKAIIUSIX UMEIOT
MECTO MCCIIEIOBaHUS CBSI3U caMOd(P(HEKTUBHOCTH BBIOOPA Kaphephl M TOTOBHOCTH
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K BBIOOpPY mpodeccMy Ha BBIOOpKAX CTApIIUX IIKOJIBHUKOB. Tak, B pabote
E. locTanuy u KoJuler u3y4ajiach CBA3b caMOd((PEKTUBHOCTH BbIOOpa Kapbephbl
C KapbepHOH alanTHBHOCTBIO M CTWIAMU NpuHATUS pemenus (Dostanic et al.,
2021). beno mokaszaHo, 4To camo3(pheKTHBHOCTH BHIOOpA Kapbephl SIBISIETCS Me-
JUATOPOM BIIHSIHHSI CTHIICH IPUHATHS PEIICHUS Ha KapbePHYIO afanTUBHOCTE. [Ipu
9TOM €CJIH IS FoHOoIIeH caM03(p(peKTHBHOCTH BBIOOpa Kaphephl MepecTaBalia ObITh
3HAYMMBbIM MPEIUKTOPOM KapbepHOM aJaTUBHOCTH MPU BKIIIOYEHUH B MOJIENb pa-
LIUOHAIBHOM CTpaTeruy NPUHSITHS PEILICHUs], TO JJIs IEBYIIEK €€ BIUSHUE COXPaHs-
Jock. Beiaenum Takke MccienoBaHue, MpOBEIEHHOE Ha BBIOOPKE CTYJCHTOB KOJI-
Jie/pKa, B KOTOPOM M3ydasach MpsiMasi CBA3b MEX Ty camo3(GeKTUBHOCTHIO BEIOOpa
Kapbephl, MOBEIEHYECKHM aCIEeKTOM TOTOBHOCTHM K BBIOOpY Kapbepbl (career
preparation behaviour) u CIIOXKHOCTSIMU, CBSI3aHHBIMU C MPUHATHEM PEIICHUS O Ka-
prepe (Lee et al., 2022). UaTepecHo, 4TO B IAaHHOM Ciiydae ObLT 0OHApYKEeH BKJIA
MOBEJICHYECKOM TOTOBHOCTH K BbIOOPY Mpodeccun B camo3PPeKTUBHOCTH BbIOOpa
Kapbepsl, IPUYEM €T0 BIUSHHUE ObLIIO BBIIIE, YEM BIUSHUE CIIOKHOCTEH, CBI3aHHBIX
C MIPUHITHEM PELICHHsI 0 Kapbepe. DTU JaHHbIE TO3BOJISIOT MIPEINoaraTh HaJu4nue
PELMIIPOKHBIX B3aMMOCBs3eH Mexay caMo3(()EeKTUBHOCTBIO BbIOOpa Kapbephl
Y TOTOBHOCTBIO K BEIOODPY TIpodeccu.

B nocnennue ronpl Bce 60bliee YUCIO YUEHBIX UCCIEAYET CBSI3b TOTOBHOCTHU
K BbIOOpPY npodeccun u camoperyssituu (Hirschi, Koen, 2021; Konnpatiok u ap.,
2021; Mopocanosa, Konapatiok, 2022). A. Xupmu u J{. Kosn B cBoeit padote
MpeiaraloT paccMaTpuBaTh MPOLECC YIPABIECHUS TOCTPOCHUEM Kapbephl (career
management) Kak perysiTOpHbIA Ipolecc, HAXOMALIMKCA BO B3aUMOJCHCTBUU
C JMYHOCTHBIMU U MOTHBALIMOHHBIMU XapaKTEPUCTHKAMU CyOBEKTOB Mpodeccro-
HanpHOTO camoornpeaenenus (Hirschi, Koen, 2021). B 3To# cBs3u BriosiHe 000CHO-
BaHHBIM IPEJCTABISACTCS POCT YHUCIA PabOT, UCCIAEYIOIUX B3aUMOCBS3b PETYIIs-
TOPHBIX aCTIEKTOB YIIPABICHHS IOCTPOCHUEM Kapbephl C KAPbEPHOM aIaITHBHOCTHIO
(Merino-Tejedor et al., 2016), kapsepasiMu ycTpemiierusimu (Napolitano et al.,
2020), yyBcTBOM KOHTpOJIsl Haj mocTtpoeHueMm kapwbepbl (Jackson, Tomlinson,
2020), mpuHITHEM peLIeHHs 0 BBIOOPE Kapbephl U CBA3aHHOM € 3TUM BBIOOPOM Tpe-
BokHOCTBIO (Lent et al., 2019). JI. AkkepMaHC U KOJUIETH, K TIPUMEDY, 3asBIISIOT
0 HEOOXOAMMOCTH pa3pabOTKH LIETOCTHON TEOPETUUECKON MOJIENTU U HATTUYHSI YHU-
KaJIbHBIX TEOPETUUYECKHX OCHOB, OOBSCHSIOUINX MPUHIIMITEI TaK Ha3bIBAEMBIX Ka-
PBEPHBIX TTEePexo10B (0T y4eObl K padoTe, OT paboTHI K padoTe U T.J.) Ha MPOTSKE-
HUM BCEH JXU3HU, IMOCPEACTBOM OOpallleHUs] K MeXaHM3MaM CaMOpEeryJsiiuu
(Akkermans et al., 2024). [ToquepkHeM, YTO U3yUSHHE CBS3H CAMOPETYIISIIUH TTOBE-
JIEHUSI C aCTIEKTaMU TOTOBHOCTH 00y4Jaronuxcs K Beioopy npodeccun (Konapatiok
u ap., 2021; MopocanoBa, Konapatiok, 2022), ee ponu B mpoliecce NepBUUIHOTO
BBIOOpa mpodeccuu (Yekanunaa, 2020) siBisieTcss BAXKHBIM HAIpPaBICHHEM COBpe-
MEHHBIX HCCleoBaHUN. B Hacrosiee Bpemsi MOATBEpPXkAEHA MPOTHOCTUYHOCTD
OCO3HAHHOHM CaMOPETYNIALNU B OTHOILIEHUH KapbePHOM alalTUBHOCTH: CAMOpEry-
JSIHSE IBIISICTCS. MEIMATOPOM B3aMMOCBSI3U JIMYHOCTHBIX OCOOCHHOCTEH 1 Kapbep-
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HOM aganTUBHOCTHU oOyuatomuxcs (MopocanoBa, Konapariok, 2022). B HenaBaem
WCCJIEIOBAaHUM HA BBHIOOPKE CTAPIIUX HIKOJIBHUKOB M3YYEHO COBMECTHOE BIIHMSHHE
JIMYHOCTHBIX YCPT, OCO3HAHHOU CaMoOperyjiinuu 1 KapBepHOﬁ aJaliITUBHOCTHU Ha
YCTOWMYMUBOCTH NMpodeccHoHanbHbIX M1aHoB yuaruxcs (Konmpariok u ap., 2023).
[Ipennoxena u SMIUPUYECKU anpoOUpOBaHA TEOPETUYECKas MOJEb, B KOTOPOil
OCO3HAHHAsI CAMOPETYIISLUS JOCTUKEHUS LIeJIel CIIOCOOCTBYET ONPEICTICHHOCTH 1
YCTOHUMBOCTH MPO(HECCUOHATBHBIX TUTAHOB yUaIUXCs, @ KapbepHas aJalTHBHOCTD
orocpenyer ee BausHUE. [Ipyu 3TOM JTMYHOCTHBIE YEPTHI BIUSIOT Ha Mpodeccuo-
HaJIbHBIC TUTAHBI IIKOJILHUKOB OMOCPEIOBAHO, YEPE3 OCO3HAHHYIO CAMOPETYIISIIUIO
U KapbepHYIO aIallTHBHOCTH, YTO MOATBEPKAACT KITFOYEBYIO POIb PETYISTOPHBIX
pecypcoB B BeIOOpe mpodeccuu.

3aknovyeHume

[IpencraBieHHBIN B CTaThe aHATN3 COBPEMEHHBIX MCCIIEIOBaHUI 1O podieme
TICUXOJIOTMYECKON TOTOBHOCTH OOYYaOIINXCS K MPO(ECCHOHATBHOMY CaMOOIIpe-
JICTICHUIO TTO3BOJISIET CACIATh PSIJl 66160006.

B coBpeMeHHO# MCUXOIOTHH, HECMOTPS Ha €IUHOMYIIHOE MpPU3HAaHUE (hEeHO-
MEHa «IICHXOJOTHYeCKasi TOTOBHOCTh K BBIOOpY Tpodeccnm» Kak BaKHEUIIETO
yCIIOBHS Y4eOHOU U MPpo(decCHOHaIbHON YCIIEIIHOCTH, OJIAarOIOIydusi U YOBJICT-
BOPEHHOCTBIO JKU3HBIO B IIEJIOM, HMEIOT MECTO CYIIECTBEHHBIC Pa3IHuus B KOH-
[ENTyaTN3aI[ui CaMOTO TIOHSATHS.

CoBpeMeHHBIC AMITMPHUYECKUE HCCIICAOBAHMS TPU3HAIOT W IOATBEPIKIAIOT
CYIIECTBEHHYIO POJIb JINYHOCTHBIX U PETYISITOPHBIX PECYPCOB B TOTOBHOCTH K BbI-
0opy nmpodeccuu U IEMOHCTPUPYIOT HAJTMYHE CIIOKHBIX B3aUMOCBSI3EH MEKIY pa3-
HOOOpa3HBIMU JTUYHOCTHBIMU, MOTUBAITHOHHBIMHU U PETY/ISTOPHBIMU ITIEPEMEHHBI-
MH, TOTOBHOCTBIO K BBIOOpY Tpodecchu, a TakKe Pa3TUYHBIMHU >KU3HEHHBIMHU
pesynasratamu. Hanbosee 9acTo B MHOTOYHCIICHHBIX paboTax pedb UACT O 3HAYU-
MOCTH BPEMEHHOM OpUEHTAIIMU Ha OymyIiee, 100pOCOBECTHOCTH, caMod(PdEeKTHUB-
HOCTH, CaMOPETYISIUU sl KaphbepHOH adalTUBHOCTH, KaphEPHOH TOTOBHOCTH
Y TIPEOJIOJICHUS TPYAHOCTEH, CBI3aHHBIX C BRIOOPOM MpodeccHm.

B pamkax eIMHOrO SMIUPUYECKOTO MCCIIEIOBAHUSI OCTAIOTCS HEIOCTATOYHO
M3YYEeHHBIMH JTMYHOCTHBIC M PETYISTOPHBIE peCypChl TOTOBHOCTH K BBIOOPY TpO-
(beccun u ee nadbHENUIIEMY OCBOSHUIO, TTOCKOJIBKY MPEIIMOYTEHUE OTAAETCS aHAIU-
3y OTACIBHBIX B3aUMOCBSI3€H. B 3TOH CBs3M MEepCIIEKTUBEI OyIyIIUX UCCIIETOBAHUN
MOTYT OBITh CBSI3aHBI C KOMIUIEKCHBIM MOJXOJIOM, B paMKaX KOTOPOTO CTAaHOBHUTCSI
BO3MOXKHBIM CTPOHUTH MHOTOACIIEKTHBIC MHTETPATHBHBIC MOJCIH, MPOSCHSIOIIEC
CJIOKHBIC B3aMMOCBSI3U MEXIy W3ydaeMbIMH siBieHUsMH. Co3naHue MOI00HBIX
MHOTOKOMITIOHEHTHBIX HHTETPAaTUBHBIX MOJIENIEH B paMKax MpoOIieMaTHKH mpodec-
CHUOHAJILHO CaMOOIIPEICIICHHSI TMIHOCTH HE TOJIBKO OTBEYAECT COBPEMEHHBIM TPCH-
naM (pyHIaMeHTa IbHON HAayKH, HO U TIO3BOJIUT BHECTH BKJIAJl B IPAKTUYECKYIO pa-
00Ty TICUXOJIOTOB 00pa30BaHUs U MPENoaBaTesei.
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Abstract. The dynamics of changes occurring in the professional life of a person in modern
society actualizes the fundamental and practical significance of the problem of professional
identity in general and the psychological aspects of primary professionalization and choice of
profession in particular. The purpose of the article is to conduct an analytical review of modern
scientific ideas about personal psychological readiness for professional identity. The objectives
are to reveal the understanding of the concept of psychological readiness in the context of issues
related to students’ professional identity and to characterize modern trends in the study of
resources of psychological readiness for choosing a profession. The theoretical and empirical
data presented in the scientific literature indicate a wide variability and significant differences
in the interpretation of the concept of psychological readiness for choosing a profession. At the
same time, despite the existing terminological differences, psychological readiness for
professional identity is considered by Russian and foreign authors as the most important factor
in professional success, well-being and life satisfaction in general. Discussing empirical data on
the key role of psychological readiness resources, the authors point to the lack of a comprehensive
analysis within a single study focused on multi-level resources of readiness for choosing a
profession and mastering it further on. The article shows the prospects of considering self-
regulation and regulatory resources for studying the issues related to psychological readiness
for personal professional identity as well as the potential for conducting comprehensive studies
of personal and regulatory resources of readiness for choosing a profession, which would allow
for the construction of multi-component integrative models to clarify the complex relationships
between these phenomena.

Key words: professional identity, psychological readiness, career choice, career aspirations,
personality and regulatory resources, personality
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poBaHus Oyayuiero Hayku. Vcrionb3oBaHue OOBIINX S3BIKOBBIX Mojierniel, Takux kak ChatGPT,
OTKPBIBACT NEPCIICKTUBLI AJIs1 aHAJIW3a HAay1YHbIX Hpeﬂ,CTaBJ’IeHHﬁ u TeHI[eHLII/II‘/‘I B IICUXOJIOT'MH
oynymiero. Llenp uccienopanus — onpenencHue Bo3moxknocted auanora ¢ ChatGPT s ana-
JIM3a TIePCIICKTHBHBIX HAMIPABICHHH IICHXOIIOTHH H BBIIBICHUE «IIPEACTABICHUI» O OymIyIieM
TICUXOJIOTHUYECKOM HAyKH, 3aKOJMPOBAHHBIX B TeKCTOBOM 0a3e GPT-3.5. MccnenoBanue npoBo-
JIMIIOCH B TPH dTara: ONpeNeiIeHrne ONTUMAIBHBIX MapaMeTpoB B3aumozeicTeust ¢ ChatGPT,
pa3paboTka cxeMbl HHTEPBBIO 10 MeToauke C. KBaje 1 mpoBeaeHne Cepiuy HHTEPBEIO C TTOCIIe-
JYIOIIUM aHaJM30M TEeKCTOB METOZOM KOHAeHcau cMbicia A. Jxopmxu. B mponecce pabo-
Thl ONTUMU3UPOBATIUCH MTApaMETPhl IPOMIITOB ISl YAYUILIEHHUS KaYeCTBa U MOJHOTHI OTBETOB,
BBISBJJINCH OIpAaHUYEHUs] MOAEIH, BKIIOYas NpoliieMy «TaJUTIOLIMHUPOBAHUs. Pesynbrarsl
HCCIIeIOBaHMS MOKa3zain: KadecTBo 0TBeToB ChatGPT 3aBHCHT OT CTPYKTYPHI IIPOMIITOB, OITH-
CaHHBIX pOJIe M KOHTEKCTa 3a/laud; ONTUMAaJIbHAs JJIMHA 3alpoca cocTaBisieT A0 13 Thicsau
3HAKOB., KJIIOUEBbIMHA HpO6.]'IeMaMI/I OCTarOTCA NOBCPXHOCTHBIC OTBETHI HAa IMPOCTHIC 3alIPOCHI U
TeHepalys HEeJOCTOBEPHBIX JaHHBIX, TpeOyromas kpuTtudeckoi Bepuduxanuu. HMcciaenosa-
Tenbckoe UHTEpBbIO0 ¢ ChatGPT mo3Bonmiio peKoHCTpYHUpOBaTh MPEACTaBICHUS O OyayliemM
IICUXOJIOTHH, BBIACIUTH 73 aKkTyasJbHbIX HAllPAaBICHUS MCCIEOBAHUHN, CPEIH KOTOPBIX HUCKYC-
CTBEHHBII MHTEIJUIEKT, IO3UTUBHAS [ICUXOJIOTH, BUPTYyajbHasl peajlbHOCTh U OHJIAHH-IICUXOTe-
parmsi. YCTaHOBJICHO, YTO OYIyIINH IU3aiiH TICHXOJIOTHIECKUX FCCIEAOBaHUI OyIeT OCHOBaH
Ha ncnonp3oBanun Big Data, MammmuHOT0O 00y4eHusI, TEXHOJIOTHI BUPTYaIbHOW PEaTbHOCTH U
MYJIBTUMETOAHBIX MTOAXOI0B. HOKaSaHO, qTOo 6yz1yluee MICUXOJIOTHYECKOM HayKW B 3HAYUTCIIb-
HOM CTereH! 3aBUCUT OT MHTETPALlUH TICUXOJIOTUH C HEHpOHAayKaMH, TeHETHKOM, SMTUTeHETHUKON
Y MCKYCCTBEHHBIM HHTEJUIEKTOM. MccnenoBanue npoJjeMOHCTPUPOBAIO MOTEHIIUAI UCTIOJIB30-
Banmsg ChatGPT mms aHamm3a HaydHBIX TNPEICTABICHHHA W OMPENEICHHS IMEPCHEKTHBHBIX
HaNpaBJIeHUH pa3BUTHs NCUX0JI0ruU. IloaydeHHble pe3ynbTaThl 103BOJISAIOT OLIEHUTh BO3MOXK-
HOCTH OOJBIINX SI3BIKOBBIX MOIIGHCﬁ B Ka4€CTBEC MHCTPYMCHTOB JIsI KOHKPETHBIX IMCUXOJIOTU-
YECKHX I/ICCJIC)Z[OBaHI/Iﬁ U IOAYCPKUBAIOT UX AKTYaJIbHOCTH B KOHTCKCTE COBPCMCHHBIX MEKIUC-
LUUIUIMHAPHBIX TTOAXOJIOB.
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BeBepneHue

HccnenoBarust OyayIiero HOCAT MEXIUCIUTUIMHAPHBIA XapaKTep Ha CTHIKE
COIIMOJIOTHH, SKOHOMUKH, ITOJIUTOJIOTUH U SKOJIOTHH. Takoe CIIMSHUE B3IVISI0B CO3-
JIaeT IeIOCTHOE MIOHUMAaHUE TTOTEHITUATBHOTO OYIYIIEr0 U MO3BOJISET MPUMCHSITh
KOMITJIEKCHBIA TIOJIXO]] K TIPOTHO3UPOBAHUIO. B OTIu4Me OT TpaJAulIMOHHOTO TPO-
THO3HPOBAHMsI, KOTOPOE YacTO CTPEMUTCS MpeCcKa3aTh €AMHCTBEHHbIN U OKOHYA-
TEJbHBIN PE3yJIbTaT, UCCIIeIOBAHMSI OyyIIIEro akIIEHTUPYIOT BHUMAaHKUE Ha HEOoTpe-
JICJICHHOCTH W MHOYXECTBEHHOCTH BO3MOXKHBIX CIICHAPUEB, BBIJCISS Ba)KHOCTH
rubkoctu u agantuBHocty (Inayatullah, 2012).

B nuHamMu4yHOH U CI0XKHOM cdepe ucciieoBanmii OyIyero HCIoab3yeTcs MIn-
POKUI CIEKTP METOAOB, BKIFOYAIOIINX KaK KOJTUYECTBEHHBIE, TAK U KAY€CTBCHHbBIE
noaxonsl (Magruk, 2020). CueHnapHoe IUIaHUPOBaHUE, KAaK OCHOBHOM KayeCTBEH-
HBIM METOJI, YYUTHIBAET HEONPEACICHHOCTH U CIOKHOCTH, MO3BOJISIs pa3paboTaTh
MHOXXECTBO BEPOSTHBIX crieHapueB Oymaymiero (Sedighi et al., 2022; Sardesai et al.,
2021). Meton [enbhu, UCTIONB3YIOMNN UTEPATUBHBIA cOOp MHEHHI SKCIEPTOB,
Y aHATU3 MIEPEKPECTHOTO BO3ICHCTBHUS 00CCIICUUBAIOT ITyOOKOE MOHMMAHKE U Pa3-
paboTKy cTpareruii Ha ocHOBe 3kcriepTHO# orieHkH (Fathullah et al., 2023; Naisola-
Ruiter, 2022; McPherson et al., 2018; Weimer-Jehle, 2006). Meton Bu3noHHUpOBa-
HUS TIOMOTAeT CO3/1aBaTh CTPAaTervH, COOTBETCTBYIOUIME OOLIEMY BHUACHUIO
oymnymero (Inayatullah, 2012; Chen et al., 2020).

AHanM3 TSHJICHIINHN SBISICTCS KITFOYEBBIM JIECMEHTOM KOJTMYECTBCHHBIX UCCIIC-
JIOBaHUM, IMO3BOJISISI HA OCHOBE UCTOPHUYECKHUX JIAHHBIX BBISBISITh YCTOWYHMBBIC 3a-
KOHOMEPHOCTH JUIsl TporHo3upoBanus Oyayuiero (Inayatullah, 2012; Mardis et al.,
2014; Methods for future studies ..., 2021). AHaINU3 HUKIMIECKUX MOJIEIICH, OCHO-
BaHHBIM Ha MOHATUU MOBTOPSIOIIUXCS IIUKIOB, TOMOIHSIET 3TOT METO, PACLIUPSIS
MMOHUMaHue dKoHOMHuYecknx TeHaeHui (Schuck et al., 2018; Methods for future
studies ..., 2021). KommiekcHoe MpUMEHEHNE KOTMYECTBEHHBIX METOOB CITOCO0-
CTBYET CO3JaHHIO OOOCHOBAaHHBIX MPOTHO30B, OIICHKE PHCKOB M BO3MOXKHOCTEH,
a TaKKe TOAJIEPKUBAET CTPATETUYECKOE TUIAHUPOBAHUE U TPUHATHE PEIICHHIA
(Methods for future studies ..., 2021; Robinson et al., 2021). UmuTanmonHbie Mo-
JIeJI, 0XBaThIBAIOIIME PA3HOOOPa3HbIE IEPEMEHHBIE U CLICHAPUH, AKTUBHO HUCIIOJIb-
3YIOTCS JIUIS aHAJIM3a KIMMATHYECKUX H3MEHCHHH, YKOHOMHUYECKOTO Pa3BUTHS U
COIMAJILHOW TTOJIMTUKH, OIICHWBAs BIUSHUE PA3IMIHBIX CTpareruii Ha Oymyriee
(Zackery et al., 2016; Stone, 2023). [Icuxomoruyeckue acreKThl UTPAIOT KIIFOYECBYIO
POJb B UCCIIEIOBAHUAX OYAyIIET0, MOCKOIBKY OHU BIUSIOT HA TO, KAK MBI BOCTIPHU-
HUMaeM U UHTEPIIPeTUpPYeM MOTEHIMANbHbIE clieHapuu pa3BuTus. [lcuxonoruye-
ckue (akTophl, TaKME KaK KOTHUTUBHBIEC UCKAKEHUS U BOCHPUATHE PUCKA, CyIIe-
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CTBEHHO BIIMSIOT Ha TO, KaK MHAWBHUIBI M 00OIECTBA MPEICTABIISIOT cede Oyayiee
Y KaK¥e pelIeHUs MPUHIMAIOT B OTBET HA 3TH MpecTaBiIeHns. Hanpumep, CKIIOH-
HOCTb K MTOJTBEPKICHUIO COOCTBEHHBIX YOSKIEHUI MOXKET MMPUBECTH K UTHOPUPO-
BaHUIO BaKHBIX CUTHAJIOB 00 M3MEHEHUSX, TOT/a KaK YpEe3MEPHBII ONTUMU3M WITH
MMECCUMHU3M MOXET HCKaXaTh peaMCTUYHOCTh mporHo3oB (Dror, 1975; The
psychology of thinking ..., 2018).

CoBpeMeHHbBIE METOIbI MiccliefoBaHus Oymyiiero, Takue kak «Komneco Bymytie-
ro» (Glenn, 2009; Saleh et al., 2008) u arentHoe moaenupoanue (Chattoe-Brown,
2023; Monti et al., 2023), a¢dekTuBHO aHATU3UPYIOT MOTCHIIMATBHBIC CIICHAPHH,
MOJICTHPYST B3aUMOJICHCTBHE areHTOB. DTO MMEET KJIFOUEBOE 3HAYCHHE IS IOHU-
MaHUs COIMAIBHBIX, JKOHOMUYECKUX U DKOJIOTHUYECKHX CUCTeM. Takue Mmomxombl
UTPAIOT BAKHYIO POJIb B COBPEMEHHOU (DY TypOJIOTUN M U3yUEHUH CIIOKHBIX CUCTEM
(Saleh et al., 2008).

MeTo HHTEPBBIO IUPOKO UCTIOIB3YETCs IMPU UCCIICIOBAHUH TICHXOJIOTHH OY-
TYIIETO, MO3BOJISAS CIEIUANINCTAaM JeNIaTh MPOTHO3BI O BAKHOCTH PA3IUYHBIX Ha-
npasiieHuii B 310 obmactu. Tak, B ctatbe «The Next 25 Years»! nzioxeHbl Mue-
HUS YUEHBIX O KIIFOUEBBIX aCTMIEKTaX Pa3BUTHS IICUXOJIOTUH Ha CIICAYIOILIHUE ABAIATh
IIATH JIET. ABTOPHI MTOTYCPKUBAOT BAXXHOCTHh MEXIUCIUTUTHHAPHBIX HCCIICTOBAHUI
Y aHATTU3UPYIOT POJIb SMOITM B IOBEJICHUH U MPUHSATUH perieHnii. OHU yTBepKIa-
0T, UTO OyAyIee MCUXOIOTUU TPeOyeT TECHOTO COTPYIHUYECTBA PA3IMYHBIX HAYY-
HBIX 00J1acTe s pelIeHUs aKTyalIbHbIX IPOOIeM, TAKUX KaK U3MEHEHUE KiluMara
Y YIy4YIICHHE )KU3HH YA3BUMBIX TPy HacedeHus:. COrmacHo JPyTuM HCCIeI0Ba-
HUSM, IUQPPOBasi PEBOIOIMS, BKIOUYAIONIas OONbIINE NaHHBIC, UCKYCCTBEHHBIN
MHTEJJIEKT U BUPTYaIbHYI0 PEaNbHOCTh, 000TaTUT MCUXOIOTHI0O HOBBIMU METO/a-
MH, COYETAsACh C KOTHUTUBHBIMU HAyKaMU U 3BOJIIOIIMOHHOM nicuxonoruei. CoBpe-
MEHHBIC TEXHOJIOTHH, TaKHe Kak cCMapT(OHBI 1 HHTCPHET-TIPUIIOKCHHUS, PATUKAITh-
HO M3MEHSIT METOIbl COOpa U aHAIH3a TaHHBIX, YIITYOJIsisi TOHUMaHUE COLUATBHBIX
ceTeil, BUPTyaJIbHOUM peanbHOCTH U HelpouHTepdeiicoB Ha HOBoM ypoBHe (FOpe-
BHY U Ap., 2018).

Oskmmaercsi, 9YTO0 TPAAWIIMOHHBIC OOJIACTH TICUXOJIOTUU IMEPECMOTPAT depe3
MIPU3MY HOBBIX TIOAXO/0B, 000Talias H3y4eHre ICUXOJI0THH YeJIOBEKa B IIU(PPOBYIO
smoxy. C y4eToM ObICTPBIX U3MEHEHUI aKIeHT OyJIeT clieJaH Ha TICUXOJIOTHIO IeH-
HOCTEH U )KU3HEHHBIX clieHapueB. HoBbIe ncuxonornueckue TeXHOIOTUH COCPEIo-
TOYATCSl HAa JIMYHOCTHBIX CMBICIIaX M JYXOBHOCTH. Pa3BuTHe MH(DOPMAIMOHHBIX
TEXHOJIOTUN ¥ OOJBIINX JAHHBIX PACIIUPUT BO3MOXKHOCTH JJISI TICHXOJIOTHYECKOM
JTMArHOCTUKU U BHenpeHus makporncuxonoruu (Thayer et al., 2021). Uccnenosa-
HUS yryosaTces B ahpQexkTUBHYIO HayKy, H3yUeHHe KOTHUTUBHOTO CTApEHUs U paspa-
0O0TKy METOJIOB TIOJIep KaHMsI KOTHUTUBHBIX (pyHKIWH. [Tepexos k ucciejoBaHusIM
B peabHBIX YCIIOBUSAX MO3BOJUT JIydIlle IOHUMATh COllManbHOe moBeaeHune (Box-
Steffensmeier et al., 2022). Ilcuxonorus Oyayuiero OyJeT TECHO CBsi3aHa C UHTErpa-

! The Next 25 Years // Observer. 2013. Vol. 26. No 10.
URL: https://www.psychologicalscience.org/observer/the-next-25-years (accessed: 20 February 2024)
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nue IUQPPOBBIX TEXHOJIOIMH M HOBBIMHM MCCIEIOBATEILCKUMHU IOIXOAAMU
(Hecruk, 2017).

[TosiBnenne ChatGPT oTKphII0 HOBBIM CIIOCOO HMCClIeOBaHUS OymyIIero Io-
CPEICTBOM IPOBENIEHUS MCCIIEI0BATEIBCKOIO UHTEPBBIO. bosbllne s3bIKOBbIE MO-
nenu, Takue kak GPT, oOyueHHble Ha OOLIMPHBIX TEKCTOBBIX JaHHBIX, CIIOCOOHBI
BOCITPOM3BOAUTH «BEPOANBbHYIO CTPYKTYPY» Pa3JIMYHBIX MPEIMETHBIX oO0sacTei,
OTpa’kasi B HUX CYLIECTBYIOIIME KOHIIETIIIUH, TOAX0AbI U B3aumocss3u (Liu, 2024).
Oco0yto IEHHOCTh MPEJICTaBIIAET UX CIOCOOHOCTD BBISBIATH U AHAJIU3HPOBATH I1e-
pecedeHns MeXay IUCUUIUIMHAMU, CO3/aBasi MHTEIPAaTUBHOE MOHMMAHUE CIIOXK-
HbIX TeM. B3aumogpeiictBue ¢ ChatGPT no3BossieT He TOJIBKO PEKOHCTPYUPOBATH
CYLIECTBYIOIIME 3HAHUS, HO U UCCIIEI0BAaTh «A3BIKOBBIE 00pa3libly», CBI3bIBAIOIINE
KJTIOUEBbIE TIOHATHS, TAKHE KaK «OymyIiee», «Icuxoiorus» u «Hayka» (Liu, 2024).
[osiBnsieTcs BO3MOYKHOCTD BBISIBIICHUS [NIyOMHHBIX IIPEJCTABICHUN O pa3BUTHU Ha-
YKH, 3a(UKCHPOBAHHBIX B TEKCTAX, KOTOPBIE MOT'YT ObITh HEIOCTYITHBI IIPU TPAIH-
LIMOHHBIX METO/Iax aHanu3a. Mcxoas u3 31oro, Ml GOpMyJIUpPYEM LIeJIb HALIETO HC-
CJIEJIOBAHUS KaK BBISBIICHUE MPEACTABIECHUN O OyqyIIEM IICUXO0I0IMUECKON HayKH,
3aKoJMpoBaHHBIX B 6a3e nanHbIXx GPT-3.5. LLM (Large Language Model) GPT-3.5
CONIEPKUT TEKCTOBBIM Kopriyc W3 MHTepHeTa oObemMoM cBbIlie 45 Tepabaiir,
coOpanHbIi Ha ceHTA0pb 2021 roga U UCMOTB30BAaHHBIN i1 00yUEHUS ITON MojIe-
. I JOCTHXKEHMS LIeJIN TIPEANOaraeTcsl pelnTh CIeTyoIue 3a1auu:

1) ompeneneHue onTUMaIbHBIX MapaMeTpoB 3anpocoB K ChatGPT u npoBepku
UX «aJIeKBaTHOCTW» JJISl BBISIBIIEHUS] KOHTEHTA, CBA3aHHOIO C IMpOOIeMaTUKoN Ha-
YYHOM MCUXOJIOTUU OYIyIIero;

2) mpobieMHasi KOHKPETHU3aLusl UCCIIE0BATEIbCKUX BOIIPOCOB M pa3padoTKa
CXEMbI MHTEPBbIO;

3) BwisiBieHue creHepupoBaHHoro ChatGPT-3.5 koHTeHTa, COINpPSKEHHOTO
¢ 00J1aKOM TEroB BOKPYT MOHATHH «IICUXOJIOTHYECKask HayKa» U «Oymy1iee»;

4) aHanM3 W MHTEpPHpPETalls TEKCTOB MHTEPBBIO B LEISAX PEKOHCTPYKLHU
CTPYKTYpBI «IIPEACTABICHUI» O HAy4HOH ICHXOJIOTUU Oyaylero B 0a3e 3HaHUA
GPT-3.5.

Mpouenypa n meToabl UCCnenoBaHUSs

HccnenoBanne MpoBOAMIOCH B TPH ATalla: MEPBBIA — UCCIICIOBAHIE BO3MOXK-
Hocreit auanora ¢ GPT-3.5; Bropoit — pa3paboTka CTPYKTYpPhI UCCIEA0BATEIBCKOTO
WHTEPBBIO; TPETUH — NMPOBEICHNE MHTEPBBIO. B X07ie mepBoro 3Tamna ocyIecTBIIs-
nack pa3paboTka 3((HEKTUBHBIX MPOMITOB M CTpareruu ux npeabssieaus GPT
JUTsL TIPOBENICHHST UcclieioBanus. Ha BTopom stame Obuta pa3paboTaHa CTPyKTypa
HCCIIEIOBATEIbCKOTO MHTEPBBIO, BKIIOYAIONIAs ONMHUCAHUE KOHLEHIMH UCCIerye-
Moii TeMbl «Byayiiee HayqHO# MICUXOJIOTHIY, (OPMYITUPOBKY UCCIIEAOBATEIBCKIX
U TCMATUYCCKUX BOIIPOCOB M CO3JaHHUC CXCMbI MPOBCACHUA HMHTCPBLIO. TpeTI/Iﬁ
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JTan mpencTaBisl coboi ceputo 3anpocoB k ChatGPT-3.5 mo pa3paboranHoii cxe-
M€ HMCCIIEeJ0BATENLCKOTO HHTEPBBIO.

B kauecTBe OCHOBHOTO METOJ]a MCIOJB30BAJIOCh HCCIIEIOBATENbCKOE UHTEP-
Bbto 1o cxeme C. KBane (KBane, 2003) ¢ npumeHeHrneM (peHOMEHOJIOTUN KOHCH-
canuu cmbicna o A. Jhxopmku (Giorgi et al., 2008), BkITtogaromiee cemMb dTaIoB:
BBIOOP TEMBI, IJIAHUPOBAHUE, HHTEPBHIOMPOBAHUE, pACIIH(PPOBKA, aHAIN3, BEPH-
¢ukanuio 1 nHTEpIpeTanuo. Ha ka>xjoM U3 nepeynciieHHbIX 3TaloB OCYLIECTBIIS-
nock B3aumozeiicteue ¢ ChatGPT kak amst 00pabOTKH aHAIM3UPYEMBIX TEKCTOB,
TaK U JJI TeHepaliy JOTOIHUTEIbHON HHOpMAIIH.

Vcnonb30BaHre HAaMM METOJa UccienoBarenbckoro nuTepsbio C. Kpane 00y-
CJIOBJIEHO CIeU(UKONi ero HalpaBIEHHOCTH: BO3MOXXHOCTbIO IPOHUKHOBEHUS B
COOCTBEHHOE CMBICIOBOE COJEpKAHME )KU3HEHHOTO MHpa PECHOHICHTA, KOTOPOe
3apanee HuKorna He u3BectHo (KBane, 2003). iIMEeHHO Takyto CUTYaIldiO MBI HMe-
em, korja B3aumozeiicteyem ¢ GPT, meiTasich BOCCO3aTh MPECTABICHUS O Oy/Iy-
meM ncuxonorud. Onupasicb Ha METOJ MCCIIeI0BaTeIbCKOTO0 MHTEPBbIO, MBI HE
OCYIIECTBIISIEM «BBIHOC COACPIKAHMS M3 ITTYOMHBI HA MIOBEPXHOCTHY, MBI «(POpPMH-
pyeM HOBOE COZIepKaHKe B TMAJIOTe MHTEPBhIoepa 1 pecrionienTay (Ksase, 2003, c. 7),
B HaleM ciyyae — B xoze auainora ¢ ChatGPT.

Pa3paboTka cxembl Hccie10BaTeIbCKOT0 HHTEPBBIO Iperoiaraia ooiee omnm-
CaHMe KOHIICTIIIUHM U3y4aeMoil TeMbl: OyayIiee HayuHo# ncuxonoruu. Tak, pa3Bu-
THE TICUXOJIOTUYECKOTO 3HAHMS KOPPEKTHO OMMCHIBATh, BBIJEISS OOIIME 3aKOHO-
MEPHOCTH  DPa3BUTHSA: TEHACHIMU (CMEHSIOMIMECS BEKTOPbl MHTETpaluu
u auddepeHaniyd 3HaHus ), UKIb (PUTMUYHOCTh W OCIMILISAIINAS TTPOIIECCOB)
Y CIBUTH (MPUHIIUITHAIBHBIE U3MEHEHUS JIOTUKU PA3BUTHS MPU CMEHE MapaJirm)
(I'ycenbrera, 2018). Onupasich Ha METOIOJIOTHIO JTATCHTHBIX U3MEHEHHH, HE00XO0-
JUMO YYHUTHIBATh COBPEMEHHBIE TPEHIBI SBOJIIOIHMH TICUXOJIOTHYECKOTO 3HAHMS:
MEXAUCHUTUIMHAPHOCTD, MYITbTUANCIUILIMHAPHOCTD U TPAHCAUCIUITIMHAPHOCTD.
OnHako OCHOBHOE HAIPaBJICHHWE MHTEPBBIO JOJDKHO OINPENENATHCS MPEeIMETHON
HaAIpaBIE€HHOCTbIO U CTPYKTYPHBIMH KOMIIOHEHTAMH, OIPEIEISIIOIIMMH 3TaIlbl
TICUXOJIOTHYECKOTO uccienoBanus B renoM (Cmurt, 2003). Mcxons u3 aToro, cxema
HCCIIEIOBATEIbCKOTO UHTEPBbIO O MCHUXOJIOTMH OyIyIlIero BKIIoYana Cieayrole
TEMBI: TeHICHIIUU Pa3BUTHUS TICHXOJIOTHYECKOTO 3HAHUS, aKTyaJIbHbIC HAPABICHHS
WCCIIEIOBAaHUM TICUXOJOTUU OyAyIIero M HM3MEHEHHsI MPOLEIYphl MPOBEICHUS
uccrenoBanusa. PackpbiTHe 3THX TeM B XOJ€ NPOBEACHHS HHTEPBBIO MO3BOJIUT
OTBETUTH Ha OCHOBHBIE UCCIIEOBATEIHCKUE BOMIPOCHI:

1) nmpoGIieMBbl, TapaAUTMbl, METOIOJIOTHS ICUXOJIOTHH OyyIIEro;

2) aKkTyallbHbI€ HAIIPaBJIECHUS HCCIIEI0BAaHUS TICUXOJIOTHH OyIyIIero;

3) Au3aitH uccaenoBaHus TICHXOJIOTHH OYIyIIero;

4) uHTerpanys NCUX0JIOTHH C APYTUMHU HayKaMHu.

B pamkax nanHO# cxembl Obu10 copmynupoBaHo 90 BOPOCOB JUis IPOBEE-
HUS UCCIIEN0BATEIBCKOTO HHTEPBBIO (Mpui. 1). OGiMako TEroB Mo 3TUM BOIPOCAM
IIPEJICTaBJICHO Ha puc. 1.
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Fig. 1. Tag cloud for interview questions

S o urc e :prepared by Anatoly N. Voronin and Violetta V. Palyonova
using the service https://wordcloud.online/ru
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PesynbTathbl

UccnengosaHus Bo3amorxHocTen ananora c ChatGPT

ChatGPT (Generative Pre-trained Transformer) — 310 4at-00T C T€HEpaTHUB-
HBIM MCKYCCTBEHHBIM MHTEJJIEKTOM, pabOTarOIMii Ha OCHOBE OOJIBIINX S3bIKOBBIX
MOJIeJIel B MAIOTOBOM PEKMME Ha €CTECTBEHHBIX s3bIkax. OH MOXKET OTBEUYaTh
Ha BOMPOCHI U TEHEPUPOBATH TEKCTHI HA PA3HBIX s3BIKAX MO PA3JTUYHBIM TEMaM.
[IpomnTel B ChatGPT cTuMynupyioT reHepaluio TEeKCTa, U OT UX COAEpIKAHHS
3aBUCHUT Ka4e€CTBO OTBETA.

[TpocToii 3ampoc Tuna «Kak n3meHuTcs nmcuxosorus B Oymyiem?» win «Kakue
JOCTIKEHUS BBl 0KU/IaeTe B OOJIACTH TICUXOJIOTUU?» MPUBOIUT K KPAaTKOMY U Ma-
TOMH(GOPMATUBHOMY OTBETY C TIEPEUMCIICHUEM TOMYJISIPHBIX MapKepOB OymyIIero
(HOBBIE TEXHOJIOTHH, UCKYCCTBEHHBIN HHTEJUICKT U JIP.) U TOMYASPHBIX B MacC-Me-
JTia HAMpPaBJICHUH MICUXOJIOTUN: HEHPOHAYKa, ICUXOTEPAIHs, ICUX0()apMaKoIoTHs,
KpOCC-KyNbTypHasi ncuxonorus. COOTBETCTBEHHO, JUISl TOBBIIICHUS «IIOJIHOTHI
n «kadectBa» orBera GPT ocymiecTBiIsIoCh COBEPIICHCTBOBAHUE IMPOMIITOB
10 HECKOJIbKMM HaIpaBJIECHUSM: MOAPOOHOE OMUCAHUE «POJIU», KOTOPYIO JOJIKEH
ucnonuate GPT, onucanne KoHTEKCTa (CUTyaIusi, B KOTOPOW HUCIIOIHSAETCS POIIb),
TpeOoBaHUs K OTBETY — (popMar BHIBOJUMOTO COOOIICHHS (HApuMep, KOJTUIECTBO
CJIOB, TpeOOBaHUs K UCTOUHUKAM, CTUJIb HAIMCAHUs), COOCTBEHHO TEMAaTUYEeCKUM
Bonpoc. [locie MHOTOUMCIIEHHBIX MOMBITOK 3alIPOC BBIMISIEN CIAEAYIOIMM 00pa-
30M: «Bbl — cocmosgwuiicss yueHvlti-ncuxonoe (ucciedosamens). A cobuparoce
8351Mb Y 6aC UHMEPBBIO 0 OYOYUjeM NCUXONO02UYECKOU HAYKU. /[l 0meemos ucnoib-
3yume MoIbLKO UHGPOPMAYUIO U3 HAYUHBIX KHCYpHAN08 u Khue. Ilodcanyiicma, yka-
arcume cewiiky, DOI unu nazeanue u agmopa cmamui/KHU2U, KOMOpble 6bl UCNONb-
306anu 0131 omeema Ha eonpoc. Mot éonpoc 3eyuum mak: «Kaxk usmenumcs
ncuxonocust 8 6yoyuem?».

B xome pa3paboTku mpomnTa MBI KCTIEPUMEHTHPOBAIH C €r0 CTPYKTYPOH,
M3MEHAS TOPSAOK YacTel, YTO HE BIIMSAJIO Ha KaueCTBO OTBETA, HO MCKIIIOYEHHE
Kakoi-mubo dactu yxydmano pe3ynbrar. OOHapykeHO, 4YTO [UIMHA 3ampoca
HE JI0JKHA TPEBBINIATh 13 THICSY 3HAKOB, MOCKOJIBKY OOJBIINNA 00bEM yBEITUYHBA-
€T BEepOATHOCTH OIIHOO0K. [loBTOpEHNE OTHOTO U TOTO KE 3aMpoca MOKa3bIBAET, YTO
HOBas MH(OpMAIUS TIEpecTaeT MOSBIATHCS Ha 4—15-i TOMBITKE, TPUYEM OITH-
MaJbHBIM YHCIIOM MOBTOPEHHM ISl TIIyOOKOTO aHaiu3a sBjseTcst yeTsipe. Jlamb-
HelIue MOMbITKY UK cMeHa 4yarta u [P He ymyuiaioT nHQOpMaTuBHOCTb OTBETOB.
CrenanbHO BBISICHSIOCH, BIUSET JIU MOPSIOK BOMPOCOB, OT OOIIErO K YaCTHOMY
WM Ha00OpOT, HA Ka4eCTBO OTBETOB 4ar-00Ta. Pe3ynpraThl Mmokaszanu, 4To Kaue-
CTBO U TIOJHOTA OTBETA HE 3aBUCST OT CTENEHU OOIHOCTH BOIIPOCOB. Jlj1s nmomyye-
HUS TOJPOOHOTO M BCECTOPOHHETO OTBETA 11€71€CO00pa3HO 3a7aBaTh aHAIOTHUHbIE
0 CMEBICITY Tiepedpa3upoBaHHbIE BOIIPOCHI.
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OtnenbHOU TIpoOIeMON siBsieTcst «ramormonupoBanue» GPT — co3manme
NPaBIONOA00HBIX, HO YacTO JIOXKHBIX WM HempaBWwiIbHbBIX oTBeToB (Kitamura,
2023). Hanpumep, npu 3arrpoce HCTOUHUKOB, 4aT-00T MOXKET YKa3bIBaTh CCHUIKH HA
caiftel, Takue kak Sciencedirect.com mnu Elsevier.com, KoTopble BeAyT Ha Hepelle-
BaHTHbIE Pa0OTHI MM BBI3BIBAIOT OMMOKH noucka. CnenosarensHo, GPT renepu-
pYeT MCTOYHMKH TaK )K€, KaK U OTBETHI, 0€3 MPOBEPKU UX JOCTOBEPHOCTH. B Xoze
pa3paboTKH BBISICHUIIOCH, YTO TOJIBKO OK0JI0 10 % nuTeparypHBIX HCTOYHUKOB yKa-
3aHbI KOPPEKTHO, a B OCTAJILHBIX COJIEPKUTCS JINLIb YACTUYHO MPaBUIIbHAS HHPOP-
manus. [pu cnienmansnoM 3anpoce o no6asnenun uctounukoB GPT moxer crene-
pUpPOBaTh HOBBIM UCTOUYHUK MM OOBSICHUTH, UYTO HE UMEET JI0CTYIa K UHTEPHETY.
Korna GPT ananusupyeT coOOCTBEHHBIH CreHEpUPOBAHHBIA TEKCT, OH MPEILyTPEexK-
JIa€T, YTO YKa3aHHBIE MUCTOYHUKU MOTYT OBITh BBIMBIIUICHHBIMU, U PEKOMEHIYET
OINUPATHCS HA IaHHBIE U3 ABTOPUTETHBIX HAYYHBIX )KYPHAJIOB.

CBepgeHusi 0 cO6paHHbIX pe3yibTaTax UHTEPBbIO

WHTEpBBIO IPOBOAMUIIOCH B TEUEHHE ILIECTU CECCHUM 110 3as1BJICHHBIM HUCCIIE10BA-
TEJILCKUM BorpocaM B HosiOpe 2023 rona. Kaxxaplii BOMpOC MHTEPBHIO BKIFOYATH
B pa3paboTaHHBIi TPOMIT U «IpeabsBisuiny GPT-3.5 ot 3 10 6 pa3 ¢ HEOOIBITIMHU
BapHalMsIMH U IPOChOaMU TOTIOIHHUTD, YTOYHUTD, IPOBEPUTH, KOHKPETHU3UPOBATh
U T.J. IPeJJI0KEHHBIN 0TBEeT. ONpOoC M0 KaKJOMY ITyHKTY HHTEPBBIO OCYIIIECTBIISI-
cst 10 «Touku HackimeHus» (Ksane, 2003), onepannoHaIn3upOBaHHOM KaK OTCYT-
CTBHE HOBOM MH(pOpPMAIMU B JABYX MOCIEAyIONUX oTBeTax. OOt o0bem moiy-
4yeHHOTro TekcTa oTBeToB GPT-3.5 Ha Bompockl HHTEPBHIO O OyAyIIEeM MCUXOIOTUN
coctaBmi 3095K 3nakoB (134 crpanuisr A4, mpudt Times New Roman, paszmep 12,
MEXKCTpOUYHBIN uHTepBai 1.15).

AHanun3 faHHbIX UHTEPBbIO

AHanmu3 Tekcra nonydeHHbIX oTBeToB ChatGPT ocymiectBusiics myTeM KOH-
JCHCAIMK cMbIcia 1o A. J[DKOP/DKH C BBIJICJICHHEM CMBICIIOBBIX €UHHUII, C TIOCIIe-
NYIOIIel KaTeropu3alueil 1 MHTEPIPETAIeH 10 CXeMe aHaIu3a JJAHHBIX HCCIIeIO0-
Baresnbckoro uHTepBbto C. Kpane. B xome mnoucka oTBeTa Ha nepeblil
uccnedoeamenvcKuil 6onpoc o npodieMax, mapagurMax U METOJOJOTUSX TICUXO-
JIOTUH OyyIIero ObLIO BBISBICHO 7 CMBICIOBBIX CTHHUIL:

1) mmpokoe NpPHUMEHEHHE B TICHXOJOTHYECKHX HCCIICOBAHUSX METOIOB
MalIMHHOTO O0YYEeHHS U UCKYCCTBEHHOTO HHTEJUICKTA;

2) pa3BUTHE METOJIOB METa-aHAIM3a U CHCTEeMaTHUYEeCKUX 0030pOB HCCIIe0Ba-
HUW 711 OOBEAMHEHUSI U aHalin3a OOJIBIIMX 00bEMOB B IEIAX MOJydeHUs Oonee
JIOCTOBEPHBIX 000OIIEHHBIX PE3YIIETATOB;

3) ucnonn3oBanne Big Data u MmeTo10B X 00paboTKy;

4) uHTerpanus pa3IMyHbIX MOJXOJ0B U METO/IOB, TAKUX KaK HEHPOUMUIKUHT,
AHKETHUPOBaHWE, HAONIOACHHE W SKCICPUMEHThI B €CTCCTBCHHOW cpeiae W Jp.,
B OMIIUPUYCCKUX HCCIICTOBAHUSIX;
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5) HOBBIIIEHUE CTAaHAAPTOB OTKPHITOCTH U MPO3PAUYHOCTH B LEISX AOCTOBEP-
HOCTHU ¥ BOCIIPOM3BOJMMOCTH PE3YIIbTaTOB;

6) pa3BUTHE METOAOB HEMPOUMUIKUHTA I BUPTYaJIbHON peaibHOCTH;

7) MHUPOKOE UCIOIH30BAHHE METOJOB JJIMHHONEPHOAUYECKOTO MOHUTOPHUHTA
MOBEJICHUSI B €CTECTBEHHOH Cpeje YellOBeKa C IMOMOINBI0 HOCHMBIX YCTPOWCTB
W/WIIA MOOMITBHBIX MPUIIOKESHUH.

ConeprkaTeNbHbII aHAIM3 TEKCTOB IO 3TOM Temaruke mokasbiBaeT, 4yto GPT
IJI0XO0 PA3IUYAET «KMETOIBDY U «METOOJIOTHIO», HE BBIIAET COJIEPKaTeNIbHbBIX OTBE-
TOB C HCIIOJIb30BAaHUEM CJIOBA «IapajJiurMa», a CIIOBO «IIpoOjeMay BKIIIOYAEeTCs
GPT B TekcT oTBeTa Ha BOMPOC B OOBIJICHHOM €€ TOHMMAaHUU KaK HEKOE MPerisT-
CTBHE Ha ITyTH K JIOCTIKECHHIO MTOCTABJICHHOM 11€JIH, KaK MPaBHJIIO, COITUAILHO 3HA-
ynMoii. Tem He MeHee, HEeKOTOphIe CYIIeCTBeHHBIC, Ha HAIll B3I, TPEHIBI IPO-
Onematuku U meromonoruu rncuxonorun GPT ykasai, XOTsS U He pacKpbUI, Kakue
MMEHHO TIPOOIEeMbI MOSBATCS W/HIU OyIyT pelIeHbl B KaXKIOM U3 CEMU HalpaBiie-
HUH, KaK U3MEHHUTCS METOJO0JIOTHs MCCIIJOBaHMUA B paMKax STHX HaIlpaBJIeHUN
U TIPOM30MIET JIU CMEHA MapaJurMbl HCCIIEOBAHUS.

Haubonee nHPpOpPMATUBHBIM OKAa3aJICsl aHAJIU3 B PAMKaX 6MOPO20 UCC1e008a-
MmenbCeKo20 60npoca: «AKTyalbHbIE HANpPABICHUS HCCIEIOBAHUSA MCHXOJIOTUU
Oynyuiero?». Ha mepBoM aTare aHanusa B X0/€ KOHJICHCAIIUU CMbICIIA OBbLIIN BBISIB-
JIeHbI 73 CMBICIIOBBIE €IMHUIIBI, Pa3/ieJICHHbIC Ha 2 KIlacca: HAIlPaBJICHUs TICUXOJI0-
TMYECKUX HMCCIe0BAaHUM, OMpeesseMble UX MpeaMeToM (MO3UTHUBHAS TCHUXOJIO-
rusi, KOTHUTUBHBIE HAyKd, INoOalibHas IICHUXOJIOTUS W JIp.), U HampaBeHHUs,
WCTIONB3YIOIINE ONPEACTICHHBIN METO/ W/WIIH METOJMKY (HarmpuMep, TpaHCKpaHH-
anbHast MarHuTHas ctumyisiuus (TMS), BuptyansHas peanbHocTh (VR), ucnons-
30BaHME MOOWJIBHBIX MPWIOKEHHI U Ap.). Ha sTame kareropusanuu OTAeIbHBIC
CMBICJIOBBIE €JMHUIIBI ObUTH 00BeIMHEHBI B 0000Iaromue kareropun. Tak, TepMu-
HBl «OHJIAlfH WHTEPBEHIIMU B O0JACTU TCUXHYECKOTO 3/10pOBbs» (online mental
health interventions), «e-tepanus» (e-therapy), <«JIUCTaHLIMOHHAS TEPATHDY
(distance therapy), «uudpoBoe 3apaBooxpanenue» (digital health and virtual
health services), «<AiHTEpHET-BMeIIaTeNIbCTBA» (Internet interventions) ObIIN BKIIO-
YeHbl B KaTETOPUIO «OHAAIH ncuxomepanusny. B KaTeropuio «ucKyccmeeHHblil
unmesnneKkmy ObLIU BKIIOUEHBI TAKHE CMBICIIOBBIE €MHUIIBI KaK «MAIIUHHOE 00Y-
yeHue» (machine learning), «B3anmoneiicteue uenosexa u MN» (Human—AI), «BbI-
YUCIUTENIbHASI KoMIIbIoTepHas nicuxonorusi» (Computational Cognitive Psychology)
1 COOCTBEHHO «MCKYCCTBEHHBIN UHTEIIEKT» (Artificial Intelligence). B utore 0b110
o0OpazoBaHo 39 kareropuii, ONMMCHIBAIOIINX Pa3HOOOpa3ue HAMPABICHUHN TTCUXOJI0-
THYECKUX UCCIIEIOBaHUH B OyaymieM. bput mpoBeeH 4acTOTHBIN aHaIi3 YIIOMHHA-
HUH Kax10i u3 39 Kareropuii B TeKCTax HHTEPBBIO (Tabm. 1).
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Tabnvua 1/ Table 1

KonuuecTeo ynoMuHaHuii B TEKCTaX MHTEPBbIO HaMbosiee YaCTOTHbIX
NMCUXO0JIOrMYECKUX nccneanoraHuii B 6yayuiem / Amount of mentions of the most frequent
psychological research in the future in the texts of the interviews

MonynsapHble HanpaBeHUs NCUXO0JIOFMYEeCKUX nccriefaoBaHuii B Gyaywiem /
Common areas of psychological research in the future

KonuyectBo
yNnoMUHaHui /
Amount
of mentions

MckyccTBeHHbIM HTEennekT / Artificial intelligence 181
MosnTmBHas ncuxonorusa n 6narononyyne / Positive psychology and wellbeing 143
BupTyanbHas, gpononHeHHas n cmelwadHasa peanbHocTb (VR, AR, MR) / Virtual, 132
augmented and mixed reality (VR, AR, MR)

MNosepeHyeckas ncuxonorus / Behavioral psychology 92
OnnaiiH ncuxotepanus / Online psychotherapy 70
lMoBepeHyeckas reHeTuka u reHomuka / Behavioral genetics and genomics 58
KorHntmneHas HelipoHayka / Cognitive neuroscience 55
MawwmHHoe 0byyeHune / Machine learning 46
KynbtypHas ncuxonorus / Cultural psychology 44
AHanus pgaHHbix / Data analysis 43
KomnbioTepHas o6paboTka ecTecTBeHHOro a3bika / Computerized natural language 38
processing

Bonbluve paHHble / Big Data 36
KnuHunyeckas ncuxonorus / Clinical psychology 36
Herponcuxonorus / Neuropsychology 35
DyHKUMOHaNbHas MarHUTHO-pe3oHaHcHas Tomorpadus / Functional magnetic 29
resonance imaging (fMRI)

CoupanbHas ncuxonorus / Social psychology 27
Mcnonb3oBaHme HOCKMMBbIX YCTPOMCTB M MOBOUIbHBIX NpunoxeHui / Use of wearable 26
devices and mobile applications

Kpocc-kynbTypHas ncuxonorus / Cross-cultural psychology 23
AkcnosnumoHHas Tepanuns / Exposure therapy 23
MeTogapl HelipoBudyanudauum / Neuroimaging techniques 18
HononHeHHas peanbHOCTb / Augmented reality 17
KornntmneHas Hayka / Cognitive science 17
KornntmneHas ncuxonorus / Cognitive psychology 13

Mcuxonorus 3poposbs / Health psychology 13

Buoncuxonorus / Biopsychology 11

Henposuadyannzaums / Neuroimaging 10

Mcuxonorus pa3sutus / Developmental psychology 10
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OkoH4aHuve Tabamubl 1/ End of table 1

MonynsgpHbie HanpaeneHUs NCUX0JIOTMYECKUX UCClIeA0BaHnii B Oyayuiem / KonunuyectBo
Common areas of psychological research in the future ynoMuHaHui /
Amount

of mentions

MynsTnancumnavHapHas / Multidisciplinary 9
Mcuxodpapmakonorus / Psychopharmacology 9
Jkonoruyeckas ncuxonorus / Environmental psychology 8
Mcuxonatonorus / Psychopathology 8
MHTepcekumoHanbHOCTL / Intersectionality 7
KoruntmBHo-noseneH4yeckasn tepanus / Cognitive behavioral therapy 6
HelipopasHoo6pasue / Neurodiversity 6
PacnosHaBaHme o6pa3os / Image recognition 6
CoupanbHas HelpoHayka / Social neuroscience 6
TMC (TpaHckpaHuanbHas MariuTHas ctumynsums) / TMS (transcranial magnetic 6
stimulation)

MpuknagHasa ncuxonorus / Applied psychology 5
Mmo6anbHas ncuxonorus / Global psychology 5

AHanu3 MarepualloB B paMKax Mpemvbezo Uccied06amenbckoz0 60npoca
MoKa3aj, 4YTo IM3aiH NCUXOJOTHUYECKUX UCCIIEIOBAHUIN B OyIyIIeM MOXKET MpeTep-
II€Th psAJl U3MEHEHUN B COOTBETCTBHUU C Pa3BUTHUEM TEXHOJOTHM, METOAOIOTHUYE-
CKHX TIOJIXOJI0B M aKTyaJbHBIX MpoOieM. Beimenunu 7 CMBICIOBBIX €IMHHII,
CBSI3aHHBIX C U3MEHEHHUEM JIM3aifHa TICUXO0JIOTHYECKUX UCCIISIOBAHUMN:

1) ucnonp3zoBaHue OONBIIMX JAHHBIX U METOJOB MAIIMHHOTO OOYYCHHUS;

2) MeXAUCUUTUTHHAPHBIN MOIXO0/ K UCCIIEOBAHUSM;

3) MyIBTUMETOAHBIN MOAXOA K SMIUPUUECKUM UCCIIEIOBAHUSIM;

4) mpoABMKEHUE MPUHLUIIOB OTKPHITOCTH U TPAHCIIAPEHTHOCTH;

5) ucrnosnbp30BaHNE BUPTYAJIbHON PEAIbHOCTH U TEXHOJOTUN MOJICIIMPOBAHUS;

6) opueHTalMs Ha KyJbTYPHbIE Pa3In4Msl U IICUXOJIOTHYECKOE MHOT000pasue;

7) npoABMKEHHUE KOJTAOOpaLuii U OTKPBITON HAayKH.

IIpu ananu3e TEKCTa UHTEPBBIO B PAMKAX YE€MEEPHIO20 UCCE0068AMENbCKOZ0
eonpoca «Kaxoe BIUsSHUE Ha TICUXOJIOTHIO B Oy/IyIleM OKa)XXeT MHTErpalus ¢ apy-
TUMU HayKaMH?» OMUCAHbI 4 CMBICIIOBBIE €MHUIIBL:

1) ncuxonoeua u uckyccmeennwlil unmesniexm: UCCIEI0BaHUsI, HAPaBICHHbIE
Ha aHaJIU3 MICUXO0JOTUYECKUX JTAHHBIX U MOJEIMPOBAHNE KOTHUTUBHBIX ITPOLIECCOB,
CHOCOOCTBYIOT MHTerpanuu mncuxonoruu ¢ M. DTo mo3BonseT aHAIM3HPOBATH
Oosbie 00beMbI TaHHBIX, BBISIBIATH MMOBEICHYECKHE MATTEPHBI U CO3/1aBaTh MPO-
rHOcTUYecKue Mojenu. Mcnonp3oBaHre HEHPOHHBIX CeTel o0eryaeT aHaiau3 TekK-
CTOB, U300paXEHUI U TOJIOCA, a PA3BUTHE BUPTYaJIbHBIX aCCUCTEHTOB U 4aT-00TOB
Ha 6a3e UM npenocrapiseT HOBbIE BO3MOKHOCTH JIJIsI TICUXOTEPAITUN U TICUXOJIOT U~
YECKOU MOIAECPIKKH;
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2) medxcoucyuniuHapHvie UCCie008aHUsE NCUXONOSUU U HEeUPOHAYKYU TIO3BOJIST
Jy4Ille TIOHSATh (PU3HOIOTUYECKHE OCHOBBI ICUXUYECKUX MPOIIECCOB M MOBEICHHUSI.
3T0 MOMOXKET pa3paboTarh 00Jice TOYHBIC MOJIEII PaOOThl MO3Ta U HOBBIE METOJIbI
HCCIICIOBAHHS,

3) unmezpayus ¢ eenemuKol u dnueeHemuKou: MHTETPalns IICUXOJIOTHH C Te-
HETHKOM M SIIMTCHETUKON TOMOJKET JIYUIIIC TOHSATH BIUSHUE TeHETUIECKUX B OKPY-
KarIuX (GaKTOpPOB Ha Pa3BUTHE JTMYHOCTH, WHAWBUIYAIbHBIC Pa3IUuUs U TPE/-
PacCIOIOKEHHOCTD K ICUXUYCCKUM PACCTPOHCTBAM;

4) medxcoucyuniunapHole UCcie008anus 6 pAMKAX COYUANbHBIX U 2YMAHUMAap-
HbIX HAYK, TAKUX KaK COLUOJIOTHSI, aHTPOMOJIOTHs ¥ (usiocodus, mo3BosT Ooee
[TyOOKO MOHSThH BIUSHHUE KYJbTYPHBIX U COLUATBHBIX KOHTEKCTOB Ha MCUXOJIOTH-
YEeCKHE MPOIECCHI M TOBEICHHUE JTFOICH.

AHanM3 TeKCTOB MHTEPBBIO moka3zai, uyto B oTBeTax ChatGPT mioxo nudde-
PEHIUPYETCS MEKTUCIUTUTMHAPHOCTD, MYJIBTHIUCIIMILTAHAPHOCTh U TPAHCAUCITH-
IUIMHAPHOCTh HUcclienoBaHuid. OCHOBHOE pa3jinyve MEXKIY 3TUMH IOJXOAaMHU
B MICUXOJIOTMU CBOAMUTCS K CTCTICHU MHTETPAIMU U TIIyOUHE B3aMMOJICHCTBUS MEXK-
Iy TUCHHTUTMHAMHU. TpaHCAMCIUIUTMHAPHBINA ITOIXO0/] B IICUXOJIOTHH 00Jiee OPHEH-
THPOBaH Ha TIyOOKYIO0 HHTETPAIIMIO 3HAHHUI U METOOB U3 Pa3IMYHBIX JUCIUATUIAH
JUTSL CO3JIaHMSI HOBBIX KOHIICTIIIUI MJTM TIOHMMAaHUS U3y4aeMbIX Ipo0iieM, B TO Bpe-
Msl KaK MEXIUCIUILTHHAPHBIA U MYJIbTUIUCIUTUIMHAPHBIA TIOAXO0/IbI HAPABICHBI
Ha PELICHUE KOHKPETHBIX MPOOJIEM C UCTIOIh30BAHUEM 3HAHHI M3 HECKOJIBKHX JIHC-
uuruinH. [Ipy 5TOM HEOIHOKPATHO MOMYCPKUBACTCS, YTO MEXIUCIUILTHHAPHBIC
uccieoBanus OynyT criocoOCTBOBaTh OoJiee ITyOOKOMY M BCECTOPOHHEMY ITOHH-
MaHHIO YEJI0BEUECKOTO TOBEACHHUS, PA3BUTHIO HOBBIX METOIOB M IOIXOI0B K TICH-
XOJIOTUYECKHUM HCCIICIOBAaHUSIM, a TAaKXKE TIPUBEAYT K CO3aHUI0 HHHOBAIIMOHHBIX
pCILICHHIA B PA3JIMYHBIX 00JACTSAX KU3HHU.

MeXAUCIUTUIMHAPHBIM CCIISIOBaHUAM B oOnacTu nicuxonoruu MU B oTBeTax
ChatGPT otBoautcst 3HaumTenbHOEe MecTo. IlpuBoamm 0000IEHHOE OMHCAaHHE
nporuo3a Oymymiero ncuxonoruu, nanaoe ChatGPT B aToit obnacrtu:

«Hcnonvzosanue U 6 ncuxonoeuueckou Hayke 6 6y0yujem 3HAUUMeNbHO pac-
WUpUMCsl, Npu IMOM NOSBAMC MHO2OUUCTEHHble NOMEHYUATbHbIe NPUMEHEHUs],
KOmopble MO2ym usmMeHums smy oonacms. Bom nekomopwie kirouegvle obnacmu,
20e U moocem okazame enybokoe enusHue:

— aHanu3 u uHmepnpemauus 0anuvlx. MU moosicem 6vicmpo oopabamvieamo
bonvuue Habopvl OAHHBIX, bIAGIASL 3AKOHOMEPHOCMU 6 NCUXUYECKOM 300pP08be,
NOBEOEHUEeCKUX MOOCISAX U COYUATbHOU OUHAMUKE, KOMOPble MO2Ym Oblmb YRyuje-
Hbl UCCIE008AMENAMU-TTIOObMU,

— NEePCOHANU3UPOBAHHBLE 6MEUIAMETbCIEA 8 00NIACHU RCUXUYECKO20 300P0-
6vs: MU mooicem paspabamuléams nepcoHAIU3UpoS8anHble NAAHbL Mepanuu U iede-
HUS, GHATU3UPYs UCMOPUIO OoNe3HU, nogeoenue U usuoiocuyeckue nokasamenu
nayuenmos, oenas emewamenscmea donee 3pekmusHviMU;

— eupmyanbHble Mepaneemvl U KOHCYIbMAHMbL: SUPMYATbHbIE Mepanesmbl
Ha 6aze UCKYCCMBEHHO20 UHMENLNeKma MO2ym 0becneyums O0CHYNHYI0 NOOOepic-
KY NCUXUHECKO20 300P08bsl, Npediazas KPyeioCYmouHyl0 00CHYRHOCb U NPeodo-
J1e6as makue npensamcmeus, Kak CmouMocmy U Crmuemd,
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— NPEOUKMUBHAA AHATUMUKA 6 001IACMU NCUXUUECKO20 300p06ba: HH mo-
JHrcem npeodcKazvleams 8603HUKHOBEHUE NPOOTIeM C NCUXUYECKUM 300P08beM, AHAIU-
3Upys nogedeHue, pedb U UCNOIb308AHIUE COYUATbHBIX cemell, Yo N03605em C80-
€8DEeMEHHO 8MeulamoCs;

— pacuiupenue ncuxonocudeckux ucciedosanuii: M1 moscem nomous 6 pas-
pabomke uUCc1e008aHull, 8bIpabomKe 2unome3 U HANUCAHUU UCCLE008AMENbCKUX
pabom, umo coenaem UCcied08amenbCKull npoyecc donee 3¢hhexmuensvim,

— obpazosamenvhvle uncmpymenmul u cumynayuu.: MU mosxcem cozoasamo
CUMYIAYUY U UHCMPYMEHMbL OJIs1 CMYOeHmMO8-NCUXO0I0208, 0becneyusas UHmepax-
MUBHBLL ONbIM 0OYYeHUsl 3a npedenamu MpaoUyUOHHbIX KIACCO8;

— IMUKA U KOHPUOEHUUATLHOCMb NCUXO010ZUYECKUX UCCTIE008AHUIL. UHMe-
epayus MU 6 ncuxonocuueckyro HAyKy YCUIUm eHUMAHUe K dmuxe u KoHpuoenyu-
anvHocmu, yoensas 0coboe eHUMAHUe OmMeemcmeeHHOMY ucnoavsosanuio UM u 3a-
wume OAHHbIX,

— noeedenueckoe npocHo3uposanue u moougpukavyusn: MU mosxcem npoenosu-
poeams nogeoenue u npeonazams mepvl 8 MmaKux 0ONACmAX, KaK 3d8UCUMOCTb,
KpUMUHANbHAA peaburumayus u obpazoseanue;

— KOZHUMUBHOE U IMOUUOHATIbHOE PACRO3HABANHUE. OOCUdCeHUs 8 0bnacmu
UCKYCCINBEHHO20 UHMENNEeKMAa MO2Yym YIYYUUMb PACHO3HABAHUE YEl06EYeCKUX
IMOYULL U KOCHUMUBHBIX COCTOSIHULL, NOMO2Asl 8 OUACHOCIUKE NCUXUYECKO20 300-
po8bsL;

— pacuiupenue OuazHocmuueckozo uncmpymenmapus: MU mosxcem paspa-
bomamw 6onee mounvle OUASHOCMUYEeCKUe UHCMPYMEHMbl NCUXUYEeCKUX 3a601e8a-
HUL, AHATUSUPYSL peydb, MUMUKY U AKMUBHOCMb 8 COYUATbHBIX CeMSX,

— Heullponayku u uccinedosanus mozea: MU mooicem ynyuuiumes noHUManue
pabomuvl M032a U €20 C653U C NOGEOEHUEM U NCUXUYECKUM 300P08beM, AHANUIUDYS
CILOJICHBIE HEeUPOHHbLE OaHHbIe;

— o0yuenue u oopazoeanue: U mooicem npoussecmu pesontoyuio 8 00y4eHuu
NCUXON0208 C NOMOUWbIO MOOETUPOBAHUS U UHMEPAKIMUBHOU CPeObl 00VYeHUsl;

— npopunaxmuyecxkoe ncuxuueckoe 300pogve: MU mooxcem ananuzuposamo
meHOeHyuu OJis 8blAGLeHUs. (haKMOpo8 pucka npoodiem NCUXuieckozo 300po6bs,
umo npusooum K pazpadbomre npoduiIaKkmudeckux cmpameuti;

— MOHUMOPUHZ U 00PAMHAA C8A3b 8 PEATIbHOM 8PEMEHU; HOCUMbIE YCMPOIli-
cmea u ycmpotiicmsa co écmpoentvim MU mocym obecneuusams MOHUMOPUHS NCU-
XONO2UHEeCKUX COCMOAHUL 8 PeaTbHOM 8PEMEHU U HEMEOTIeHHYI0 OOPAMHYIO C6513b,

— Henipobuonozuueckas unmezpayus: MU mooxcem unmezpuposams pe3yib-
mambl HeUpPoOUOIO2UU 8 NCUXONOSUUECKYIO NPAKMUKY;

— 00CMYRHOCMb U UHKJIIO3UGHOCHIL. UHCMPYMeHmbl, OcHosaHuvle Ha WU,
MO2ym coenamsb NCUXOLOSUYECKYI0 NOMOWb Oollee OOCMYNHOU, paspyuias bapve-
Dbl, C8A3AHHbIE C 2e02PAPUUECKUM U COYUATbHO-IKOHOMULECKUM CIANYCOM.

B yenom, 6yoywee U 6 ncuxonocuueckoii Hayke paccmampusaemcs Kaxk npe-
obpasyioujee, cnocobHoe npouseecmu pesonroyuro 6 UCCIe008aAHUAX, Mmepanul,
ouacnocmuxe u 06pazosanuu. OOHAKO MU OOCMUNCEHUSL CONPAIHCEHBL C IMUYECKU-
MU npobremamu, Komopbwle mpebyiom muamenbHO20 H00X00a .
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O6cyxaeHue

HccnenoBanue nokasaino, 4to kauectBo orBeToB ChatGPT 3aBucUT OT cTpyK-
TypHupoBaHus 3anpocos. [IpocTeie 3ampockl 0e3 neTaneil NpuBOJAT K KPaTKUM OT-
BETaM, a JIeTaIbHOE ONUCAaHUE POJIU, KOHTEKCTA U TPeOOBaHUM YIIydIlaeT pe3yibTa-
toI (Ventura & Filho, 2024; Kohnke et al., 2023). OntumanbsHbIi pa3Mep 3ampoca
Ha PYCCKOM S3bIKE cocTaBisieT 10 13 Teicsy 3HakoB. [loBTOpenue 3ampoca ot 3
70 6 pa3 yiydlllaeT aHaJlu3 ¥ TOYHOCTh OTBETOB. VcciieoBanre He TO3BOIUIIO clie-
JIaTh OJIHO3HAYHBIX BBIBOJIOB O BIUSIHUU NOPSJIKA CIEI0BAHMS BOIIPOCOB, YTO COOT-
BETCTBYET pe3yabTaraMm Mo MoHuMaHuio Kay3ainbHbIX cBsizet ChatGPT (Kim et al.,
2024). IlpobGnema JIOXKHBIX OTBETOB TpeOyeT pa3pabOOTKH METOAOB IPOBEPKU
noctoBepHocTy nH(popmarmu u uctounukoB (Kitamura, 2023; Elkhatat, 2023).

B pabotax, MOCBSIIEHHBIX MCCIETOBAHUIO OyIyIIEro MCHXOJIOTHH, OCHOBAH-
HBIX Ha WHTEPBBIO, KaK MPaBUIIO, HE OSKCIUIHIHpyeTcs ero cxema (I'pummna,
Hectuk, 2019; Kopaunosa, Hectuk, 2019). [IpoBoguTcst 1160 0npoc rpyIiibl KC-
MIEePTOB IO HECKOIBKUM Boripocam obiiero miana (Phelps, 2013), nu6o mpoBoguTcst
HECTPYKTYpHUPOBAHHOE WHTEPBBIO 110 TEME MCUXOJIOTHH OYAyIIEero ¢ OTACIbHBIMU
BBIIAIOIIMMUCS TIPEICTAaBUTENSIMU HAYYHOTO COOOIIECTBA 110 TOMY MJIM MHOMY Ha-
npasieHuto rcuxosioruu (Box-Steffensmeier et al., 2022).

Hcnonp3oBanue MeToaa UcciieoBaTesbckoro HHTepBbio 1o C. KBase no3posnsi-
€T LIMPOKO U ITyOOKO OXBAaTUTh PA3IMUYHbIC ACIEKThI OYIyIIero MCUXOI0rHYeCKOM
HayKH, OLEHUTh MEPCHEeKTUBBI MCUXOJIOTMYECcKoil Hayku B 1efioM. EcTrecTBeHHO,
OOIIMPHOE U JETATM3HUPOBAHHOE MHTEPBBIO YCIOXKHSET Mpolecc coopa JaHHBIX,
HO B cirydae uHTepBbio ¢ ChatGPT 3710 BriosiHe onpaBmano. MoXKHO yKasarhb U Apy-
THE 00CMOUHCMEa Memooa vicclienoBarenbckoro naTepBbio ¢ ChatGPT:

1. T'uékocms. ChatGPT nerko agantupyercs K caMblM pasIMYHBIM TeMaM U
BOIIPOCaM B XOJI€ UHTEPBBIO, YTO MO3BOJISIET UCCIIEA0BATENIO TIIy0XKe U3yyaTh UH-
TEPECYIOLUE ACTIEKTHI.

2. locmynnocms. Vicnonb3oBanne GPT miist uHTEpBBIO yIOOHO U HE TpeOyeT
(u3MYECKOro MPUCYTCTBUS YYACTHUKOB, YTO CHUKAET OPraHU3alMOHHbIE 3aTpa-
ThI U BpEMs.

3. Macuimadbupyemocms. ChatGPT no3BossieT mpoBOAUTH MHOXECTBO UHTEP-
BBIO (B T. 4. U IOBTOPHBIX ), 33]1aBasi POJIU SKCIIEPTOB IO PA3TMYHBIM HAPABICHHUSIM
TICUXOJIOTUYECKON HAYKU B PA3IIMYHBIX COLUATBHBIX CUTYaIIUsX.

4. Ananu3 oannvix. ChatGPT MoXeT moMoub B aHAJIN3€ NOTYYEHHBIX TEKCTO-
BBIX JJAaHHBIX, BBISBIISS KJIFOUEBBIC TEMbI i TEHICHIIUH.

OpnHako OYEBUIHBI U 0ZPAHUYEHUA UCCAed08anus OyayIero ICUX0JIOruu Me-
TofoM uccienoparenbekoro uHTepBbio ¢ ChatGPT. Tak, orBetsl ChatGPT moryT
ObITh OrpaHUYEHbI €ro OOYyYalOIIMMHU JaHHBIMH W aJTOPUTMaMH, YTO MOXKET
HE IOJIHOCTBIO OTpaXkaTh MOJHOTY MHEHMH U uael. [Ipu 3ToM cyliecTBEeHHO CHU-
’KaeTcsl KaueCTBO OTBETOB Ha CJIIOKHO C(HOPMYIHPOBAHHBIE 3aMIPOCHI W/WIIH 3aIpO-
Chl, Kacaroluecs cIoXHON TeMaTtuku. Taxxke ciaenyer orMeruTs, yto GPT 1uoxo
muddepeHIupyeT MpeAMEeTHOE COAEpKaHUE MEPCIEKTUBHBIX TMCUXOIOTUYECKUX
UCCIIEIOBAaHUM, NMEPCIIEKTUBHbBIE MOAXOAbl K HCCIEIOBAHUSIM M MHHOBAI[MOHHBIE
METO/Ibl UCCIIEJOBAHU.
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ConeprkaTeNbHbIN aHaU3 JaHHBIX HCCIIEI0BATEIbLCKOTO HHTEPBbIO MPOBOIMII-
Csl IO YETBIPEM HCCIIEA0BATENbCKUM BonpocaM. OHako B OOJIBIIMHCTBE JIUTEpaA-
TYPHBIX UICTOUHHUKOB 00CYK/1aeTCsl JINIIb OJJHO HANIPaBIIEHUE — OTpe/IeTICHNE aKTy-
QJIBHBIX W/WITM TIEPCIIEKTUBHBIX UCCIIETOBAHUN TICUXOIOTHH Oymyiiero. OCHOBHBIE
TEHJICHIIUM Pa3BUTHs TICUXOJIOTUYECKON HAayKH BKIIIOYAIOT OOBEIMHEHUE Pa3HbIX
HaIpaBJeHUIl Ha OCHOBE HayK O MO3T€ U I'€HETHKE, UCCIIEJOBAHUS Ha OONBIINX
BbIOOpKAX, MPUBEPKEHHOCTh NPUHIUIIAM «OTKPBITOW HAyKH», BOCHPOM3BOAM-
MOCTb PE3y/IbTaTOB M N3yUYEHHUE MICUXO0JIOTMYECKUX SIBICHUH B PEaIbHBIX YCIOBUSAX.
KitoueBbie BHI30BBI CBS3aHbI C Pa3BUTHEM LHU(POBBIX TEXHOJOTHH, BKIIOYAst aHA-
nu3 OONBIIUX JAHHBIX, MCIOJIb30BaHNE MCKYCCTBEHHOTO MHTEIIEKTa, BUPTYyallb-
HOM peasbHOCTH, «YMHBIX» MaTe€pHaioB U MHTEP(HENHCOB «MO3I — KOMIIbIOTEP)
(FOpeBuu u ap., 2018).

[To nanubIM sKcniepTHOTO ornpoca B MHcTuTyTe ncuxonorun PAH, ncuxonorust
B OyIylleM MpeiCTaBIAeTCsl KaK MyJbTUIIApAAUTrMaibHas 1 MEKIUCIUTUIMHAPHAS
muctumuHa (Hectuk u ap., 2016). bubnmuomeTpudeckuii aHaIU3 NEPCTICKTUBHBIX
HaNpaBJI€HUI NCUXOJOTHYECKUX HcciieqoBaHuil 3a nepuon ¢ 2010 mo 2019 rog,
npezcTaBiIeHHbIX Ha iatdopme Web of Science, moka3pIBaeT, 4To U3 BCexX IMyOIu-
Kauuit o teme «llcuxonmorus» MeXIUCHUIUITMHAPHBIE UCCIIETOBAHUS COCTABIISIOT
6omee 26 %. [Ipu 3ToM U3 63 MEPCIEKTUBHBIX HANIPABICHUI UCCIIEIOBaHUN OyIy-
iero Haubosee AMHAMUYHO Pa3BUBAIOTCS MCCleoBaHus B pamkax Social media,
Big Data, Artificial Intelligence, Internet of Things, Virtual Reality, Deep Learning,
5G, UAV, a Haubonplinii BKIIaJ TICUXOJOTHYECKUX MCCIEIOBAaHUI MpUIIeNcs Ha
Takue HampasieHus, kak Software, Social networks, Social media (3yes, 2020).
[lomydeHHBIE pe3yNbTaThl BIIOJIHE CONIOCTABUMBI C IaHHBIMH HCCIIE0BATENIBCKOTO
nnaTepBbio ¢ ChatGPT. Ognako cinenyet ykazath, uto GPT Beimenun 6onee 70 mep-
CTMEKTHUBHBIX HAPABJICHUI UMEHHO B IICUXOJIOTUH, TPEAOCTABIISASA ITOAPOOHBIE OITHU-
CaHUsl, KOTOpPBIE OKa3alIHuch Oosiee CTPYKTYPUPOBAHHBIMU U MH()OPMATUBHBIMHU 11O
CPaBHEHHMIO C TEKCTaMHU MHTEPBBIO OT BeAylux crnenuanucton (Box-Steffensmeier
et al., 2022). Cnenyet TakXke yka3aTh Ha TO, YTO MPHU UCCIECAOBAHUU TICUXOJIOTUU
OyaymIero MmyTeM OJKCHEPTHBIX OIMPOCOB W/WIHM OHUOIMOMETPUYECKOTO aHaIu3a
He b depeHIpyI0TCs JaHHbIe, OTHOCAIIMECS K JU3aiiHy HCCIIeI0BaHUS.

[TonmyuenHble pe3ynbTaThl, BEPOSTHO, MOTYT OBITh MHTEPIPETUPOBAHBI Kak
CTPYKTYpPUPOBaHHbBIE MPEACTABICHUS O OyAyLIEM HAay4HOM ICUXOJIOTUH, KPUCTAJ-
TU30BaHHbBIE B 00JbII0H s13b1K0BOI Mozienu OpenAl. C onpeneneHHbIM JOMyIIeHN-
€M MOKHO CKa3aTrb, 4TO, 110 aHAJIOTHH C WU3BECTHHIM BhIpakeHueM « Vox populi vox
Déin, conepxkanue orBetoB GPT — 3T0 001IecTBeHHOE MHEHUE, 3a(UKCHPOBAaHHOE
B Kopiryce TekcToB 3 MHTepHera no nosoxay Oyaymiero ncuxonoruu. Ho, B oTu-
YHe OT TPAAULIMOHHBIX OIPOCOB, T7e HanboJee 3HAYMMBIH (HaKTOp TOCTOBEPHOCTH
BBISIBJICHHOTO OOIIIECTBEHHOTO MHEHHS — PEMPE3eHTaTUBHOCTH BEIOOPKH, B HCCIie-
noarenbckoM UHTEepBbIo ¢ ChatGPT BhisABIEHHBIE NTPEICTABICHUS 3aBUCAT OT Ka-
YecTBa 3anpoca U NpopadOTaHHOCTH CXEMbl HHTEPBBIO.
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BbiBOAbI

B xoze uccnenoBanus Mbl pelajiv HECKOJIBKO 3a/1a4, IePBOM U3 KOTOPbIX ObliIa
3amada ananuza B3auMopaeicTBusi ¢ ChatGPT mns ompeneneHus: onTUMalIbHBIX
MapaMeTpoB 3ampoca. YCTaHOBIIEHO, YTO JeTalIn3alMs IPOMIITOB, BKJIOYas yKa3a-
HUE POJIM, KOHTEKCTa U CIIEHU(PUUECKUX TPEOOBAaHUH K OTBETY, CIOCOOCTBYET MO-
BBIIIEHHUIO [IOJIHOTHI U KaueCTBa OTBETOB. OnpeesieHbl IPeest AIMHBI IPOMIITOB U
KOJIMYECTBO ONTUMAJIbHBIX ITOBTOPOB. BhIsABIEHBI TpoOIeMbl ¢ BepuuKauen am-
TepaTypHbIX ncTouHUKOB: ChatGPT yacTo nmpenocraisieT HEBEPHbIE U/WIIN HECY-
IIECTBYIOLUE HCTOUHUKH.

AHanu3 JaHHBIX UHTEPBbIO Mokazai, yTo GPT mioxo pa3inuyaer METOIbI U Me-
TOJI0JIOTHIO, HE BBIJAET COJIEP/KATENbHBIX OTBETOB C MCII0JIb30BAHUEM CJIOB «I1apa-
IurMa» 1 «pobneMay. Tem He MeHee HEKOTOpbIE CYIIeCTBEHHbIE, HA HAlll B3IVISL,
TPEHbl MpodieMaTuku U Merofonoruu ncuxonorun GPT ykaszan: mmpoxoe mpu-
MEHEHHE B [ICUXO0JIOTHYEeCKUX HccaenoBanusax MM, MeToqoB MeTaananusa u cucTe-
MaTHuYeCcKHX 0030poB, Hcnonb3oBanue Big Data u metonoB ux o0paboTKu, HHTE-
rpanusi pa3IudHbIX MOAXOA0B U METO/IOB, MTOBBIILIEHUE CTAHAAPTOB OTKPBITOCTH U
IIPO3PAaYHOCTH, Pa3BUTHE METOAOB HEHPOUMUKUHIA, BUPTYaIbHON PEATbHOCTH,
MOHHUTOPHHTIA ITOBEACHUS B €CTECTBEHHOM CpeJIe C MOMOLIbI0 HOCUMBIX YCTPOMCTB
W/WIH MOOHMITBHBIX TIPUIIOKCHHH.

B Xozne uHTepBbIO BBISIBICHO 73 aKTyaJlbHBIX HAllpaBJICHUS UCCIIE0BaHUS TICH-
XOJIOTUH OyIyIIEero, pa3fesieHHbIX Ha JIBa Kjlacca: HallpaBJICHUs ICUXOJIOTUYECKUX
HCCIIEIOBAaHUM, OTpe/esieMble UX MPEIMETOM, M HAlpaBJIEHUs, UCIOJIb3YIOLIIE
OTIpeICIIEHHBIN METOJ] U/UIH METO/IUKY.

AHanu3 MarepualioB B paMKax TPETHETO MCCIIEN0BATENBCKOTO BOIIPOCA MOKa-
3aJ1, YTO JU3aiH IICUXOJOTMUECKUX HCCIeIOBaHUI B OyayIleM MOXET MpeTepreTh
psan u3meHeHnui. B Hem mupe OyayT ucnonb3oBarbest Big Data m MmeTonbl MammH-
HOTO OOy4YeHHUs, JAJI1 HETO CTAaHET THUIMYHBIM MEXIMCIUIUIMHAPHBIA U MYJIbTUME-
TOJHBIN MOAXO/, YCUJIUTCS POIBUKEHNE IPUHILIUIIOB OTKPBITOCTH U TPAHCIIAPEHT-
HocTH. B nuzaitHe Oyaymiero CTaHyT LIMPOKO HCHOJNB30BaThCS TEXHOIOTUU
MOJIEIIMPOBAHMSI U BUPTYaJIbHOW PEaJIbHOCTH, YCUIIMTCSI OPUEHTALUS Ha KYJBTYp-
HBIE Pa3INyus U ICUX0JIOTHYECKOe MHOT000pa3ue, MpearnoaaraeTcs MpoiBUKEHNE
KOJ1abopaluii U cliel0BaHUE IPUHIUIIAM «OTKPBITOM HayKu».

MexucuuIuIMHapHbIN XapakTep OyAyIIero MCUXoJ0THYeCKUX UCClIeIOBaHNN
MOJYEpKUBAETCS OOJBIIMHCTBOM MCCIE0BaTeNel M0 JaHHOW MpoOieMaTuke.
B xome unTrepBpio ¢ ChatGPT Obuin BBIABICHBI YeThbIpe Hambosiee BEPOSTHBIX
HaIpPaBJIEHUS] NHTErPALlMH [ICUXOJIOTUU C APYTUMHU HayKaMH: UCKYCCTBEHHBIN MH-
TEJIJIEKT, HeWPOHAYyKH, TeHETHKA U SMUICHETUKA, & TAK)KE COLMAIbHbIE U I'yMaHU-
TapHbIE HayKH.

[TomyueHnHble pe3ynabTaThl MOTYT OBITH NPUMEHEHBI ISl HPaKTUYECKOTO
WCIIOJIb30BAaHUSl B IUIAHWPOBAHWU TMEPCHEKTUBHBIX HAINPaBJICHUN MCCIEI0BAaHUI
B IICUXOJIOTMH, BKJIFOUAsi MHTETPALIMIO C HOBBIMU TEXHOJIOIMSIMHM, TAKUMU KaK UC-
KyCCTBEHHBI MHTEJUIEKT, BUPTyaJIbHAsl PEaJbHOCTh M aHAIM3 OOJBIINX JTAHHBIX.
BblsiBIeHHBIE TEHAEHIMHM MO3BOJIAT CO3aBaTh MEXKJIUCLMIIMHAPHBIE MPOEKTHI,
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OCHOBAaHHbIE Ha KJIIOUEBBIX TPEHIAX, TAKUX KaK HEHPOHAyKH, I€HETHKAa U OH-
NaiH-Tepanus. Pe3ynsraTsl HCCIIeIOBaHMS TAK)KE MOTYT OBITh MCIIOIB30BAHbI IS
pa3paboTku 00pa30BaTEIBHBIX MPOTPAMM, BKITIOUAIONINX O0OYYCHHUE CTYICHTOB pa-
60Te ¢ OOIBIIUMH S3BIKOBBIMUA MOJESIMU M aHAJIM3Y MPEJCTAaBICHUN O Oymymiem
Hayku. Kpome Toro, monxonasl K (pOPMUPOBAHUIO NMPOMOTOB M AHAJIN3Y JAHHBIX
ChatGPT naiigyT npuMeHeHHEe B ONITUMU3AIMH KOHCYIBTaTUBHBIX IPAKTHK, 00pa-
30BaTeNbHBIX 33/1a4 U MCCIIEJ0BATEIbCKUX MPOLIECCOB.

Pesynbrarhl nccienoBaHust UMEIOT OTIPENICTICHHBIC 0ZPAHUYeHUA, KOTOPBIE HEe-
obxonuMo yuuThiBarh. OHU CBSI3aHBI, B TIEPBYIO OYepelb, C XapaKTepPOM JTaHHBIX,
Ha KoTOophIx 00yuyeHa mozaenb GPT — uHdopmanus akTyaabHa JIMIIb IO CEHTAOPS
2021 roga, 4To MOXET CHMXKaTh €€ MPUMEHUMOCTh B COBPEMEHHBIX KOHTEKCTaX.
Cy111ecTBEHHBIM TMPEMSITCTBUEM TaKXKe SIBIETCS MpollieMa «TaJUTFOLMHUPOBAHUSD) —
reHepanus NIpaBaoNnoA00HbIX, HO HEJIOCTOBEPHBIX JAHHBIX, UTO TPeOyeT TIaTeNb-
HOM IIPOBEPKH OTBETOB.
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[MPMJIOXEHUE
Bonpocsl aj1s1 npoeaeHusi HHTEPBLIO ¢ GPT o Oynymem nmcuxosioruu

Beoouwvie, 0o6uue éonpocel o ncuxonozuu 6yoyuiezo
1. Kaxue HayyHbIE JOCTH)KEHHS BBl OXKHJIaeTe B 00IaCTH IICUXOJIOTUH?
2. UYrto HEOOBIUHOTO TIOSIBUTCS B TICUXOJIOIMYECKON Hayke Oyayiero?
3. Kakoii OyieT Hay4Hasi KOMMYHHUKAIHS B 00JIACTH IICUXOJIOTHH B OyayIiem?
[IpobGnemsbl, mapaaAuTMbl, METOOIOTHSI IICUXOJIOTHH OYTyIIETO
1. CymecTBylOT JM Kakue-ITM0O HOBBIE INICHXOJOTHYECKHE TEOPHUW W/WIHM KOHIIETIINH,
KOTOpBIE BBl CYMTAETE 0COOEHHO MHOTOOOEIIAOIUME?
2. Yto Kacaercsi METOAOJOTHI MCCIeI0BaHUs, KaKie MHHOBALUK MM TOAXOIbI CTAHYT
Oosee pacrpoCTpaHEHHBIMHU B IICUXOJIOTHYECKON HayKe B Oymayriem?
3. Kak MoXeT U3MEHUTHCS JTaHAMA(T NapajnurM B IICUXOJIOTHIEeCKON Hayke?
4. Kaxwne mpoOieMbl 3acyKUBAIOT UCCICIOBAHMUS B TICHXOJIOTHUCCKON HayKe?
5. B pamkax xakoil METOIOIIOTHH OYAYT OCYIIECTBISATHCS TICUXOJIOTHYECKHE HCCIIeI0Ba-
HUs B Oymytiem?
6. Ilo KakKMM KpUTEPUSIM CJIEAYET ONPEACISTH EPCIIEKTUBHOCTD UCCISIOBAHHS B IICUXO-
JIOTUYECKOH HayKe?
7. C KakuMHU poOJIeMaMH CTOIKHETCS IICUXOJI0THYecKast Hayka B Oymyniem?
8. Kakme mpoOiaeMBbl TICHXOIIOTHUECKOH HAyKHW CTaHYT Hawmboyiee MePCIeKTUBHBIMH
B Oymymem?
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9. Kakwne mpobiaeMbl ICHXO0IOTUYECKON HayKH OyIyT pemieHsl B OymymieM?

10. IlpencraBbTe, 4TO BBl HCTOPHUK NcUXonoruy. Kyna nBrkeTcst cuxonornyeckas Hayka?
11. Kak BbI BUOUTE pa3BUTHE NICHUXOJIOTHYECKON HAyKH Ha YPOBHE Mapagurm?

12. Kakum BbI BUAUTE Oyylee INCHXOJIOTMYECKOW HAayKH C TOYKH 3pEHHs Iporpecca
B METOJIOJIOTUH HCCIICIOBAHNUS?

13. Kakue HOBbIe apaAnrMbl HOSBATCS B IICUXOJIOTMUECKUX UCCIEJOBAaHUAX Oyay1iero?
14. CymecTByIOT JI1 Kakue-I1u00 MOTEHIMAIbHbIE OIPAaHUYCHUS WM PUCKHU, CBSI3aHHBIC
¢ OyayIMM pa3BUTHEM IICHXOJIOTMYECKON HayKu?

Ju3aiin uccnedosanusn ncuxonozuu oyoyuiezo
Kax MoxkeT n3MEHUTHCS AU3aiH UCCIICIOBAHII B TICIXOJIOTHH OyIy1ero?
Kak MoxeT M3MEHNTHCS TTOAXO/ K BBIIBIKEHHIO THIIOTE3 B TICUXOJIOTHYECKON HayKe?
Kak nomkHa H3MEHUTHCS] OpPraHNU3aInsI TICUXOJIOTHYECKOTO UCCIIEOBaHM B OymyeM?
Kakne nmpuHIMNHANTBEHO HOBBIE ATAIlbl UCCIIECAOBAHUS TOSBATCS B ICHXOJOTHYECKHX
uccnenoBaHusx Oymymiero?
5. Kakwue HOBBIE HCCIIeIOBATENBCKHIE 33/1a4H MTOSIBSATCS B IICUXOJIOTMYECKON Hayke B OyIy-
mem?
6. Kakne wmccnemoBarenbCcKue BOMPOCH OyAyT aKTyaJbHBIMH B HAayYHOH IICHXOJIOTHH
Oymytiero?
7. Kak B Oymy1ieM H3MEHHUTCS TIOIXO]T K BBIOOPY 31241 UCCIIETOBAHMS B OOJIACTH TICHUXO-
noruu?
8. Kak nzmensarcs 3a1auu UCCIIEOBAHUS B ICUXOJIOTUH OyayIIero?
9. Kaxk MOTyT pa3BUBaTHCSI METOIBI UCCIICIOBAHUS B TICUXOJIOTHH OymyIiero?
10. Cunraere nu BB, 9TO KOPOTKHE (POPMBI OTIPOCOB CTAHYT MEPCIIEKTUBHBIM HCCIIEI0BA-
TEBCKUM WHCTPYMEHTOM B TICHXOJIOTHH OymyIIero?
11. Kakne ncuxoimornueckrne MeTO bl UCCIIEOBAHMS MIPENICTABIAIOTCS BaM Hanbosee mep-
CIIEKTUBHBIMU?
12. Kakum BbI BUAMUTE Oyylee ICHXOJIOTMYSCKOW HAyKH C TOYKH 3pEHHs Iporpecca
B METO/IAaX HCCIeI0BaHNA?
13. Kakre MeTompl UCCIIeIOBAaHMS B MCUXOJIOTHYECKOW HAayKe M3MEHSTCS paaruKajJbHBIM
oOpaszom B Oymymiem?
14. Kakue MeTObI UCCIIEAOBAHUS MPEAMTOYTHTEIHHBI B IICHXOIOTUIECKIX UCCIETOBAHMSIX
Oyaytiero?
15. Kak u3meHuTcst cOOp HaHHBIX B IICHXOJIOTMYECKUX HCCICAOBaHUAX OyayIero?
16. Kak Oyner ocymecTBIsThCsl 00pabOTKa JaHHBIX B TICUXOJIOTHHU OyIyiero?
17. Kakne MeToasr 00pabOTKH TaHHBIX OyIyT MPEBaIUpPOBATh B TICUXOJIOTUH OyIyIiero?
18. Kak MCKyCCTBEHHBII MHTEUIEKT U MAIlIMHHOE O0YYeHNE MOTYT OBITh HHTETPUPOBAHBI
B IICUXOJIOTHYECKHE UCCIICA0BAHUS U MTPAKTHUKY B Oymy1iemM?
19. Kakue HOBBIE cITIOCOOBI MHTEPIPETANU PE3YIBTaTOB MOABSATCS B IICUXOJIOTHU B Oyy-
mem?
20. CymecTBYIOT U KaKhe-JIN00 3THYeCKre cOOOpaskeHusl, KOTOPhIE JOJKHBI YUUTHIBATH
TICUXOJIOTH TIPU BHEJPEHWH HOBBIX TEXHOJOTHH WM MHHOBAIIMOHHBIX MTOIXOJIOB B CBOIO
MIPAKTHKY WIIA UCCIIETOBAHUS?
21. [IpenBuanTte o1 BBl KaKHE-THOO 3TUYECKUE TPOOIEMBI IPH BHEIPSHUHA HOBBIX TEXHO-
JIOTU B MICUXOJIOTUYECKYIO HAyKy?
22. Kakue stnyeckue HpO6JIeMI)I CTaHYT aKTyaJIbHbIMH B IICUXOJIOTUYCCKUX UCCIICAOBAHU-
sIX Oymymero?
23. KakoBpI TTOKa3aTeu OIeHKH 3 (HEKTHBHOCTH HAYYHOU NEATEILHOCTH B IICHXOJIOTHYIC-
CKOH Hayke Oymaymiero?

el S
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AKmyanvnvle HANPAGIEHUA UCCTIE008AHUS NCUXOTIO2UU OYOyULe2o
1. Kakux IocTHKeHH Bbl OKUAAETe B 00JACTH ICUXOJOTHH U KaK OHHU MOTYT CIIOCO0-
CTBOBATh IMOBBIIMIEHUIO OIATOCOCTOSHUS OTIEIBHBIX JIOAEH 1 co001IecTB?
2. Kak, o BareMy MHEHHIO, ICUXOJIOTHYECKasl HayKa alalTUPYETCs K PELICHHUIO TOTeH-
LUABHBIX TPOOJIEM, CBA3aHHBIX C ICUXUYECKHUM 310pPOBbEM H OJIaronoiaydnem?
3. Kakue Texyuye o0nacTé INMCHXOJOTMYECKUX HCCIIEAO0BAaHUM, MO BalleMy MHEHHIO,
OyIdyT CTaHOBUTHCS Bce Oosiee BaXKHBIMU B Oyrymiem?
4. Kaxkue HOBbIE 00JaCTH M HOAXOIBI B IICHXOJIOTHYECKON HayKe MPEACTABIISIOTCS BaM
0COOEHHO MHTEPECHBIMH WIIM MHOTOOOCIIAIOIMMY B Oyayiem?
5. Ha Bamr B3mis, Kakue KJIFOUEBBIC 00J1aCTH MCUXOJIOTMUECKOW HAayKu TPEOYIOT Jalib-
HEUITUX UCCIICAOBAaHNN B Oymymem?
6. Kakne HampaBieHHs WCCIIEIOBAaHUN OCTArOTCS terra incognita B TICHXOIOTHYECKOM
Hayke?
7. ToBops o terra incognita, 4yTo, MO BalleMy MHEHHIO, B KOHEYHOM HTOTE OKaXKeTCs
B LIEHTPE BHUMAHMS [ICUXOJIOTOB?
8. B xakux 007acTsAX IMCUXOIOTHIECKON HayKH MOYKHO OXKHJIATh MIPOPHIBOB B OymytemM?
9. Kakwue obnacTu NcuXoJ0rHYecKOr HayKH OyayT Hanbojee HUTHPYEMbIMU B Oyayiiem?
10. Kakue HampaBiieHHs TICUXOJIOTWYECKONW HayKu OynyT Hambolee 3HaYMMBIMHU B Oymy-
iem?
11. Kakne o0macTy ICHXOIOTHYECKON HayKu OyayT HarOoJee MomyIIpHbIMU B Oymytem?
12. Kakue o0nacTv ICHXOJOTMYECKOM HayKH BBIMIYT Ha IEPBBIN IJ1aH B Oymymiem?
13. Kakue ncuxonornueckue uCCcae0oBaHus BHECYT HAUOOBIIHNI BKIAJ B HAYKY?
14. MoxkeTe 71 BBl IPUBECTH HEKOTOPBIE HOBBIE TEHICHIINH WU JOCTHKEHHUA B 001acTH
IICUXOJIOTHYECKON HayKHu, KOTOPBIE, [0 BallleMy MHEHUIO, OyayT onpenesiTs ee Oyayuiee?
15. Kakue npopbsIBbI W JOCTHUKEHNUS B ICUXOJOTUYECKUX UCCIIEOBAHUAX BBl OKUAAETE
B OyrKaiiime roapi?
16. Kak BbI BUINTE pa3BUTHE TICUXOJIOTUYECKON HAYKH B ONMMKANWIITNE JECATHIICTHS?
17. Kakum BbI BHIUTE OyIyIiee IICHXOJIOTHYECKON HayKH U ee POoJih B 00IIecTBe?
18. Kakue o0nacTu ncuxoJornyeckoi Hayku OyayT HanOosee akTyaabHbBIMH B Oymymiem?
19. KakoBbl 0’kHUJJa€MbI€ BBI30BBI, HA KOTOPBIC MCUXOJOTUYSCKOM HAyKe MPHUIETCS OTBE-
TUTB?

Bauanue coyuanvnvix ghaxkmopos na 6yoyuiee ncuxonozuueckoii HayKu
1. Kak n3MeHeHUs B 00IECTBE MOTYT IOBJIMSITH HA IICUXOJIOTUYECKYO HAyKy?
2. YuuTbIBasi PacTYILYI0 OCBEIOMJICHHOCTh OOIIECTBEHHOCTH O MPOOEeMax MCUXHUYECKO-
TO 3/I0pOBBS, KaKyl0, Ha Ball B3I, POJIb CHITPAET TICHXOJIIOTHYECKas HayKa B PEIICHUN
3THX MpobiIeM B Oymyiem?
3. B cBere HemaBHUX MT00ANBHBIX COOBITHH, Takux Kak manaemMuss COVID-19, kak Oynet
Pa3BUBAThCS ICUXOJIOTHUECKast HAyKa, 4TOOBI CIIPABUTHCSI C MOCIICACTBUSIMU JIJIS ICUXUYE-
CKOTO 3/10pPOBbSi?
4. Kakne u3MeHEHHUs B O0IIECTBE OKAXKYT HAWOOJIbIIEE BIUSHUE HA TICHXOJIOTHYECKUE
uccienoBanus’?
5. Kakue conuanbabie (HakTOPhl pagMKaIbHO H3MEHST IICHXOJOTHYECKYIO HayKy B OyIy-
mem?
6. Kak Ha OyayIiee cUX0JIOTHYECKON HAyKH MOTYT MOBITUSTh N3MEHEHUSI B IPUOPUTETAX
(bMHAHCHPOBAHUS W PACIPEICIICHUs PECYpPCOB Ha HAIMOHAIBLHOM W MEXKIyHAPOIHOM
YPOBHSX?
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Bnuanue coepemennvix mexnono2uil Ha ncuxono2uio 0yoyuiezo
1. Kakue HOBbIC TEXHOJOTHH M KaK MOBIMAIOT Ha TCHXOJOTHYECKUE HCCICAOBAHUS
B Oynyiiem?
2. Kak mmpokoe UCTOJIb30BaHNE HOBBIX TEXHOJIOTHI TIOBJIMSET HA M3yUEHHUE U MOHUMA-
HHE TICHXOJIOTHUECKUX MTPOIIECCOB B OymyrIem?
3. Kak pa3BUTHE HCKYCCTBEHHOTO WHTEIUICKTa MOBIHUSET Ha OyIAyIIve HCCIIETOBAHUS
B 00J1aCTH TICUXOJIOTHH?
4. Kax M3MeHHTCS TICUXOJIOTHYECKasl Hayka ¢ MEePeX0Jj0M COLMAILHON KU3HHU B OHJIANH
cpemy?
5. KakoBo BiusHue mu(ppoBU3aIIH HA TICUXOJIOTUYECKYIO HAyKYy?
6. Kak ncuxomornyeckass Hayka U3MEHHTCS C Pa3BUTHEM WH(GOPMAIMOHHBIX TEXHOJIO-
rui?
7. Kak u3MeHUTCS MCUXOJIOTHYECKas HayKa C pa3BUTHEM METOJOB KOMIIBIOTEPHOH 00pa-
OOTKH TEKCTOB?
8. Kakwue coBpeMeHHBbIC TEXHOJIOTHU BBIBEIYT ICUXOJIOTUYECKYIO HAyKy Ha HOBBIH ypo-
BCHB?
9. Kakne HOBBIE TEXHOJOTHH OKaXyT CYIIECTBEHHOE BIHSHHE HAa TICHXOJOTHYECKHE
WccieoBaHus B OymymieM?
10. Kax mmpokoe ncronb30BaHie MOOMIIBHBIX YCTPOMCTB H3MEHHT IICUXOIOTHYECKYIO Ha-
yKy?
11. Kak pa3paboTka MOOMIIbHBIX MPUIOKEHUH U3MEHUT TICUXOJIOTUYECKYIO HayKy?
12. Kakuie peBONIONMOHHBIC TEXHOJIOTUU W KakK TOBIUSIOT HA TCUXOJIOTHYECKYIO HAyKy
B Oymyrem?

Humezpayusa c opyzumu nayxamu
1. Kakum o6pa3om, o BalleMy MHEHHIO, IICUXOJIOrHYecKas Hayka OyIeT MHTErpHUpOBaThCs
C IpyTUMH 00JacTsIMU HAyKn?
2. Kax MexaucuuiuimHapHOe COTPYIHHUCCTBO MEKAY PA3THMYHBIMH OOIAaCTIMU MOXKET CIIO-
COOCTBOBATH MIPOTPECCY B MCUXOIOTHYECKUX HCCIIEIOBAHUAX ?
3. Kak B3aumopneicTBHe ¢ JpyrIMH HayKaMu OyaeT (opMHpOBaTh Oymyliee MCHXOIOTHYe-
CKHUX HCCIIEA0BaHUN?
4. Kakoe Oynyiiee Bbl 0KUAaeTe OT TPAHCAUCHUIIIMHAPHOCTH IICUXO0JIOTHUECKOH Hayku?
5. Kakoe Oyay1iee BbI BUIUTE TSI MEKIUCIUIITMHAPHBIX HCCIEAOBAHNIT HA OCHOBE IICHXOJIO-
ruu?
6. Kakwue npyrue HayKy MOTIH OBl JOTIOTHUTB IICHXOJIOTHYECKYI0 HAyKy B Oymymiem?
7. Kakne n3MeHEHUs OXKHUIAKOTCSA B CBSA3U C MYJbTUIIAPAJUTMAIBHOCTBIO IICUXOI0INYECKON
HayKu?
8. Kakoe BIMsHHE HA ICUXOJIOTUYECKYI0 HAYKy OKAXET PacUIMPEHUE MYJIbTUAUCIUIIIMHAD-
HOCTH HCCJIEIOBAHUI?
9. Kak TpaHCIUCIUITHHAPHBIA TOIXO0 W3MEHUT IICUXOJIOTHUCCKYIO HayKy B Oymymiem?

Oobugue 3asepuiaioujue 60npoCHl
1. Tlepeuncnute 100 Hauboee nMepCcreKTUBHBIX paboT (cTaTeil) B 0071aCTH IICUXOIOTHIECKOM
HayKH.
2. HazoBure 100 HEIHE XUBYIINX TICHXOJIOTOB, KOTOPBIE ONPEACIAT OyayIIee MCHXOIOTHYe-
CKOM HayKH.
3. B xakoMm HampaBJICHHU BBI [TOXKETATH Obl JBUTAThCS YUCHBIM-HUCCIEIOBATEISIM B 00JIacTH
TICUXOJIOTHH?
4. Ecnu Obl Bbl OpaJli HHTEPBBIO Y W3BECTHBIX TMCHXOJIOTOB O OYIyIEeM TICHXOJIOTHYECKOM
HayKH, O 9eM OBI BBl HIX CITPOCHIIH?
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Abstract. The relevance of this study is due to the need to adapt psychology to the
challenges of the digital era and integrate new tools for predicting the future of science. The use
of large language models, such as ChatGPT, opens up prospects for analyzing scientific
representations and trends in the psychology of the future. The purpose of the article is to
determine the possibility of dialogue with ChatGPT for analyzing promising areas of psychology
and to highlight ‘representations’ of the future of psychological science encoded in the GPT-3.5
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text database. The study was conducted in three stages: (1) determining the optimal interaction
parameters for ChatGPT; (2) developing an interview framework based on S. Kvale’s
methodology; and (3) conducting a series of interviews followed by text analysis using
A. Giorgi’s meaning condensation method. In the process, the prompt parameters were
optimized to improve the quality and completeness of the responses, and the model limitations
were identified, including the problem of ‘hallucinations’. The results of the study showed that
the quality of ChatGPT responses would depend on the structure of the prompts, the described
roles, and the context of the task. The optimal prompt length was determined to be up to 13,000
characters, while the key challenges included superficial answers to simple queries and the
generation of unreliable data, which required critical verification. The research interview with
ChatGPT made it possible to reconstruct representations about the future of psychology,
highlighting 73 relevant research areas, including artificial intelligence, positive psychology,
virtual reality, and online psychotherapy. It was found that the future design of psychological
research would be based on the use of Big Data, machine learning, virtual reality technologies,
and multimethod approaches. It was shown that the future of psychological science would
largely depend on the integration of psychology with neuroscience, genetics, epigenetics, and
artificial intelligence. The study demonstrated the potential of using ChatGPT to analyze
scientific representations and identify promising directions for the development of psychology.
The results obtained make it possible to assess the capabilities of large language models as tools
for specific psychological research, emphasizing their relevance in the context of contemporary
interdisciplinary approaches.

Key words: chatbot, artificial intelligence, ChatGPT, psychology of the future,
future studies
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Coding Lessons and the Development of Computational
Thinking in Schoolchildren in the Post-Pandemic Educational
Landscape: A Review on Research Challenges and Perspectives
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Abstract. Despite the rapid growth of technology and the constant demand for IT
specialists, the cognitive processes underlying computational thinking and the brain’s ability to
understand code remain poorly understood, especially in younger children. Following the
Covid-19 pandemic, many countries have included coding lessons into their curricula. Coding
is closely linked to complex cognitive skills in STEM (science, technology, engineering, and
mathematics), such as computational and algorithmic thinking. However, confusion persists
regarding the relationship between these forms of thinking and other cognitive skills. This
review has two objectives: first, to investigate the methodologies used by cognitive scientists in
studying the transfer effects of coding lessons on children’s computational thinking skills; and,
second, to examine contemporary research related to coding lessons and computational thinking.
Our findings indicate that many teachers lack adequate training in coding and digital literacy,
resulting in low competence and confidence in teaching these subjects. In addition, the absence
of universal teaching platforms and methods complicates the implementation of coding lessons
in primary schools. Finally, there is also a general shortage of longitudinal studies (over six
months) focusing on the cognitive skills developed through coding lessons. Addressing these
issues is essential for improving educational practices in coding and computational thinking.

Keywords: cognitive skills, K-12 curricula, computational thinking, coding lessons,
neuroscience, schoolchildren, COVID-19, EEG

Introduction

Programming languages are designed specifically for conveying commands
and solving issues with computers, and children as young as 3—4 years old are
already able to comprehend basic coding concepts (Relkin et al., 2021). Schools
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around the world have begun to include coding lessons into their K-12 curricula,
but no standardized assessment protocols have been proposed as yet. Teaching
methods for coding are still in their infancy. Moreover, most studies of computational
thinking and code comprehension persist to focus on adult participants. Code
comprehension and programming are widely associated with computational
thinking. Although it is difficult to define, computational thinking is a problem-
solving process that involves breaking down complex problems into smaller, easier-
to-interpret parts and using algorithmic thinking and programming concepts (such
as loops, conditionals, or functions) to analyze them and develop solutions (Scherer,
etal., 2021). It is a fundamental skill in computer science and other fields that involve
solving problems using computational tools and techniques (Relkin et al., 2021).
Educational programs that develop computational thinking in middle and high
schools are becoming increasingly popular. At the same time, there is still much
room for improvement in this area, as more initiatives and programs are needed for
younger students and their teachers. In particular, more research is required to
understand the impact of coding on children’s cognitive development and to
determine the best ways to advance computational thinking skills (Relkin et al.,
2021). In adults, neuroimaging methods have shown that constant experience in
one’s field of expertise affects an individual’s cognitive skills. In their eye-tracking
study, D. K. Davis and F. Zhu (2022) analyzed the varying strategies that advanced
programmers use when coding by examining eye-tracking data. Experienced
programmers tend to have more efficient and focused gaze patterns than novice
programmers. They spend less overall time gazing at irrelevant areas of the code,
such as whitespace or non-functional areas, and they fixate on relevant areas of the
code for a shorter period. The experienced programmers tend to make fewer
fixations to understand a certain part of the code due to their ability to recognize
patterns and familiarity with programming languages. Moreover, experienced
programmers tend to fixate more frequently on function and variable names, since
they need to read these identifiers to know what the program is doing. Unlike their
novice counterparts, the experienced programmers also look at code blocks more
often, as they read its entirety at once rather than line by line. However, novice
programmers often need to read code more than once to understand each line and
the code syntax, the structure of loops or conditional statements, and how to assign
variables (Davis & Zhu, 2022). fMRI studies focusing on brain activity during
coding, although rare, have been immensely informative. J. Castelhano and
colleagues (2022) report activity in the insula during deep source-code
comprehension. Specifically, when there were no errors in the participants’ code
spreadsheet, the dominant causal directions were mostly bottom-up, but when errors
occurred, there were notable top-down effects from the frontal regions, particularly
the anterior cingulate cortex (Castelhano et al., 2022). However, to date, very few
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neuroimaging studies have been conducted with younger participants learning to
code. Recent advances in eye tracking methods have led to the development of less
intrusive devices, creating an opportunity to better understand how children interact
with digital technologies, providing fresh insights into their cognitive functioning.
(Sim & Bond, 2021). Unfortunately, such studies remain rare.

Literature search procedure

In this review, we conducted a comprehensive literature search using Google
Scholar and PubMed as our primary databases. We used a combination of keywords
and terms related to cognitive skills in coding lessons at school, including “coding
education,” “K-12”, “computational thinking,” (and\or) “algorithmic thinking,”,
“and “cognitive skills.” We also searched for relevant articles by reviewing the
identified reference lists. Our search strategy was designed to capture all the relevant
studies published up to the search date. We were particularly interested in papers
published after 2019, and inquiries that used extensive neuroimaging,
psychophysiological or testing methods.

Inclusion criteria:

— Studies published after 2018;

— Inquiries that were conducted on schoolchildren, grades K-12;

— Studies that employed extensive cognitive skill testing or neuroscreening
methodology;

— Works that focused on computational thinking training.

Exclusion criteria:

— Works published in a language other than English;

— Inquiries that involved participants over school age;

— Review articles, scoping reviews or meta-analyses;

— Studies that focused on neurodivergent or atypically developing students.

Although our study primarily focused on the educational landscape in the post-
pandemic context, we included two research papers from 2018 and 2019. This
inclusion is explained by our aim to examine the methodologies used by cognitive
scientists in investigating the concept of computational thinking (CT). The selected
papers represent distinctive methodological approaches that contribute valuable
insights to our work. The papers included in our review can be seen in Table 1.
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Through this structured approach, we aim to provide a thorough examination of
the literature relevant to our topic. By synthesizing the results of various studies,
this review highlights effective practices in coding education and identifies gaps in
the current research landscape. Ultimately, our goal is to inform educators and
policymakers about the cognitive benefits of coding lessons and to advocate for
improved training and resources for teachers in this critical area of education. The
COVID-19 pandemic has significantly accelerated the shift to online learning and
the integration of digital tools into educational frameworks. This shift has made
computational thinking a critical competency for navigating modern educational
environments (Koh & Daniel, 2022). Both students and teachers have been forced
to adapt to remote learning platforms, which requires the development of problem-
solving, algorithmic thinking, and data analysis skills. These skills are essential for
effectively engaging with educational content and facilitating collaborative
interactions in a virtual context. To date, it is still unknown how this shift has
affected cognitive skills.

Results

We report a total of 18 studies that examine various aspects of coding education,
focusing on both plugged and unplugged programming approaches. The studies
used a range of methodologies to assess the effectiveness of these teaching methods
for developing cognitive skills in K-12 students. Notably, only a few of the included
studies employed neuroscreening methods, highlighting a potential gap in the
literature regarding the neurocognitive impacts of programming instruction. This
diversity in research methods highlights the complexity of evaluating coding
education and its effects on learning outcomes. We will synthesize the principal
concepts derived from current research in the following sub-chapters.

Coding and cognition. Technology and coding have been incorporated into
modern curricula to develop a variety of cognitive skills, from reading ability to
mathematics (McCray, & Chen, 2012). There is an inherent relationship between
computational thinking and mathematics, particularly in terms of logical structure
and the ability to explore and create models for mathematical relationships.
Integrating computational thinking into the teaching of mathematics has the
potential to improve and broaden understanding of both subjects (Chan et al., 2021).
According to C. Robledo-Castro and colleagues (2023), computational thinking has
become more widely recognized in recent years due to its role in facilitating the
growth and development of STEM (Science, Technology, Engineering, and
Mathematics) competencies. The meta-study suggests that, indeed, computer use
and programming lessons from an early age have had long-lasting positive effects
on students’ logic, reasoning and problem-solving skills. These effects may be due
to the fact that the parts of the prefrontal cortex responsible for executive control are
highly dependent on the stimuli the brain receives from the environment, and
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computer lessons in early childhood have been shown to facilitate the maturation of
the prefrontal cortex. These findings have important implications for computer
intervention programs targeting children. Although studies of such interventions
are rare, they have shown that learning to code is correlated with schoolchildren’s
performance in tasks involving working memory and creative thinking (Robledo-
Castro et al., 2023). Few studies have focused on the interaction between
computational thinking and other cognitive skills in younger children. A. Gerosa
and colleagues (2021) recruited 102 (N = 102) kindergarteners aged 4—6. They
combined various cognitive test batteries with a robotics-based intervention
designed for young children. Their study aimed to determine which cognitive skills
served as potent predictors of CT competence. Two cognitive skills were found to
be highly correlated with CT competence, i.e., temporal sequencing ability (assessed
by the Langdon and Coltheart task) and symbolic magnitude comparison (assessed
by the Moyer and Landauer task). Temporal sequencing ability refers to an
individual’s ability to understand and reproduce the correct order of events or
stimuli in relation to time. The authors note that, although their findings are definitive
and serve to improve our understanding of the interactions between CT and other
early cognitive skills, more research is needed (Gerosa et al., 2021).

Computational skills have been linked to mathematical ability. Moreover,
computers have become indispensable in modern mathematics, influencing the way
mathematicians conduct research, teach, and apply mathematical concepts across
disciplines. S.-W. Chan and colleagues (2021) investigated whether integrating
computational thinking concepts into math lessons would improve students’ number
pattern skills. They recruited 106 (N = 106) Singaporean secondary school students
(13 years old). The participants attended classes, where they were taught number
sequences. They passed both pre- and post-testing. During the intervention, the
students were exposed to both unplugged and plugged activities. During the post-
test, the Rasch analysis showed that the mean score for the experimental condition
was 1.49, while for the control group it was 1.48. The authors argue that the
similarity of the results was unexpected, as previous studies have shown some gains
in math ability after CT intervention. One possible explanation for this lack of
improvement may be the short duration of the intervention, i.e., the for the plugged
activities it was only an hour and a half, while for the unplugged activities it was
less than 2 hours. Additionally, the authors report several extreme improvements
only in the experimental conditions, with no such outliers observed in the control
group, which never received the intervention (Chan et al., 2021).

M.S. Ozcan and colleagues (2021) conducted their inquiry on 4th grade students
(Mage = 10). They recruited students from Turkey (N = 174), because this country
introduced coding lessons into its mandatory curricula in 2018. The authors tested
how a 10-week coding intervention affected the participants’ cognitive skills. On
the one hand, the authors hypothesized that coding could promote the development

870 PERSONALITY IN THE DIGITAL AGE: OPPORTUNITIES AND CHALLENGES



Huxugoposa K.A. Bectnuk PYJIH. Cepus: I[Icuxonorust u nenaroruka. 2024. T. 21. Ne 3. C. 858-886

of students’ near-transfer skills (in this case, computational thinking). On the other
hand, they suggest some positive effects could be observed on far-transfer skills (in
this study, fluid intelligence and spatial ability). The participants were divided into
three conditions: “learn-to-code”, “reading” and “maths”. They completed both
pre- and post-tests. The testing consisted of the Matrix Reasoning task from the
Wechsler Abbreviated Scale of Intelligence (WASI), the Computational Thinking
scale taken from Tran (2018); and the Spatial Reasoning task subtest (Ramful et al.,
2017). The results of a one-way ANOVA indicate that the “learn-to-code” condition
showed higher scores at the post-test (M = 3.67, SD = 2.14) than at the pre-test
(M =3.08, SD =1.71, p = .04, d = .29). The students in the “math” condition
also showed higher results at the post-test (M =3.56, SD = 1.84) than at the pre-
test (M = 3.11, SD = 1.58), although the difference was not significant at
p=.10,d = .26. A slight improvement was noted in the “reading” condition, which
was also treated as a control group in the present study: at the pre-test (M = 3.00,
SD = 1.77), p = .26, d = .15 compared to the post-test (M = 3.26, SD = 1.64),
p = .26, d = .15. The study demonstrated some effects on computational thinking
after the coding intervention, but no significant effects on far-transfer skills, such as
fluid intelligence or, surprisingly, spatial ability (Ozcan et al., 2021). In summary,
coding lessons, math ability and computational thinking are interconnected, with
coding facilitating mathematical thinking and problem-solving skills, and
computational thinking skills being a part of mathematical thinking. Integrating
coding into various subjects can promote computational thinking and enhance
students’ understanding of the subject matter.

Computational thinking vs. algorithmic thinking. Computational thinking and
algorithmic thinking are related concepts, but they focus on different aspects of
problem-solving and problem analysis. On the one hand, computational thinking
involves using a mixture of creativity, logic and problem-solving skills to solve
complex problems in a way that a computer or a machine can understand and
execute efficiently. It is a broader concept that encompasses various abilities, such
as breaking problems down into smaller components, identifying patterns and
abstractions, designing algorithms and models, and making use of logical and
analytical reasoning (Angeli, 2022). Algorithmic thinking, on the other hand,
specifically focuses on the design and analysis of algorithms, i.e., a step-by-step
procedure for solving a problem or completing a task. Algorithmic thinking
emphasizes the formulation of steps or instructions that can be executed in a specific
sequence to efficiently solve a problem (Bacelo & Goémez-Chacon, 2023). It
involves determining the appropriate data structures, identifying efficient steps and
considering issues such as time complexity and space complexity. In other words,
computational thinking is a more general approach to problem solving in a
computational context, while algorithmic thinking is a narrower focus on the design
and analysis of algorithms to efficiently solve problems. However, the scientific
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community continues to debate the precise definition of both computational and
algorithmic thinking, as what we know today is vague and highly context-dependent.
This lack of a clear definition leads to lackluster guidelines on how to measure and
evaluate computational thinking, which is a cause for concern and should be
acknowledged. Without appropriate assessment methods, computational thinking is
unlikely to be effectively integrated into any educational program. Furthermore, to
determine the success of a curriculum that includes computational thinking, it is
essential to establish reliable measures that will allow educators to assess students’
learning outcomes (Roman-Gonzalez et al., 2017). Another contentious issue is,
simply put, what to teach and when. Previous research has shown that introducing
the concept of algorithmic thinking as a first step to computational thinking enhances
the learning experience, thereby emphasizing the importance of teaching
programming from an early age at all educational levels (Angeli, 2022).

Plugged vs. unplugged programming in school curricula. Most authors agree
that, when it comes to teaching CT in schools, it is no longer a question of “if”, but
“when” and “how”: the demand for IT professionals is constantly growing, and
even primary school students are able to acquire some elements of programming
code (Zeng et al., 2023). Another focus of interest in modern scientific literature is
the issue of plugged and unplugged programming. In unplugged programming, the
activities typically do not require a computer at all. Instead, they include offline
activities and games to explain programming concepts, logic, algorithms,
computational thinking, and more. They are often used with beginners or younger
learners to introduce, explain, and analogize complex concepts in a tangible, hands-
on way without the layer of abstraction or potential distractions that a computer
may introduce (Chen et al., 2023). Conversely plugged programming involves the
use of actual computer hardware and software. It can include writing code in a
specific programming language (such as Python or JavaScript), working with
a graphical interface in block-based programming environments (like Scratch or
Blockly), and using specific educational robotics kits or programmable devices.
This is a more traditional and direct method of learning programming, where
students write code, execute it and see the results immediately (Kirgali & Ozdener,
2023). It remains unclear at what age plugged programming should be introduced.
J. Del Olmo-Muiioz and colleagues (2020) examined whether computational skill
lessons would yield better results if second graders were exposed to plugged or
unplugged programming. Their study was twofold: (1) to test the effects of plugged
vs. unplugged programming lessons on the students’ CT; and (2) to examine any
possible correlations between the participants’ gender, CT skills and motivation.
They recruited 84 participants (N = 84) from the second grade. During the initial
session, the students completed a computational thinking pre-assessment to
determine their initial competence in the relevant skills. Following this assessment,
a three-session instructional period commenced. During this phase, the control
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group, referred to as the unplugged group, engaged in activities without the use of
computers. In contrast, the experimental group, referred to as the plugged-in group,
participated in activities that involved the use of computers. Following this
instructional phase, the students completed a mid-assessment focusing on their
computational thinking abilities and a survey designed to assess their level of
interest and enthusiasm for the tasks they had just had. The second stage spanned
two sessions and standardized the activity type for all the participants to be computer-
based (plugged-in). After this second instructional phase, the students completed
final assessments to re-assess their computational thinking (CT) abilities and
motivation levels. The unplugged group showed better CT scores for both easy
(U=1317.50, p <.001) and difficult (U = 538.50, p = .285) problems. There were no
statistically significant differences in motivation at the pre-test (U = 718.00,
p = .814) or at the post-test (U = 715.50, p = .413). Additionally, no significant
differences were found in terms of gender, but it was concluded that the boys
demonstrated slightly higher motivation in the plugged motivation domain
(U=116.50, p=.030). The authors suggested combining the plugged and unplugged
activities for younger students as this approach improved both students’ CT skills
and motivation levels (Del Olmo-Muioz et al., 2020). Unplugged activities, which
involve learning computing concepts without digital tools, are particularly useful
for younger children. These activities help them understand fundamental concepts
such as algorithms, logical prediction, debugging, problem decomposition, structure
recognition, and algorithm design. Unplugged activities are recommended as a
starting point before moving on to the plugged activities to build a solid foundation
in computational thinking and programming skills.

Teacher competence. Another contentious issue regarding the introduction of
coding into school curricula is teacher readiness. Most primary and/or secondary
school teachers do not have experience with computers or computer science, as
they are not required to take any related courses during their studies (Ertimit, &
Sahin, 2020). Moreover, they do not have formal training or exposure to instructional
strategies to effectively teach computational thinking, which may reduce their
confidence in this area (El-Hamamsy et al., 2023). Additionally, students who are
less experienced with computers or have learning disabilities may find it difficult to
keep pace with the lesson plan (Chan et al., 2021). S.-C. Kong and colleagues
examined how well a teacher development program could promote critical thinking
in primary education, and whether it is scalable and sustainable. The 2023 report
covered two separate studies. The first one evaluated whether two different
programming environments (“Scratch” and “App Inventor”) could effectively
develop teachers’ computational thinking skills. A total of 245 teachers (N = 245)
from several primary schools participated in two 12-hour sessions that used the
Technological Pedagogical Content Knowledge (TPACK) framework. This
framework is a theoretical model that highlights both the complex interactions and
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integration between technology, pedagogy and content knowledge in education. It
was developed to provide a basis for understanding how technology could be
effectively used to enhance teaching and learning. TPACK suggests that effective
technology integration requires teachers to have knowledge and understanding of
the interactions between technology, pedagogy and content, as well as the ability to
apply this knowledge in practice. In summary, the TPACK framework identifies a
set of knowledge domains that teachers need to master in order to effectively
integrate technology into their teaching. These domains include technology,
pedagogy and content, all of which interact in complex ways in the classroom. The
research found that the program significantly improved the teachers’ knowledge
and understanding of content-related dimensions, and helped them grasp advanced
computational thinking concepts such as “data structures and procedures” (Kong
et al., 2023). The second study conducted a thematic analysis on computational
thinking strategies used in 47 primary schools during 94 school visits. The most
commonly mentioned strategies included the “forming teaching teams”, “lesson
co-planning”, and “integrating computational thinking with subject teaching”. The
most frequently encountered challenges were “teacher readiness, lesson time, and
diversity in learners’ abilities”, interests, and approaches (Kong et al., 2023). The
results suggested that a training program using different programming environments
and teaching experience could effectively improve teacher’s skills. However,
ongoing support was needed to help the teachers implement the strategies they
learned after completing the program. Addressing the diversity in the learners’
abilities and interests and integrating computational thinking with subject teaching
requires continued support. Specifically, for computer science education, it is
important for teachers to be technologically literate, as they may be required to
teach computer science even if they have no experience in the subject. Moreover, it
is crucial that school and district administrators emphasize teacher’s digital literacy
to avoid policies that simply mandate technology use step by step. Instead, digitally
literate teachers should be encouraged to see technology for all its creative potential
and collaborate with peers to improve their students’ learning outcomes.

Coding in schools. As mentioned earlier, computational thinking can be
introduced into the curricula in a variety of ways. A meta-review conducted by
Z. Zhan and colleagues (2022) sought to find the optimal trajectory through which
programming could potentially be taught in schools. Their answer was gamification,
“a learning process in which learners solve problems and overcome challenges in
game-based settings to achieve desired learning outcomes” (Zhan et al., 2022). The
authors reviewed 21 studies published over the last decade. The studies included in
this paper proposed a variety of game-based teaching methods that addressed
computer technology/programming lessons in schools and considered different age
groups of learners. For instance, although it can be argued that programming is a
very tedious subject for schoolchildren, many unusual techniques and methods
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have been introduced ranging from already existing apps and games for children to
more complex activities designed to teach students to create their own on-line
games. Z. Zhan and colleagues (2022) examined the effects of various interactive
coding- and computer-based games on students’ learning motivation, academic
performance and thinking skills. The results of the study showed that gamification
had a greater overall impact on teaching code programming compared to graphical
programming (Zhan et al., 2022). The authors concluded that introducing games
into computer classes improved students’ motivation (SMD = 0.77), academic
performance (SMD = 0.75) and thinking skills (SMD = 0.48).

It is important to note that although there are few separate interventions that
focus solely on coding, the introduction of computers into the classroom is no
longer contentious point for educators or cognitive scientists. A study by M. Mousa
and colleagues (2020) presented an educational program that used computer-based
training to help develop the inductive reasoning skills in 9- to 11-year-old students.
The study evaluated the program and its outcomes. It was designed based on
Klauer’s model and the Cognitive Training for Children approach to inductive
reasoning. It included 120 engaging problem-solving exercises that were presented
in an online environment. All the problems were integrated into mathematical
content, making the program easily applicable during regular mathematics lessons
(Mousa & Molnar, 2020). The results showed that the implementation of this
program resulted in measurable improvements in the students’ academic
performance, regardless of gender and/or maternal education level, which were
additional variables in the study, compared to the control group (Mexp = 58.6,
SDexp = 14.5, t = 13.1, p < .001). It should be noted that although there are few
interventions that focus exclusively on programming and/or coding, many use
techniques and exercises derived from programming.

Indeed, since coding involves a variety of cognitive abilities, coding lessons
allow students to practice not only computational skills but also writing and
mathematics. According to J. Thompson & G. Childers (2021), today’s rapidly
evolving technologies have impacted every aspect of the modern written language,
which has changed our views on literacy. In their work, the authors examined a
group of fifth-graders that were enrolled in school-based summer sessions focused
on storytelling. The school district’s summer program conducted instructional
sessions that focused on creating stories using coding. The learners were assessed
before and after their writing sessions regarding their (1) writing ability,
(2) improvement in idea generation, writing organization, syntax and usage, as well
as mechanical skills, and (3) writing endurance. The results showed that there were
definite improvements in their endurance and overall descriptive abilities, while
interviews revealed an increase in their motivation and desire to continue their
coding lessons (Thompson & Childers, 2021). Similar results were obtained by
E. Relkin and colleagues (2022). Their study involved a large sample size (N = 667
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in the experimental condition vs. N = 181 in the control condition) and was aimed
at examining the benefits of teaching age-appropriate coding to first- and second-
grade schoolchildren. The participants’ computational skills were assessed post-
hoc. The “Coding as Another Language” or “CAL” curriculum was designed to last
for seven weeks and employed the KIBO robot in a way that combined programming
and literacy skills, essentially treating coding as a language. The KIBO robot is an
educational tool designed for young children aged 4-7 years to introduce them to
coding, robotics, and STEM concepts. This interactive robot can be programmed
using colorful blocks, allowing children to learn programming concepts through
physical play. KIBO includes motors, sensors and sound to perform actions based
on programs children create using tangible blocks. Designed for use in the classroom
or at home, KIBO encourages hands-on exploration and experimentation, and
teaches children important skills in critical thinking, problem-solving and creativity.
The results showed that CAL-KIBO increased the children’s competences in
algorithms, modularity and representation in the computational thinking domains
(Mchange = 0.94, p < .001) compared to the control group (Mchange = 0.27,
p =.07). These results suggest that a context-appropriate curriculum for children to
learn coding can improve their computational thinking abilities (Relkin ez al., 2021).

We know very little about the effects of computational thinking interventions
on students’ brain development. This is partly because there have been few studies
on school-aged participants exposed to CT interventions, especially studies based
on neurophysiological methodology. We know that successful coding requires
potent executive functions, which largely rely on the coder’s frontal lobes (Arfé
etal., 2019). C. Robledo-Castro and colleagues (2023) used the Neuropsychological
Battery of Executive Functions and Frontal Lobes (BANFE - 2) to test how an
8-week CT-based intervention affected the anterior prefrontal cortex (aPFC) and the
dorsolateral cortex (dIPFC) in schoolchildren. These are two parts of the brain
located within the prefrontal cortex, the area responsible for many aspects of
executive functions. The dIPFC has many interbrain connections, allowing it to
integrate information from different resources. This region is heavily involved in
executive functions, particularly working memory and cognitive flexibility. It helps
manage tasks, when multiple steps, adjustments or simultaneous goals are required.
In other words, the dIPFC plays a key role in coordinating thoughts and actions in
accordance with internal goals. The aPFC, also sometimes referred to as the
frontopolar prefrontal cortex, is another region that is critical to many aspects of
executive function. In particular, we know that it contributes to high-level functions
such as multi-tasking, integrating information over time, thinking about future
outcomes, and analyzing complex situations. The aPFC is often considered the
most evolutionarily advanced part of our brain. The exact extent and nature of
functional specialization within these regions are ongoing areas of research within
cognitive neuroscience. It is also important to note that the brain functions as a
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highly interconnected network; therefore, while one can speak meaningfully of a
certain region being “involved” in certain functions, this does not mean that the
functions are strictly “localized” to that region only (Panikratova et al., 2020).
Following the intervention, the authors reported pre- to post-test changes in the
executive functions of the experimental condition controlled by the anterior
prefrontal and the dorsolateral cortex (£ (1, 28) = 22.00 p < .001 ®2 = 0.13).
However, C. Robledo-Castro and colleagues reported no statistically significant
changes in the executive functions of the experimental condition controlled by the
orbitofrontal cortex (Robledo-Castro et al., 2023).

B. Arfé and colleagues (2019) conducted two studies to investigate the effects
of a 1-month coding intervention on the planning and response inhibition skills in
first and second-grade students. In the first study, they compared the performance of
76 first graders (N = 76) who participated in coding activities to that of a control
group who participated in standard STEM activities. In the second study, they
compared the performance of 17 second graders (N =17) who participated in coding
activities to that of the same children who participated in standard activities over an
extended period, as well as to that of a control group of 19 second graders (N = 19)
who participated in standard STEM activities. A significant correlation was found
between the reduction in planning time for coding tasks from the first pre-test to the
post-test and coding accuracy r (76) = —0.61, p < 0.001. Furthermore, there were
significant correlations between the reduction in planning time and improvements
in accuracy for the Elithorn and ToL (Tower of London) tasks from the pre-test to
the post-test with 7 (76) =—0.29, p =0.01 and  (76) = —0.31, p < 0.01, respectively.
The changes in coding accuracy between the pre-test and the post-test were
positively linked with the changes in accuracy on the Elithorn task » (76) = 0.26,
p < 0.05. Moreover, the reduction in planning time between the post-test and the
delayed post-test was significantly associated with the improvements in encoding
accuracy in the same time interval » (76) = —0.70, p < 0.001. The improvements in
accuracy on the Elithorn and ToL tests » (76) =—0.38, p = 0.001 and r (76) = —0.47,
p <0.001 were associated with the reductions in inhibition errors on the NEPSY-II
r (76) = 0.23, p < 0.05 and Stroop tasks » (76) = 0.45, p < 0.001. Furthermore,
improvements in coding accuracy between the post-test and the delayed post-test
were positively associated with improvements in accuracy on the Elithorn
r(76) =0.33, p <0.005 and ToL tasks  (76) = 0.42, p < 0.001 and were negatively
associated with the reductions in inhibition errors on the Stroop test » (76) = —0.35,
p <0.005. The authors concluded that just one month of coding lessons had a greater
effect on the participants’ planning and inhibition than 7 months of regular STEM-
based activities (Arfé et al., 2019).

One way to introduce coding to younger students is through analogies. Analogies
serve as tools to convey understanding through meaningful depictions across
various subjects (Harsch & Kendeou, 2023). The biggest challenge lies in identifying
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valuable correlations between distinct symbolic portrayals of subjects that allow
knowledge to be shared quickly and effectively. Learning through analogies is
generally split into two subdivisions:

1) Near transfer, a situation where the origin and the desired area of knowledge
are already similar, allowing solutions to be conveyed almost word-for-word.

2) Far transfer, a context where the domains differ significantly at the superficial
level, requiring knowledge to be transferred through deeper abstractions.

In modern education, several examples of coding analogies are presented,
namely maps, electrical grids, correspondence and traffic (Adamovi¢ & Ivetic,
2024). In terms of teaching software design and programming (e.g., using Scratch),
both metaphors and analogies are often used. They can develop students’
understanding of abstract computing concepts by relating them to tangible real-
world examples. Students can be taught such complex programming concepts as
variables, conditional statements, loops, and debugging strategies using examples
from their everyday lives. M. B. Adamovi¢ & D. V. Iveti¢ (2024) presented a video
game that combined programming concepts and traffic for a group of children aged
7-9 years (N = 112). Similarly, D. Pérez-Marin and colleagues validated a
pedagogical methodology that combined metaphors with Scratch, a block-based
visual programming language primarily aimed at children (Pérez-Marin, D. at al.,
2020). Created by the Lifelong Kindergarten group at the MIT Media Lab, Scratch
allows users to create projects using a block-like interface (Dto-Terron, 2023). In
their study, D. Pérez-Marin and colleagues (2020) explained programming using
food- and recipe-based analogies (called “metaphors” by the authors). They
recruited 132 (N = 132) participants aged 9—12 years. The authors used three tests
both before and after the intervention: a test that assessed children’s computational
thinking skills, validated for this age group (“ROMT?”); a test created specifically
for the pre-assessment (“CONT”); and a new test, based on scientific literature,
created to test the participants’ computational thinking (“PCNT”). After a 6-week
(1 hour per week) intervention, a significant improvement (Rosenthal r) was noted
for the 4th grade condition in the CONT test (» = 0.62). The 5th grade condition
showed a small increase for the PCNT variable (» = 0.27) as well as for the ROMT
variable (» = 0.23), and a notable improvement in the CONT variable (» = 0.57).
The 6th grade condition showed a large effect (» = 0.55) (Pérez-Marin et al., 2020).
This was not the first instance that educators used recipe or food comparison to
illustrate programming in a school setting. In their 2023 observational study,
G. Heim & O.J. Wang (2023) analyzed the feedback from a group of 6th grade
students (N = 44). The students were part of two classes that participated in lessons
on two topics: mathematics (where the students were introduced to block
programming), and food/health (where students followed a recipe, an example of
unplugged programming). Since Norway introduced programming into their school
curricula, the authors wanted to know whether students would be able to envision
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uses for coding within the food and health topic. Although only 36 students provided
feedback (N = 36), seven participants answered in a way that suggested they could
see the connection between the topics, correctly indicating that they followed steps
in a recipe that they thought were similar to the blocks in their coding classes.
However, the small number of students who were able to see some connection was
not necessarily a fault in the analogy used (Heim & Wang, 2023). Since algorithmic
thinking is a large category within computational thinking, the recipe analogy is
applicable when it comes to programming, as it serves to implement many aspects
of algorithms in a way that is easy for younger students to understand. Like coding,
following a recipe involves following instructions, doing things in the correct order
and analyzing the results of each step.

Debugging is an essential aspect of programming and software development, as
it helps identify and fix errors or bugs in the software source code. It is crucial to
determine why an operating system, application, or program is misbehaving and
plays a significant role in improving both software quality and end-user experience.
Studies have shown that different programmers have their own strategies when it
comes to the debugging process, namely, experience in the area affects eye
movement patterns while searching for code errors (Davis & Zhu, 2022). A. Misirli
& V. Komis (2023) suggested that young children can develop their own debugging
strategies, even those with no prior experience. Of the 526 recruited participants
aged 4-6 years (N = 526), 84 (f = 284, rf'= 53.99) demonstrated fully consistent
programming behavior without errors in their programs. Furthermore, 184 of the
526 children (f = 184, rf = 34.98) demonstrated semantic or logical errors, and
36 (=36, rf=6.84) showed a combination of syntactic and semantic/logical errors,
while the remaining 22 children (f = 22, rf = 4.18) had only syntax errors. The
authors concluded that the participants in their study, regardless of their age, were
guided to identify and correct errors in a way that was consistent with their intuition
and logical reasoning, allowing them to adjust their programs and solve the perceived
problem (Misirli & Komis, 2023).

This work is intended for educators, researchers and policymakers interested in
improving coding education in K-12 settings. Our results distinguish computational
thinking from algorithmic thinking, highlighting that, while both are essential for
effective coding instruction, they serve different cognitive purposes. Additionally,
we have explored the benefits of both plugged and unplugged programming
approaches, noting that each method offers unique advantages for engaging students
in coding concepts. However, a significant challenge identified in the literature is
the lack of universal methods for assessing coding skills and cognitive development,
which complicates the ability to consistently measure the effectiveness of various
instructional strategies. This gap highlights the need for standardized assessment
tools to better understand and improve coding education practices.
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Discussion

The current inquiry is an attempt to review scientific articles that not only
describe computational thinking in the K-12 curricula but also use cognitive or
neuroscientific methodology. The author was particularly interested in papers
published in the post-Covid era, as it has been a paramount turning point in modern
education. Global social distancing efforts have led to a shift in education with
increased screen time and reliance on technology for learning (Koh & Daniel,
2022). We acknowledge that this review is multi-faceted in nature, but this is
because this is the state of current research in the field of K-12 programming lessons
and computational thinking. The articles addressing these topics explore different
aspects of the problem, and the definition itself of computational thinking remains
vague. It is also unclear whether computational and algorithmic thinking can be
improved and, if so, what methods should be implemented (Sun et al., 2021). The
author reports several drawbacks that continue to persist when it comes to
computational thinking and programming education. First, one of the major
drawbacks is that coding lessons are not universally available in all countries. The
United Kingdom introduced computing into its national curriculum as a compulsory
subject in 2014, and France followed suit in 2016 (Grout & Houlden, 2014). Given
the prevalence of technology in our lives, it is expected that more curricula will
include coding in the coming years. However, these schools will face significant
challenges, as little is known about coding as a cognitive ability.

Another contentious point is assessment. While it is possible to assess older
students’ understanding of program by asking them to complete a project, younger
students are unable to perform such complex activities. One possible assessment
method would be to test younger students’ understanding by breaking down a
coding-based task into its computational and algorithmic parts. There are challenges
related to the mismatch between the types of skills assessed, the complexity of
tasks, and the age groups, which makes it difficult to draw consistent conclusions.
Assessing computational thinking is an evolving field, and ongoing research is
underway to develop new assessment methods and tools (Tang et al., 2020).
Unfortunately, there is currently no established way to accurately measure how well
a student has learned computational thinking concepts. This lack of standardization
may make it difficult for educators and researchers to accurately assess the
effectiveness of their teaching methods or the efficacy of different learning materials.
Furthermore, while there have been previous attempts to assess computational
thinking concepts, such assessments have often failed to consider the role of visual
engagement in the learning process. Eye-gaze measures, for example, can provide
valuable insights into how students interact with various concepts and learning
materials. However, these measures are often overlooked in traditional assessments
of computational thinking concepts, leading to potential gaps in our understanding
of how students learn and retain these fundamental skills (Jarodzka et al., 2021). In
light of these challenges, there is a growing need for new and innovative approaches
to measuring and assessing computational thinking concepts. By incorporating eye-
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gaze measures and other advanced evaluation techniques, we can gain a more
comprehensive understanding of how students interact with computational thinking
concepts and identify areas for improvement in teaching methods and learning
materials (Arslanyilmaz & Sullins, 2023). As technology continues to advance,
coding will become increasingly important. By teaching children to code, we can
help prepare them for a future where technology will play an even greater role in
our lives (Sim & Bond, 2021). Finally, what seems to matter is children’s attitude
towards coding. According to a 2018 study that recruited 44 participants aged
8-17 years, their attitude towards coding impacted their gaze patterns during a
coding exercise to a great extent (Papavlasopoulou et al., 2018).

Future studies should focus on neuroimaging and psychophysiological methods
to expand our understanding of the effects of coding on brain development.
Additional research efforts should be directed at defining the concepts of
computational and algorithmic thinking, and identifying the cognitive processes
most involved in both. Assessments of schoolchildren’s computational and
algorithmic thinking have been proposed, but at the time of publication of this
article, none have been formally implemented. The PISA 2024 Science framework,
for example, includes a set of competencies related to informatics that could be
considered for inclusion within the PISA 2024 Science framework (OECD, 2024).
These competencies include understanding the nature of problems that are worthy
of an algorithmic solution, being able to assess the efficiency and correctness of
simple algorithms, as well as defining, implementing, and validating programs and
systems that model or simulate simple physical systems or familiar processes that
occur in the real world or are studied in other disciplines.

Conclusion

Many countries around the world have integrated coding lessons into their
educational curricula, but many more have yet to do so. Administrators of these
future schools will face numerous challenges that many educators and researchers
are already struggling with. Technology is of paramount importance in the modern
era, and coding is called a new form of literacy. This poses many questions to the
scientific community that researchers continue to ask. First, most teachers do not
receive adequate training in coding and digital literacy. This, in turn, often leads to
their lack of competence and confidence in teaching related subjects. Moreover, the
lack of universal teaching platforms and methods creates additional challenges
when it comes to implementing coding lessons in primary schools. The results show
that many teachers do not have sufficient training in coding and digital literacy,
resulting in low competence and confidence in teaching these subjects. Additionally,
the absence of universal teaching platforms and methods complicates the
implementation of coding lessons in primary schools.

In terms of research, longitudinal studies (over 6 months) on the cognitive skills
of school-based coding lessons are limited due to various factors. One reason is the
relatively recent integration of coding into school curricula, which means there has
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not been enough time to conduct long-term studies that track students’ cognitive
development over several years. Additionally, the dynamic nature of technology
and coding languages makes it difficult to design studies that can accurately measure
the long-term impact of coding lessons on cognitive skills. Longitudinal studies,
especially those involving psychophysiological methods, are needed to better
understand the effect of code comprehension on brain development. Coding can be
a great outlet for students who enjoy creative activities. By learning to code, children
can develop skills like critical thinking, perseverance, and attention to detail.
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AnHoTauus. HecMoTpst Ha ObICTPBIN POCT TEXHOJIIOTUH U MOCTOSHHBIHN cripoc Ha [T-crienuanu-
CTOB, KOTHUTHBHBIE MIPOLIECCHI, JEKAIIUE B OCHOBE BHIYUCIUTEIHHOIO MBILUIEHUS U CIIOCO0-
HOCTH MO3Ta TOHHMATh KOJBI, OCTAIOTCS IUIOXO M3yUYEHHBIMH, OCOOCHHO Yy JEeTel MIIajIero
Bo3zpacra. [Tocie manmemun Covid-19 nIKoJibl MHOTHX CTpaH BKJIFOYHIIH YPOKH TPOTPAMMHUPO-
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BaHMA B CBOM yueOHBIE IUIaHbl. [IporpaMMupoBaHue TECHO CBSI3aHO CO CIOKHBIMM KOTHUTHB-
HbIMU HaBbIkamu B oOnactu STEM (Hayka, TEXHOJIOTUH, UH)KEHEPUS U MaTeMaTHKa), TAKUMHU
KaK BBIYHCIIMTEIBHOE U aJIrOPUTMUYECKOoe MbllieHne. OTHaKO B IUTepaType CylIecTBYET Iy-
TaHHIA B OTHOIIICHUH B3aUMOCBSI3U MEXKIY STHMHU (HOPMaMHU MBIIIIICHUS U JPYTHMHU KOTHHTHB-
HBIMH HaBbIKaMu. Lleran 0630pa: mpoaHan3upoBaTh METOIOJIOTHH, HCIIOIb3YeMbIe KOTHHTHB-
HBIMH YYEHBIMH JUIS U3Y4eHUs 3((PEKTOB NMEpEeHOCa HABBIKOB, MOIYYECHHBIX HAa ypOKax Ipo-
rpaMMHUPOBAHUS, HA Pa3BUTHE HABBIKOB BHIYMCINUTEIBHOTO MBIIIICHUS y IE€TEH; PaCCMOTPETh
COBpPEMEHHBIE HCCIICOBAaHMs, HApPABICHHbIC HA M3y4YE€HUE MPOOJIEMbl CBSA3M 3aHATHHA MpPO-
rpaMMHUPOBAHUEM U PA3BUTHUEM BBIYHMCIMTEIBHOIO MBILIUIEHUS. Hamm pesynsrarsl nokasaiu,
YTO MHOTHM YYHTEISIM HE XBaTaeT aJeKBaTHOH IMOATOTOBKU B OONACTH MPOTPAMMHUPOBAHUS H
U(PPOBOI TPAMOTHOCTH, YTO IIPUBOIUT K HU3KOI KOMITETCHTHOCTH M HEYBEPEHHOCTH B TIPETIO-
JIaBaHUM 3THX IpeAMeToB. KpoMme Toro, OTCyTCTBHE YHHUBEPCATBHBIX IUIATPOPM U METOIOB
00yueHHs yCIOXKHSIET BHEPEHUE YPOKOB MPOrpaMMUPOBAHUS B HAUaIbHBIX MIKoiax. Cyie-
CTBYET TAK)KE HEXBATKA JIOHTUTIOJHBIX UCCE0BaHUM (0ojee MIeCTH MECALEB), KOTOPhIE U3y-
YaroT KOTHUTHUBHBIE HABBIKU, Pa3BUBAEMbIE B XOJI€ YPOKOB IPOrpaMMUpOBaHus. Perenue 3Tux
po0IIeM BayKHO VIS YITYUIICHHsT 00pa30BaTeIbHBIX MTPAKTHK.

KuroueBble cj10Ba: KOTHUTHBHBIC HaBBIKH, yueOHbIC Mmanbl K-12, BRIYUCIUTEIBHOE MBIIILIIE-
HHUE, YPOKHU NMPOrpaMMHUPOBAHUS, IKOIBHUKH, HelipoHayka, COVID-19, 30T
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AHHOTanus. /[MarHocTuKa ICHXUIECKOTO Pa3BUTHUS SBISICTCS HEOOXOAUMBIM YCIOBHEM
JUISL CBOEBPEMEHHOTO BBISBIECHUS TOTEHIMANIBHBIX PUCKOB Pa3BUTUS U X KOPPEKLUH Yy AeTel
BCeX Bo3pacToB. PazpaboTka u BHeApeHHE HU(PPOBLIX BEPCHI METOJUK IMO3BOIUT 00ECICUUTh
JOCTYIMHOCTH MPO(ECCHOHAIBHBIX METOJOB ANAarHOCTHKH, a TaKXKE CYIIECTBEHHO COKPATHThH
MIPOLIETYPHYIO Harpy3Ky M MOBBICHTH KQ4eCTBO COOMPAaeMbIX JaHHbIX. Llenb uccnenoBanust —
OLICHKA JAMAarHOCTUYECKUX BO3MOXKHOCTEH M MCHUXOMETPUYECKUX XapaKTEpUCTUK IU(POBOIH
Bepcun cyorecta 6arapen The NEPSY Il — «Ilamsats Ha KOHCTpynpoBaHue». VccnenoBanue
MIPOBOMIIOCH 110 MHTPAaHMHANBUIYaIbHOM cXeMe Ha BBIOOpKe U3 62 neTeil JOIIKOIBHOTO BO3-
pacra. BeIOOpKY pa3aenuiy Ha ABE TPYIIBI B 3aBUCUMOCTH OT ITOCJIEI0BATEILHOCTH IPOBE/IE-
HUS TPAANUIIMOHHON 1 1ipoBoii Bepcuii MeToauky. [lomydeHHbIe pe3ynbTaThl MOATBEP N,
4TO0 00€ BEPCUU METOJUKH UMEIOT BBICOKYIO COIIACOBAHHOCTb U BHYTPEHHIOK HAJICKHOCTb.
BbIsIBIICHBI CpeTHYE U CHIIBHBIC TIOJIOAKUTENIbHBIC KOPPEILIIIUU MEKY OKA3aTEIsIMU METOUKU
0€30THOCHTENBHO CIIoc00a nmpeabsBieHust. He oOHapyKeHO 3HAYNMBIX pasindnil B pe3ynbTa-
Tax JTUarHOCTHKH 3PUTEIBHON paboyeil maMATH B 3aBHCHMOCTH OT ()OPMBI NIPEABSIBICHUS Me-
Toauku. [lomydeHHbIE pe3ynbTaThl OTKPHIBAIOT HOBBIEC NMEPCHIEKTUBEI /Ul JAIbHEHIINX HCCIIe-
JIOBAaHWH B 00JIACTH JAETCKOTO PAa3BHUTHS, B YaCTHOCTH, MACIITAOHBIX CKPHHUHTOBBIX HCCIIEIO0-
Banuii (MCH) ¢ ucnonb3oBanreM nudpoBoit Bepcuu MeToauku. OHaKo HeOOXOAMMO ITOMHHTB,
YTO KaXKAbIH U(POBOIT HHCTpyMEHT nepea BritoueHrneM B MCH nomkeH IpoXoauTh MpoLeay-
Py ampobaruu ¢ JeTaabHON OICHKOW ICHXOMETPHUECKUX CBOMCTB M )PTOHOMUYHOCTH.

KaroueBrnle cjioBa: JIOIIIKOJIbHBIM BO3pacCT, KOTHUTUBHOC Pa3BUTUC, 3PpUTCIIbHAA pa60qa;1
1aMsThb, HI/I(l)pOBI/I?)aIlI/IH METOMUK, aganTanusa METOAUK, MaMATh HA KOHCTPYHUPOBAHHNE

®unaHcupoBanue. lccienoBaHue BBITOTHEHO NpW (UHAHCOBON moxmaepskke PHD
(mpoekt Ne 23-78-30005).

© I'aBpunosa M.H., Acnanosa M.C., Aiipanersn 3.B., 2024

rm This work is licensed under a Creative Commons Attribution 4.0 International License
Zawarmm https://creativecommons.org/licenses/by-nc/4.0/legalcode

COBPEMEHHBIE TEHJIEHIIMU UCCIEAOBAHUMN JIUUYHOCTU Y MTHAUBUAYAJTBHOCTU 887


https://orcid.org/0009-0007-6829-4876
https://orcid.org/0009-0007-6829-4876
https://orcid.org/0009-0007-6829-4876
https://creativecommons.org/licenses/by-nc/4.0/legalcode

Gavrilova M. N., Aslanova M. S., Airapetyan Z. V. 2024. RUDN Journal of Psychology and Pedagogics, 21(3), 887-909

BeBepneHue

LingppoBbie Bepcum TpagmnLMOHHbIX METOA40B ANarHOCTUKA
KOrHUTUBHBIX CIIOCOBHOCTEW B € TCKOM BO3pacrte

JlnarHocTuka KOTHUTUBHOTO PAa3BUTHA B IETCKOM BO3PACTE MPOBOIUTCS C HC-
MI0JIb30BAHUEM PA3JIMYHBIX METOJOB, BKJIIOYAIOIIMX CTaHIApPTU30BAHHBIE OLEHOY-
HbIE IIKaJbl, HAOMIOJEHNE, a TaKKe HHTEPBBIO U Oecensl ¢ neTbMu. [Ipumenenue
CTaHapTU30BAHHBIX HIKaJI — HAU0OJIee YHUBEPCAIbHBIN U3 MePEeUNCICHHBIX METO-
noB. B cpaBHeHMM ¢ MeToaMu HAOMIOEHNs M Oece/ibl, CTaHIaPTH30BAaHHBIC IIIKa-
761 Oosiee OOBEKTHBHBI, TaK KaK MUHUMM3HPYIOT BKJIaJl dKCIIEPUMEHTAaTopa B pe-
3yJbTaT, KPOME TOrO, KaK IpPaBHUJIO, COKPAIIAIOT BPEMEHHBIE 3aTpaThl B XOJe
HKCIIEPUMEHTA U TpU 00pabOTKe pe3ysibTaToB, B CBSI3M C 3TUM MCIIOJIb30BAHUE
CTaHJAapTU30BAHHBIX IIKAJI BBIVISIAUT OOJiee MPEeAnoYTUTENbHBIM PU POBEACHUN
HcclieoBaHui. TpaauIMOHHO TUAarHOCTUKAa KOTHUTUBHOTO PAa3BUTHS JE€TEH Mpe-
roJjiaraeT MpUMEHEHHE SKCIIEPUMEHTATOPOM TMarHOCTHYECKUX OJTaHKOB MIJIH CTaH-
napTU30BaHHBIX MPOTOKONIOB (Glozman, Plotnikova, 2021). OnHako B mocieaHue
JIECSTUIICTUSI TIOSBIISIETCSL BCE OOJIbINIE MCCIeIOBAHNM, TEMOHCTPUPYIOMIUX MTPEU-
MyILIecTBa IU(PPOBBIX Bepcuil TpaauuuoHHbIx Metoauk (Williams & McCord,
2006; Pind et al, 2003; Luciana, 2003; Vrana & Vrana, 2017; Bepakca u ap, 2023,
Bepakca, Ununnauna, 2022; Bepakca u np., 2022).

brino mokazano (Xanthopoulou et al., 2019), uro a1 COBpeMEHHBIX IETEH,
BBIpOCIIUX B HU(POBO cpesie, B3aNMOIEHCTBHE C CEHCOPHBIMH dKpaHamu Ooliee
NPEANOYTUTENBHO, TaK Kak IU(POBBIE AUAarHOCTHYeCKue MHCTpyMeHThl (L[IN)
BKJIFOYAIOT WHTEPAKTUBHBIE AJIEMEHTHI, KOTOPbIe MOTYT MOBBICHTh UX MpPHUBJIEKA-
TENbHOCTh B IVIa3axX JETeH M0 CPAaBHEHHUIO C TPATUIIMOHHBIMH MHCTPYMEHTAMHU.
Kpowme Toro, [I/I1 moryT ObITh BU3yaibHO 00JIee HHTEPECHBIMU /IS JIETEH B CpaB-
HEHHH C TPATUIIMOHHBIMH JHAarHOCTUYECKIMH HHCTPYMEHTAMH, TaK KaK COJepKat
[[BETHBIC WIUTIOCTPAIMH, aHUMAIMIO U TpaduKy, KOTOPBIE IMOMOTAIOT YIAepXkKaTh
BHHUMaHUE U MOAepkaTh uaTepec aereit (Butcher et al., 2000). Muorue nudpoBbie
JIMAarHOCTUYECKHUE MPUIIOKEHHS NCIONb3YIOT CUCTEMbI HAarpaja U MOOUIPEHUH 1Jis
JeTei, 4TO MOXET CTHUMYJIHUPOBATh HMX K JOCTIKEHUIO JyYIIUX pPe3yJbTaToB.
Hanpumep, ananus npeanoyTeHnii TpaJuiiMOHHOT0 OyMa)XKHOTO UJTH %Ke KOMIIbIOTe-
PU30BaHHOTO TECTHPOBAHUS OAHMUX M TEX K€ MPEJIMETHBIX 3HAHWU MOKa3all, 4To
JIeTH IEMOHCTPHUPYIOT OONBIIYI0 MOTHBAIIUIO MPH MPOXOXKICHIUH KOMIIBIOTEPH30-
BaHHOM Bepcuu (Sim & Horton, 2005). Kpome toro, LI/IM MoryT agantupoBaThCst
T10J] YPOBEHb 3HaHUH Ka)KJ0ro peOeHKa.

[Tpumenenne nMPpPOBBIX BEPCUI TPAIULIMOHHBIX METOAMK B MPOIIECCE AUATHO-
CTHKHU UMEET PAJl MPEUMYIIECTB U JJI OpraHU3aluy ucciieqoBanus. Tak, UCIOib-
30BaHME IU(PPOBBIX METOIOB MO3BOJSAET N30aBUTH IKCIIEPHMEHTATOPA OT BBITIOJN-
HEHHsI 0OJIBIIOTO KOJTMYECTBA PYTUHHBIX MPOIETYP, YTO CYIIECTBEHHO COKpAIIaeT
BpeMst Ha cOop ¥ 00pabOTKy JaHHBIX U CHIDKaeT unciio omnbok (Luciana & Nelson,
200; Raiford et al., 2016). LludgpoBsle Bepcuu METOJUK AUATHOCTHKU MOTYT HC-
MOJIb30BaThCsl Ha JIIOOOM YCTPOWCTBE € AOCTynoM B MHTepHeT, 4To Jenaer ux
0osiee JOCTYMHBIMU 1O CPABHEHUIO C KJIACCUYECKUMHU CTHUMYJIbHBIMH MaTepuaia-
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M. BaxkHo Taxke To, 4TO 00BsSCHEHNE UHCTPYKIIUU PEOCHKY MPU UCIOIB30BaHUHI
unudpoBoit Bepcuu Bcerna OyneT OMMHAKOBBIM, CHUXKAsl BIUSHUE SKCTIEPUMEHTATO-
pa. [ToMrMO yKa3aHHBIX MPEUMYIIECTB ITUPPOBBIE METOIUKH TTPEIOCTABIISIFOT BO3-
MOKHOCTH (PUIKCAITMH JTOTIOTHUTEIBHBIX IMepEeMEHHBIX. BriepBbie 00 3TOM 3aroBo-
PWIM TIPU aJaNTalMi KOMIIBIOTEPHBIX BEPCUM JTUYHOCTHBIX METOAUK. Tak, Harpu-
Mep, MoKa3aHo, 4To B Tecte Anzenka (Yepunckas, 2003) Bpems, 3aTpaunBacMoe
pEeCIOHIeHTaMHU Ha KaXIbIi OTBET, MOKET TOBOPUTH 00 ypOBHE UX OECIOKOMCTBA
(camTaercsi, 94TO Tam, TJie OHO BBIIIE, PECTIOHICHT 3aTPavyuBaeT OOJbIIE BPEMEHU
Ha OTBET).

[Tepexom OT TpaAUIIMOHHBIX METOJIOB JUATHOCTUKH K UCIIOIBL30BAHUIO HX ITH(]-
POBBIX BEpCHUIl MPEAINoaraeT CIOKHYI0 MPOLEAYPY HE TOIBKO pa3pabOTKU METO-
TUKH, HO ¥ ee amanTaiuu. CyliecTByeT HeMaslo CIy4aeB, Koraa Mu@poBasi BepCcHs
OKa3bIBAaCTCS HEOKBUBAJIEHTHA CBOEMY TpaaulinoHHOMY aHajory (babanun, 2010).
Taxk, nnst cooTHeceHHs] TM(PPOBON BEPCUM METOAMKHU C TPATUIIMOHHOM HEOOXOIH-
MO, 9TOOBI ITU(POBAST BEPCHS TPOIILIA MTPOLISAYPY BATUIU3AIUH, B paMKaX KOTOPOM
OyleT olleHeHa €€ BaJUJIHOCTh, PETeCTOBas HAJACKHOCTh, a TAKXKE UYBCTBUTEIb-
HOCTb K BO3PAacTHbIM U3MEHEHUsIM. C TOUKHM 3pEHHUs MCUXOMETPUKHU, SKBUBAJIET-
HOCTh IU(PPOBOM U TPAAUIIMOHHONW BEPCUN METOAUKH MOXET OBITh yCTaHOBJIEHA
TOJIBKO TOT/ia, KOT/1a HAa OJJHOM 1 TOM 7K€ IPyIIIE UCIBITYEMBIX TTOKA3aTEIsIM BEPCHUI
METOJIUK MOTYT OBITh TPOCTABJICHBI OIMHAKOBbIE panru (badanun, 2010).

Takum oOpa3oM, mudpoBas BEpCcHs TPAJAUIIMOHHBIX METOIOB MOXET OBITh
KpaifHe MOJIe3HOW JJIs TICUXOJOTHYECKON NUarHoCTUKH. OIHAKO, KaK U C JIFOOBIM
JIPYTUM METOJIOM JAUAarHOCTUKH, HEOOXOAUMO YUUTHIBATH Psifl (haKTOPOB, BKIIFOUAS
OCOOCHHOCTH CaMOr0 TECTUPOBAHUS, €r0 MPUTOAHOCTh K CO3MaHHUIO IU(POBHIX
BEpCHii, a TaK)Ke UHIUBUyaJIbHbIe 0COOCHHOCTH KaX10ro peOeHKa.

3purenbHas paboyas namMaTb

Teky1iee uccie0BaHUEe HANPABICHO HA OLIEHKY TMarHOCTUYECKUX BO3MOYKHO-
CTeW U TMCUXOMETPUUYECKUX XapaKTepUCTUK LU(POBOM Bepcun cydrecta Oatapen
The NEPSY II — «Ilamsatb Ha koHCTpyHupoBanue» (Memory for Designs) (Korkman
et al., 2007, Bepakca u ap., 2020), ¢ mTOMOIIBIO KOTOPOH MPOBOAUTCS OIICHKA 3PH-
TEJILHOUN pabouel MaMsTH y ACTEH.

Pabouast mamMsiTh — OJMH U3 TPEX OCHOBHBIX KOTHUTHBHBIX HABBIKOB, 00€CIICUH-
BAaIOLUX IOBEIECHYECKYIO PEryJISLHUI0 Hapsly CO CIACP)KUBAIOLIUM KOHTPOJIEM U
KOTHUTHUBHOM I'MOKOCTBIO COTIACHO KOHIICTIIIUH PETYAATOPHBIX GyHKIU M. Mus-
ke (Miyake et al., 2000). Pabouast maMsTh SIBISIETCS OCHOBOM JIJIs1 pa3BUTHS U 00Y-
yeHusi peOeHKa, MOCKOJIbKY MpenojaraeT UCIoib30BaHue HHPOPMALIUU, KOTOPast
Ha MOMEHT JCHCTBHS YK€ HEIOCTyIHa JUIsi HENOCPEACTBEHHOIO BOCIPHSTH
(Miyake et al., 2000; Diamond & Lee, 2011). PaGouas namsiTh cBsi3aHa cO CIOCO0-
HOCTBIO Y/IEp’KUBaTh BHUMAaHHE U CKOPOCTBHIO 00paboTku uHpopmarmu. [losTomy
yalle BCEro JAMArHOCTHKA 3pUTENILHON paboueill MaMaTH OCYIIECTBISAETCS MyTEM
NPEIbABICHNUS HE3HAKOMBIX PEOCHKY BHU3yalIbHBIX MATTEPHOB C 3a/laueii mociexy-
IOILETr0 UX BOCIPOU3BECHHS WU Y3HABAHMS.
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Pesynprarel psaa ucciaeoBaHUM MOATBEPKIAIOT, YTO B peai3allMH MPOU3-
BOJIBHOM PEry/siiuu MOBEACHUS KIII0UEBast POJIb OTBOAUTCS Pa3BUTHIO paboyeil na-
matu 1 Topmoxkenus (Barkley 2001; Solovieva, Quintanar, 2015; MopocaHnoBa,
2021). [Nokazano, uto paboyasi maMsTh B 3HAUYUTEIBHON CTENICHH CBsI3aHa C (PIIOUI-
HBIM MHTEJIEKTOM. OIHAKO BOIPOC, KACAIOLIUICS ONpe/eIeHus] MEXaHU3MOB U
JIETEPMUHAHT 3TUX CBSI3€H, 0 CHUX MOp SABJIsIETCA AUCKYycCHOHHBIM. CoracHo pe-
3yJbTaTaM JByX He3aBUCUMBIX HccienoBanuii O. Kanyaii u P. Keiina Obiio mokasa-
HO, 4TO paboyasi mamMsATh U (IIOUTHBIA HHTEIJICKT B3aMMOCBS3aHbI TOCPEICTBOM
koHTpois BauManus (Conway et al., 2002; Kane et al., 2004; Colom et al., 2008;
Jaeggi et al., 2011; Otero, 2017). Takxe pabouast mamMsTh OKa3bIBACTCSI B3aMMOCBsI3a-
Ha ¢ pedyeBbIM pa3BuTHeM (Bepakca u ap., 2019). 3purenbHO-IpOCTpaHCTBEHHAS pa-
Oouast TaMsTh BHICTYTIAET MPEUKTOPOM Pa3BUTHS CJIOBAPHOTO 3ariaca v IpeJcTaBIIe-
HUH 0 TpaMMaTH4YeCKoi CTpyKType npemioxennit (Verhagen, Leseman, 2016).

ITo0x00b1 Kk ouenke 3pumenvHoit padoueit namamu. J1jis1 OLICHKU 3pUTEILHON
paboueli maMsTH B COBPEMEHHOW Hayke MPUMEHSETCS HECKOJIbKO METOA0JIO0rHYe-
CKUX MOAXO0A0B. BEIOOp MeTONMK U3MepeHus OnpeAessieTcs TEOPETHIEeCKoi Mojie-
JIb10, KOTOPOH PYKOBOJCTBYIOTCS MCCJIEOBaTeNU. B 3aBUCUMOCTH OT HEE UCIIONb-
3yIOT pa3iMyHble CIOCOOBI W METOAbI M3MepeHus o0beMa U MoKa3arenen
(GyHKIMOHMpPOBaHMS paboueil maMsTu. 3a4acTyio pa3padarhIBaeTCsl HKCIIEPUMEH-
TaJbHAsl CUTyallusi, ODUCHTHPOBAHHAS HA M3MEPEHHUE PAa3IMYHBIX acCTEKTOB pado-
Yyel MaMsTH.

Jnst u3mepeHust 3puTeIbHON paboyell mamsiTh 4Yaile BCero B KayeCTBE CTH-
MYJIBHOTO MaTepHaa MpeabsBsSeTcs He CelUalbHO OPraHU30BaHHAs MOCIIEe10Ba-
TEJILHOCTb 3PUTEIBHBIX CTUMYJIOB, KOTOPYO UCTIBITYEMBIH JJOJDKEH BOCIIPOU3BECTH
MoCJIe MPeAbABIEHUS, a CUMYJIbTaHHOE KOAUpPOBaHHE o0pa3a CLEHBI, IPEeICTaBIs-
rolee co0oil cucteMy 0ObEKTOB U UX MPOCTPAHCTBEHHOTO B3aUMOPACIIONIOKEHUSI.
JI7is cCHYKEeHUsI BIUSHUSA HA Pe3yibTaThl M3MEPEHHs BepOaIbHOrO KOMIIOHEHTA pa-
Ooueii maMsTH HCIIONB3YIOTCS TPYAHO BepOanu3yeMble CTUMYIbI, HAIIpUMED, K-
POKO MPUMEHSIETCS] METOJ] «0OHapyKeHusl u3MeHeHui» (change detection) (Luck,
Vogel, 1997). B kitaccuueckoM BapuaHTE METO/Ia UCIIBITYEMOMY Ha KOPOTKOE Bpe-
Ml IPEIBSIBIISIIOT HA0OP, cocTosAmMid 3 1—12 00BEKTOB, a 1ajnee mocie HCYe3HOBe-
HUSI COOTBETCTBYIOIICH CIIEHBI OT HaOmonarens Tpedyercs B TeueHue 900 mMc ynep-
XKUBaTh HH(popMarnuio 00 oopaze B mamsTH. [locie moBTOpHO NpeabsBiIseTcs 100
HavyaJIbHBIA HA0Op B HEU3MEHHOM BHUJIE, JINOO C U3MEHEHHUEM OJTHOTO M3 DJIIEMEHTOB
creHbl. McpITyeMOMy HEOOXOIMMO OTIPEIENIUTh, TPOU3O0IILIO JIN H3MEHEHHE.

I1. Yunken u B.-[x. Ma (2004) npeyioxxuiy aabTepHATHBY BBIIICOTTHCAHHOTO
METOJla — METOJ] «TPpaJyalIbHOTO OT4YeTa» (continuous report), MPeANONaralouuil
TaKyl0 OpraHU3aIMI0 SKCIIEPUMEHTANIBHOM 3a7a4H, IPH KOTOPO UCTIBITYEMOMY Ha
KOPOTKOE BpeMsl PEAbSIBISETCS CLIEHA, COJepIKaIlasi HEKOTOPbI HAOOp 00BEKTOB
B pazHoM konuuectBe (Wilken, Ma, 2004). Jlanee cienyer mycToil HHTEpBa, Mo-
clieé KOTOPOTO HCIIBITYEMOMY HpPEABSBISETCS CXeMa CLEeHbI-00pa3la, MpocTpaH-
CTBEHHOE TOJIO)KEHHE AJIEMEHTOB Ha KOTOPOM HEM3MEHHO, HO OTCYTCTBYIOT Iielie-
Bbl€ TPHU3HAKH OOBEKTOB, KOTOPBIE HCHBITYEMOMY IIPEJIaraeTcsi BCIOMHHTb.
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JlaHHBIN METOA MO3BOJSIET OLEHUTHh MaMsTh Ha OTAEIbHbIE OOBEKTHl U TOYHOCTD
BOCTIPOHM3BEICHHS.

Briocniencteum, B. XKanp u C. Jlak ObUT IpeAsIONKEH METOJ aHAIHM3a JaHHBIX,
COOpaHHBIX C TPUMEHEHHEM TEXHHUKH «TPaayajbHOTO OTYEeTa». DTOT METO[,
M3BECTHBIN KaK METOJI I'pajlyalibHOrO OTYETa C MOJIeNblo cMelenus (Zhang, Luck,
2008), maeT BO3MOXKHOCTb OIIEHUTh KaK TOYHOCTh, TaK M EMKOCTh 3pUTEILHOM pa-
Ooueii maMsATH MpY OMOIIM aHAIN3a PACIpeIeIeHUs OTBETOB.

B cBoem uccnenoanuu B. ByoHTena ¢ kosieramu mpu u3y4yeHUHU 0COOEHHO-
CTeH ayAMONpPOCTPAHCTBEHHON M 3pUTEIBLHO-IIPOCTPAHCTBEHHON paboueil maMsaTu
Ha HEKJIMHUYECKON BBIOOPKE JIETEH MIKOJBFHOTO BO3pacTa ¢ UCIOIb30BaHUEM 33713~
HUI HENpepBhIBHOTO BBINOIHEHUS (n-back) B yCIOBUSX MPEIbSIBICHUS CTUMYIIOB
B 1IMppoBOM (opMaTe Ha KOMIIBIOTEPE OOHAPYKUIIM, UYTO TIOKA3aTeIH CIYXOBOM
Y 3pUTEIIbHON pabodeil maMsATH y JIeTel MIKOJIbHOTO BO3pacTa YIIy4IIaroTCs ¢ BO3-
pacToM, 4TO CBHJIETEILCTBYET O (DYHKIIMOHAIFHOM CO3PEBAaHMH OCHOBHBIX KOTHH-
THUBHBIX MIPOIIECCOB 1 CTPYKTyp Mo3ra (Vuontela et al., 2003). MccnenoBarenu Tak-
K€ OTMEUAIOT, YTO TapajurmMa 3ajadd  HENpPEpHIBHOTO  BBIMOJIHEHUS,
Iperoaraonas Haluyue 3aJaHiii Ha HeNpepbIBHOE paclio3HaBaHKUe, B KOTOPOM
YYaCTHUKHU JIOJKHBI OINPENIeINTh, MPEIbIBISUICA JU CTUMYJ paHee B ONpeselieH-
HBIX YCJIOBHUSAX, OKa3ajach MOAXOAIIMM UHCTPYMEHTOM JJIsl U3yYEHHs] KOTHUTHUB-
HBIX MPOLIECCOB Y JIeTel ¢ TUMUYHBIM Pa3BUTHEM IIKOJIBbHOTO Bo3pacta (Vuontela
et al., 2003). UHCTpYyMEHTBI H3MEpEHUsT padOvei TaMSTH, BKIIOYAIOIINE 3a/1a9H
HETPEPHIBHOTO BBIMOJIHEHHSI, IEMOHCTPUPYIOT O0JIee BHICOKHE KOPPETISAIMHU C 3313~
HUSIMH, KOTOPBIE OXBATBIBAIOT JIPyTHe NCUXUYECKHE KOHCTPYKTHI. Tak, OOHapyXu-
BaeTCsl HATMYME 3HAUMMBIX B3aMOCBSI3€H C MOKa3aTeIsIMI UHTEJIEKTa, B YaCTHO-
CTH C (IIOMAHBIM MHTEVIEKTOM, H3MEPEHHBIM C IOMOUIbIO TPOJBUHYTHIX
nporpeccuBHbIX Marpull PaBena (Colom et al., 2008; Jaeggi et al., 2010).

OnHUM U3 IIMPOKO MCIIONB3YyEMBIX CTaHIAPTU3NPOBAHHBIX KOMITBIOTEPU3HPO-
BaHHBIX HEHPOINCHUXOJOTHUECKUX METOIOB M3MEPEHHsT KOTHUTHUBHBIX (DYHKIIMH,
Coiep)KaluX CyOTeCT, MO3BOJISIOMUI HM3MEpPUTh OO0BEM 3PUTEIILHO-IPOCTPAH-
CTBEHHOU paboueii mamstu (Spatial Span, SSP), sBnsercst KemOpukckas aBToma-
TU3UpPOBaHHAss  Oarapess  HEUPOINCHUXOJIOTHYECKHX  TECTOB Cambridge
Neuropsychological Test Automated Battery (CANTAB) (Fray et al, 1996). Cy0-
tect SSP ocnoBan Ha Tecte Kopcu (Corsi Blocks), pazpaboranHoit MunHepom
(Milner, 1971). B xaxxaoii u3 cepuii Ha skpaHe nosiisiercst 10 GenbIx mpsiMoyroiib-
HUKOB, LIBET KOTOPBIX U3MEHsETCs B ONpeeiIeHHOM nocnenosarensHocTu. [locne
HCIBITYEMOMY HEOOXOAMMO BOCTIPOM3BECTH MOCIEI0BATEIbHOCTh N3MEHEHNS 1[Be-
TOB. B mcciienoBaHuy BO3MOKHOCTEH NPUMEHEHUsT 0aTaper HEHpOIICUXOJIoTHYe-
cknx TectoB CANTAB y nereit ObU10 TPOAEMOHCTPUPOBAHO YTO HU(PPOBASI BEPCHUS
tecta Kopcu (Corsi blocks), sBnsieTcss NOAXOASIIIUM UHCTPYMEHTOM JUIsl U3Mepe-
HUS 00beMa 3PUTENBHO-TIPOCTPAHCTBEHHON MaMsTH y JeTeil B Bo3pacte 12 ser
(Syvéoja et al, 2015). [lns u3MepeHus: 3puTEIbHON U 3pUTEIHHO-IIPOCTPAHCTBEH-
HOU paboueil mamsaTu y Aetel Haubosee pacpOCTPAHEHHBIM METOAOM SIBISETCS
cyorect «IlamsaTe Ha KOHCTpyHpoBaHue» (Memory for design) neTckoit Garapeu
Herponcuxonornyeckux metoauk NEPSY-II (Korkman et al., 2007). [lannas meto-
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JTMKa aIalTUpOBaHa B pa3auuHbIX cTpaHax (Rosenqvist et al, 2017) u ucnonb3yercst
B HEMPOIICUXOJIOTMYECKOM OLICHKE KaK JIETe ¢ THIMYHBIM pa3BUTUEM, TaK U IETEMH,
HMMEIOILIUX pa3IMuHbIe PacCTPOICTBA U aHOMAJIMH Pa3BUTHS.

[TepeuncnenHbie TOAXOIBI K U3MEPEHUIO 3pUTEIbHON paboueil maMsaTH UMEIOT
CBOU IpEUMYIIECTBA M orpaHuueHus. Tak, MeTon «OOHApYyKEHUS HW3MEHEHUI
MO3BOJIIET U3MEPUTH 00bEM 3PUTENIbHOIN pabouell mamsTH, OJHAKO KPUTHUKH JIaH-
HOTO MOJAXO0/A YKa3bIBalOT HA TO, YTO JIOCTOBEPHOCTH OLIEHKH 00beMa MMaMATH MO-
JKET 3aBUCETh OT COBMEIICHUS B 3aJja4€ MPOLECCOB MPUIIOMUHAHMS OOIIEH CLIEHbI
1 Kaxoro otnensHoro nementa (Wilken, Ma, 2004). MeTox «rpaayaisHOTO OT-
4eTa» U «IPagyajbHOTO OTCYETA C MOJEIbI0 CMEIIECHU» MO3BOJISIIOT UCKIIIOYUTh
BJIMSHAE KOMOMHAIMK 3TUX (PAKTOPOB, MPH 3TOM BTOPOH BOBCE CIIOCOOCTBYET 0O-
Jiee TOUHOMY Pa3/IeJIeHHIO OIpeieleHHsl 00beMa M TOUHOCTH 3pUTEIbHON paboueit
naMsaTe (YToukuH u Ap., 2016). Komnbsrorepru3npoBaHHbIE METObI TUATHOCTUKHI
3puUTENbHOM paboueli maMsTH, Kak MOKa3bIBAET Psijl UCCIIET0BAHUM, IBISIFOTCS aeK-
BaTHBIMH UHCTpYMeHTaMu. [1o100HBIH opMaT MpeabsIBIeHUS CTUMYILHOTO MaTe-
puasa no3BoJIsIeT CHU3UTH APQPEKTHI YCIOBUIN MPOBEIECHUS UCCIEIOBAHUS U BIIHSI-
HHUE HKCIIEPUMEHTATOpa, TaK Kak Haubojee TOYHO KOHTPOJIUPYIOTCS BPEMEHHbIE
MIPOMEKYTKH MPENBABICHUS CTUMYJIOB, UTO SIBJIETCS Ba)KHBIM aCHEKTOM P U3-
MEpEHUHN XapaKTEepUCTHK paboueld mamsaTu. C apyrod CTOPOHBI, KaK OTMEYAETCS
B JIPYTUX CTaTbsIX, HAIlPaBJIEHHBIX HA aHAJIU3 U CPABHEHUE CPE/ICTB AUArHOCTUKH
KOTHUTUBHBIX (YHKIIMI, Marepwal, MpeacTaBleHHbI B mudpoBoMm dopmare,
B 3aBUCUMOCTH OT THUIIA YCTPONCTBA MOKET OTIIMYATHCS 10 pa3Mepy, pa3pelIeHUIO
U IpYyTUM aylMOBU3YaJIbHBIM IIapaMeTpaM, BIUSHUE KOTOPHIX MOXET B KOHEYHOM
UTOTEe CKa3aThCs Ha pe3yinbrarax TectupoBaHus (Ruffini et al., 2022). JI. Xapnep
C KoJuIeTaMH, CpaBHUBas PUMEHEHHUE IICUXOJIOTHYECKUX METO/IMK B OUHOM (popMa-
T€ U C IPUMEHEHHEM UH(DOPMALIMOHHBIX TEXHOJIOT U, HE BBISIBUIN 3HAYMMBIX pa3-
JIMYUNA B OTHOLIEHUM JUArHOCTUKHU UCTIOJIHUTENbHBIX (DYHKIIHI, B TOM 4Hciie pabo-
yeil mamsATH, BepOaJbHBIX CHOCOOHOCTEH, CKOpOCTH 00paboTkKu HH(pOpMAaluy,
3pUTEIBHO-MOTOPHOM nHTerpauuu (Harder et al., 2020). KponenGeprep u xomieru
B OJTHOM U3 CBOMX pabOT MOKa3alu, YTO CYIIECTBYIOT 3HAUUMBIE CBS3H MEXKY MPH-
MEHEHHEM ITU(PPOBBIX U OYMa)KHBIX METOJIOB U3MEPEHHS pabodeil maMsTH, KpoMe
3ananHus Ha obparHoe noBTopenue nudp (Kronenberger et al, 2021), uro Takxe
CBHUJIETEIILCTBYET O B3aMMO3aMEHIEMOCTH OyMa)XHOH U U(PPOBON BEpCHid TeCTH-
pOBaHMUSL.

B crarse C. Pobuncona u [Ix. bproepa Obliia moka3zaHa 5KBUBaJI€HTHOCTb TPa-
JTUITMOHHBIX U TUTAHIIETHBIX BEPCUN IBYX KOTHUTHUBHBIX 33/1a4: « XaHOMCKOH Oar-
Hm» u tecta Kopcu (Robinson, Brewer, 2016). [Ipou3BoautenbHOCTh B 3a7adax
Ha IUJIaHIIeTe ObUla CBSI3aHA C MPOU3BOAUTEIBLHOCTHIO B TPAJAULIMOHHON J1€PEBSIH-
HOM BepCuH, a TUIAHIIETHBIC U TPAAUIIMOHHBIC BEPCUU 3a7a4 «XaHOMCKast OanrHs»»
u Tect Kopcu He pasnnyannuch 1o KIII0OYEBBIM [10KA3aTeNAM PE3yibTaTa.

B pamkax paboT, mpoBOAMMBIX Ha OCHOBAaHMM KOHLEIIUH CaMOPETYIISLUN
M. Musike B KaueCcTBE OCHOBHOTO MHCTPYMEHTA OIIEHKH 3pUTENIbHOI padoueii na-
MmsaTH, BeicTymaeT cyorect 6atapen The NEPSY II — «IlamsTh Ha KOHCTpYHpOBa-
Huey. [lpu anpobanuu 1aHHOW METOIMKH Ha POCCHUIMCKON BBIOOpKE ObLIa Mpoje-
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MOHCTPUPOBAaHA BBICOKass KOHCTPYKTHas BaJMIHOCTH (AnmazoBa u np., 2019).
Mertoauka BKJIOUaeT 4 3aJaHus pa3IMYHON CIOKHOCTH, B KOTOPBIX peOCHOK J0JI-
KEH 3alIOMHUTH MMOKa3aHHYIO B TedeHHH 10 CeKyH/ KapTUHKY, a TIOcIie BEIOpaTh U
PaCIOJIOKHUTh Ha CIHENualbHON pamke (4x4 KIeTKH) pa3HOLBETHBIC KapTOUYKH
C M300paKEeHUSIMU B TOW k€ KOH(UTYpanuu, B KOTOPO OHM OBUTH PaCIIONOKEHBI
Ha MPeAbABISAEMON N3HAYaIbHO KapTuHKe. Habop kapTrouek ams BbIOOpa BKITFOUAET
KapTbl JUCTPAKTOPbl. MHOTONIETHUI OMNBIT MPUMEHEHUs! TPaJAULMOHHONW BEpCUH
METOJMKHU Ha PYCCKOSI3bIYHON BBIOOPKE JOIIKOJIBHUKOB M MJIAJIINX IIKOJbHUKOB
MO3BOJISIET MOTyYaTh HAJEKHbBIE TaHHbIC, HA OCHOBAaHUU KOTOPBIX OBUIH paccuuTa-
HbI ¥ OIyOJIMKOBaHbI BO3PACTHBIE HOPMBI JUJISl IETEH JOIIKOJILHOTO Bo3pacTa (AJ-
MazoBa u Jp., 2020; Bepakca u ap., 2020).

Ileny Hamero wuccne0oéanus 3aKIOYACTCSI B OLCHKE IICHUXOMETPUYECKUX
CBOMCTB MU POBON PyCCKOSI3BIUHON Bepcur METOUKH «IlamMsATh Ha KOHCTPYyHUPOBa-
HUE MOCPEICTBOM CPAaBHEHUS C TPAIMLMOHHOMN OJaHKOBOH Bepcuel /i 000CHO-
BaHUs MPUIOIHOCTU ee MpakTuueckoro ucrnonaszoBanus. (Korkman et al., 2007;
Bepakca u np., 2020) (mogpo6Hee cM. nanee, B pazzaene «IIpouemypa u MeTomb»).

Brenpenne mudpoBoii Bepcun Metoquku «l[lamsaTe Ha KOHCTpyHpOBaHHE»
MO3BOJIUT ABTOMATU3UPOBATh M YHU(DUIMPOBATH MPOLEAYPY AUATHOCTHKH, 4TO,
B CBOIO OY€pe/ib, 00eCeUUT NoTyyeHrne Habopa TaHHBIX, TO3BOJISIONIETO U3y4aTh
3aKOHOMEPHOCTH (POPMUPOBAHMS U PA3BUTHS 3pUTEIBHON padoueil mamsTu y ae-
TEN U3 pa3HbIX pernoHoB Poccum, ypaBHMBas yciaoBHsl UX nuarHoctuku. Kpome
TOTO, UCIOJIb30BaHUE UGPOBOI BEpCHUU MO3BOJIUT MPEIOTBPATUTH OMIUOKU, CBS-
3aHHBIE C [TOJITOTOBKOM CTUMYJIbHBIX MaT€pPHAJIOB K AUATHOCTHKE.

Mpouenypa n metToabl UCCenoBaHUSA

Yuacmuuku uccnedoeanus. Yaactnukamu uUccieioBaHus cTaiau 62 pebeHka
(manbunku — 53,4 %) B Bo3pacte oT 5 110 6 seT (Mpospact = 68,1 Mec.; SD = 4,08)
U3 JBYX CTapUIMX TpPYMI JETCKOIO Caja, PACIOIOKEHHOTO B CHAJIbHOM paiioHe
r. MockBbl. [enuepHblii coctaB rpymnn Obul cOanmancupoBaHHbIM (}2 = 0,658;
p=0,817).

Ilpoyeodypa. 151 u3ydeHus posid BEpCUH MPUMEHAEMOI METOIMKH ObLIO TIPo-
BEJICHO UCCIIEIOBAHKUE C UCIIOJIb30BAaHUEM MHTPAUHIUBHYadbHON cxeMbl. Mcmbl-
TyeMblI€ U3 JABYX I'PYIII JIETCKOIO cajJia JBa) /bl IPOXOAUIN TUArHOCTUKY 3PUTEIIb-
HOHM pabodyeil maMsaTh C MHTEPBAJIOM B OIMH Mecsil. B mepsoit rpymnme (N = 29)
YYaCTHHUKH CHaYaJja BBIMOJIHSIIN 33/1aHUS C UCTIOIb30BAHUEM TPAJIUILIMOHHON METO-
JIMKH, a 3aTeM, 4epe3 Mecsll, C IpUMEHEeHHueM ee udpoBoii Bepcuu. Bropas rpymnmna
(N = 33) npoxoauia TeCTUpOBAaHHE B OOpaTHOM MOpPSKE: CHayana ¢ HUPPOBOH,
a 3aTeM C TPAJAULMOHHON METOMMKOM. Takoi Mmoaxoz mo3BOJIMII KOHTPOJIUPOBATH
BO3MOXKHBIM 3¢ ekt neperoca. [[ins MUHUMH3AIMK BIMAHUS APYTHX (PaKTOPOB
yCIIOBUSI IIPOBEJCHUSI TECTUPOBAHUS B 00€UX Tpymniax ObUIM YHU(UIHPOBAHBI:
C IeThbMU paboTalIi OAHU U T€ K€ SKCIIEPUMEHTATOPBI, U BCE 00CIIEI0BAHNS IIPOBO-
JIVITUCH B UACHTUYHBIX THXUX TTOMETICHHSIX.
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IHcuxoouacnocmuueckuit uncmpymenmapuii. Meronuka «Ilamsate Ha KOH-
CTPYHUPOBAHUEY MO3BOISIET OUEHUTD 3PUTEIBHO-IIPOCTPAHCTBEHHYIO MaMSTh JI€Tel
JIOIITKOIIFHOTO ¥ MJIQIIIETO MIKoIbHOTO Bo3pacTa (Korkman et al., 2007; Bepakca u
ap., 2020; Veraksa, Almazova, & Bukhalenkova, 2020). Meronuka npeactaBisieT
cO0OM pUCYHOYHBIH TECT, COCTOSIIUI 13 YeThIpex npol. B kax ot mpode pedeHky
JTEMOHCTPHUPYETCS JIJIsl 3alIOMUHAHUS paMKa C U300pakKeHHBIMU Ha HEW KapTouka-
mu (o1 4 10 10 kapTOUYeK: B 3aBUCUMOCTH OT BO3pacTa peOCHKa KOJMYECTBO YBEIIH-
YUBAETCSA C KaXKJIbIM MPEIbSBICHUEM), BPEMsI BU3YaJbHOTO MPEABIBICHUS KOTO-
peix coctaBisier 10 cexkynna. Ilocime nemMoHcTpanum KaXaoWd cepuu KapTOueK
pebeHKy He0OX0MMMO BRIOpaTh BEPHOE KOJWYECTBO MOAXOASAIINX KapTOUEK U3 00-
ero Habopa, BKIIOYAIOIIETO KapTOYKU-AUCTPAKTOPBI, M PACTIONOXKHUTh UX Ha IIy-
CTOH paMKe, BOCIPOM3BOJIS MCXOJHYIO KOMIIO3UIMIO. B Tekylem uccienoBaHuu
METOJIMKA MPEeAbABIIach B IByX opMmarax: TpaJuIIUOHHOM U LHHU(POBOM.

[IpoBenenne TpaguuMOHHOM Bepcuu MeTonuKH «llamsTh Ha KOHCTpyHpoOBa-
HUE» TIpeAnoiaraeT WHAUBUAYaJbHOE B3aUMOJICUCTBHE C KaXIbIM pPEOCHKOM
B XoJie AuarHocTuku. [IpoBeneHue qUarHOCTUYECKON MPOLEAYphl MPEANonaracT
MCIONB30BaHNEe HAOOpa IBETHBIX KAPTOYEK, M300paKEHUN PaMOK C KapTOYKaMH,
MyCTYI0 paMKy M TPOTOKOJ /sl (PUKcAaluu OTBETOB Aereil. [{ng nereid crapiiero
JIOLIKOJIBHOTO BO3pacTa CHENMAIUCT FOTOBUT 4 CTOMKHU KapTOueK B MOPSAKE HUX
npeabsBienus: 1-8, 9—10, 11-12, 13—16, a Takke 2 03HAKOMHUTEIbHbBIE KAPTOUKHU
JUTSI IPOBEJICHUSI MHCTPYKTaXka.

[IpenbsiBisisi 2 O3HAKOMUTEIbHBIE KApPTOYKH, CHEHUATUCT MPOU3HOCUT HH-
cTpykuuto: «Ilocmompu na smy pamky (MOKa3bIBAET IyCTYIO PaMKy ¢ 16 mycThiMU
saeiikamu). Ona makas dice Kax Ha 3mou cmpanuye (IOKa3bIBaeT paMKy, Ha KOTO-
poii 2 03HAKOMUTEILHBIE KapThl H300pakeHbI B 2 sueiikax paMku (puc. 1)). 4 amu
0ge kapmouky (TOKa3bIBaeT 2 O3HAKOMUTENbHBIE KapThl) MOYHO makue dice, KaK
Hapucoeanvl Ha cmpanuye. Ecau mvl nonoscum ux na nycmylo pamouky 30echb u
30echb, Mo pamouxa Oyoem 6vieniademyb MOYHO MaKdice, KAk pUCYHOK HA CIpaHuye
(kmameT KapTOYKU B SYEHKU Ha MyCTOW paMKe Tak, YTOOBI OHA cTajia UACHTUYHA
npenbsBiseMoil)». [locne Toro, kak crenuanucT yoeauics B NOHUMaHUU peOeH-
KOM MHCTPYKIIUH, OH MEPEXOUT K TECTOBBIM 3aaHUsIM .

SP,

Puc. 1. O3HakoMunTeNbHOE 3afaHne MeToanKM «[aMsATb Ha KOHCTPYMPOBaHME>
Figure 1. Introductory task of the technique “Memory for designs”
McTouHKMK/Sourse: https://xn--80adjab2be3ahdhe.xn--p1ai/personal_student/bank/

I PaGouast TeTpags. PyKOBOACTBO 1O MCIOJNB30BAHUIO METOMMK JUIS JTUArHOCTHKU AeTel //
CoBpeMeHHbIE METO/Ibl TUATHOCTUKU TICUXWYECKOTO Pa3BUTHS JeTeil [3akpbIThlii OHJIANH-KypC].
M.: MI'VY, 2020. URL: https://xn--80adjab2be3ahdhe.xn--plai/personal _student/bank/ (nara obpa-
menust: 1.09.2023)
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Bo Bpems nmpenbsaBieHus MepBOro 3aaHUs CIIEHHUAIUCT 03BYyYHBAET HHCTPYK-
uuto: «Cetiuac s nokasxcy mebe cmpanuyy ¢ 4 kapmunxamu. [locmompu enuma-
MENbHO HA KAPMUHKU U 3aNOMHU, KaKue OHu u 20e Haxooamcs. [lomom s 3axporo
cmpanuyy u dam mebe 8 kapmouex. M3 Hux mebe HydxcHO Oyoem 6vlOpamv
4 KapmouKu u NOIOHCUMb KaHCOYI0 KApmouKy Ha pamky (MMOKa3bIBAET MyCTYIO paM-
Ky ¢ 16 mycTeIMH su€HKaMU) max, KaKk oHa Oblla HAPUCOBAHA HA CMPAHULE».
Jlanee crienaaucT roOTOBUT CEKYHIOMEpP M CTOIKY KapTouek is 3afanus (8 kapr:
4 BepHBIX U 4 TUCTPAKTOPa) U OTKPHIBAET CTUMYJIbHOE N300pakeHUE C ONpeiesieH-
HBIM TOPSJIKOM KapT CO cIoBaMU: «l[locmMompu HUMAmMenbHO HA KAPMUHKU U 3a-
NOMHU, KaKue OHU U 20e Haxooamcs (exatoduaem cexynoomep)». Uepes 10 cexynpg
CHEIMANIMCT 3aKPbIBACT U300paKeHHE U pacroiaraeT § KapT nepes pedeHKkoM, mpo-
U3HOCS: «A menepb 6vlbepu me KaApmouKu, Komopwvle mvl 6Uoel HA CMpaHuye,
U pasnodcu uUx Ha dMOU pamxe max, KaKk OHU ObLIU HAPUCOBAHLI HA CMPAHUYEY.
Korna 4 xapTsl pa3noxkeHbl, CIENHUATUCTY HYKHO YOeTUThCS, 4TO 3TO OKOHYATEIb-
HBIA OTBET pebeHka. [Ipexae yem IBHUTAThCS K CIEAYIOMEMY 3aJaHHI0, CIeIHa-
JUCT 3aHOCHUT HOMEPa BHIOPAHHBIX KAPTOUEK B MPOTOKOJI B COOTBETCTBHHU C UX TIO-
JIO)KEHUEM Ha paMKe. TpH MO CIeAyIONIHX 3a1aHUs IPOXOJIAT IO TOMY XK€ aITOPUTMY,
HO KOJIMYECTBO KapT Ha paMKe, a TAKXKe KOJIMYECTBO KapT, MPEAbABIsIEMbIX peOeH-
Ky, B K&XKJIOM 33/IaHHH YBEINYHBACTCS’.

[To mToram mpoxoKIeHUsI METOUKH PEOSHOK MOTydaeT Oasibl:

1) 3a conepxanue (MakcuMmyMm 48 0aioB) — 3a KaXAyl0 NMPaBUJILHO BBIOpaH-
HYIO KapTOUKy IpH JIFOOOM €€ pacIioIOKeHHH,

2) 3a pacnonoxeHue (MakcumyM 24 6ajia) — 3a JIFoOyr KapTOuKy, IIOMENICH-
HYIO B Ty € SUElKy, 4TO Ha o0pasie u

3) 6onycHbIe O0amIbl (MAaKCUMYM 48) — 32 BEpHO BBIOpAHHYIO KapTOUKY, ITOME-
IICHHYIO B Ty e S4eHKy, 4TO Ha o0pas1e.

OO6m1as orieHKa 3pUTEILHON paboyel mamMsTH CKIaAbIBACTCS U3 CYMMBI 0aJlIOB
MePEeYNCIIEHHBIX TToKa3areneil (MakcuMaibHbIi O6amt — 120).

Takum 006pa3oM, B TpaIUIIMOHHON BEPCUN METOIUKHU CHEIMATNCTY TpedyeTcs
03BYYMBATh MHCTPYKIUIO, CIECIUTH 32 MOPSAKOM KapTOYEK, 3alOJHATH CIOXKHBIN
MIPOTOKOJI, BEpHO (PUKCHPYSI HOMEpa KapT, a B OCIEICTBUE OTACIBHO CUUTATh Oal-
JIBI TIO CIIOKHOMY QJITOPUTMY.

[Tudposas Bepcust MeToauku «IlamMATh Ha KOHCTPYHUPOBAHUEY MPEIBIBIIACTCS
Ka)XIoMy peOeHKY B XOJ/I€ HHIMBH/IyaJbHON BCTPEUYH Ha TUTAHIIETE THArOHAJIbIO HE
Menee 9,7 mroiiMa (puc. 2). Mccnenoparenbckas mpoleaypa npernogHocuTcs pedeH-
Ky B BUe IU(POBOI MHTEPAKTUBHOW UTPHI, B KOTOPOH MHTETPHUPOBAHBI CTUMYIIb-
HbIe Marepuabl U BepOanbHble mp-3 uHCTpyKUUU. [lepexoasl Mexay 3a7aHUsIMU

2 Pabouas TeTpajb. PyKOBOACTBO 110 WCIONB30BAHUIO METOMMK JUIS JUArHOCTHKU AeTel //
CoBpeMeHHbIE METO/Ibl TUATHOCTUKU TICUXWYECKOTO Pa3BUTHS JeTeil [3akpbIThlii OHJIANH-KypC].
M.: MI'VY, 2020. URL: https://xn--80adjab2be3ahdhe.xn--plai/personal _student/bank/ (nara obpa-
menust: 1.09.2023)
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1 DKCTIO3UIINS CTUMYJIBHBIX U300paKeHHM, a TaK)Ke OTCcUYeT BpeMeHu 10-ceKyHIHO-
O IPEAbSABICHUS POUCXOIST B ABTOMATHUECKOM PEKUME. 3aCh BBIOOPOB UCITBI-
TYEeMOI'0 M MOACYET PEe3yJIbTaTOB MPOU3BOAATCS HAa OCHOBAaHMM PEATM30BAHHOIO
anroputMma. Ponmb auarHocTa 3akirodaeTcs B IPEIBApPUTEILHOM YCTAHOBJIEHHUU
KOHTAaKTa C peOCHKOM, Pa3bsCHEHUHU MPOLETypbl UCCIIEA0BAHUS (TO3ULIMOHUPOBA-
HUS €€ KaK «UTPbD»), 3allycKke [MUPPOBOM BEpCUN METOIUKH, a TaKKe HaOII0IeHUN
3a XOJIOM €€ BBINOJIHEHUs. B cilydae HEOOXOOUMOCTH TUArHOCT TaKXKe OCYIIEeCT-
BJISIET CBOEBPEMEHHOE pearnpoBaHie Ha KOMMEHTapUu peOeHKa, U/UIIN OKa3bIBAET
MIOMOIIb (HapUMeEp, MPH MOACYETE KOJMUECTBA KapT, pa3MELICHHBIX Ha PAMKE).

Puc. 2. lNMpumep akpaHa LmdpoBoi Bepcumn MeToamkn «lamMmaTe Ha KOHCTPYMPOBaHME»
Figure 2. A screen of the digital version of the technique “Memory for designs”
McTouyHmk/Sours e :https://xn--80adjab2be3ahdhe.xn--p1ai/personal_student/bank/

Jis ananuza 0annplx nocie NpeJBapUTEILHOTO TOATBEPAKAEHUS HOPMAJIbHO-
ctu pactpenenenus (kpurepuii anmupo — Yunka, p > 0,05) ObL1 BBINOIHEH Pl
CTaTUCTUYECKUX MPOLETYP:

1) ouleHKa HaJIE)KHOCTU M BHYTPEHHEN COMIACOBAHHOCTH PE3YJIbTaTOB IUarHO-
CTHKH, TOJTy4YEHHBIX C UCIIOJIb30BaHUEM LIU(POBOM 1 TPaJULIMOHHOM Bepcuil MeTo-
mukn «llamMsTh Ha KOHCTPyHMpOBaHHUE», Ha OCHOBE BBIYUCIICHUS KOIPPHUIMEHTA
o Kponbaxa;

2) uccienoBaHUE B3aUMOCBA3M MEXIYy pe3yJbTaTaMH JETed, MOJy4YeHHBIMHU
IIPU MCTIONB30BAaHUU LU(POBOM M TPATUIMOHHON (OpPM METOAMK, MPU MOMOIIU
KOppesIIMOHHOro aHan3a CriupMeHa;
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3) nonapHoe CpaBHEHUE Pe3yJIbTaTOB, OJYyYEHHBIX IPU UCTIOIB30BaHUH LIUQ-
POBOI U TPaJUIIMOHHON Bepcuil B CBSI3aHHBIX BbIOOpKax. Bennunna adexra oue-
HUBaJach ¢ MOMoIIbio kKodhdunuenta d-Kosna.

Pesynbrathbl

Ha nepBom sramne Obla npoBeneHa anpodanus uudpoBoi BepCHUH METOIUKU
«[TamsiTh HA KOHCTpYUpOBanue (Memory for designs). OnieHKa HaIEKHOCTH U BHY-
TPEHHEH COTNIACOBAHHOCTH TOKa3aya, 4TO B TPyMIe, TJe CHavala MpUMEHsIach
uuppoBast Bepcusi METOJIMKHU, a 3aTeM TpaJullMoHHas, 3HaueHus: o Kponbaxa s
BCEX aHAIM3UPYEMBIX IIKAIT (COMEpKaHue, PACIIOIOKEHHE, OOHYC U 00Ut 6aw)
BapbupoBaiuck ot 0,828 no 0,851. B rpymme ¢ oOpaTHBIM MOPSAKOM pEeabsBIe-
HUs (CHavala TpaaulMOHHAas, 3aTeM Iudposas Bepcus), 3HaueHus o Kponbaxa Ha-
xonunuchk B guanazone or 0,628 go 0,779. Ha ocHoBaHMM 3THX JaHHBIX MOKHO
CeNaTh BBIBOJ O JOCTATOYHOW COTJIACOBAHHOCTHU M BHYTPEHHEH HAJE)KHOCTH 00e-
WX BEpCUN METONUKH.

Ha cnenyromiem stare ObUTH OLICHEHBI KOPPETSAIIUN MEXKIY U3MEPSEMBIMU T10-
kazarensimu (Ro Criupmena). J{7s BBISIBICHUS BOSMOXKHBIX (DYHKIIMOHAJIBHBIX B3a-
UMOCBsI3ei 0cOObI HHTEpeC MPEACTABIISI KOPPESAIMOHHBIN aHaIN3 CBA3EH MOKa-
3areiieid, TONYYCHHBIX B PasIUYHBIX (opMarax METOIUKH, C HUTOTOBBIMH
pe3yabTaTaMu 000X TECTHPOBAHUIA.

Habnronaemble cpefHuE U CUIIbHBIC MOJIOKUTEIbHbIE KOPPEISIIIMA MEXTY TO-
KasaressiMU, MMOJTYIeHHBIMH Ha o01el Beioopke (Ro € [0,417 mo 0,748], p < 0,05),
(Tabm. 1) CBUAECTETBCTBYIOT O TOM, UTO y JETEH, MOTYYUBIINX BEICOKHE OB IPU
MIEPBOM TECTHUPOBAHUM, ObLIM BBICOKHE Oallibl U MPH MOBTOPHOM TECTHUPOBAHUH,
HE3aBUCUMO OT BEPCUH NPEIbIBIIEMON METOAUKH. KOppelsimoHHbIN aHaIu3 CBS-
3eil MeXy TIOKa3aTeIsiMu, TOTyUYEeHHBIMUA B Pa3HBIX BEPCUSX METONUKH, U UTOTO-
BBIMU ITOKa3aTeNIIMU O0OUX MPEIbSBICHUN TaKKe BBISIBUII MOJIOKUTEIbHBIE KOppe-
s (Ro € [0,667 nmo 0,674], p < 0,001), yTO TWOATBEpPKAACT HAIUUUE
(YHKIIMOHATFHOW B3aMMOCBSI3U TIOKa3aTeseil.

Jist nanpHeiIero anaau3a Mbl CPaBHIIIN CPEIHHUE 3HAYEHUS PEe3yIIbTaTOB MPO-
XOXKJICHUS TUArHOCTUKH MOTIAPHO ISl 00CHUX TPYII, MPUMEHUB t-kputepuii CThio-
JIeHTa JJIs CBSI3aHHBIX BBIOOPOK (cM. Tabm. 1). Bennunna a¢dexra Oblia orieHeHA
¢ nomomibio kodpdunuenta d Kosna. Cpennue 3Ha4eHUS, TOIYYSHHbBIE B IAHHOM
HCCIIEIOBAHNH, TIOJIHOCTBIO COOTHOCSITCS ¢ BO3PAaCTHBIMH HOPMaMH, YCTaHOBJICH-
HBIMH TSI IETeH TOMIKOIBFHOTO BO3pacTa B MPEIIISCTBYIONIEM HCCIEIOBAHUU HA
OCHOBAHWHU JTMarHOCTUKH TPAAUIIMOHHBIMU MeTomukamu (Bepakca u np., 2020).
3HAYMMBIX PA3THIUN MEX Ty U3MEPSEMbIMH TIOKA3aTeIIIMU B 3aBUCUMOCTH OT (op-
MBI TIPEIBSBICHHUS METOJUKU BBISBICHO He ObUIO (t-kputepuii CThrOneHTA,
p > 0,05). Bennunna apdexra d Kosna € [-0,097 mo —0,824].
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Tabnvua 1/ Table 1

OueHKa pa3nuuuii Mexay nokasarensamm metoaukm «flamMmsaTb Ha KOHCTPYMpPOBaHUE»
B uncdpoBoOii N TPAAULUOHHOI Bepcusx (t-kputepuii CTbiogeHTa Ansg napHbiX BbIOOPOK) /

Differences between the indicators of the “Memory for designs”
technique in digital and traditional versions (Student’s t-test for paired samples)

Koad-
dbuvuneHT OueHka A0CTOBEPHOCTU pas-
Koppensauuum, nuuuii (t-kputepuii CToloaeH-
MokasaTtenn meTo-
anku / Indicators YpPOBEHb M sD Ta, ypf)seub 3H_amju\_noc1'u) / d KosHa /
of the technique 3HauYMmocTu/ Assessing the significance of Cohen’s d
q Correlation differences (Student’s t-test,
coefficient, p-level)
p-level
CopepxaHnue (und-
poBas) — Coaepxa- Ro = 0.709 35,3 6.6
Hvie (TpaauumroHHast)/ -0 633 -1,286 0,234 -0,336
Content (digital) — p=9 5
Content (traditional) 37,1 5,
Pacnonoxerwne (unod-
posasi) — Pacnonoxe- Ro = 0.659 296 4.8
HUeE (TpaanunoHHas)/ -0 603 -1,006 0,439 -0,100
Spatial (digital) - p=5 501 | 51
Spatial (traditional) ’ ’
BoHnyc (undposas) — 16.2 10.7
BoHycC (TpaamumoH- _ ! !
Hasi)/ Ro=—00671819 1,452 0,185 0,349
Bonus (digital) - p=5 008 | 152
Bonus (traditional) ’ ’
WUTorosblii 6ann (umd-
poBas) - NTorosbiin 75,5 16,1
6ann (TpagnumnoH- Ro=0, 784
-0,544 1 -0,134
Has)/ Total score p=0,012 0.5 0,60 0.13
(digital) — Total score 78,2 | 23,4
(traditional)
CopepxaHue (Tpaau-
umoHHas) — Conep- Ro = 0.691 34 5,59
XaHue (umdposas) / p<0 ’001 -1,363 0,222 -0,268
Content (traditional) — ! 354 | 482
Content (digital) ’ ’
PacnonoxeHue (Tpa-
OVUMOHHas) — Pacno- Ro = 0.453 30,7 516
noxeHve (unpposas) -0 628 -0,234 0,678 -0,097
/ Spatial (traditional) - p=5 312 | 509
BoHryc (Tpagnun-
OHHas) — boHyc Ro= 0563 12 6,53
(umdposas) / Bonus -0 618 -1,726 0,135 -0,824
(traditional) — Bonus p=0 181 8.18
(digital) ’ ’
WtoroBbiii 6ann (Tpa-
ONUMOHHas) — UTo- 78,3 12,2
rosbii 6ann (und- Ro =0, 674
-0,7 -0,131
poBasi) / Total score p=0,041 0,789 0,509 0,13
(traditional) — Total 80,1 15,1
score (digital)
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O6GcyxaeHue

3putenbHas pabouas NamMsITh 3aHUMAET BaXKHYIO POJIb B KOHIIEIIIUU CAMOPETY-
nsiuuu noenenus (Miyake et al., 2000). OnHUM U3 HHCTPYMEHTOB €€ OIICHKHU BbI-
crynaer cyotect 6arapen The NEPSY II — «IlamaTe Ha koHCTpyHpoBaHue». PaH-
Hee NPUMEHEHUE AaHHOH METOIUKM Ha BBIOOPKE POCCHUICKHX IOMIKOJBHHKOB
MOATBEPANIIO €€ BBICOKYIO KOHCTPYKTHYIO BJIMAHOCTH (AnMasoBa u ap., 2019).
TpaauuoHHO MeTOIUKA MTPOBOIUTCS B OIaHKOBOM popme U TpeOyeT BKIIOUEHHO-
CTH SKCIIEPUMEHTATOpa MPH MOATOTOBKE U MPEIbSIBICHUN CTUMYJIbHBIX MaTepHa-
JIOB, O3BYYHMBaHUM MHCTPYKIMH, BEJICHUN U KOPPEKTHOW 00pabOTKE MPOTOKOJIOB,
a TaK)Ke BHECEHUU JAHHBIX, €CIIU pedb 1eT 00 00cae10BaHUH OOJIBIIOTO KOJINYe-
cTBa Aetei. TakuM 00pa3oM, Ha KayKJJOM U3 IEPEUMCIIEHHBIX 3TAIlOB, IPUCYTCTBYET
BEPOSTHOCTh BO3HUKHOBEHUS OIIMOOK, CBA3aHHBIX C JICHCTBUAMHU SKCIEPUMEHTA-
topa. [Ipumenenue nuppoBoit Bepcu METOIUKH CIIOCOOHO MUHUMHU3UPOBATH ATH
PHUCKH, CHUMAs C SKCIIEPUMEHTATOpa Harpy3Ky Mpy MIPOBEACHUH METOAUKH U 00pa-
0OTKE JaHHBIX.

Pesynbrarhl TEKyIIero uccie0BaHus MoKa3alid, 9YTo U(poBast BEPCUs METO-
ik «[laMsATh Ha KOHCTPYHPOBAHHE» MMEET BBICOKME IMOKA3aTeNN HAJCKHOCTU
(o Kponbaxa [0,628 mo 0,875]) m xoHcTpykTHO# Bamumnoctu (Ro Crnmpmena,
p < 0,05), 4TO TOBOPUT O BO3MOKHOCTHU €€ MPUMEHEHHUS B KaueCTBE JUArHOCTHYE-
CKOTO MHCTpyMeHTa. Tak Kak MeToJiKa He TpeOyeT OT peOeHKa BepOaIbHbIX OTBe-
TOB, CO3/IaHUS N300paXKeHNH / Tpa)MKOB MITH CIIOKHOTO MAHUIYJIMPOBAHUS TIPE/I-
METaMH, MBI MOXKEM CpaBHHBATH IIONyYEHHBIE PE3YNbTaThl C pe3ylIbTaTaMu
anpoOanuu HM(GPOBBIX BEPCUH APYTHX AUATHOCTHUECKUX METOAMK. Tak, BEICOKHUE
MOKa3aTelld HaJe)KHOCTU U BATUAHOCTH OBLIU MOTYUYEHBI MPU anpodauu mudpo-
BBIX BepCHIi IBETHBIX IporpeccuBHbIX Marpull PaBena (Williams & McCord, 2006;
Pind et al., 2003), psima cyOTectoB Tecta Bekcnepa (Vrana & Vrana, 2017), paznny-
HBIX BapuaHTOB IpeameTHbIX TecToB (Luciana, 2003), a Takke npu anpoOanuu
METOJIMKH JTUArHOCTUKH KOTHUTHBHOW THOKOCTH IOMKOIHHUKOB (Bepakca
u 1p., 2023).

[Tpumenenne nUGPOBBIX AUATHOCTHYECKUX MHCTPYMEHTOB IO3BOJISIET BBIBO-
TUTHh MCCIIEIOBAaHUSI HA HOBBIH ypOBEHB, CO3/1aBasi BOBMOXKHOCTh (PUKCUPOBATH U
YUUTHIBATh B JalbHEHIIEM JOMOJIHUTEIbHBIC MEPEMEHHbBIC, BKIIIOYCHHE KOTOPBIX
MIPU TECTUPOBAHUH TPAJAUIIMOHHBIMU OJIAHKOBBIMH METOJMKAMH 3aTPYIHUTEIHHO,
a B pAJie CIy4aeB HEBO3MOXKHO. Tak, (puKcaIysi BpeMEHH MPH MPOBEICHUH JHATHO-
CTHMKH 3pPHUTEIBHOIN padodeil maMsaTH MOXKET BBICTYIATh MOKa3aTeleM yTOMIISIeMO-
cTH peOeHKa, 1o aHaJoTuH ¢ (pukcanueil BpeMeHu B IM(poBOI Bepcuu Tecta All-
3eHKa, r1e Oonblliee BpeMs OTBETa MOIIO CBUAETEIHCTBOBATH O OOIBIIEM
OecnokoricTBe pecrnonaeHToB (UepBuHckas, 2003).

Henw3st ocraBuTh 6€3 BHUMaHMsI, YTO IU(PPOBHIE BEPCUU OMPOCOB, UCTIOIb3Yye-
MBI€ TIOBCEMECTHO, B TOM YHCJIe C IPUMEHEHUEM CIeIIHaIH3UPOBAHHBIX CEPBHCOB,
HE MOTYT OBITH B MIOJIHOM Mepe aHATOTMYHBIMU HU(PPOBBIM BEPCUSAM JHArHOCTHYE-
CKMX METOJMK, BKJIIOYAIOIIUM 3a4acTyl0 CIJIOXKHbIE MYJIBTUMEIUIHbBIE JIEMEHTHI
(EpmaxoB, 2016). OnmHako UMEHHO 3TO CO37aeT BO3MOXKHOCTH JJISl pealn3aluu
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B MEPCIIEKTUBE TICUXOANATHOCTHYECKUX MYJIBTUMEIUHHBIX CHCTEM WU TIPHIIONKE-
HUH JUTSE TUarHOCTUKH, BKITFOUAIOIINX Cpa3y HECKOIBKO METOAMK CO CIIOKHOM rpa-
(uKO# ¥ TOJTOCOBBIMU MHCTPYKIMSMU TI0 aHAJIOTHU C I(pOBOIi OaTapeeit TecToB
CANTAB (Fray et al, 1996).

Vcnonb3oBanue HU(POBBIX HHCTPYMEHTOB AUATHOCTHKH COIPSKEHO C PSAAOM
cioxkHocTel. Tak, moBceMecTHOE BHEApPEHHE MU(POBBIX TUATHOCTUYCCKUX METO-
UK TpeOyeT OT HCIBITYeMBIX U IKCIEPUMEHTATOPOB XOTs ObI 6A30BOTO ypOBHSI
BJIAJICHHSI TEXHMUECKUMHU CPECTBaMHU (KOMIIBIOTEpaMH, IUIAHIIETaMA | T.1.). He-
00XOIMMO yUUTHIBATh, UTO JIF00AsT KOMITBIOTEPHASI BEPCHUS ITyCTh JaKe TPaJUIIOH-
HBIX TECTOB, SIBJISIETCSI HOBBIM HHCTPYMEHTOM, KOTOPBIN TOJIeKUT ocBoeHuIo (ba-
6anun, 2010). [Tomumo 3TOTO, PY aNANTAIUH Psia METOAUK, HATPUMED, IIBETHBIX
nporpeccuBHbIX MaTpull PaBena (Williams & McCord, 2006), 6b110 TOKa3aHO, 4TO
«r(poBasi TPEBOKHOCTHY TAKKE MOXKET OKa3bIBaTh BIUSHUE HA PE3YJIbTATHI.

3aknuyeHue

JlnarHocTuka NCUXUYECKOTO PA3BUTHUS SIBIISICTCS HEOOXOIUMBIM YCIOBUEM ISt
CBOEBPEMEHHOTO BBISBIEHUS MOTEHIIMAIBHBIX PUCKOB PAa3BUTHS U UX KOPPEKLHMH
y Aereil Bcex Bo3pacToB. Pa3zpaboTka u BHeApeHHE HU(POBBIX BEPCUH METOTUK
CrocoOHa, ¢ OTHON CTOPOHBI, 00ECIEUUTh JOCTYITHOCTh IPO(PECCHOHANIBHBIX 1A~
THOCTUYECKUX HWHCTPYMEHTOB CIEIUaJINCTaM B OO0JIaCTH JAETCKOTO pa3BUTHS,
C IPYTOil — CYIIECTBEHHO OOJIETYUTh MPOLETypy 00CIeI0BaHNUS.

Pesynbrarel nccnenoBaHus MOKAa3ajdd, YTO JUArHOCTUYECKHE BO3MOXKHOCTH
U TICUXOMETPHUYECKHE XapaKTepUCTUKH LU(pPOBON Bepcun cyOTecra Oarapen
The NEPSY II — «IlamiTh Ha KOHCTpyMpOBaHUE» HE YCTYHAlOT TPaJULIMOHHOM
01aHKOBOM BepcuU. Pe3ynbraTsl TEKyIIEro u MpeablIyuX UCCIeA0BaHUM 103BO-
JISIFOT TOBOPUTH O BO3MOYKHOCTH NEPEX0/ia K UCIOIb30BaHHUIO HU(POBBIX METOAUK
JIMAarHOCTUKY KOTHUTUBHOTO PAa3BUTHSA JIETeH, 0OBbEIUHSIONUX B ce0e Ieble qra-
rHoctuyeckue Oarapeu. Takoil mepexol OTKPBIBAET IIMPOKHE NEPCIEKTUBBI IS
MIPOBE/IEHUS] HAyYHOW PabOThI: MACCHUBBI JAHHBIX, MOJTYUYEHHBIE C MPUMEHEHUEM
IUGPOBBIX CPEACTB, YHU(PHUIHUPOBAHBI U U30aBJIECHBI OT psijia OMIMOOK, CBSI3aHHBIX
¢ He0OXOAMMOCTbIO 00Pa0OTKH IPOTOKOJIOB IKCIIEpUMEHTaTopaMu. Takxke mpume-
HEHHE TAKHUX CHUCTEM IO3BOJIUT CO3[aTh OJMHAKOBBIE YCIIOBHS AUATHOCTHUKH JUIS
JeTeH, IPUBOAS K €JMHOMY BHJly HHCTPYKLIMH U CTUMYJIbHbIE MaTepUabl, YTO BbI-
BEJIET MCCIICI0OBAHMS U3 JIAOOPATOPHIA, PACIIUPSS UX TEPPUTOPUATHHBIC TPAHHULIBL.
IToMuMO 3TOrO, MyJABTUMEAUMHBIE CUCTEMBI, IPUBBIYHBIE JIJISI COBPEMEHHBIX [ie-
TeH, pacTyLIMX B 310Xy LU(PPOBU3ALINH, CO3AAIOT Y HUX OLLYLIEHUE UTPBI, UTO MO-
3BOJISIET HUBEIMPOBATH WM CHU3UTh TAaKylO YIpO3y BaJUJHOCTH HCCICIOBaHMS,
KaK peaklus Ha TecThpoBaHue. OJHAKO JaHHBIE, MOJYYEHHbIE C MPUMEHEHUEM
IU(PPOBBIX CPENCTB, TPEOYIOT BHIPAOOTKHA COOCTBEHHBIX BO3PACTHBIX HOPM HWIIH
COOTHECEHMS C UMEIOLIMMHUCS, a 9TO JUIMTEIIbHBINA U PECYpCO3aTpaTHbIN IIPoLeCC.

Teky1ee uccienoBanre He U30aBIEHO OT pAjga orpaHudeHuld. Tak, B HEM He
ObUIN OLICHEHBI TIOKA3aTeNN PETECTOBOM HaIeKHOCTH U(PPOBO BEPCUN METOIUKH
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U €€ 4yBCTBUTEIBHOCTh K BO3PACTHBIM M3MEHEHUSAM. B nanbHelnieM MOXXHO JO-
MOJIHUTH padOTy U3y4EHHUEM CBsA3eH rmokazareneil Metoauku «[laMsate Ha KOHCTpY-
HPOBAHUE» C pe3ylbTaTaMM JPYTUX METOAUK Ui IOATBEP)KICHUS BHEIIHEHU
BAJIMHOCTU. MIHTEpECHBIM TaKXKe SABIIAETCS TAKOE UCCIIEN0BATENBCKOE HaAIlpaBJe-
HUE, KaK CPaBHUTECIIbHBIN aHAJIU3 PEaKlUU JEeTeH Ha MPOBEACHHUE TPAIULIMOHHON
METOJIMKHU U €€ UPPOBO BEpCUH.
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Digital Tools for Assessing Children's Mental Development:
Validity in Visual Working Memory Testing
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Abstract. Diagnostics of mental development is a prerequisite for the timely identification
of potential developmental risks and their correction in children of all ages. The development
and implementation of digital versions of professional diagnostic methods will make it possible
to ensure their availability, significantly reduce the procedural burden and improve the quality
ofthe collected data. This study is aimed at assessing the diagnostic capabilities and psychometric
characteristics of the digital version of the NEPSY II battery subtest: Memory for Designs. The
study was conducted according to an intra-individual scheme on a sample of 62 preschool
children. The sample was divided into two groups depending on the sequence of the traditional
and digital versions of the methodology. The results confirmed the high consistency and internal
reliability of both versions. Medium and strong positive correlations between the indicators of
the method were found, regardless of the method of presentation. No significant differences
were recorded in the results of visual working memory diagnostics depending on the form of
the presented method. The results obtained open up new prospects for further research in the
field of child development; in particular, they allow large-scale screening studies using the
digital version of the methodology. However, it is important to remember that each digital tool
must undergo a testing procedure before being used in large-scale screening studies, which
includes a more detailed assessment of its psychometric properties and ergonomics.

Keywords: preschool age, cognitive development, visual working memory, digitalization
of methods, adaptation of methods, Memory for Designs
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Abstract. Context is crucial during reading and new word acquisition as it provides
important clues that help individuals understand the meaning of unknown words. In early
development, children employ words broadly to describe diverse objects and actions. As their
vocabulary and conceptual understanding grow, they refine word meanings based on context.
Context is particularly critical during schooling, where reading facilitates the acquisition of
new vocabulary. Context remains vital for adults, as they use contextual cues to understand
unfamiliar words, including in professional environments. The article presents a narrative
review of contemporary literature on the neural basis of word learning in different context
constraints across different age ranges in the international research field. The review aims to
identify experiment designs employed to assess word learning within a context and describe
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Introduction

Vocabulary plays a crucial role in language development and it is closely linked
to other aspects of cognitive functioning (Cromley and Azevedo, 2007; Ahmed
et al., 2016). Vocabulary extension occurs as a result of the acquisition of new
words, which mainly takes place in childhood, continues through school and
adolescence, and is maintained throughout our lives. For several decades, educators
and psychologists have been fascinated by inquiries into how vocabulary is acquired.
Vocabulary growth may be due to explicit instruction, picking up words from
everyday situations, encountering unfamiliar vocabulary while reading from a
certain context, and implicitly from the context of the perceived speech information
(oral and written).

In the initial phase, children tend to use words to describe a broader range of
objects, actions, or events (Markman & Wachtel, 1988). As the vocabulary expands
children become better at refining the definitions of words. Through this process of
learning word meanings, children consistently rely on contextual clues and gradually
form clearer concepts of words. Context is especially important during school and
adolescence when new words are learnt through reading. It is worth noting that
reading accounts for a large portion of the curriculum for schoolchildren and
adolescents; therefore, developed reading skill leads to successful knowledge
acquisition. Context is also a major source for word learning in adulthood as adults
rely on contextual cues to infer the meanings of unfamiliar words, and these cues
help them make sense of new vocabulary in real-life situations including professional
language.

Context can have different levels of constraints, which is helpful to retrieve the
meaning of the words from it. Strongly constraining contexts refer to situations or
environments where the meaning of a word or concept is clearly defined or limited
by specific conditions, that help to narrow down the possible interpretations of a
word (for example, “A woman put on a warm terg”). While weakly constraining
context refers to situations where the meaning of a word or concept is not clearly
defined or not limited by specific conditions (for example, “A woman pointed at a
terg”). In these contexts, there may be ambiguity or multiple possible interpretations
of a word, making it more challenging for individuals to determine the intended
word’s meaning.

Predictive processing plays an important role in learning of new words from
context (Federmeier, 2007; Kutas et al., 2011; Pickering & Gambi, 2018). Brain
actively generates predictions about incoming sensory information based on prior
knowledge and expectations (Walsh et al., 2020). In the context of acquiring new
word forms, predictive processing suggests that the brain uses existing linguistic
knowledge to predict and anticipate the structure and meaning of unfamiliar words
(Kaan, 2023). Predictive processing takes time to develop and is closely related to
age and linguistic experience (Borovsky, Elman, & Fernald, 2012; Mani & Huettig,
2012). Moreover, the extent to which young language learners rely on prediction to
connect meanings with new words remains uncertain, as does the amount
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of linguistic exposure needed for this process to occur (Huettig & Mani, 2015;
Rabagliati et al., 2015).

At the behavioural level some aspects of learning are not always reflected;
neuroimaging measures can capture these processes within milliseconds, and thus
provide new insights about the novel word acquisition. While the biological
foundations of the novel acquisition and the difference between various ages are
still poorly understood, recently the researchers have started turning their attention
to the field and made attempts to contribute to the neural basis of novel word
learning in different aspects, for example, implicit and explicit learning of new
words (Shtyrov, 2012, Reber, 2013). Context constraints have been studied in
different methods and paradigms, but there is no review of the latest advances in
this area. In the current review we include studies with EEG markers (brain event-
related potentials, brain rhythmic activity and their localization), since these
methods are able to capture the time changes which can reflect the rapid word
learning processes. The aim of this review is to summarize the achievements of
experimental research with word learning, especially in different context constraints,
and to describe differences and similarities in neural markers across different age
ranges. First, we will describe the used paradigms in learning new words in various
contexts. Then, we will present the neural correlates discovered or tested across the
reviewed studies and summarize the difference across different age ranges.

Literature search procedure

To achieve the aforementioned aim, the scientific literature was reviewed
without time limitations. The publications were searched in PubMed, Scopus and
Web of Science databases by abstracts, titles and keywords using the following
search query: ((word learning) OR (novel word) OR (word acquisition)
OR (meaning acquisition) OR (meaning retrieval)) AND ((ERP*) OR (EEQG)
OR (MEG) OR (Electroencephalography) OR (neural basis) OR (neural))
AND ((context) OR (constraint) OR (sentential) OR (sentence constraint)
OR (context constraint) OR (context)). The initial total amount of found papers was
239 (Fig. 1). After duplicates across sources were dropped, 136 papers remained.
Abstract screening was performed on the next step, leaving 36 publications. Finally,
after analysing full-text documents, 22 relevant publications were identified. As
a result, there were a total of 14 publications (Fig. 1) examining the neural basis of
word learning in contexts after deleting the studies on the second language
acquisition as they were outside the current narrative review, also the fMRI studies
were excluded as they measured the hemodynamic changes.

The inclusion criteria encompassed empirical articles in any language that
investigated the neural correlates of EEG while new word learning or novel word
acquisition or meaning retrieval in contexts across different ages. The exclusion
criteria comprised studies conducted outside of the contexts and any neural markers.
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Figure1. Flowchart illustrating the process of selecting studies for the review

S o urc e : Prepared by Marina Norkina using PRISMA Flow Diagram
(https://www.prisma-statement.org/prisma-2020-flow-diagram)

Results
The word learning process can be divided into two stages: initial decoding and
later consolidation. The studies of word learning in the context generally are

designed firstly presenting the novel word in reading task with different context
types, followed by the memory testing.

Context variety and word learning experimental design

By varying contexts, researchers address the question about how novel words
are learnt from these contexts at behavioural and neurophysiological levels. Among
the reviewed studies, 8 works presented novel words in context with varied
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constraints (weak, medium or strong), 5 studies used sentences with and without
meaning or related and unrelated contexts. One work stands out with single or
multiple episodic contexts. The postmemory tests are also variative across the
studies. The lexical and semantic judgement tasks are generally applied (7 studies),
although in some studies participants are required to perform the recognition test
(5 studies) or answer whether the novel word is a real object or the participants
learned a new word (2 studies). Below, we shortly describe the specifics of the
design with different types of contexts and memory tasks.

In the studies with context constraint types, the constraint is identified by the
extra cloze probability task, when the data is collected prior to the main experiment
to differentiate if each sentence is in the weak or strong constraint condition.
Generally, participants were presented with a set of sentences or larger texts.
Typically, this set consisted of three sentences. However, in some cases, two
sentences or even larger texts were used instead. The novel word was presented
either in the sentence or at the end of each sentence (Momsen et al., 2022; Momsen
& Abel, 2022; Ralph et al., 2020) or only in the last sentence of the presented text
(Borovsky et al., 2010; Borovsky et al., 2012; Borovsky et al., 2013). In a few
studies the novel word was presented in a single sentence in both weak and strong
contexts (Vergilova et al., 2022) or only in one of the conditions (Frishkoff et al.,
2011). The stimuli in the reviewed articles were audial or visual modality, with the
audial presentation to younger participants from 7 years old in order to level the
participants in terms of different literacy at young age. According to the designs of
the experiments, during listening or reading the sentences the participants were
asked to find the definition of a new word after each of three sentences presented in
succession (Mestres-Miss¢ et al., 2007; Momsen et al., 2022; Momsen & Abel,
2022; Ralph et al., 2020). In other studies, the meaning definition was checked
using a priming task after the sentences were read (Borovsky et al., 2010; Borovsky
et al., 2012; Borovsky et al., 2013). In the priming task, the participants were asked
to determine whether the target item was a real word or not by providing a lexical
decision response after each target word appeared.

Among the reviewed articles, in addition to the context constraints, there were
studies with sentences with and without meaning (in the condition where sentences
had no meaning, all sentences were determined to have a low cloze probability, and
each of the three sentences was designed to conclude with a different target word)
or semantically related and unrelated context (contexts were interconnected in a
way that allowed the new word's representation to align with all the contexts in
which the novel words were used or in contrast preventing a singular meaning from
being linked to the novel words) (Mestres-Missé et al., 2007; Abel et al., 2017; Abel
et al., 2020; Momsen & Abel, 2022). In such studies, the word learning activity
involved children in determining the meanings of new words within sets of three
sentences (Abel et al., 2017; Momsen & Abel, 2022) or completing the recognition
task after the learning phase (Batterink & Neville, 2011; Abel et al., 2020). These
sentences either offered sufficient context to aid word comprehension or lacked
supporting context. The participants were asked about whether the unfamiliar word

914 CURRENT TRENDS IN PERSONALITY RESEARCH



Hopkuna M.B. Bectauk PYJTH. Cepus: Ilcuxonorus u negaroruka. 2024. T. 21. Ne 3. C. 910-926

corresponded to an actual word and, if so, what the word was. It is worth noting that
in the context with meaning and without meaning, close probability measures were
also collected, and the constraint for sentences were determined. However, the
designs of the experiments using meaningful and meaningless or related and
unrelated contexts differed from those using high and low constraint contexts with
sets of sentences or larger texts (Momsen et al., 2022; Momsen & Abel, 2022;
Ralph et al., 2020). In contexts with and without meaning, related and unrelated
contexts there were two conditions where novel words were presented. The first set
of sentences had the constraints which were getting stronger to the third sentence,
therefore the reader can derive the exact meaning of the novel word. And in the
other condition no meaning can be identified as the sentences were all weakly
constraint and allowed multiple targets acknowledgments.

One study stood apart from the others by investigating different types of the
context, namely, single- or multiple-episodic contexts (Zhang et al., 2018). In each
condition, a novel word was used once in two sentences. In the single episodic
condition, both sentences referred to the same episode (one situation with an
unfolding scenario). In the multiple episodic condition, the two sentences described
different situations. Therefore, the multiple episodic contexts provided more
opportunities to establish a more stable semantic representation of the novel word
as well as in the highly constraint context. The participants’ task was to read and
report if they had comprehend the sentences and learned the meaning of the novel
word. The reading task was followed by the lexical decision task.

The behavioural results of the experiments showed that the participants acquired
the novel words, although to different degrees depending on the context. The
research findings indicated that learning new words was more effective in high
constraint contexts, as accuracy levels were higher compared to low constraint
contexts (Borovsky etal., 2010, Frishkoff etal., 2011). In the studies with meaningful
and meaningless context, the behavioural results indicated that participants were
able to assign appropriate meanings to the novel words, though much less accurately
in the meaningless context (Batterink & Neville, 2011; Abel et al., 2018). While the
behavioural data confirms that the context can influence word learning, the neural
correlates in these studies shed light on the brain’s sensitivity and its response to
novel word learning in different contexts. Further we describe the investigated
neural correlates in the reviewed studies.

Neural correlates of new word acquisition

The reviewed studies of the neurophysiological correlates of learning new
words in different contexts analyze such ERP components as P200, N300 and N400,
as well as oscillatory brain activity in the theta, alpha and beta bands. Most of the
studies (12 out of 14 articles) examined the N400 component of ERPs that is
explained by its robust sensitivity to the lexical and semantic stimulus features,
while other components and oscillatory brain activity studied in the particular
works.
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The P200 component is an earlier component which might indicate the initial
influence of semantic richness and depict the earlier semantic processing (Segalowitz
& Zheng, 2009). The novel words elicited a smaller P200 amplitude over frontal
and central regions in the multiple episodic condition compared to those in the
single episodic condition (Zhang et al., 2018).

The N300 component is an earlier neural component which is enhanced when
a word’s meaning is more difficult to process. Immediately after training, words
trained in the high-constraint contexts elicited a smaller left temporal N300
compared with words trained in the low-constraint contexts, and both types of the
trained words elicited a stronger medial frontal negativity relative to familiar words.
Moreover, two days after training the N300 disappeared and was replaced by a later,
the left parietal (P600) effect (Frishkoff et al., 2011).

The increased late positivity component (550-600 ms) was interpreted as a
marker of episodic memory (specifically, recollection-based memory). The
difference for words in the high- versus low-constraint conditions was shown in the
research over the left parietal regions, with the words in the low-constraint eliciting
an increased positivity (P600 ERP) relative to the high-constraint. The P600 on the
rare words (novel words) trained in the low-constraint condition were more positive
during this time window compared to the known words; this result was not present
for high constraint context (Frishkoff et al., 2011).

Among the studies we reviewed, only Momsen and colleagues (2022) have
examined oscillatory activity. Theta band activity, typically occurring at frequencies
between 4 and 7 Hz, is commonly associated with memory retrieval processes, both
within and beyond language processing (Momsen et al., 2022 Bastiaansen &
Hagoort, 2006; Bastiaansen et al., 2010; Hald et al., 2006; Schneider & Maguire,
2018). Alpha (8-12 Hz) and beta (13—-30 Hz) frequencies have been linked to the
various cognitive functions relevant to language processing, such as memory
retrieval, attentional control, predictive processing, and working memory operations
(Gao et al., 2017; Hanslmayr et al., 2012; Klimesch, 2012; Piai et al., 2014; Weiss
& Mueller, 2012). The analysis of related and unrelated contexts in the reviewed
studies revealed a relative suppression of the alpha and beta bands (820 Hz) prior
to the presentation of final pseudowords in meaningful trials compared to
meaningless ones (Momsen & Abel, 2022). Moreover, higher levels of beta band
suppression and theta band enhancement during the processing of the initial sentence
in a trial, across high, medium, and low contexts, were associated with an increased
likelihood of correctly identifying the pseudoword in that trial (Momsen
et al., 2022).

As mentioned above, most of the studies on the effect of context on new word
learning have analyzed changes in the N400 component as an indicator of new
words acquiring semantic meaning. Notably, after just three encounters with new
words in a sentence, the amplitudes of the N400 to them were nearly identical to
those of familiar words (Abel et al., 2017). Importantly, this N400 amplitude
reduction was reliable only for novel words that had initially appeared in a strongly
and not weakly constrained context (Borovsky et al., 2012).
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Research has shown that the localization of identified alterations in the
acquisition of novel vocabulary varies based on the nature of the tasks and the
specific conditions under examination, thereby elucidating further intricacies of the
cerebral mechanisms involved in word acquisition.

In the study by Vergilova and colleagues, main effects associated with learning
new words in different contexts were found in posterior regions. In the learning
phase novel words in the strongly and weakly constrained contexts resulted in more
negative amplitudes over posterior electrodes compared to frontal and central ones.
For the testing phase (priming task) words initially learned in the strongly constrained
context had a larger N400 relative to unrelated target words, the largest over the
posterior electrodes (Vergilova et al., 2022).

In another study with high, medium and low contexts constraints, the N400 was
analysed for novel words presented in each sentence of a triplet from the first to the
third sentence. N400 amplitude significant attenuation between presentations of the
sentences (from low to high constraints) was found in the frontal and parietal regions
(Ralph et al., 2020).

In yet another study with strongly and weakly constrained sentences the analysis
of the N400 component in a semantic judgement task after a learning session
showed that the semantic relatedness effect (an enhanced negativity to unrelated
versus related targets words) was significant for familiar words over frontal and
parietal sites. Similarly, rare words (novel words) trained in the high-constraint
contexts also elicited significant relatedness effect over the frontal and parietal sites
in the testing phase after learning. In contrast, a significantly reduced relatedness
effect was observed for words learned in the low-constraint contexts over the
parietal regions, whereas no relatedness effect was found over the frontal regions
(Frishkoff et al., 2010).

Borovsky and colleagues (2012) also investigated the strongly and weakly
constrained sentences, and their results show that in the context sentences a tendency
for novel word N400 amplitudes to be larger relative to known words in the left
hemisphere and in prefrontal and medial sites (Borovsky et al, 2012).

In the work with contexts of meaningful and non meaningful condition there
were following results: by the second presentation non meaningful words evoked a
marginally larger N400 relative to meaningful words, significant over left lateral
sites (Batterink & Neville, 2011). In another study with the same context settings
(meaningful and meaningless), after the third sentence presentation in the triplet the
N400 to novel word in meaningful condition was the same to real words, and the
N400 to the novel word from the meaningless context was different in central and
posterior locations (Mestres-Missé et al, 2007).

In a study with single and multiple episodic contexts, the N400 in the multiple
episodic conditions was smaller for related target words compared to unrelated
words over the frontal and central regions (Zhang et al, 2018). The results for the
localization emphasise few brain areas with a significant N400 neural marker for
the novel words learning in high constraint context: posterior regions, frontal and
parietal regions, left hemisphere and its lateral regions.
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Thus, the use of event-related potentials (ERPs) such as the N400, P200, N300,
P600, and late positive components has provided valuable insights into how context
influences word learning and processing. The P200 component reflects initial
semantic processing, with novel words eliciting smaller amplitudes in multiple-
episodic conditions. The N300 component indicates difficulties in processing word
meanings, with high-constraint contexts leading to smaller amplitudes immediately
after training. The late positivity component, particularly the P600, is associated
with episodic memory and shows differences between high- and low-constraint
conditions. Additionally, theta, alpha, and beta band activities are linked to memory
retrieval processes and cognitive functions relevant to language processing, with
the beta band suppression and theta band enhancement associated with correctly
identifying pseudowords in trials.

The N400 component, sensitive to lexical and semantic features, shows
decreased amplitudes to novel words in congruous contexts and in strongly
constrained contexts. Overall, the broad distribution observed across the studies
indicates that different brain regions were involved in the novel learning process
from different contexts. The reviewed articles mainly investigated the N400 neural
marker in various contexts, revealing differences in its localization across studies.
The analysis of EEG event-related potentials highlighted significant findings related
to novel word acquisition and processing in different contexts. Studies showed that
novel words in the strongly and weakly constrained contexts elicited distinct N400
responses over the posterior electrodes compared to the frontal and central ones.
Additionally, the N400 amplitude was attenuated between the low- to high-constraint
sentences in the frontal and parietal regions. Semantic relatedness effects were
observed for familiar and rare words trained in the high-constraint contexts over the
frontal and parietal regions, with smaller effects in the low-constraint contexts. The
largest N400 effects for words in sentences were found in the left medial, central,
and frontal electrode sites. Moreover, the localization of N400 responses highlighted
the involvement of the posterior regions, frontal and parietal regions, left hemisphere,
and lateral regions in the high-constraint context novel word learning. Overall,
these findings underscore the importance of context and neural processes in word
learning and comprehension.

The neural correlates between different age ranges

Amongthereviewed articles, four studies focused on children and preadolescents
from youngest 7 years old to 14 years old, one study researched 8 to 16 years olds
(children, preadolescents and adolescents), majority of the studies devoted to adults —
9 articles from 18 to 30 years old.

It has been shown that the performance on behavioural level differs with age.
While young children usually associate words with new concepts that are unfamiliar
to them (Markman & Wachtel, 1988), adults and school-age children tend to acquire
more detailed or specialized meanings for concepts that they are already familiar
with and can easily describe (Anglin, 1993). Following we describe the differences of
neural correlates in novel word learning in different contexts which changed with age.
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Prediction is a widespread language processing strategy among adults that
involves effectively using context to anticipate incoming information (Kutas et al.,
2011). In language learning, the development of predictive processing is a gradual
process that is influenced by factors such as age and linguistic background
(Borovsky, Elman, & Fernald, 2012).

Vergilova and colleagues (2022) showed that younger children relied heavily
on sentence context to understand new information, but struggled to remember and
incorporate this information into their vocabulary after one exposure. Older children
effectively utilised highly specific contexts to anticipate the meanings of unfamiliar
words and successfully incorporated these new word forms into their vocabulary
after just one encounter. The impact of the novel word N400 neural correlate was
influenced by both the context in which the completions were introduced and the
age of the individuals listening. Additionally, the younger children exhibited more
significant changes in N400 activity for new pseudowords compared to real words
presented in highly predictive contexts. The study found that the impact of context
on N400 responses to word and pseudoword completions decreased as participants
aged. The researchers interpreted this pattern as a sign that, in comparison to early
adolescents, younger preadolescents depended more on contextual cues to anticipate
upcoming words and thus experienced greater difficulty (resulting in larger N400
changes) when encountering novel pseudowords that did not align with their
expectations (Vergilova et al., 2022). Early adolescents strengthen their acquisition
of new words by making accurate predictions after encountering them three times
(Abel et al., 2017).

Adults who encountered made-up words in brief passages were able to link
these unfamiliar word forms to their intended meanings after being exposed to them
10 times in a deliberate learning exercise. Subsequently, they exhibited signs of
implicit memory consolidation for the new vocabulary (Batterink & Neville, 2011).
Likewise, the adult learners successfully utilised highly constrained contexts to
accurately produce synonyms for unfamiliar and uncommon words (Frishkoff et al.,
2010). Despite having just one learning shot, the adults could rely on highly
constrained sentence contexts to generate the prediction about the definitions of
unfamiliar pseudowords they have never encountered before (Borovsky et al., 2010;
Borovsky, Elman, & Kutas, 2012).

The reviewed articles highlight age-related differences in the novel word
learning and processing. Young children tend to associate new words with unfamiliar
concepts, whereas the adults and school-age children acquire more detailed
meanings for familiar concepts. These differences in behavioural performance are
reflected in differences in neural markers that vary with age and developmental
stage. Younger children heavily rely on sentence context to understand new
information but struggle to remember and incorporate it into their vocabulary,

COBPEMEHHBIE TEHEHIIUU NCCJIEJOBAHUN JINMYHOCTU U UHAUBUIYAJIBHOCTHU 919



Norkina M. V. 2024. RUDN Journal of Psychology and Pedagogics, 21(3), 910-926

whereas older children effectively use specific contexts to anticipate the meanings
of unfamiliar words and easily incorporate them into their vocabulary.

The development of predictive processing in language learning is gradual and
influenced by factors such as age and linguistic background. Younger children show
more significant changes in N400 activity for new pseudowords compared to real
words in highly predictive contexts, indicating a greater reliance on contextual
cues. In contrast, adults can link unfamiliar word forms to their intended meanings
after multiple exposures and exhibit signs of implicit memory consolidation for
new vocabulary. They can also utilise highly constrained contexts to accurately
produce synonyms for unfamiliar words and generate predictions about the
definitions of unfamiliar pseudowords after just one encounter. Overall, the findings
suggest that age plays a crucial role in how individuals process and learn novel
words in different contexts.

Discussion

The reviewed studies on word learning design and context variety explored the
impact of varied contextual constraints on novel word acquisition. Researchers
used different types of contexts, such as weak, medium, or strong constraints,
meaningful and unrelated contexts and episodic contexts. By manipulating these
contexts, the researchers aimed to investigate how novel words are learned
depending on the contexts on behaviour and neurophysiological levels. Various
memory tests were employed post-learning, including lexical and semantic
judgement tasks, recognition tests, and real object identification tasks. The results
showed that the participants were able to acquire new words to varying degrees,
with high-context conditions generally facilitating learning (Vergilova et al., 2022;
Abel et al.,, 2017). Studies with meaningful contexts demonstrated that the
participants assigned appropriate meanings to new words.

The reviewed articles focused on investigating the neural correlates associated
with novel word acquisition in various contexts. Electrophysiological markers,
such as event-related potentials (ERPs) including the N400, P200, and N300
components, as well as theta, alpha, and low beta bands, were analyzed to understand
the rapid neural responses to novel words. The N400 component, in particular,
showed sensitivity to lexical and semantic features, with higher amplitudes for
unrelated words and reductions in amplitude for learned words. The studies showed
that the N400 response was reliable for unknown words presented in the strongly
constrained contexts, indicating a priming effect for known words in the high-
constraint contexts. Additionally, the P200 component indicated initial semantic
processing, with smaller amplitudes observed for novel words learned in the
multiple episodic conditions. Overall, the studies shed light on the neural processes
underlying novel word acquisition and their integration into existing vocabulary.

920 CURRENT TRENDS IN PERSONALITY RESEARCH



Hopkuna M.B. Bectauk PYJTH. Cepus: Ilcuxonorus u negaroruka. 2024. T. 21. Ne 3. C. 910-926

The articles have highlighted age-related differences in novel word acquisition
and neural correlates. Young children tend to associate new words with unfamiliar
concepts, while adults and older children acquire more detailed meanings for
familiar concepts. The neural markers also vary with age, reflecting differences in
the processing and integration of novel words. Younger children heavily rely on
sentence context to understand new information but struggle to remember and
incorporate it into their vocabulary, while older children effectively use context to
anticipate word meanings and integrate new words after just one exposure. The
impact of context on neural responses decreases with age, indicating a shift towards
more accurate predictions and successful word incorporation with age. Adults show
implicit memory consolidation for new vocabulary after multiple exposures and
can generate accurate predictions for unfamiliar words in highly constrained
contexts even after just one learning instance. Overall, age plays a significant role
in the neural processes underlying novel word learning, with different strategies and
outcomes observed across developmental stages.

Conclusion

In this article, we have made an overview of recent studies that addressed the
challenges of monitoring changes in the dynamics of brain activation in the word-
learning process, the experiments designs and varied contexts are described. Most
works studied the contexts constraints, few studies applied the meaningful and
meaningless contexts, notably both collected the predictability measures to assign
the sentences to constraint level (high and/or medium and low constraint).

It was shown that during early adolescence, children are capable of using one-
time experiences in restrictive situations to understand the definitions of unfamiliar
words and incorporate these new words into their vocabulary. Among the reviewed
articles, most of them focused on young adults, less about children, and only one
addressed adolescent. Therefore, the adolescent age range should be examined to
analyze the performance during the transition period at the behavioural and
neurophysiological levels. The impact of context constraints on semantic
comprehension, as measured by the N400 component, decreases with age.
Furthermore, the diverse range of brain regions identified in the studies suggests
that various areas of the brain are engaged in the process of learning new information
from different contexts.

The findings of this review may contribute to a fundamental understanding of
the neural mechanisms underlying vocabulary acquisition. Furthermore, these
results are intended to inform future research within existing experimental paradigms
in the field. Additionally, the summarized outcomes of the review underscore age-
related differences in the acquisition of new vocabulary, indicating that high-
constraint contexts facilitate the learning of new words. These insights should be
considered in the development of language education programs.
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AnHoranus. KOHTEKCT UTpaeT KIIOYEBYIO POJIb NMPU YTEHHUH M YCBOCHHUU HOBBIX CIIOB,
MIPEJOCTAaBIIsIs BaXKHBIE MMOICKA3KH /715l IOHUMaHMs 3HAYeHUsI HOBBIX CJIOB. J{eTH aKTHUBHO HUC-
MOJIB3YIOT CJIOBA JJIsl ONTMCaHMs OKpy»Katomiero Mmupa. I1o mepe paciupenus cioBapHOro 3ara-
ca OHHU YTOUHSIOT 3HAYEHHUS CIIOB, OMIPasiCh Ha KOHTEKCT. 3HAYCHUE KOHTEKCTa OCOOCHHO BaXK-
HO B IPOIIECCE€ M3YyUEHHUS HOBBIX CJIOB B ILKOJE M B MOAPOCTKOBOM BO3pAacTe, KOIJa YTEHUE
CTaHOBHTCS KITIOYEBOH YaCTHIO 00pa30BaTeNbHON MporpaMMEl. B3pocieie Takxke mojararorcs
Ha KOHTEKCTHBIC TIO/ICKa3KH /ISl TOHUMAHUS HE3HAKOMBIX CIIOB, 0COOCHHO B TIPO(eCCHOHAIb-
HOH cpene. PaccMoTpeHbl COBpEMEHHBIE HCCIIEOBAHUS € MpuMeHeHueMm OJI, n3ydaromiue
HEHPOHHYIO aKTUBHOCTB, JIEKALIYI0 B OCHOBE YCBOCHHMS CJIOB B PA3JIMYHbIX KOHTEKCTax. Llenb
0030pa — OTpeeTUTh METO/IbI, NCTIONIB3YyEMBbIC B SKCIIEPUMEHTAX JUIS OLICHKH YCBOCHHUS CIIOB
B KOHTEKCTE, a TAK)Ke OMUCATh PA3IN4Ms U CXOACTBA HEHPOHAIBHBIX MAPKEPOB B Pa3HbIX BO3-
pacTHbIX Tpymnmnax. B OONbIIMHCTBE MPOAaHAIU3UPOBAHHBIX PAOOT MCCIIEAOBAINUCH BBIOOPKU
B3pPOCIIBIX, B HECKOJIBKUX pabdoTaX pacCMOTPEH JETCKHIA BO3pACT, M TOJILKO B OJHON padore —
MIOJPOCTKOBBINA Bo3pacT. B 0030pe paccMOTpeHbI MapagurMbl H3y4EHUs CJIOB B pa3IMYHbIX KOH-
TEKcTaX: clado-, CpeHe- U CHIBHO OTPaHMYMBAIONIEM KOHTEKCTE, HECBSI3aHHOM M COZAEpIKa-
TEIIFHOM KOHTEKCTE, a TaKXKe JIMH30ANYEeCKOM KOHTeKcTe. Cpemu »IeKTpohU3HOIOTHIECKUX
MapKepoB B PACCMOTPEHHBIX HCCIENoBaHMSIX m3ydeHbl kommoHeHThl N400, P200 u N300,
a TaKkXKe MPOAHAIN3UPOBAHBI TeTa-, alb(da- U HU3KHE OeTa-ANara3oHbl C IETBI0 N3yYCHHUS
OBICTPHIX HEHPOHHBIX PEaKINii BO BPEMsI H3yICHUS HOBBIX CIIOB.

KuioueBble cjioBa: ycBOEHHE CJIOB, KOHTEKCT, YTeHHE, HeHpoKoppensiTel, II, Bo3pact-
HBIE TPYIIITBI

duHaHncupoBaHue: PUHAHCUPOBAHKE TPOEKTA OCYIIECTBISIIOCh MUHUCTEPCTBOM HAayKHU
u BbIciIero oopazosanus Poccuiickoit @enepanuu (Cornamenue Ne 075-10-2021-093; ITpoext
COG-RND-2138).

Baaronapuoctu. ABTop Bhlpaxaet OnaronapHocTs Banepuu Tapactoro 3a yyactue B 4te-
HUM TEKCTa U MOJIE3HbIE HJICH ISt 3TOro 0030pa.

Hcrtopus crarbu:

[Toctynuna B penakuuto 10 anpens 2024 .
JHopaborana nocie penensupoBanus 11 uronst 2024 1.
[Ipunsita x nmevaru 12 wronst 2024 .
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Wccnepoartenbckasa cTaTbs

CpaBHeHune 3P PEeKTUBHOCTU METOAOB OLLEHKU
BOCMPVHMMAaEMOro 3KOHOMU4YeCKOro HepaBeHCTBa
B POCCUNCKOM COLMOKYJIbTYPHOM KOHTEKCTEe

E.P. Aranymmna®, JI.51. Jageauna®E

HanmonanbHeIi HCCeI0BaTENBCKUI YHUBEPCUTET «BhIcIias 1mKoixa 3KOHOMUKWY, Mockaa,
Poccuiickaa @edepayus
B dlavelina@hse.ru

AHHOTANNSA. DKOHOMUYICCKOMY HEPABEHCTBY IOCBSIIECHO OOJIBIIIOE KOJIUIECTBO HCCIIEIO0-
BaHMI, KOTOPOE CO BPEMEHEM JINIIb yBeandrBaeTcst. OIIEHKH BOCIIPUHIMAEMOTO YPOBHS KO-
HOMHYECKOTO HEPaBEHCTBA BHOCST 3HAYMUTENBHBIN BKIIAJ B COIMAILHOC ITOBEICHUE, HATIPH-
MCEpP, B TOTOBHOCTD MOAACPIKUBATD MHUIIUATHUBbLI, HAITPABJICHHLIC HA YMEHbBIICHUC HEPABCHCTBA.
OnHako cpeiu UCClenoBaTesIel HeT COMTACHS B HCIIOIB3YEMbIX METOIaX OLICHKU BOCIIPHHUMA-
€MOT0 YKOHOMHYECKOTO HEPaBEHCTBA, a BBIJICJICHHBIC paHee KJIacChl METOIOB TIOKA3bIBAIOT, UTO
y KQXKJIOTO U3 HHUX €CTh KaK JOCTOMHCTBA, TAK M HEJIOCTATKH. B HCCIen0BaHUN C HCIIOIb30Ba-
HHUeM AaHHbIX 761 pecnionnenTa (Mposp = 36,58, SDgosp = 10,85) nposepena 3¢ dexTuBHOCTD
Pa3NUYHBIX CIIOCOOOB M3MEPEHHsST 0COOCHHOCTEH BOCTIPHUATHS SKOHOMHUYECKOTO HEPAaBCHCTBA
B POCCUICKOM COLIMOKYJIBTYPHOM KOHTEKCTE. BHYTpEHHsIsI BaaUIHOCTb OLIEHUBAETCS CBA3bIO
OLICHOK Pa3HBIX METOIUK MEXITy co00l. BHEIIHIOW BATUIHOCTS METOANKHU OI[CHUBAIIU HA OC-
HOBE CBSI3U TIONyYCHHBIX OIICHOK C TOTOBHOCTBIO OMPABABIBAThH CYMICCTBYIOIIYIO CHCTEMY,
a TaKXe C HOIUICp)KKOI\/‘I Pa3JIMYHBIX ONPOUCAYP U WHUIUATUB, HAIIPABJICHHLIX Ha CHUIKCHUEC
YPOBHsI HepaBeHCTBA (TIONACPKKON YHUBEPCAILHOTO 0a30BOT0 JI0X0/1a; BBEACHUS MIPOTPECCHB-
HOTO HAJIOT000JI0KeHUs ). 13 BCceX MpoTeCTUPOBAHHBIX METOJIOB (3 3a7a4M Ha MPSMYIO OLICHKY
HEPABEHCTBA, 2 3a/[a41 Ha BHIOOP aJbTePHATHB, 3a/1a4a HA COOTHECCHUE U 33/1a4a Ha CaMOKaTe-
TOPHU3AIIHIO) MIPEACTABICHHS O HEPABEHCTBE B MOTPEOICHUH U CAMOKATETOPU3AIINU B COIIHAITb-
HOW WepapXuH MOoKa3ajiu HaunOOJbIIy0 3PPeKTHBHOCTH. [IpuMeHeHne Oonee 3(h(HEeKTUBHBIX
MCETOAOB U3MEPECHU BOCIIPUHUMACMOTO S9KOHOMHWYCCKOI0O HEPABCHCTBA MMO3BOJISCT YBEJININUTD
TOYHOCTh M3MEPEHHUSI, TIOBBICUTH BaJIMIHOCTh BBIBOIOB U OOJIETYUTh CPAaBHEHUE PE3yJIBTaTOB
pa3HBIX UCCIEAOBaHUM.

KaioueBble c10Ba: 5KOHOMHUUECKOE HEPABEHCTBO, BOCIIPUSATHE HEPABEHCTBA, CyObEKTHB-
HOE HEPABEHCTBO, IKaJbI, 3()(HEKTHBHOCTH METOIOB

®unancupoBanmne. MccienoBanue mposejieHo B pamkax [IporpamMmbl pyHIaMEHTATBHBIX
uccienosanniit HUY BIID.

© Aragymuna E.P., Jlasenuna J1.51., 2024

rm This work is licensed under a Creative Commons Attribution 4.0 International License
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BeBeneHue

W3yueHne HepaBeHCTBA NMPOLLIO OJATUM YTk U HACUUTHIBAET OOJIBIIOE KOJIH-
4ecTBO paboT: B MeXAyHaponHOil 6a3e HayuHoro uutupoBanusi Web of Science
TOJIBKO Ha TEMY SKOHOMHUYECKOTO HEpaBEHCTBa KoJn4ecTBO crareid Ha 2021 roxg
66110 B 7 pa3 6onbuie, uem Ha 2000 rox. [Tpu sToM n3mepenust 00beKTHBHOTO YPOB-
HsI HEpaBEHCTBA M €T0 OlIeHKH JtoabMu He coBmaatoT (Engelhardt, Wagener, 2014).
[IpoBeneHHbIE paHee UCCIEIOBAHUS MPOAEMOHCTPUPOBAIN, YTO UMEHHO BOCIIPHU-
HUMAaEMbIil ypOBEHb HEPABEHCTBA (A HE €ro OObEKTUBHBIN YPOBEHb) BHOCHUT CyIlle-
CTBEHHBI BKJIAJ B COIMAJIbHOE MOBEIECHUE WHAWBUIOB, HAIIPUMEpP, TOTOBHOCTH
MOJIIEP’KUBATh Pa3IMYHBIC TIOJMTUKHY, HANpaBICHHBIE HA YMEHBIICHHE HEPABEH-
ctBa (Wakslak et al., 2007).

Bompoc s dexTruBHOCTH cTOCOOOB OIEHKH OCOOCHHOCTEH BOCHPUSTUS pa3-
JMYHBIX COLMAJIBHBIX OOBEKTOB U SIBICHUM KpailHe akTyajeH il COBPEMEHHOIO
nayunoro nuckypca (Flake et al., 2017). He siBnsieTcs MCKIIFOUEHHEM U BOIIPOC
OLIEHKHM BocnpuHuMaemoro HepaBeHcTBa (Hadavand, 2018). B cBsi3u ¢ tem, uto
HSKOHOMHYECKOE HEpPAaBEHCTBO MPOIODKAET YBEIMYMBATHCS B Pa3HBIX CTpaHaxX
B CHJIy pa3HOOOpa3HBIX COLHUAIBHBIX, MOJIUTHYECKUX U II00ATBHBIX KaracTpoo,
HCCIIEIOBATENSIM Ba)KHO UMETh BO3MOYKHOCTh KOPPEKTHO OLIEHUBATh, YTO UMEHHO
JIIOIU IYMAIOT O CYILECTBYIOLIEM YPOBHE HEpaBEHCTBa (HAaIpUMep, HEA0OLEHUBA-
10T WJIU NI€PEOLICHUBAIOT €T0).

E.P. Aragynnuna u xomieru (2023) Beiaeaiiid S TUTIOB 33134 JUTsl U3MEPECHHUSI
BOCIPHHIMAEMOTO SKOHOMUYECKOTO HEPABEHCTBA U MTOKA3aJI1, KaK HCIIOJIb30BAHNE
Pa3HBIX METO0B MOXKET MPUBOAMUTH K PA3HBIM pPe3ysbTaTaM M BbIBOAAM. THIIBI Me-
TOZOB M3MEPEHUS BKIIIOUAIOT TaKHe 3a/1auu, KaK MpsMasi OlleHKa YPOBHs HEpaBeH-
CTBa, BBIOODP U3 MpPEJUIOKEHHBIX aJIbTEPHATUB (4acTo rpaduueckux), pacmupenerne-
HUE pPECypcoB IO JIOXOIHBIM KaTe€ropusM, CpaBHEHHE TIpyln (4acTo uepes
oTpe/ieNieHNe BOCTIPUHIMAEMOTO pa3phiBa B JOXOAAX) U caMokareropu3arus (Ara-
IyJliuHa ¥ Ap., 2023). B kaxxqoM Tume 3a/1ad cyliecTBYIOT IPAKTUKH 0 UX yIyd-
HICHUIO U MOAN(UKAIIH, TIO3BOJISIOIINE CIIENIaTh MX 00Jiee BAJIUAHBIMH, HAJICKHBI-
MU U UHPOpPMaTUBHBIMH, Hanipumep, V. Gimpelson & D. Treisman (2018) ms 3anau
BbIOOpa u3 ansrepHatuB win N. Heiserman & B. Simpson (2021) st 3amau cpas-
HeHMs rpynil. Bmecte ¢ TeM B KOHKPETHBIX MCCIEJOBAHUSAX METO/Ibl U3MEPEHUS He
BCEra BBHIOMPAIOTCS OOOCHOBAHHO M3 MHO)KECTBA M3BECTHBIX M TPUMEHSIEMBIX
croco00B, YTO Yalle BCETO ONPEEIIeTCs IPUHITON TpaIuliell B HCCIIeI0BATEIb-
CKOH TpyIine win yao0CTBOM HCIIOJIb30BaHHS MeToa (J4acTo mpeHnedperas TOYHO-
CThIO M3MepeHus). He cymecTByeT HayyHOro KOHCEHCYCa OTHOCHTEIBHO TOTO,
KaKhe UMEHHO METO[IbI ABJISIOTCS Hanbonee 3(pPEeKTUBHBIMU NP OLIEHKE BOCIIPU-
HUMAaEeMOIo HEpaBEHCTBA, B JYYILEM CIy4yae MOTYT HMCIIOJIb30BAaThCSl HEKOTOPBIE
KOMOHMHAITUN METO/IOB. McciteoBaTemny CXOIATCS Ha TOM, YTO KaXKIbIii METOJT IMe-
€T CBOM JIOCTOMHCTBA M HEJOCTAaTKH M TPeOyeTCsl MX JOTOIHUTENbHAS TPOBEpPKa
B Pa3IMYHBIX COLMOKYJIBTYPHBIX KOHTEKCTaX, YTOOBI ONpeAeiuTh 3(h(HEeKTUBHBIN
croco0 OLleHKH 0COOEHHOCTEH BOCIPUSATHS HEPABEHCTBA.
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Ilenv uccneoosanusn — oneHUTH YHPEKTUBHOCTD PA3TUYHBIX CIIOCOOOB U3MeE-
peHusi 0COOEHHOCTEN BOCHPUITHS YKOHOMHUYECKOTO HEPABEHCTBA B POCCUICKOM
COLIMOKYJIBTYpPHOM KOHTEKCTe. PaboTa ONMUCHIBACT pe3yibTaTbl AMITMPUYECKOTO
WCCIIE/IOBAaHMSA, B paMKaX KOTOPOTO TECTHPOBAJHCH PA3IUYHBIE METOIBI OLIEHKU
BOCIIPUHMMAEMOT'0 SKOHOMUYECKOTO HEPAaBEHCTBA.

Jnst onpenenenus HaAeKHOCTU M BHYTPEHHEH BaMTHOCTH KaXKIOTO METOAA
aHAJM3UPOBAIMCH OCOOCHHOCTH TOJyYEHHBIX paCIpeeeHui U CBS3b OICHOK,
MIPOBEJICHHBIX Pa3HBIMU METOJIaMU, Mk 1y co00i1. J{J1sl O1leHKH BHELIHEHN BaJIUIHO-
CTH aHaJU3HWPOBAIM CBS3b IMOJIYUYEHHBIX OLIEHOK C TOTOBHOCTHIO OIPABIbIBATH
CYILIECTBYIOIIYIO CUCTEMY, @ TAK)KE C MOIICPKKON pa3IUIHBIX MIPOLEAYP U UHHUIIH-
aTWB, HAIIPABJICHHBIX HA CHU)KEHUE YPOBHS HEPABEHCTBA.

[Tpenpiaymme uccienoBaHus MMOKAa3aid, YTO ONPABIAHWE CHUCTEMBI CBSI3aHO
C HEIIOOIICHKOW ypoBHs HepaBeHcTBa B obmectBe (Du, King, 2022; Jost, 2019)
W/WIN Pa3BUTHUEM BBICOKON TOJNIEPAHTHOCTH K HEPABHOW COLMAIBHOU CTPYKTYpe
(Goudarzi et al., 2020), BO3MOXHO, B TOM YHCJIC M3-3a CBSI3H C Oo0Jiee BBICOKOU
OLIEHKOM colMasibHON crioueHHocTu (AragynnuHa, JlaBenuna, 2023). B koHTek-
CT€ PKOHOMHMYECKOTO HEpaBEHCTBA OMNpaBIaHHE CHUCTEMbl BKJIIOYAET B ceOs Bepy
B TO, UTO Pa3NU4Msl B JOXOJaX MEKIy O€THBIMU U OOTaTbIMU CIPABEUIUBDI, JIETHU-
TUMHBI U CBSI3aHBI C 3aTpadeHHbIMU ycrnusaMu (Jost, Thompson, 2000). Takum 06-
pa3oM, HECMOTPS Ha KOHTEKCTyaJlbHbIe OCOOCHHOCTH SKOHOMHYECKOTO OIpaB/a-
Hus cucteMsbl (Jedinger, Kaminski, 2024), cneayet oxuaaTh OTPULIATEIBHYO CBSI3b
MEX/1y OIlCHKaMH, OJYyYEeHHBIMU MPU MOMOIIH PA3IUYHBIX CIOCOOOB U3MEPEHHUSI
BOCIPMHHMAEMOTO HEPaBEHCTBA, U ONPAaBIAHHEM CHCTEMBI.

Kpome Toro, BBISIBIEHO, YTO BBICOKHI YPOBEHb HEPABEHCTBA B OOIIECTBE CBS-
3aH C BOBHMKHOBEHHEM Iicuxosnorudeckoro auckoMmdopra (Wakslak et al., 2007;
Buttrick, Oishi, 2017). Kak 6exubie (Oishi et al., 2011), Tak u 6orarsie (Radke et al.,
2020) mronM WCHBITBIBAIOT HETAaTHBHBIE SMOLMM (HAIIPUMEp, THEB WJIU BHHY)
B HepaBHOM oOmecTBe (Boll et al., 2005) B crry oco3HaHHs CBOETO HU3KOTO WIIH,
Hao0OpOT, MPHUBWIETHPOBAHHOTO COLMATIBHOIO MOJokeHus. llcuxonoruueckuit
TUCKOM(OPT OT OCO3HAHUS BHICOKOTO YPOBHSI HEPABEHCTBA MOXKET OBITH CKOMIIEH-
CHPOBAH MyTEM MOAJCPKKH Pa3IMYHBIX UHUIMATUB, HAIIPABJICHHBIX HA CHU)KEHUE
HepaBeHCTBa B oOmiecTBe. K TakuM MHUIIMATUBAM MOXKET OTHOCHTHCS BBEICHHE
MOJIUTUKHU TiepepacnpeiefieHUs] UK MPOTrpecCUBHOTO HanorooOnoxkenus. [Ipeasr-
IyILue WCCIeI0BaHus, MPOBeIeHHBIe B pa3HbIX cTpaHax mupa (Kim et al., 2018;
MccCall et al., 2017; Kuhn, 2019), monrBepauiu, 4To 4eM CUIbHEE BOCTIPUHUMAE-
MO€ HEpPaBEHCTBO, TeM B OOJBIIEH CTETICHH JIFOM TOTOBBI MOJIEPKUBAThH MPOATa-
JTUTapHble MHULMATUBBL. TakuMm 00pa3zoMm, cienyeT OXKuAaTh MO3UTHBHYIO CBS3b
MEX/1y OIlCHKaMH, OJYyYEHHBIMU MPU MOMOIIH PA3IUYHBIX CIOCOOOB U3MEPEHHUSI
BOCIPMHMMAEMOTO HEPABEHCTBA, U MOIJICPKKON pa3TUUHbIX HHUIIMATHUB, HAIIPaB-
JICHHBIX Ha YMEHBIIICHNE HEPABEHCTBA B OOIIECTBE.
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Mpouepnypa n meToabl CCnenoBaHUS
Bbibopka

B wuccnenoBanuu mnpuHsan ydactue 761 pecrnonmeHt (45,9 % IKEHIIUH;
Mgosp = 36,58, SD = 10,85). Cpenu pecnionnentos 88,6 % uneHTMGUIUPYIOT CeOst
Kak pycckue, 45,8 % He OTHOCAT ce0s HU K Kakoil peluruo3Hoi rpymie,
47,2 % cuurtaroT cebsl MpaBOCIaBHBIMU. BoJbIIMHCTBO pecrioHAeHToB (45,9 %)
HMMEIOT BhIcIIee oOpazoBanue, 29,4 % — cpeanee crienuansuoe, 11,3% — cpennee,
a 9,7 % sBnsrorcs cryaentamu. [1o ypoBHio noxona 34,2 % oTHOCAT ce0s K KaTero-
pun «XBaraeT JeHEr Ha pa3jIuvHble TOKYNKH, HO TIOKYIKa JIOPOruX Bellen (KoM-
NbIOTEpa, CTHPAIbHON MAIUHBI, XOJOAWIbHUKA) TpeOyer kpemuta», 22,1 % —
K Kareropuu «XBaTaeT Ha OJeX]1y U 00yBb, HO HE XBaTaeT HA MOKYIKY MEJIKOM
OBITOBOM TeXHUKW», 19,7 % — «XBaraer neHer Ha BCE, a Ha MOKYIMKY KBapTHUPHI,
MaIIMHBI, Ja41 HEOOXOJMMO HAKAIUTMBATh ICHEKHbBIE CpeACcTBay, 16,6 % — «XBara-
€T Ha elly, HO He XBaTaeT Ha MOKYIKY OJeXabl U o0yBw», 6,8 % — «He xBaraer
neHer gaxe Ha exy» u 0,7 % — «Mory 1mo3BoUTh cede BCey.

MeTtognkn

Bocnpunumaemoe sxonomuueckoe HepageHcmeo OLEHUBAIM MPU MOMOLIU
CJIEYIOIUX UHCTPYMEHTOB:

1. 3aoaua na npamyio oyenky Hepaéencmea: 10 BallleMy MHEHHIO, HACKOJIBKO
CHJIBHO B HallleM oOLIeCTBE BhIPA)KEHO S3KOHOMUYECKOE HEPABEHCTBO, OLIEHUTE Ka-
XKI0€ YTBEpXkAeHUEe 1o mKaie oT 1 1o 7, rme 1 — «abCoNIOTHO HE CcOoryaceH»,
a 7 — «abcomoTHO coracen». PecrionieHTaM ObLITO MPEJIOKEHO ISl OLIEHKH TpU
CYKIEHUS C YKa3aHHEM CTpaHbl HHTepeca: «B Poccun cyuiecTByeT 3HaunTEIbHAS
pa3HuUIIa B JOX0JaX MEXy OeTHbIMU 1 OorateiMmy»; «B Poccuu cymiecTByeT 3Hauun-
TeJbHASI PA3HUIIA B MOTPEOICHUN MEXIY JIOAbMH (HAIpUMEpP, BO3MOXKHOCTh KY-
mUTh ce0e TOPOTYIO Belllb, HAPUMED, MOCceHIo Monenb iPhone)»; «B Poccun
CYLIECTBYET 3HaUUTEJIbHAs Pa3HHUIA B BOZMOXKHOCTSX JUIsl pa3HbIX JIIOAEH (Harpu-
Mep, 3aHATh BBICOKYIO JOJDKHOCTH Onarofapsi CBOMM CIOCOOHOCTSM U TPYAY)»
(Hegtvedt & Isom, 2014; Heiserman & Simpson, 2021; Melita et al., 2020).

2. 3aoaua Ha evib6op anbmepramues ObLIA IPEACTABICHA IByMS BOIIPOCAMU:

1) mepen Bamu 7 muarpaMm, KOTOpPbIE TIOKa3bIBAIOT pa3HbIe THITHI 00mecTBa. [To-
JKaIyHCTa, TOCMOTPUTE HA TUArpaMMbl U pEUINTE, Kakasi U3 HUX, [0 BalleMy MHe-
HUIO, JTy4le Bcero onuckiBaeT Poccuro. Busyanuzaius 3agaun npuseeHa Ha puc. 1;

2) mepen BaMu 7 AMarpaMm, KOTOpbIE MOKa3bIBAIOT pa3HbIe TUIBI OOIIECTBA.
Ha xaxpmoit nuarpamMe n300paxeHo 7 cToIOI0B, KOTOPBIE MOKA3bIBAIOT KOJIHUYeE-
CTBO JIFOZICH B Pa3HBIX TPYMIax B 3aBUCUMOCTH OT UX YpoBHs Oorarctsa. [lepBsiii
ctonber (KpaliHUi JeBBIN) TTOKA3bIBAET, CKOJIBKO JFOEH OTHOCUTCS K TPYIINE «HH-
II1e», BTOPOH — K Tpymie «0eTHbIe», TPETHI — K TPYTINE «HIKE CPEIHETO CJIOS, HO
He Oe/lHbIe», YETBEPTHIN — K TPYIIIE «CPEIHUI KIIACC», MATHIM — K IPYIIE «BbILIE
CpEIHEro CJ0si, HO He O0oTaThiey, EeCTON — K TpyIe «0orarbie», U, HAKOHEI, CeJlb-
MOl — K rpyInie «oueHb Oorarsie» (KpailHuii npasslif). [lokanylicta, mocMoTpuTe
Ha NPE/CTAaBIIEHHbIE HUXKE TUarpaMMbl U BbIOEPUTE Ty, KOTOpAs JIydlle BCEro OMu-
ceiBaet Poccuro. Busyanuzanus 3agaun npuBeeHa Ha puc. 2.

! The International Social Survey Programme: odunmansusiii caitt. URL: https:/issp.org/
(mata obOpamenus 27.11.2022)
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3. 3a0aua ma coomHneceHue: MPEACTaBUM, YTO MbI PA3JCIUM BCEX XKUTeNEH
HaIlel CTpaHbl Ha 7 TPy B 3aBUCUMOCTH OT UX OorarcTsa. A Terneps Ballla 3a1a4a
OTIPEICTTUTH CPEAHMI TOXO/ B MeCSIII (C y4eToM 3apabOoTHOM IJI1aThl, MTOCOOUN, BbI-
I1aT U APYTUX BO3MOKHBIX UCTOUHMKOB JI0XOJIa U MOCJIE BblUETa HAJOra) /Ui Ka-
x1oi n3 ykazansbix rpynn (Eriksson, Simpson, 2012). B kauecTBe rpymni pecrnoH-
JeHTaM TpeJJiarajid: HUIUe; OeTHBbIC; HIDKE CPEeTHEro Kjacca, HO He OeIHBIC;
CPEIHMI KJIacC; BBIIIIE CPEIHETO Kilacca, HO He Oorarbie; Oorarbie; OueHb OoraThie.

4. 3a0aua na camoxamezopuzayuio: MPeACTaBbTE ceOe JIECTHHUILY, I7Ie HA CAMOM
BEpXy HAXOIATCs HamboJsiee yCIeNIHbIe JIOIU — T€, Y KOTO0 OOJBIIE JEHET, Tydlle
o0Opa3oBaHME U camble MpecTHkHble padoune Mecta. B camoM HuU3y Haxonmarcs
JIIONTA B XY/IIEM TIOJI0KESHHUHU, Y KOTOPBIX MAJIO JICHET, TUI0X0e 00pa30BaHKE U KOTO-
pbIe UMEIOT HETIPECTIKHYIO Pa0OTy UIH SBISIIOTCS 0e3paboTHBIMU. YeM BhIiie Bol
HAXOJIUTECh Ha ATOM JIECTHUIIE, TeM Oike Bl K 10/15M Ha caMOM BepXy, UeM HUXKE
Br1 Haxonutecs, Tem Omke Bol K T015M B caMoM HU3Y». PecrioHIeHTOB MpoCHiH
OTIPEICTTUTH CBOE MOJIOKEHUE Ha ITOH JIeCTHHIIE OT 1 (B cCaMOM HU3Y JIECTHHIIBI) 710
11 (B camom Bepxy aectHulibl) (Adler et al., 2000; Engelhardt & Wagener, 2014).

KOHTpOﬂbele nepemMeHHbie

Onpagoanue sKkoHOMUYECKOU cucmembl ObIJIO U3MEPEHO MPH MOMOIIH HIKAJIbI
onpasnanus cuctembl J[x. Jbxocta (Jost, Thompson, 2000), amantupoBaHHOM st
poccuiickoit BeIOOpKH (Agadullina et al., 2021). JlanHast mkana OIIEHUBAET BEPY
B €CTECTBEHHOCTh U HEM30€KHOCTh SKOHOMUYECKOTO HepaBeHcTBa. 1lIkana Briro-
yaeT 5 cyxaeHuit (Hanmpumep, «Cerogus B Poccnn skoHOMHUYECKasi CUTyalust HU-
YeM He XYK€, Y4eM BO MHOTHX JIpyrux cTpaHax») (o =.91). PecnonaeHTs! onieHuBa-
JM CBOE COIIacHe C CYXJIEHHSAMHM M0 Iukaje oT 1 (abcoitoTHO He coriaceH/a)
110 9 (abCOMIOTHO corvIaceH/a).

Iloooepaicka ynusepcanvno2o 6a306020 00X00a N3MEPSIACH TPU TTOMOIIU BO-
npoca «Hackonpko Brl cornmacHsl ¢ Tem, uto B Poccuu, mo npumepy HEKOTOPBIX
€BPOIEHCKUX CTpaH, HEOOXOAMMO BBECTH ,,lapaHTUPOBAHHBIN TOXOn™ (peryssp-
HbIE €KEMECSYHbIE BBIIUIAThI) AJIs BCEX Tpak/laH BHE 3aBUCUMOCTHU OT TOro, pabo-
TAlOT OHM WIU HET?». PecrnoHIEHTHI JaBaiu OTBET, OPHEHTUPYSACh Ha IIKAIy
ot 1 (abcomroTHO HE cornacen/a) 10 7 (aOCOMIOTHO COTIIaceH/a).

Iloooepoicka 66edenuss npocpeccusHo0 HAN02000/10HCeHUsT U3MEPSIIaCh TPU
nomonu Borpoca «Hackonbko Bel cormacHbl ¢ Tem, uto B Poccuu, o npumepy
HEKOTOPBIX €BPOIECHCKUX CTpaH, HEOOXOIMMO BBECTH ,,JIPOTPECCUBHBIN HAJIOT
(yBenuueHne CTaBKU HaJIoTa JJIsl TPaXkJlaH ¢ BBICOKMM YPOBHEM J10X0/1a)». Pecron-
JICHTHI JaBaJld OTBET, OPUEHTUPYSICH Ha IKaly OT | (aOCONMIOTHO HE coriaceH/a)
10 7 (abCOMIOTHO CcoIvIaceH/a).

ObvexmusHblll COYUATbHO-IKOHOMUYECKUL cmamyc OLEHUBAJICS 4Yepe3 ypo-
BEHb JI0X0Ja ¥ 00pa3oBaHus. Jloxoa u3Mepsuiu nmpu moMolInu Bornpoca «Kakos npu-
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MEpHO CPeTHUH JOXO/ Ha YeJloBeKa B MecsIl B Barieit cembe (C yueToM 3apruiathl,
MocoOuii, BBIIUIAT U WHBIX BO3MOXKHBIX MCTOYHUKOB 1oxoaa)?». Pecnonnmentam
npeiaraioch 15 onuumid, rae nepsas onuus npeanosarana goxon mesee 10000 p.
B Mecsil, Bropas onmus — aoxon ot 10000 qo 15000 p. B Mecsill U T.1., TOCTETHSS
omnius onuckiBasia qoxoxa 6osee 200000 p. B Mecsi.

Coyuanvro-oemocpaguueckuti 610k BKIIOYAT BOIPOCHI O TeHIEPHOM MpUHA-
JIeKHOCTHU PECIIOHJIEHTA, €r0 BO3pacTe, ypoBHE 00pa30BaHusl, STHUUECKON MPUHAI-
JISKHOCTU ¥ PErMOHE MPO’KMBAHUS.

CraTuncrTnyeckuii aHaan3s

Jl1g aHanu3a Moy4yeHHbIX JAHHBIX MbI UCTIOB30BAIM CTATUCTUYECKUE TTAKEThI
IBM SPSS?. TlpoBe/eH onucare/IbHbIH aHAIN3 U3MEPEHHBIX TIEPEMCHHBIX, aHATH3
koppensiuui  [lupcoHa Mexay OCHOBHBIMM HM3MEPEHUSIMU BOCHPUHHUMAEMOTO
HEpPABEHCTBA, MHOKECTBEHHBIN JIMHEHHBIA PETPECCUOHHBIN aHAIU3 1J1s1 BBEACHUS
MIPOTPECCUBHOTO HAIOTOOOI0KEHUS M BBEJCHUS 0a30BOTO J0XO/A.

Pesynbrathbl

OnucarenbHass CTaTUCTUKA

OnwucarenbHble CTATUCTUKY I BCEX NMEPEMEHHBIX, UCIIOIb30BAHHBIX JUIS U3-
MepEeHUs BOCIIPUHIMAEMOTO HEPABEHCTBA, IPUBEICHBI B TAOIUIIE, U3 KOTOPOH BU/I-
HO: MPU U3MEPEHUU HEPABEHCTBA B JI0XOJaX, MOTPEOICHUN U BOZMOXKHOCTSIX Ha-
OmroaeTcs CyIIeCTBEHHBIN CIBUT OLIEHOK BIPABO I10 IIIKAJI€, YTO CBUJIETENbCTBYET
0 TOM, 4TO OOJBIIMHCTBO PECIIOH/ICHTOB OLIEHUBAIOT HEPABEHCTBO IO BCEM 3TUM
napameTpam Kak o4eHb Bbicokoe (Tabm. 1). [Ipu sToM cmemienue st OIeHKH Hepa-
BEHCTBA BO3MOXXHOCTEN UyTh MEHEE BBIPAKEHO.

B cnyuae 3a1a4 Ha BEIOOD M3 albTepHATUB OOJBIIMHCTBO PECIIOH/ICHTOB CUH-
TalOT, YTO AUarpaMma tuna 1 3ajmaun Ha BeIOOp anbrepHatuB 1 (cM. puc. 1) myurie
OCTaJIbHBIX PEMPE3CHTHPYET CYIIECTBYIONIMN YpOBeHb HepaBeHcTBa (29,7 % pe-
CTIOH/IEHTOB). B COOTBETCTBHM € 3TOW auarpaMMoil abCONIOTHOE OOJIBIIMHCTBO
JO/Iel HAXOAUTCS B CAMOM HU3Y COIMANILHOM HepapXxuu, a HeOOobIas MUTa HaXo-
JTUTCSI HABEPXY, YTO COOTBETCTBYET MaKCUMaJIbHOMY YPOBHIO HEPABEHCTBA B 00111e-
ctBe. Eme 17,7 % pecrnoHIeHTOB CYUTAIOT, YTO COBPEMEHHOMY POCCHIMCKOMY 00-
IIECTBY COOTBETCTBYeT auarpamma 2 (cM. puc. 1), Ha KOTOpPOW MO-MIPEeKHEMY
a0Cco0THOE OOJBIIMHCTBO JIFOIEH HAaXOIUTCS HAa CaMbIX HU3KHUX CTYIEHSX Hepap-
xuu. B nenom 57,9 % pecrnioHeHTOB B TOW MM MHOW CTENEHU NEPEOLCHUBAIOT
ypoBeHb HepaBeHCTBa B Poccun, 15,8 % — 6osee KOppeKTHO BOCIPUHUMAIOT CYIIe-
CTBYIOIINI YPOBEHb HEPABEHCTBA, B TO BpeMsl Kak 26,4 % — HEIOOIICHUBAIOT €rO.

21BM Corp (2021). IBM SPSS Statistics for Windows, Version 28.0. Armonk, NY: IBM Corp.
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B T0 ke BpeMs Bo BTOpOIi 3a71aue Ha BBIOOpP M3 alIbTEPHATUB (CM. pUC. 2) Hau-
Ooee MOMYJISIPHON OKazanach auarpamma 3 (25,2 % pecrnoHIeHTOB), B COOTBET-
CTBUU C KOTOPOH OOJNBIIMHCTBO JO/ICH OTHOCSTCS K TpyTIe «He OeqHbIe, HO HIDKE
CpeqHero kiacca». JTa AuarpaMma COOTBETCTBYET PEaJbHOMY paclpeiesICHUI0
JIOXOZIOB B rpymnmax Jiroaei no ganueiM Ha I kBapran 2022 rona. Eme 18,3 % pe-
CIIOHJICHTOB BhIOpau AMarpaMmy 5, Ha KOTOPOi aOCONOTHOE OONBITMHCTBO JIFO-
JIeil OTHOCSTCS K TpyIIaM «HULIME» U «OelHbIey», T.e. IEPEOLCHUBAIOT HEPaBEeH-
CTBO B 001IecTBE. B 11€J10M B COOTBETCTBHH C COOPAHHBIMU HaMU JaHHBIMU, 28,1 %
PECIOHIEHTOB B OOJbIIEH UM MEHBIICH CTENEHU HEIOOICHUBAIOT CYIIECTBYIO-
LU YPOBEHb HEPABEHCTBA, a 46,6 % PECIOHIEHTOB MIEPEOLICHUBAIOT €T0.

WNuTtepecHo, 4TO J1Be AMArpaMMbl, KOTOPbIE€ OMUCHIBAIOT TUM O0IECTBA C MaK-
CHUMAJIbHBIM KOJIMUYECTBOM JIFO/ICH Ha CpelHEM YpOBHE (Iuarpamma THa 4 u3 mnep-
BOM 3a/1a4¥ W JuarpamMma 7 W3 BTOPOW 3a7a4yu), BEIOMPAIOTCS B PA3HOU CTETICHU
4yacToThl. Tak, B MEpBOI 3a/1aue J0Jisl BHIOPABIINX TaKylO AHArpaMMy COCTABIISIET
15,8 %, a Bo BTOpOi1 — TONbKO 10,2 %. Takas e cuTyanus CKIabIBa€TCs U C BbI-
060poM uarpaMm, NpeACTaBIAIONIMX MUHUMAJIbHBIA YPOBEHb HEPABEHCTBA, — JHa-
rpaMMbl TUIA 7 AJis TIEPBOM 3ajauu U guarpaMmbl 2 jiist BTopoit — 3,2 u 11,4 %
PECTIOHJIEHTOB COOTBETCTBEHHO.

[Tpu BBITIOTHEHUH 3314l HA COOTHECEHUE PECTIOHACHTHI OLEHUBAIM CPEIHUIN
JIOXOJ1 JIFOZIEH, OTHOCSALIUXCS K KATETOPUU «HUILKEY, KaK 8874 p. B MecsLL, TPU ITOM
JUISL KATETOPUH «OYEeHb Oorarbie» Takoi qoxon coctaBui 2409943 p. B mecsil. Bax-
HO OTMETHTb, YTO OLICHKH CPEIHEr0 J10X0/1a JI0/IeH U3 KaTeropuil «HUILKEe», «Oe-
HBIEY, «HIKE CPEJIHETO KIlacca, HO He OeHBIeY, «CPEAHHM KIIacCy, «BBIIIE CpeaHe-
o KJlacca, HO He O6orarbie» B IIEJIOM COOTBETCTBOBAIH O(DHUIIMATBLHON CTATUCTHKE,
TP 3TOM JIOXO/bI JIFOAEH U3 KaTeropuu «0orarbie» U «04eHb 00oraTbie) 3HAYUTEIb-
HO NEPEOLIEHEHBI 110 CPaBHEHUIO ¢ JaHHbIMU Poccrara 3a II kBapran 2022 rona.

[Tpu BHIMOTHEHUH 33a]]auM HA CAMOKATETOPH3AINI0 HAOMIOIaNcs CABUT K IICH-
Tpy (MenuaHa 5), 4TO CBUAETEIBCTBYET O TOM, YTO MHOTHE JIFO[IU, B COOTBETCTBUH
C U3BECTHOW TEHJICHIIMEH, CKIIOHHBI TOMEIIATh ce0sl B CEPEeIMHY COLUAIILHOMN He-
papxuu (Jackson, Payne, 2021). I[Ipu 3ToM Habmro1ancs CyiiecTBEHHbIN CABUT Bile-
BO IO IIKaJie, YKa3bIBAIOIIMN Ha TO, YTO JIIOJEH, OTHOCALIUX ce0sl K CTyNEeHSIM
«HWXKE CpellHEei», B BEHIOOPKE 3HAYUTEIBHO OOJIbIIIe, YEM TeX, KTO OTHOCHUT cebds K
CTYTICHSIM «BBILLE CPETHEI».

ITo kareropun noxoxna 25 % pecrioHAEHTOB UMEIOT JOXOJ, KOTOPbI HE MPEBHI-
[IAET WIM HE3HAYUTEJIBHO IMPEBBIIIAET YCTAHOBIEHHBI B Poccuu MpOKUTOYHBIN
MuHUMYM (13919 p.). Emte 66,6 % pecioHIeHTOB UMEIOT A0X0, KOTOPHIi He mpe-
BBIIIIAET CPEIHION 3apaboTHYIO Tuiaty B Poccuu mo gaHHbIM Ha utoHb 2022 roma
(66572 p.)*.

3 MenepasbHas ciryk0a TOCYIapCTBEHHOW CTATHCTUKHU. PHIHOK Tpyjia, 3aHATOCTh M 3apaboTHast
mwrata. URL: https://rosstat.gov.ru/labor_market employment salaries (1ara oOpamienust: 27.11.2022)

COBPEMEHHBIE TEHEHIIUU NCCJIEJOBAHUN JINMYHOCTU U UHAUBUIYAJIBHOCTHU 935



Agadullina E. R., Lavelina E. 1. 2024. RUDN Journal of Psychology and Pedagogics, 21(3), 927-948

€0 00000¢ Uey} aio0w / 000002 29109
(0] 00000¢ O 000G81 L0
L0 000G81 O 000G9L 10
70 000S91 O 000G¥ | 1O
S0 000G¥L O 000GZ L L0
[ 000G21 O 000S0!L 10
2'e 000G0} O 000G8 10
s'e 000G8 O 00059 L0
€9 00059 O 000SS 10
L9 000SS O 000G 10
9clL 000G¥ O 000SE L0
L'6L 000G€ o 0005 10
6'le 000G2 o7 000G+ 10
€8l 000G} 07 0000} L0
1'9 00001 Ueyl ssa|/ 0000 | 98HaW awoou| / Toxor
‘ ‘ . . uonezuobaleo-4as
cco 9€0 s ot 98y / Bunesndolarelone)
10'60€ 6v'LL 0000001} ¢.686¢€S €¥660¥¢ you A1an / 81918109 9HOHO
6£'€6 106 0000S}H 99¢€61ct /G89S¢ you / a1q1elog
v.'€€ 00°S 00009 809/8 069¥8 yoL Jou Inq Y48ke| |ppiW SAOQE / 8191e10Q 8H OH ‘eddeLn 01aHTado amiqg
8e'sl LL'e 000G€ 2ssee ¥0SEY Jake| a|ppiw / yowrd yuHIredo
SL'Gg 61 00002 Z16EL 0952 100d 10U 1IN Y9AB| 9|pPIW MO[S] / BI9HTSQ SH OH ‘BOLO 019HTadD SXKMNH
19'€01L €'8 0005+ /2s01 76251 Jood / a19Hreg 90UBpIO0dJE JO XSEL BY L
lz2'ee 8v'c 00001 905 /88 Apoau / auMuH | / 8BMHBDOHL00D EBH BhETRE
PGl ,9dAy /7 ump
99 9adAL /guunL
€'l GadAL /gumny
6'cl v odAL /¢ umy
2'Se goadAL/guunL
! godAL/gunL | 2 Skl 8010y dAneuIdlY
2ol L 8dAL / | unl / 2 anieHdaldue doglag
2'e LadAL /2 uny
4! 9@odAL/gunL
o'cl GoadAL /gunL
8'GlL ¥ 9dAL / yunp
SOt gadAL/gunL
yAAR 29odAL /zunl | | %Se19e210yd dAleuIs)Y
1'62 L dAL /| uny / | anrendaldue dogiag
9z~ 69— 9 9G‘L 8¢e‘G (Ayunpuioddo) Aljenbauj / (MLOOHXOWEOS) 0g.LoHagedaH
28’ SL - 9 o'l 08‘G (uondwnsuo9) Ayjenbau) / (euHawrgad.Lou) ogLoHegedaH
(VAN 01— L Ll 109 (swooul) Alrenbau / (oxorr) ogLoHagedaH
S$S99X3 SSOUMdS uelipay as uealy
/ o9none / "Mooy / eHenda\ / "1MLot1) / @9Had) % Ssuswianses|y / suHadoney

| a|qeL / | envirge

sjusWAINSEaW Ulew 104 sonsnels aAnduosaq / UMHBASWEN XIGHEOHOO0 BUT BIMLOULELD BEHAUDLBOMLQ

CURRENT TRENDS IN PERSONALITY RESEARCH

936



Aeaoynnuna E.P, Jlasenuna /[ A. Bectauk PY/IH. Cepus: [lcuxonorus u neparoruka. 2024. T. 21. Ne 3. C. 927-948

TpaHcdopmavms gaHHbIX

Jns nanpHeimed 00paboTKM JaHHBIX PE3YJIbTaThl, MOTYYEHHBIE 10 HEKOTOPHIM
M3MEpPEHUsIM, ObUTH TPaHC(HOPMHUPOBAHBI, YTOOBI pacCMaTpUBaTh HE CaAMO BOCIIPUHU-
MaeMoe HEPaBEHCTBO, a €ro PacXOXKACHUE C PeabHBIM YPOBHEM HEPAaBEHCTBA.

1. 3a0aua na evibop aremepnamus. Bo BTopoi 3aja4de Ha BBIOOP aJIETEPHATHB
auarpamma 3 Jiydiie BCEro COOTBETCTBYET OOBEKTUBHOMY PaCIpe/IeICHUIO JT0XO0-
0B B coBpeMeHHOM Poccuu. B pe3ynbrare naHHBIE 1O 3TOMY U3MEPEHUIO OBLIN
TpaHC(POPMHUPOBAHBI TaK, YTO T€ PECHOHEHTHI, KOTOPHIE BRIOpANU ITuarpammy 2,
ObLTM OTHECEHBI K KaTETOPUHU «CUIILHO HEAOOIICHUBAIOT HEPABEHCTBOY, 6 — «HE0-
OLICHMBAIOT HEPABEHCTBOY», | — «CKOpee HEJOOLEHUBAIOT HEPABEHCTBOY, 3 — «KOP-
PEKTHO OLICHUBAIOT YPOBEHb HEPABEHCTBAY, 7 — «CKOPEE MEPEOIICHNBAIOT HEPaBEH-
CTBO», 5 — «IIE€pPEOLEHUBAIOT HEPABEHCTBO», 4 — «CWJIBHO TEpPEOIICHUBAIOT
HEPaBEHCTBOY.

2. 3aoauu na coomnecenue. JIns oOpabOTKU pe3yabTATOB OLCHUIN PAa3HUILY
MEX/1y OLEHMBAEMBIM J0XOJOM JIIOACH U3 KaTerOpHil «HUILIUE» U «O4eHb Oora-
TeIe». B cpeHeM BoCIIpMHUMAEMBIi 10XO0/] B 3TUX IpynIax pasiandaercs B 498 pas.
[Ipu stom, cormacHo manabsiM Poccrara 3a Il kBapran 2022 roma, 10X0J MEXIY
10 % nroneit ¢ HauMeHbIUM J10x010M U 10 % mrofelt ¢ HAaMBBICIITUM JTIOXOJIOM pa3-
nuvaercs B 15 pas. Jlns kakaoro pecroHeHTa Oblia OmpeaeieHa WHIAUBH Ty allb-
Has pa3HHIA MEXTY BOCIIPUHUMAEMBIMH JIOXOJaMHU JAHHBIX TPYIII, KOTOpasi U UC-
M0JIb30BajIach MpU 00pabOTKe PEe3yNbTATOB.

3. 3aoaua na camokamezopusayuto. B COOTBETCTBUU C MPEIOKEHHBIMH B Ha-
YYHOM JIUTepaType peKOMEHAAMSAMU JIJIsl OTIPEICIICHUS YPOBHS BOCIIPUHUMAEMOTO
HSKOHOMHUYECKOTO HEPABEHCTRA, JIJIsl KAYKIOTO PECIIOHICHTa PACCUUTAIN COOTHOIIIE-
HUE OTBETa PECIOHJIEHTA HAa BOIPOC O CAMOIIO3UIIMOHUPOBAHUU B COILMATIBHOM
HepapXuu K MeuaHe OTBETOB Bcex Jitoael Ha 3ToT Borpoc (Choi, 2019). Crenenb
MEPEOLICHKU MJIM HEJJOOLIEHKHU CYLIECTBYIOLIErO YPOBHSI HEPABEHCTBA PACCUNTHIBA-
JIY TIyTEM JICJICHUSI 3TOM HOBOM NEPEMEHHOM OLIEHKM CaMOIO3ULMOHUPOBAHMS Ha
COOTHOIIICHUE CPEIHETO J0X0/a K MeauaHHomy noxoay mo crpane (Engelhardt,
Wagener, 2014) (ucronp30Baiuch JO0CTyHHbIE JaHHBIE 32 2020 roa: cpenHuii JoXom —
51552 p., menuanusiii 1oxox — 32422 p.). I[lonyueHnHble 3HaYeHMsI, paBHBIE €UHU-
1€, CBU/IETEILCTBYIOT O TOM, YTO PECIIOHIEHTHI KOPPEKTHO OIIEHUBAIOT CYIIECTBY-
IOIIUIA YPOBEHb HEPABEHCTBA. 3HAYEHUSI MEHbBIIIE €AMHUIIBI YKa3bIBAIOT HA TO, YTO
PECIIOH/IEHTHI NIEPEOLIEHNBAIOT CYIIECTBYIOIIEE HEPABEHCTBO, a 3HAYEHMsI OOJIbIIIE
€IMHUIIBI — HEJIOOIIEHUBAIOT €TO.

AHanun3 a¢pdpekTMBHOCTU METO40B

Pesynbrarel KOppensinoHHOTo aHaim3a (Tab. 2) moka3aiu, 4To BOCIIPHHUMA-
€MO€ HEpPaBEHCTBO B JIOXO/AX, IMOTPEOJICHUH U BO3MOXKHOCTSAX CBSI3aHBI MEKITY
coboii (r — ot 0,598 no 0,770). IIpu 3TOM YeM BEIIIE OIICHUBACTCS HEPABEHCTBO
B A0xXo04ax, HOTpC6HCHI/II/I 1 BO3MOXKHOCTAX, TCM CUJIBHCC IICPCOUCHNUBACTCA CYIIC-
CTBYIOILIUI YpPOBEHb HEPABEHCTBA HA OCHOBAHUU BhIOOpa auarpamMm. CamoKkaTero-
pu3alys HHIUBUIA B COIIMAILHON MEPAPXUU OTPHIIATEIILHO CBs3aHaA C BOCIIPUHHU-
MaeMbIM HEpaBEHCTBOM. Tak, 4eM 0osiee BHICOKYIO MO3UIIMIO MPHUITHCHIBAET ceOe
WHJIMBU]I, TEM HIKE OH OIICHUBACT YPOBEHb HEPABEHCTBA B JI0X0JIaX, MTOTPEOICHUN
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U BO3MOXHOCTSIX, OH TaKkK€ HEJOOLIEHUBAET YPOBEHb HEPAaBEHCTBA NPHU BbIOOpE
JarpaMM, penpe3eHTHPYIOLIUX THIT 00IIeCTBa.

MHorue pecrioHIeHTHI N10CIE10BaTEIbHO EPEOLIEHUBAIOT WM HEA0OICHUBA-
10T CYIIECTBYIOIIEE IKOHOMUYECKOE HEPABEHCTBO, KOTJIa BHIOUPAIOT HUArpaMMbl,
penpe3eHTHpyolye 00IIeCTBO, O YeM CBUETEIbCTBYET HAJTMUUE 3HAUMMOM 110JI0-
KHUTEIbHON KOppENALUU MEXIY OLEHKAMHU, MOJTYYEHHBIMU IO JABYM 3ajadaM Ha
BbIOOp M3 anbTepHATUB. [IpH 3TOM CTOUT OTMETHUTD, YTO MOIyYEHHBIH dPPEeKT He
o4yeHb cuibHBIN (¥ = 0,17), 4TO elle pa3 MOJYEPKUBAET PA3IUYMUSA B MOTYUEHHBIX
pacnpeneneHusx. Pe3ynbrarel 1o 00euM 3a1auaM MOJIOKUTEIBHO CBS3aHbI C OLICH-
KaMHU HEpaBeHCTBA B J10X0/1aX, MOTPEOIIEHUN U BO3MOXKHOCTSIX, HEPABEHCTBOM, OC-
HOBAHHOM Ha CaMOKAaTE€TOPU3allMH, & TAK)KE TOTOBHOCTHIO OIPAB/BIBATH CHCTEMY.
NHTepecHo, 4yTo He ObLIO BBISABIEHO 3HAYUMBbIX KOPPEJALHUI ¢ TOTOBHOCTHIO MOJ-
JIep>KMBaTh BBEICHUE F'APAaHTHPOBAHHOI'O 0A30BOT0 J10X0/1a, a OAIEPHKKa BBEACHUS
IIPOrPECCUBHOIO HAJIOTOOOIOKEHHSI OTPULIATETILHO CBA3aHA TOJIBKO C BBIOOPOM JU-
arpamMm B 3ajaue | (4eMm cuiibHee MHAMBUIBI HEIOOICHUBAJIN HEPABEHCTBO, TEM
B MEHBIIIECH CTETIEHU OHU OBUIH TOTOBBI MOIEPKATh MPOTPECCUBHOE HATOT000II0-
JKEHHUE) M HE CBsI3aHa ¢ BBIOOPOM JMarpamMM B 3aj1ade 2.

Pe3ynbTaThl OLEHKH 3a7ja4l Ha COOTHECEHHUE HE CBS3aHbl C OCHOBHBIMM M3Me-
PEHMSAMHU BOCIPUHUMAEMOT0 HepaBeHCTBA. VICKIIIOUeHnEe COCTaBIsIeT CaMOKaTero-
pu3alLus B COUUANIbHON HepapXuu, KOTOpasl OTPUIATEIbHO CBsI3aHa C BOCIIPUHUMA-
eMOM pasHMLEH B JI0XOJaX MEXAy IpylNlaMu «HUIIME» U «O4eHb Oorarbiey»
(r=-0,86, p=0,023). Pe3ynbraTsl MOKa3bIBAIOT, YTO YEM BHIIIIE WHAUBH] TTOMEIIIa-
eT ce0sl B COLMAIbHON HepapXuu, TeM, 10 ero MHEHHIO, MEHBIIIE pa3HUIla B J10XO0-
Jax MEXIy YKazaHHBIMH rpyrmamu. J0Xox MHIMBUAOB HE CBSI3aH C M3MEPEHHEM
BOCIIPMHMMAEMOT0 HEPABEHCTBA 32 UCKIIIOUEHUEM 331a41 Ha CAMOKaTeropu3aluio:
YeM BBIIIE JI0XOJ, TEM BBILIE B COLMAIBHON MEepapXHUu pa3MellaeT ceOs YeloBeK
(r=0,33,p <0.001).

B oTHomeHuM cBS3M OnpaBaaHUsl YKOHOMUYECKOM CHCTEMbI C YPOBHEM BOC-
IIPUHUMAEMOT0 HEPABEHCTBA BBISBICHO, YTO ONPABAAHNUE CUCTEMBI ITOJIOKHUTEIBHO
CBSI3aHO C CaMOIO3MIIMOHMPOBAHUEM WHIMBHMJA B COLMalbHOW mepapxuu. [Ipu
9TOM Y€M CHJIbHEE YEJIOBEK OIPABIBIBAET CUCTEMY, TEM B MEHBIIEH CTETIEHU OH
COITIACEH C TEM, YTO B POCCHUHCKOM OOIIECTBE CYIIECTBYET BHICOKOE HEPABEHCTBO
MEX]ly HHAMBHJAMH B MX J0XO/aX, MOTPEOIEHUN 1 BO3MOXKHOCTAX. CBA3b OIpaB-
JlaHWs1 PKOHOMHUYECKON CHCTEMBI C BHIOOPOM THIIa OOLIECTBA TaKXKe AEMOHCTPHUPY-
€T O’KMIaeMO€ HaTPaBJICHUE KOPPEISIHiA, yKa3blBasi Ha TO, YTO BHICOKOE OITpaB/a-
HUE CUCTEMBI CBSI3aHO C HU3KMMHU OIICHKaMU HepaBeHCTBa B oOmiectBe. Crnabee
BCEro JaHHbIM 3P (eKT onpaBIaHus CUCTEMBbI NPOSABISETCA B OTHOILIEHUH OLIEHKU
HEpaBEHCTBA ITyT€M CPAaBHEHUS JI0XO/I0B TPYIIIbI «HUIIME» C TPYNIOi «0o4eHb 00-
rareie». HecMoTpst Ha TO, yTO OblIa BBISBICHA 3HAUMMasl OTpUIATeIbHAs KOppes-
1S, YKa3bIBaOIasl Ha TO, YTO JIIOAM, CUJIbHEE ONPAB/BIBAIOIINE CUCTEMY, B MEHb-
HIel CTEeNEHU BUAAT PA3HMIy B JIOXOJaX MEXJy yKa3aHHBIMU TpyIIIaMH, CHJIa
9TOrO 3peKTa J0CTaTOUHO cradasi.

Takum 00pa3oM, COITACHO pe3yiabTaTaM KOPPEISIMOHHOTO aHaln3a, TOJIBKO
OLIEHKH HEPAaBEHCTBA B JJ0X0/1aX, MOTPEOJIEHNN U BO3MOXKHOCTSX, @ TAK)KE HEPABEH-
CTBa, OCHOBAaHHOI'O Ha CaMOIO3UIIMOHUPOBAHUY B COLUAJILHON NEpapXuH, TEMOH-
CTPUPYIOT 0XKHIa€Mble KOPPESLUH APYT ¢ APYTOM U IPYTMMHU KOHTPOJIbHBIMHU I1e-
PEMEHHBIMHU.

938 CURRENT TRENDS IN PERSONALITY RESEARCH



Aeaoynnuna E.P, Jlasenuna /[ A. Bectauk PY/IH. Cepus: [lcuxonorus u neparoruka. 2024. T. 21. Ne 3. C. 927-948

100°0 > d 4xx ‘100 > d 4« ‘GO'0 > &

‘ ‘ . . . . . . . . awoaul dIseq pasjuelentd e Jo UonoNPo.I|
#xx8GC | xxBVL = | +x0GL '~ [ «xOV L'~ €60 020~ VY0~ | «xx608 | «xx8EC | «xx92C / @OXOT 0108088Q 0JoHHesOdWLHEde. aMHaTesg | |
| wxbbl'=| 260~ | wx2¥2'=| V0| GGO'~ | wxxlBL=| ¥xxB82°| wxxCPE'| 4xx0GE" uonexe} anissalboud e Jo UoIONPOIIU| /eloLeH 01oHaNd9ad 0du suHeTeag "0l
- LP0" | «xx898" | xGB0'~ | xxx¥8L | xxx8EE" | 4xxE82'~ | ¥xx82'~ | xxxG8C'— uoneoynsnf weishg / 1aneL1ono suHergeduQ "6
— | «xx62€" | 6L0°—| 01O~ 220’ 8¥0'~ 120"~ 1¥0*- awoou| / Toxofr ‘g
= [ %980°— | xxx2B0° | xxxl8L° | xxxlll'— | 524612~ | xxxG22"- uonezuobeleo-Jes / suneendoialedone) -/
-1 2e0- 8v0'— 600~ €20~ G000~ 90UBPIOIDE JO 3SE} U] / SVHOISHLO0D BH BhETEE 9
= | wxxBIL° | xxxBEL = | xxx8ZL = | 4xx9EL 2 ise18010yo anieulally / g~ auiendsiaure dogiag g
= | wxx€12- | «xx8EC' | xxxlET'~ 1 7>{se1 801040 eAleUIslY / | 8nieHdaldure dogiag
— | «xx109°| xxx86G" (Ayunpioddo) Ayrenbaul / (nLooHxoweosa) ogaLoHagedaH "¢
— | «xx0LLf (uondwnsuo9) Ayjenbaul / (enHawrgadiou) oaLoHegedaH ‘g
- (awoour) Ayjenbauy /(Toxow) oaLoHagedaH |

ol 6 8 L 9 S v € 4 3 sajqelep / aiaHHawadaL]
S9|gqeleA ulew ay} usdMlag suol}e|ai10) / MWIGHHOWadBaLU MWIGHEOHO0 AhHkan unnsraddo)y)
Zalqel / g ennrge|

939

COBPEMEHHBLIE TEHAEHIIMHU UCCJIIEJJOBAHWUMN JIMYHOCTU U MHANBU/IYAJIbHOCTH



Agadullina E. R., Lavelina E. 1. 2024. RUDN Journal of Psychology and Pedagogics, 21(3), 927-948

Ha Bropom sTamne ObLI OIICHEH HE3aBUCUMBIN BKJIA]] KaXK0W OIEHKH HEpaBEeH-
CTBA IIPU KOHTPOJIC OCTABIINXCA OLICHOK B MMOAACPKKY MHUIIUATHUB, HAITPABJICHHBIX
Ha CHIDKEHUE YPOBHsI HepaBeHCTBa. [1o pe3ynpraraM MHOXKECTBEHHOTO JIMHEHHOTO
perpeccuoHHoro ananusa (Tabm. 3) BUIHO, 9TO MPH MOCIEI0BATEILHOM yUeTe pa3-
JIUYHBIX OLEHOK BOCHPHUHHMMAEMOrO HEpaBEHCTBa HauOoJiee MOCIIeAOBaTEIbHbII
3HAYUMBIN BKJIaJ B MOAACPIKKY BBCACHH A ITPOTPECCUBHOIO HaJIOI‘OOGJIO)KeHI/ISI BHO-
CHUT BOCIIPHHMMAaeMO€ HEpaBEHCTBO B oTpebinennuu (00bsacHseT 14 % nucnepcun).
Emte 1 % oObsicHsIeMOli AUCTIEPCUH B TIOACPKKE MPOTPECCHBHOTO HAIIOTOOOIIOXKE-
HUSL MOXKHO OTHECTHM Ha CUET CaMOKAaTeropu3aly MHAWBHUIIOB B COIMAJIbHOM
Huepapxmu (J'IIOIII/I, OTHOCAIIINEC 06651 K BBICOKHUM IIO3UIIHAM, B MEHBIIEH CTCIECHU
TOTOBBI TOAIEPKATh MPOrPecCUBHBIN Hanor). [lpyrue naMepeHus: BOCIpHUHUMAE-
MOTO HEPABEHCTBA HE BHOCAT CYIIECTBEHHOTO BKJIAJIa B MOMAJEPKKY MPOTPECCHUB-
HOTO HAJIOTOOOJIOKEHHS.

[Tpu oleHke BKJIaJa BOCIPUHUMAEMOTO HEPAaBEHCTBA B TOTOBHOCTBH MOJJIEP-
JKaTh BBEJICHHE 0€3yCIIOBHOTO 06a30BOr0 A0X0/a (Tadi. 4) yCTaHOBIICHO, YTO TOJIBKO
BOCIIPUHUMACMOC PA3JIMIUC MCIKIY JOXOAOM I'PYIIIl «HUIIUC) U KOUYCHb 60I‘ aTbIC»
obecrieunBaeT CylIECTBEHHBIN BKIIA, 0ObCHsSA 7 % maucriepcuu. B oTHomeHun
BOCIIPUHUMACMOT0 HCPABCHCTBA B HOTp€6JIeHI/II/I BbIsIBJICHA TCHACHI WA, JCMOH-
CTpUPYIOIAsi, YTO €CIM PECIOHACHTHI CUUTAIOT, YTO HEPABEHCTBO B NOTPEOIeHUN
BBICOKOE, TO M TOTOBHOCTH MOJIEPKATh BBEIECHUE TapaHTUPOBAHHOTO 0a30BOTO

J10X0/1a BBICOKA.
Tabnnya 3 / Table 3
Pe3y.l1hTaTbl perpeccnMoHHOro aHanu3a anlg BBegeHUsa NnporpeccuBHOro Hanoroo6s10XXeHusa /
Regression analysis results for the introduction of a progressive taxation

LWar 1 /Step 1 LWar 2 / Step 2 LWar 3 /Step 3 LWar 4 / Step 4
MpeaukTopsl / Predictors N R N N
B [se| P B |[se| P B [se| P B |[se| P
value value value value
KoncTaHTa / Constant 2,52 | ,40 | <,001 |3,01| ,50 | <,001 (2,95| ,50 | <,001 |3,73| ,58 | <,001
Hepasencreo (noxon) / A6 | 10| 129 | 12| 11| 245 | 12| ,11| 256 | ,10|,11| ,338

Inequality (income)

Hepasenctso (notpebnenme) / | o, | 4o | o016 | 24 | 10 | 017 | 25 |.,10| 014 | 24 |,10| 019
Inequality (consumption)

HepaBeHcTBO (BO3MOXHOCTH) /

Inequality (opportunity) ,12 | ,08 | ,098 | ,12 | ,07 | ,101 | ,12|,07 | ,097 | ,11 |,07| ,116

Bbi6op ansTepHatme_1/

Alternative choice task_1 —091.,05 1,049 1 -09),05| 057 |-07),05) ,122

Bbibop anstepHatus_2 /

Alternative choice task_2 011,05 1,904 1,00 | .05 950 011,05 901

3agayva Ha COOTHeceHue /

The task of accordance 011,02 273 01 1,02 437

caMOKaTerOI_)M:’..aLWISl/ _12|,05 008

Self-categorization

R ,38 ,39 ,39 41

R-sq ,14 ,14 ,14 ,15

F (3,370) = 20,41, (5,368)=13,12, (6,367) =11,14, (7,366) = 10,11,
p <,001 p <,001 p <,001 p <,001

Mpumeyanue. NoNyXNPHbLIM LWPUGTOM OTMEYEHbBI NPEANKTOPbI CO CTATUCTUYECKN 3HAYNUMbBIMU
pPerpeccroHHbIMN KO3dPULMEeHTaMmn

Note. Predictors with statistically significant regression coefficients are marked in bold
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Tabnnua 4 / Table 4

Pe3ynbraThl perpeccMoHHOro aHanusa Ans BBeaeHus 6asoBoro goxoaa /
Regression analysis results for the introduction of a guaranteed basic income

LWar 1 /Step 1 Lar 2 / Step 2 Llar 3 / Step 3 Lar 4 / Step 4
MpeaukTopsbl / Predictors N R N N
B [se| P B |[se| P B [se| P B |[se| P
value value value value
KoncranTa / Constant 2,85 | ,45 | <,001 |2,72| ,57 | <,001 [2,95| ,57 | <,001 |3,12| ,65 | <,001

HepaseHcTBO (ooXx04) /

L ,09 | 12 ,454 ,10 | 12 ,398 ,10 | ,12 ,425 ,08 | ,12 ,492
Inequality (income)

HepaBeHcTBO (NoTpebnerHne) /

. . ,18 | ,110 | ,105 18 | 11 ,106 ,20 | ,11 ,082 ,19 | ,11 ,096
Inequality (consumption)

HepaBeHCTBO (BO3MOXHOCTN) /

; ) 11 ,08 ,154 | ,211 | ,08 | ,153 | ,12 | ,08 ,142 ,11 | ,08 ,158
Inequality (opportunity)

Bui6op anstepHatne_1/

Alternative choice task_1 03 | .05 582 04 | ,05 500 05 | ,05 377

BbiGop ansTepHatue_2 /

Alternative choice task_2 -01|.,05| ,854 |-02|,05| ,767 |-,01|,05| ,795

Bapaya Ha cooTHeceHue /

The task of accordance ,011,001 ,033 |,01,00 1054

Camokarteropusaums /

Self-categorization -,08| ,05 114

R ,26 ,26 ,28 ,29

R-sq ,06 ,06 ,07 ,07

F (3,370) = 8,90, (5, 368) = 5,39, (6,367) = 5,30, (7,366) = 4,92,
p <,001 p <,001 p <,001 p <,001

MpumeyvaHune. MNonyxMpHbIM LWPUDOTOM OTMEYEHBI MPEANKTOPbI CO CTAaTUCTUYECKN 3HAYUMBIMUA
PErpeccnoHHbIMU KO3hdULMEHTAMMN

Note. Predictors with statistically significant regression coefficients are marked in bold

OOGcyxaeHune

[IpoBeneHHoe uccinenOBaHUE IMOKA3ajo, YTO OCOOEHHOCTH MCIIOJIb3YEMOTO
WHCTPYMEHTApHs HAMPSIMYIO CBS3aHBI C IMOyYeHHBIMH OlleHKaMH. Tak, 3a/1a4a Ha
COOTHECEHHE JIEMOHCTPUPYET HEYIOBIETBOPUTEIbHBIC PE3YIbTAThI B TJIAHE OIEH-
KM 5KOHOMHUYECKOTO HEPaBEHCTBA, TaK KaK PECIIOH/ICHTHI 3HAUNTEILHO IEePEOIICHH-
BalOT YPOBEHb JIOXO/A B FPyMIax «00raTeix» U «04eHb OOraThIX» Jtofei (1o cpas-
HEHHMIO ¢ OOBEKTUBHBIMHU IOKazareiasiMu). Kpome Toro, B oTiuuuMe OT OIEHOK
JI0X0J1a B APYTUX TPYMIAax, B OTHOLIEHUH ATHX TPYII CYIIECTBYET 3HAUYUTENbHBIH
pasz0bpoc (KTO-TO yKa3bIBACT JIOXOJ B MECHIT I «0oueHb OoraThix» kak 100 TeIC. p.,
a k10-T0 — 10 MyH p.). [IpoGiieMsl ¢ o11eHKOH 10X0a rPyIIIbI JI0[el «oueHb Oora-
ThIe» XapaKTepHbI U 11 1pyrux crpan (Hadavand, 2018). B nenom B cBoHX OleH-
Kax JIFO/IM Yallle BCEro OTTAJIKUBAIOTCS OT COOCTBEHHOTO JI0X0/1a U B 3aBUCUMOCTHU
OT TOTO, HACKOJIBKO OH y HUX BBICOKWH WM HU3KUM, UCTIBITHIBAIOT OOIBIINE WIIH
MEHbIIIHe MPoOIeMbl ¢ OIIEHKON 10x0n0B Apyrux rpymnm (Wegener, 1990; Castillo,
2011). Takum 0Opa3oM, OTBETHI 1O 33]1a4€ Ha COOTHECEHHE OYEHb CUIILHO TIOBEP-
KEHbl KOTHUTHBHBIM HCKaXEHHSIM, YTO CYIIECTBEHHO CHMXKAeT 3(PPEKTUBHOCTD
TaKOT0 MU3MEPUTENILHOTO HHCTPYMEHTA (BHYTPEHHSISI BAMTUAHOCTD). Huskas apdek-
TUBHOCTH (BHELIHSS BaJUJHOCTH) TAaK)Ke MOATBEPXKIAECTCS OTCYTCTBHEM CBS3U
C OLICHKaMH, MOJTYYCHHBIMU MIPU MTOMOILH JAPYTHX METOJO0B, OYCHb CIa00ii CBSA3BIO
C TOTOBHOCTBIO OINpPaB/bIBATH HKOHOMHYECKYIO CHUCTEMY, a TAK)K€ OTCYTCTBUEM
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3HAYUMOTO BKJIa/1a (TOIBKO Ha YPOBHE TEHCHITMHN ) B TOTOBHOCTh MOIIEPIKATh MHU-
[MATHBBI, HAMPABIICHHBIC HA CHW)XCHUE YPOBHS IKOHOMHYECKOTO HEpPAaBEHCTBA.
B CcOBOKyMHOCTH 3TH pe3yabTaThl MO3BOJSIOT PEKOMEHJIOBATh HE HCITOJIB30BATh
TaKOW CIOCOO OILIEHKH B UCCIIEIOBAHMIX BOCIIPHHUMAEMOTO HEPaBEHCTBA.

OreHKH, MOTyYEHHBIE B 3a/1a4aX Ha BHIOOP M3 aJIBTEPHATHB, TAK)KE BHI3BIBAIOT
psia BorpocoB. C OXHON CTOPOHBI, OTBETHI MO BTOPOH 3ajaye (MpeacTaBIsIoneit
co0oli uarpamMMsbl C yKa3aHHEM IPOIICHTA JTFO/IeH, OTHOCSIITUXCS K PA3HBIM TPYTI-
amMm OT «HUIIHUX» JI0 «OY€Hb OOTraThIX») JIy4Ille paclpeaelieHbl M0 CPABHEHUIO
c 3amaueit 1, rime HaOMIOAACTCS OYEHDb CUIIBHBIN CIIBUT B CTOPOHY IEPEOIICHKH CY-
IIECTBYIOIIETO HEPABEHCTBA. JTOT Pe3yJbTaT MO3BOJSET YTBEPKAATh, UTO BTOPAs
3a1a4a 0osiee «IyBCTBUTEIBHAY) K U3MEPSEMON PeabHOCTH, YeM TIepBasi U, CJIe0-
BaTeJIbHO, OOJIBIIE MTOAXOAUT JIJISl UCIIONBL30BaHUS B UccienoBanusx. C Apyroii cTo-
POHBI, OIICHKH HH I10 OJHOW W3 JaHHBIX 3a]1a4 HE BHOCST HE3aBUCUMOTO 3HAYUMOTO
BKJIaJia B TIOJ/ICPKKY MHHUIIMATUB, HAMIPABICHHBIX HAa CHIDKEHUE YPOBHS HEpaBEH-
CTBa B OOIIIECTBE, YTO MPOTHBOPEUMT TOTYYCHHBIM paHee pesyibraram (McCall et al.,
2017; Kuhn, 2019). IIpu sTOM Okugaemas CBS3b OLIEHOK BOCIIPUHUMAEMOTO Hepa-
BEHCTBA C OIPaBIaHUEM CHUCTEMBbI HAOIIOMAaeTCsl B 000MX CITyqasiX: JIFOAHM, KOTOPBIE
OTIPABABIBAIOT CYIIECTBYIONIYIO CHCTEMY YKOHOMHYECKHX OTHOIICHHUIA, YaIlle He[0-
OIICHUBAIOT YPOBEHb SKOHOMHUYECKOTO HEpaBeHCTBa B o01ecTBe. CTOIb MPOTHBO-
pEeUMBBIE PE3yIBTAThI B OTHOIICHUH BHEITHEH BAMAHOCTA U3MEPEHUN MOTYT OBITh
CBsI3aHBI C BHIOOPOM WHHUIIMATUB, HANIPABICHHBIX HA CHHKECHUE YPOBHS HEPABCH-
cTBa. B wacTHOCTH, Uies 0 BBeIeHUU 0A30BOTO JOXO/a, TIOMYSIpHAS ISl Psiia €B-
POTIEHCKHUX CTPaH, B POCCHICKOM COIIMOKYJIETYPHOM KOHTEKCTE MOXKET HE Haxo-
TUTh OTKJIMKA Yy TpaxkaaH. B OOBIIEHHOM CO3HAHUHM POCCHSIH COYETASTCS JBa
MIPEACTABIICHUS: C OJJHOM CTOPOHBI, MIMPOKO PACTIPOCTPAHEH 3aIPOC Ha MaTepHaIH-
CTHYECKOE OTHOIICHUE CO CTOPOHBI TOCYAApCTBA®, C IPYrol CTOPOHBI, TAKKE CHIIb-
HBI YOSXKJICHUSI B TOM, YTO TTOJIO)KCHHE YEJIOBEKa B OOIIECTBE 3aBUCUT OT MPHJIIO-
KCHHBIX YCUIIMH U 1iesieycTpeMiieHHoCcTr . [loiuTrka, HanpaBJieHHAs Ha BBEICHUE
rapaHTHPOBAHHOTO 0a30BOTO J0XO0/1a, MOYKET MPOTHBOPEUUTH MEPUTOKPATUIECCKIM
MPEJCTABICHUSIM POCCHSIH U, KaK CIIEACTBHE, BOCIPUHUMATHCS HETaTHUBHO.
B pesynbrare He TOIbKO U3MEPEHUS BOCIIPUHUMAEMOT0 HEPABEHCTBA, IMOTyYECHHBIC
IpH BBIOOpE U3 aIBTEPHATUB, HO U APYTHE U3MEPEHUS HE BHOCAT CyIIECTBEHHOTO
BKJIa/Ia B TOTOBHOCTH TOJIZIEP’KaTh BBeICHNE B Poccuu rapaHTHPOBaHHOTO 6a30BO-
ro JI0XOJa.

B oTHomeHun momnepKKU BBEACHHUS MPOTPECCHBHOTO HAJOTOOOIOKESHHS
OBLIIO TIOKA3aHO, 4TO YPPEKTUBHEE BCETO €0 MPEACKa3bIBACT MPEACTABICHUE O He-
PaBEHCTBE B YPOBHE MOTPEOJICHNUSI M HEPABEHCTBE, OCHOBAHHOM Ha CaMOITO3UIIHO-

4 TocynapctBeHHbli matepHanusM / Jlepapa-Llentp*. 2020.

https://www.levada.ru/2020/02/25/gosudarstvennyj-paternalizm/ (nara oopamienust 27.11.2022).

* C 05.09.2016 r. «JleBaga-lleHTp» BKIIIOYEH B peecTp HEKOMMEPYECKHX OpTaHHM3aIi,
BBITIOJTHSFOIINX (DYHKIIMH HHOCTPAHHOTO arcHTa.

5 ®opmyna ycrnexa / BHUOM. 2018.

https://wciom.rw/analytical-reviews/analiticheskii-obzor/formula-uspekha (nara odparnenus 27.11.2022).
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HUPOBAaHUU B COIMAJIbHOM MepapXuu. B 1eiaoM olleHKH HepaBeHCTBA B J0XOaX,
noTpeOJIEHUH M BO3MOXXHOCTSIX MMEIOT SIBHO BBIPAXKEHHOE CMEIICHUE B CTOPOHY
KpaifHero mpaBoro Mojiroca, yKa3blBasg Ha TO, YTO OOJBIIMHCTBO JIIOAEH CUMTAIOT
HEPaBEHCTBO BHICOKUM. B3anMHbIe KOpPENsIUM CyKICHHH MeX Iy OO0, ¢ Ipyru-
MU U3MEPEHUSMHU BOCIIPUHIMAEMOT'0 HEPABEHCTBA, a TAKXKe C TOTOBHOCTHIO OIpaB-
JIBIBaTh CUCTEMY YKOHOMHUYECKHUX OTHOIICHUM, yKa3bIBACT HA BAIUAHOCTh JAHHBIX
n3MepeHuil. TuTepecHo, 4To TOIbKO BOCIPUHUMAEMOE HEPABEHCTBO B MOTpedIe-
HUU BHOCHT 3HAYMMBIN WM TOCJIEOBATEIBHBIN BKJIQJ B TOTOBHOCTH MOMJEPIKATH
BBEJICHUE MTPOTrPECCUBHOIO HAJIOTO00I0XKEHH! (IIPU KOHTPOJIE BKJIaga OCTaIbHBIX
u3MepeHuil). BeposTHO, IMEHHO HEPaBEHCTBO B MOTPEOIEHUHU (B BO3MOXKHOCTHU
MOKyTIaTh W MCTOJIB30BaTh 00JIee JOPOTHEe TOBAPHI M YCIYTH) MOKET ObITh Hau0O-
Jiee HATIISITHBIM U1 YelloBeKa. Eciu peanbHbIi J0X0 HHIMBUIA WITH €T0 BO3MOXK-
HOCTH JUISl COLIMAJIbHOM MOOMIBHOCTH OBIBA€T CIOKHO OLEHUTH, TO Pa3IUUMs
B MOTPEOJICHNHU Yallle BCEro OYEBUIHBI. B pe3ynbrare MMEHHO NpEACTaBICHUS
0 Pa3IMYUAX B MOTPEOICHUH CBA3aHBI C TOTOBHOCTBIO YBEJTMUMBAThH HAJIOT IS JIIO-
Jeil ¢ BBICOKMM YpOBHEM 3apaboTka. CiiemoBarenbHO, WCHOIb30BaHUE BOIpPOCa
0 HEPaBEHCTBE B MOTPEOICHUN MOKET ObITh Hanbosee d(HPEKTUBHBIM CITOCOOOM
OLIEHUTh BOCIIPUHUMAEMOE HEPABEHCTBO.

Eme onun crioco6 3¢ (HEeKTUBHO OIEHUTh BOCIIPUHUMAEMOE HEPABEHCTBO — ATO
OIICHKH, TOJIyYCHHBIE TPU CAMOTO3UIIMOHUPOBAHUU B COLMAILHOW HEpapXuH,
KOTOpbIE€ CBSI3aHbI KaK C JIPYTMMH HU3MEPEHUSIMU HEPaBEHCTBA, TaK U C FOTOBHO-
CTBIO OMpaBIbIBaTh cUCTeMy. Kpome TOro, naHHbIE OIEHKH BHOCST 3HAYMMBIH
BKJIaJl B TOTOBHOCTb IMOAJEPKaTh MPOrPECCHBHOE HAJIOro00NOKEeHHe, YTO MOJ-
TBEPK/IAET BHEUITHIOI BAJUJIHOCTb U3MEPEHUSI.

3aknovyeHue

Pesynbrarhl cpaBHEHHs Pa3IMYHBIX CHOCOOOB OLIEHKH BOCIIPHHHMAEMOTO
YPOBHS SKOHOMHUYECKOTO HEPaBEHCTBA MOKa3aJH, YTO BCE MPOTECTHPOBAHHBIE 00-
IIEU3BECTHBIC METOBI OIICHKH HEPAaBEHCTBA OOJIAAAIOT PSIOM HEJOCTATKOB, CBS-
3aHHBIX C OCOOCHHOCTSIMH OIICHMBaHMUs. Yale BCEro OTBETHI IO Pa3HBIM LIKajlaM
JIEMOHCTPUPYIOT CMEIIIEHHE B CEPEAMHY IIKAIbI MM 3HAYUTEIBHYIO TEPEOIICHKY
OT/IEJIbHBIX KOMITOHEHTOB 331aHUH (HaIprMep, YPOBHS 10X0/Ia OTIEIbHBIX TPYIIIT).

Taknm 00pa3zoM, IPeICTABICHUS O HEPABEHCTBE B TOTPEOJICHNH M CAMOKATETO-
pu3anus B COMAIBHON HEPAPXHH U3 BCEX MIPOTECTHPOBAHHBIX METOJIOB SIBIISIOTCS
Hanbornee 3PPEKTUBHBIMU CIIOCOOAMHU OLEHKH BOCIPHHUMAEMOTO HEPaBEHCTBA.
OneHkH, NOTy4YeHHbIE TIPU MOMOIIM JAHHBIX U3MEPEHUH, CBSI3aHbl MEXay co00il
U C OICHKAMH, TIOJIy9€HHBIMH TI0 JIPYTHM HU3MEPEHUSM, a TaKKe C ONpaBIaHUEM
HKOHOMHUYECKOU cucTeMbl. KpoMe Toro, OHM BHOCST CyIIIeCTBEHHBIH BKJIA/ B TOTOB-
HOCTb NOJIIePKATh BBEJACHUE ITPOTPECCUBHOTO HAIOTOOOI0KEHHS.

JlanpHelIMe UCClIeI0OBaHUs METOIOB OIIEHKH BOCIIPUHIUMAEMOTO SKOHOMHYE-
CKOTO HEPaBEHCTBA MTOMOTYT TIOHSTh, TOYEMY HEKOTOPBIE METOAMKH HE TTO3BOJISIOT
BBISIBUTH CBSI3U C BHEIIHUMH KOHCTPYKTaMH, KOTOpPbIE ObUIM YCTaHOBJICHBI B TE€O-
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pUU ¥ TIOATBEPKIICHBI IPYTUMH AMIUPUIECKUMH padoTamu. Bo3mMoxHO, HE0OXO0-
JUMO TIPOBECTH IOTIOTHUTEIBHYIO aIalTAIUI0 TAKHX METOAMK IJISI POCCHICKOTO
KOHTEKCTA. Taxke BaKHBIM 3JIEMEHTOM NalIbHEUIITNX HCCIIeOBaHUH OyIeT moadop
JIOTIOJTHUTEIBHBIX KOHCTPYKTOB JJIsI OTPEACTICHUS BHEIIHEH BAJIUIHOCTH JaHHBIX
METOJIUK, TaK KaK B paMKax HaIlleTO WCCIEAOBAaHMS YCTAHOBJICHO, YTO IMOIEpKa-
HUE MHHUIMATUB TIepepactpeielieHus JOX0J0B U BBEJIEHUS 0a30BOTO JI0X0Aa MOTYT
MMPOTUBOPEYUTh MEPUTOKPATUUECKUM TPECTABICHUSIM POCCHSH U HE COOTBET-
CTBOBATH CBSI3SIM, U3YYCHHBIM B 3aIaIHBIX KyJIbTYPHBIX KOHTEKCTaX.
Hcnonp3oBanue 6omee 3¢pGHEeKTHBHBIX METOIOB U3MEPEHUSI BOCTIPHHIMAEMOTO
SKOHOMHYECKOTO HEPAaBEHCTBA MO3BOJISIET YBEIUYUTh TOYHOCTh U3MEpEeHUs, n30e-
rasi 3HaYMMBbIX HETAaTUBHBIX CTOPOH HEKOTOPBIX U3 HUX, U CJIETIATh BBIBOBI PAOOTHI
Oonee BanuaHbIMU. Takke, yHU(HUKAIMSA METOJOB HCCIEIOBaHUS OOIErduT BO3-
MOXXHOCTh CPaBHEHHSI UX PE3YJIBTATOB M MO3BOJUT OOBEAMHUTH BHIBOJBI B Oosee
ofIiee TeopeTndeckoe 3akiodeHne. Kpome Toro, pe3ynbsraTshl UCCIEIOBAHUN CO-
[IUATTBHBIX YOXKIEHUN (HapuMep, COTIIAcHs C MOJTUTHKOM BBEACHHS 0a30BOTO J10-
X0J1a) CBSI3aHBI C UCTIOIB3yEMBIMU METOJIaMU U3MEPEHUS HEPABEHCTBA U ATOT (PAKT
HEOOXOAMMO YYHUTHIBATH MPU UX HHTEPIPETAINH JIsl 00JIee KOPPEKTHBIX BHIBOJIOB.
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Abstract. To date, a large body or research has been accumulated on the topic of economic
inequality. Assessments of the perceived level of economic inequality make a significant
contribution to social behavior, such as willingness to support initiatives aimed at reducing
inequality. However, there is no consensus among researchers on the methods used to assess
perceived economic inequality, and the previously identified classes of methods show that each
of them has both advantages and disadvantages. The purpose of this paper is to test the
effectiveness of various methods for measuring the features of perception of economic inequality
in the Russian sociocultural context, using data from 761 respondents (Mage = 36.58,
SDage = 10.85). The internal validity is measured by the relationship among the assessments of
different methods. The external validity is measured based on the relationship between the
obtained assessments and the willingness to justify the existing system, as well as with the
support of various procedures and initiatives aimed at reducing inequality (support for a
universal basic income and support for the introduction of progressive taxation). Of all the
methods tested (3 direct inequality assessment tasks, 2 alternative choice tasks, task of
accordance and a self-categorization task), representations of inequality in consumption and
self-categorization in social hierarchy have been found to be the most effective ways to assess
perceived inequality. Using more effective methods for measuring perceived economic
inequality, it is possible to increase the measurement accuracy, make the findings of the work
more valid and facilitate comparison of results from different studies.

Key words: economic inequality, perception of inequality, subjective inequality, scales,
effectiveness of methods
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Buorpadunyeckas ctatbs

Bknap A.®. J1azypcKoro B CTaHOBJIEHUE
MeTepOyprckomn (JIeHUHrpaacKon) LWKONbl NCUXoTepanuu:
K 150-neTuio co gHS poXxXxaeHus

B.IO. Caaéunckmiil) =

[etepOyprekast mKoIa IICUXOTEPANUH U TICUXOJIOTUH oTHOIIeHUH, Cankm-Ilemepbype,
Poccuiickaa @edepayus
P slabinsky@yandex.ru

Annoranus. Crarbst mocssieHa 150-neturo Anekcannpa ®Demoposuya Jlazypckoro
(12.04.1874-12.03.1917), nokropa MEAMIIMHCKUX HAYK, TIPO(eccopa, BHLAAFOIIETOCS TICHXOJI0-
ra, IcCHXHarpa, ICHXOTepaleBTa, OCHOBATEJs IICUXOJOIMM OTHOLIEHWH, aBTOpa MepBOil
B MHpE TEOPHHU JIMIHOCTU U MEPBOI OTEUECTBEHHON y4eOHOI MpOrpaMMsbl MO KIMHUYECKON
(MEIUIMHCKON) NCUXOJIOTUU. PacKpbIThl OCHOBHBIE ATallbl CTAHOBJIEHHS YUEHOT0: O00yueHHue
B BoeHHO-MenuiHcKkol akajieMuy U CTa)KMPOBKA I10 TICUXOJIOTMH B BEAYIIUX €BPONEUCKUX
Hay4HbIX LeHTpax. OXxapakTepu30BaHO HAYYHOE MIOHATUE «OTHOLIEHUE», HA OCHOBE KOTOPOI'O
yUeHBId pa3paloTaj MepBYI0 B MUPE ICHUXOJOTHYECKYIO TeOopHIo JuyHOcTU. ITokazaHo, 4To
ncuxosorust otHomeHn A.®D. Jlaypckoro sBiseTcst 6a3ucoM MeToAOB IcuxoTepanuu [letep-
Oyprckoit (Jlenunrpaackoi) mkousl ncuxorepanuu (B.M. bexrepes, B.C. 3urens, B.H. Mscu-
mes, b./1. Kapacapckuii, A.A. Anekcanapos, B.1O. Cnabunckuii u ap.).

KuroueBbie cj1oBa: nCTOpUS ICUXOJIOTHH, TICUXOJIOTUSI OTHOIIEHUH, UCTOPHSI IICUXOTEpa-
iy, [lerepOyprekas (JleHuHrpaackas) mkoia neuxorepanuu, bexrepes, Jlasypckuii, 3ureis,
Mscuies, @peiin, KapBacapckuii, eCTECTBEHHBIN 3KCIIEPUMEHT

BeepneHue

B 2024 rony HayuHasi o01IecTBeHHOCTh oT™MedaeT 150-neTHuii ro0uneii co qHs
poXAeHHs BbLAaoierocs poccuiickoro ncuxosora A.®d. Jlazypckoro (puc. 1),
BHECILIEr0 HEOLIEHUMYIO JIETITY B CTAHOBJIEHUE HECKOJIBKUX Pa3/ieliOB OTEYECTBEH-
HOW TICUXOJIOTHH (MEIUIIMHCKOM, OHKCIIEPUMEHTAIbHOH, auddepeHInaIbLHOM,
MeAaroru4eckoi, COIMaNIbHON MCUXOMOTUH, TICUXOJIOTUN JIMYHOCTH, OTHOLICHHH
u 3710poBbs). Gurypa A.®. Jlazypckoro-rncuxosuora cToib BeIUKa, YTO BO MHOTOM
3areHseT BaxkHelmmi Bkiaax A.D. Jlazypckoro B CTaHOBIEHHME OTEUECTBEHHOM
JIMYHOCTHO-OPUEHTUPOBAHHON MICUXOTEPAIHH.

© Cnaobunckuii B.10., 2024

This work is licensed under a Creative Commons Attribution 4.0 International License
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Anekcannp DenopoBuu Jlazypckuii
(12.04.1874-12.03.1917) — noktop Menu-
LUHCKUX HayK, npodeccop. Beinarommiics
OTEUECTBEHHBIHN IICUXOJIOT, IICUXUATP, TICH-
xoTtepaneBT. OCHOBaTEeIb MCUXOJIOTUU OT-
HOLIEHUH. ABTOp NEPBOW B MHUpPE TEOPUU
muaHocTH (JIeonTheB, 2008) u mepBoii oTe-
YECTBEHHOW y4eOHOI MPOrpaMMBbI MO KITU-
HUYECKOH (MEIMIIMHCKOM) TICHXOJIOTHHU
(Kypasens, 2014). Yuenuk B.M. bexrtepe-
Ba. Yuutems B.H. MscumeBa, M.S1. bacosa,
B.C. 3urens (Crabunckwuii, 2020).

A.®. Jlazypckuii poauics B TOpPOAE
[lepecnasne IlonraBckoil ryOepHuu (ceii-
yac KueBckas 001acTs) B c€Mbe MpPOTOUE-
peas ®enopa [aBbigoBuua Jlasypckoro.
Cewmbst ObuTa HEOOTATON, OJJHAKO POIAMTEIH
yAETsUIA O0JIbIIIOE BHUMAHUE BOCIUTAHUIO
Puc. 1. A“eKca(*;ﬁgF;ii%f;gc)’B”” Nasypekuii i1 0Opa30BaHMIO JIETEH U TEM CaMbIM MPEJIO-

npenenunn  cynpOy gereil. Tak, Oymyumn

Fig. 1. Aleksandr F. Lazursky (1874-1917)
McTouHuk /Source: CBIHOM HpaBOCHaBHOI‘O CBAILLICHHUKA,

https://ru.ruwiki.ru/wiki/®aiin:Lazurskiy A.Fjpg A.P. Jlasypckuii npu pa3paboTKe TEOpHH

JMYHOCTU OOJIbLIIOE BHUMaHUE YAETSUI pe-

JIMTHO3HOMY UyBCTBY, CYUTAsi PA3BUTOCTb JJAHHOIO YyBCTBA OAHUM U3 MAPKEPOB JINY-

HOCTHOTO Pa3BUTHUSA, 4TO B KoHIE XIX Beka BCTynajo B MPOTHBOPEYHE C HAYYHOU
Moot Ha arensMm (Jlamre, 2017).

B nepsom Bapuante IIporpaMMsl ncciae10BaHus TMYHOCTH B €€ OTHOLICHUSX
K CpeJie IIPU U3YyUEHUH BBICIINX PEJIMTHO3HBIX UyBCTBOBAHUN HapsiAy C MHTEIICK-
TyaJIbHbIM U HPAaBCTBEHHBIM uyBcTBamMHu A.D. Jlazypckuil mpenmosnarai Uccieno-
BaTh PEJIUTMO3HOE YYBCTBO C TOYKM 3PEHMS CTEIIEHH €r0 Pa3BUTHS U XapaKTepa
IIPOSBICHUM. A yXe BO BTOpPOM BapuaHTe IIporpaMMbl OTHOIIEHHS JIMYHOCTH
K MHUPOCO3EpLAHUIO M pelUruu (MyHKT 12) paccMaTpuBalOTCs 3HAYUTEIBHO OoJiee
noapoOHo. MccnenoBanue HaYMHAETCS C aHalu3a OOLIEr0 OTHOIIEHUS K MUPY
U JKW3HU, CHauala paccCMaTpUBAETCs MOTPEOHOCTh B BHIPAOOTKE MHUPOBO33PECHHUS.
N3zyuaroTcst popmbl, conepkaHue U MupoTa MUpoBo33peHus (Jlasypckuii, OpaHk,
1997'; Namte, 2017).

[Toka3aTenbHO, YTO M3yyaa ICUXOJIOTHIO U CTal MpodeccopoM HE TOIBKO
Anexcanap @enopoBud, HO U ero crapimii Opar — Bmagumup denoposuu Jlazyp-
ckuit (08.07.1869-01.05.1947). Ha mpoTsbkeHMH BCel KU3HHM OpaThsi COXPaHSIN
XOpOIIME TEIIbIE B3aMMOOTHOLIEHHUS], JENWINCH APYT ¢ APYTOM CBOUMH HACSIMHU

I TTeprrie nzmanus [Tporpammel B 1911-1912 . Jlasypekwnii, A. @. TIporpamMma nceiietoBaHust
muaHoctu. Cankt-IlerepOypr : Tumorpadus M. A. Anekcaraposa, 1911. — 30, [4] c.: un.; Jlazyp-
ckuii A. @., Dpanx C. JI. [Iporpamma rccliieoBaHus IMYHOCTH B €€ OTHOIICHUsIX ¢ cpene // Pycckas
mxorna. 1912, Ne 1-2. 40 c.; Jlazypckuit A. @., ®pank C. JI. [Iporpamma nccienoBaHus IMYHOCTH
B €€ OTHOILICHUH K cpeze // Exxeronuuk skcnepuMenTtansHoil neuxonorun. CI16., 1912. C. 1-40.
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u meuramu (puc. 2). Tak, umeHHo ¢ 6parom Anekcanap demopoBuu mocie 3apy-
O€KHOM CTaKUPOBKH IMOJAETWICS CBOUMHU KPUTHUECKHUMH 3aMEUaHUSIMU O COBpE-
MEHHOW €My HeMEIIKOH TICXOJIOTHH U CBOEH MEUTOM pa3padoTaTh HOBYIO IICUXOJIO-
THIO Ha IpyroM HayuHoM Oasuce (JIazypckwuii B. @., 1917).

Puc. 2. MacxanbHas oTkpbiTka oT A.d. Jlazypckoro 6paty B.®. Jlazypckomy, 1903 .
Fig. 2. Easter card from A.F. Lazursky to his brother Vladimir, 1903
McTouyHuk /Source:nniHbiii apxus B. H0. CnabuHckoro / personal archive of V. Yu. Slabinsky

CTaHOBJIEHNe y4eHoro: ooyuyeHne B BoeHHO-MeanUNHCKON akagemMmmn
1 3apyoeXxHas CTaXXUpPOoBKa

[Tociie okoHuUaHUs ¢ 30JI0TOH Menanbio JIyOeHCKOW THMMHA3WH AJIEKCAHID
®enoposuy noctynui B MiMneparopckyro BoeHHO-MEIUIIMHCKYIO aKaJeMHUIo, T1Ie
CTaJl YYEHHKOM BO3INIABJSIBILErO KadeApy M KIMHUKY IYIIEBHBIX U HEPBHBIX
oonesneit B. M. bexrepesa, 4To mpeaonpeaenuao BCIO MadbHEUITYI0 €ro KU3Hb
(Kypasens, 1977).

B 1895 1. B. M. bexTepeB opranu3oBaji Ipu KIMHUKE ICUXOIOTHYECKYIO 1a00-
patoputo, B Kotopoit A.®D. Jlazypckuii Hauaa paboTaTh HaJl pa3IMIHBIMU MPOOIIe-
MaMH HKCIIEPUMEHTAIbHOM MCUXO0IOTUU U KIMHUYECKOH MCUXO(PHU3UOIO0THH, Yae-
15151 0c000€ BHUMAHNE COMATOTICUXMUECKUM COOTHOIICHHSIM Y uesioBeka (Mscures,
Kypasenb, 1974). Ve B 1896 1. JIazypckuii BBITOTHII MIEPBOE IKCTIEPUMEHTAb-
HO-TICUXOJIOTUYECKOE HMCCIIEN0BAHUE, NTOCBALIEHHOE M3YUYEHHUIO BIUSHUS MBIIIEY-
HBIX JIBJKEHUN Ha CKOPOCTh MCUXUYECKHX TpoiieccoB (Masuios, 2019).

[Tocne oxoH4yaHusi OOy4YE€HHUS CO CTENEHBIO «JieKaps ¢ oTimyuem» B 1897 .
Anexcannp denopoBud ObII MO KOHKYPCY OCTaBJIEH JUIsl HAYYHOTO YCOBEpPIICH-
CTBOBaHUsA B pykoBoauMon B.M. bexrepeBbim KinHuKE NyHIEBHBIX M HEPBHBIX
Oose3Hell, B TOM ke TOAy CTajl PyKOBOAMTEIEM MCHXOJIOTHYEcKoil maboparopuun
(Masuros, 2019).

B 1901-1902 rr. A.®. Jla3ypckuii HaXOAHUJICS B 3apyOCKHOW KOMaHIUPOBKE,
BO BpeMs KOTOpOH craxkuposaics B Ilcuxonornueckom MHCTUTYTE Buibrenbma
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Bynnara B Jleitnure, pabotan B 1a00paTOpuu SKCIIEPUMEHTAIBHOM TICUXOJIOTHH
Owmuna Kpenenuna B Ieiinens6epre, a Taxxke ciayman jgekiuu Kapna Htymnga
B bepinHe, yuniica y KpynHEHIIMX HEBPOJIOTOB TOro BpeMeHu — Ilayns dnekcura,
I'epmana Onmenreitma u np. (Kypasens, 2014). B Hacrosiee BpeMst HEU3BECTHO,
YUHJICS JIU BO BpeMsl CTaKUPOBKHU A. @. JIa3ypckuii HEMOCPEICTBEHHO MICUXOTEpa-
UM Wik HeT. buorpadsl yueHoro o6onum 3ToT GakT CTOPOHOH, XOTS B ITyOIHMKa-
uusix, nocesmeHubix B.M. bextepeny, B.®. Unxy, W.I1. [1aBnosy, A.1. SApoukomy
U JApYruM BbIycKHUKaM Mmmneparopckoil BoeHHO-MeIUIIMHCKOM akajeMuu TOro
BPEMEHH, NPSIMO TOBOPUTCS, Y KOTO MMEHHO OHHM H3y4YaJld TMIIHO3 U BHYLICHHE
(Cnabunckuii, 2020). 3rauumbim 1151 A.D. JlazypcKkoro oka3aaoch 3HAKOMCTBO U
OOMEH MJEeSIMH C JIPYT'MM CTaXepoM — OyIyLIMM FeHHEeM HEMEIKOH MCHXOIIOTuU
Bunu I'enbriaxom (1877-1955). Ux MHOTOE 00BEIMHSIIO: BO3PACT, HHTEPEC K BO3-
JIEMCTBUIO BHEIIIHEH Cpe/ibl Ha JMYHOCTh, 00a B Oy/yIlleM OKa3aJluCh pOJOHAYalb-
HUKaMH KIIMHUYECKON (MEIUIIMHCKOM) IICUXOJIOTUH B CBOUX cTpaHax: B.®. Jlazyp-
ckuii — B Poccun, a B. I'enpniax — B I'epmanun (Cnabunckuii, 2020).

«OTHOLIEHUEe» — LLeHTPasibHbIA KOHCTPYKT TEOPUU JIMYHOCTHU
A.®. Jlasypckoro

[Tocne okoHUaHUsI CTaXXUPOBKHU U Bo3BpaueHus B Poccuto Anekcanap deno-
POBHY C TOJIOBOI OKYHYJICSI B Pa0OTY cpa3y M0 HECKOJIbKUM Hay4YHBIM HalpaBlICHH-
aMm (JIeBuenko, 2003). Kpyr ero o6s3aHHOCTEN ObLT OU€HB IIUPOKUM: paboTa Bpa-
YOM-TICUXOTEPAleBTOM, MPOJODKEHUE HAyYHOH pabOThl B ICHXOJIOTHYECKOM
naboparopuu, myOnuKaIys COOCTBEHHBIX CTaTel M peldaKTopckas pabora B Hayd-
HOM >KypHAaJI€ U €Ille OJTHO Ba)KHOE HalpaBJICHUE — paboTa 10 OpraHu3alu COBEP-
IIEHHO HOBOTO JUIS CTPAaHbBI yupexaeHus — [[CHXOHEeBPOJIOTHYECKOTO MHCTUTYTA
(Anexcanap ®emopoudy Jlazypckuii HamMcan ycTaB UHCTUTYTa), HIHE — Harmo-
HAJIBHOTO MEIUIIMHCKOTO MCCIIE0BATEIbCKOTO LEHTPA IICUXUATPUN U HEBPOJIO-
ruu (puc. 3).

BB MNICS HCUXNATP, HCUXOJIOT,
HeuxoTepanes T Onua us 0CHOBATENen
ncnx(’menponoruqecxoro UHCTUTYTa.
ABTOp NEPBOM B MHUPE TEOpPUH JIMUHOCTH.

Puc. 3. MamatHas nocka A. @. Jlagypckoro, yctaHoBfeHHast B HaumoHanbHOM MeauuUMHCKOM
1ccnenoBaTesibCKOM LieHTPe neuxuaTpum u Hesponorum um. B.M. Bextepesa

Fig. 3. A.F. Lazursky's memorial plaque installed at the V. M. Bekhterev National Medical Research Center
of Psychiatry and Neurology

McTouyHuk /Source:nniHbiii apxus B. 10. CnabuHckoro / personal archive of V. Yu. Slabinsky
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OpnHako, HECMOTPS Ha MIUPOKUN HAYYHBIA KPYTro30p U CXOXKYI0 ¢ bexTepeBbiM
CTpaTeruio MHUPOKOro CUHTE3a 3HAHUS, OHA U3 TeM ObLIa INIaBHOM Il MOJIOAOIO
ncuxosora. CorpyauuuaBuimii ¢ A.®. JlasypckuM HU3BECTHBII OTEUECTBEHHBIH
nicuxosor Anexkcanap [lerpoBuu Hewaer (1870-1948) ormeuan: «M3mo0neHHy0
obnacTh Hay4HbIX pabor A.D. Jlazypckoro cocrapisiia mpobiemMa yelloBeYeCcKoi
muaaocty (Kocrpurun, 2021, C. 275). B depane 1913 1. Ha 3acenanun Iletep-
oyprckoro (umocodcekoro odmectBa A.D. Jlazypckuii cnenan JOKIad, W3JI0KUB
CBOIO «HOBYIO Kiaccu(uKanuio TuaHOCTe». LleHTpanbHbIM HAyYHBIM KOHCTPYK-
TOM T€OPHUH JINYHOCTH cTana npeioxkenHas A.d. JIazypckuM KOHUEILMSA OTHOLIE-
Hus. Ha nepBoHavanbHOM dTarne B padoTe HaJ KOHIENINEH «OTHOIIEHUE) MPUHU-
Mal  ydacTHe  3aBefyroumii  kadeapoil  OOLIECTBEHHOW  MCHXOJIOTUU
[IcnXoHEBPOIOTHYECKOTO MHCTUTYTA, B OyIyIIIeM BBIJAIOIIUICS pyCcCcKuii Gpuimocod
Cewmen Jlronsurosuu ®pank (1877-1950) (JIazypckuii, @pank, 1997).

[To pesynpraraM CpaBHUTEIHLHOTO aHANW3a ICHUXOIOTUYECKUX MyOIuKaiui
koHIa XIX — nauana XX Beka A. JI. JleontseB mokaszan, uto A.®D. Jlazypckomy
yaanoch pa3paboTaTh NEPBYI0 B MUPE MOJHOLEHHYIO Teopuio JuyHOcTU (JleoH-
TheB, 2008).

B cBoeii Teopun mnunoctu A.@. Jlazypckuit BeiieanI CyObEKTUBHYIO CTOPOHY
TICUXUKH, CBSI3aHHYIO ¢ pabOTON CKPBITHIX MEXaHU3MOB, HJIM IHIOIICUXUKY, U 00b-
eKTHBHYIO CTOPOHY — BHEUIHIONO, TOCTYIHYIO HAOIIOACHHIO, BKIIOYAIOILYIO aKTy-
aJbHBIC B3aMMOJEHCTBUS CO CpPEIod, KOTopas Obuta 0003HaYeHA KaK OTHOILICHHUS
JUYHOCTH K CpeJie WK dK30TIcuxudeckue npossieHus (Jlazypckuit, 1997). Paccma-
TpHBas IMYHOCTh KaK OMoconuagbHoe equHCTBO, A.D. Jla3ypckuil BeIIEISII B Ka-
YECTBE IVIABHOM OCHOBBI HEPBHO-IICUXUYECKYIO OpPraHU3aLMI0, IPYrOod Ba)KHOU
CTOPOHOI OH CUMTAaJl OTHOILIEHUE JTUYHOCTH K BHEILIHEH cpene (Mmpupoe, Joasm,
COLIMANILHBIM TPYIINIaM, AYXOBHBIM IleHHOCTsM u ap.) (Hukudopos, Jlyauenko,
2019). IIpomecc ynyuiieHus aganTalMyd K BbI30BAM BHEIIHEH CpPENbl MPUBOIUT
K TIOBBIIICHUIO YPOBHS KU3HEHHOTO (YHKIIMOHUPOBAHUS B KOHTEKCTE YPOBHEBOI
TEOPUU JIMYHOCTH WJIH, JAPYTMMH CJIOBaMH, MPOLECC JHUYHOCTHOTO pOCTa
o A.®. Jlazypckomy mpeaomnpenensieTcs 0COOCHHOCTSIMU sipa IMICUXUKU U U30U-
paTeNbHBIM (CO3HATEIBLHBIM W 0OECCO3HATEIBHBIM) OTHOIICHHEM (YCTaHOBKOM)
K BHEIIHEMY OOBEKTy WIN CyObeKTy B3auMOOTHOLIeHHs. becco3HnarenbHoe
A.®. Jlazypckuii TpakroBall 1o ['apTMaHy — Kak OTHOCUTEJIBHO-0€CCO3HATENBHOE,
T. €. HaXoZs1Ieecs B HACTOSIINIM MOMEHT BHE Y3KOTo MoJisl BHUMaHUs. Takum oOpa-
30M, TI0JI€ CO3HATEIbHBIX OTHOIICHUH JTUYHOCTH (HOPMUPYETCS BHYTPHU IO BHU-
MaHUs, a BHEIIHUN MUP KOHCTPYUPYETCSl UHTEpECAMU JINYHOCTH — HACTOSIIIIEE OC-
MBICIISIETCSI BXKHBIM, HO HE eAMHCTBEeHHBIM (Cimabunckuit, 2020). Kak moguepkHyn
B.II. Io3nsxkoB, «cpena xe [JIasypckum — B.C.] noHuMaeTcs Kak KOHCTpyupyemast
JUYHOCTBIO U3 MHOXKECTBA OOBEKTOB JICHCTBUTEIHHOCTH, OTOOPAHHBIX OTHOIIICHH-
€M, cO3/1aBaemasi INYHOCTBIO U3 BCET0, K UeEMY MOXKET OTHOCUThCA yesoBek. [Ions-
THE «OTHOILEHHE» onpenesioch A.dD. JIa3ypckuM Kak CKJIOHHOCTh, IOTPEOHOCTS,
uHTepec, popma TunuaHOM peakimu tuaHocTH» (ITo3Hskos, 2016, C. 4).
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Mcunxotepanusa oTHoWweHUM Kak aapo NMetepoyprckoii (JIeHMHrpaackomn)
LLUKOJIbI MICUXOTEepanuu

Pabora A.®. Jlazypckoro Ha/ cO3IaHUEM TEOPUH JIMYHOCTH ObLTa OYCHD BaXK-
Ha B KOHTEKCTE IIPOUCXOAIIEH B TO BpeMs B IICUXOTepanuu peBoitonuu. Ha cMeny
TUITHO3Y Y BHYIIEHHUIO MPUXOAWIN JIUYHOCTHO-OPUEHTUPOBAHHBIE TICUXOTEPAIIEB-
TUYECKUE METO/bl. JJaHHYIO PEBOIIOIUIO MPUHSTO CBS3bIBATH C MOSBICHUEM IICH-
xoaHasn3a 3urmysaa Opeiiaa, Mexy TeM, UICTOPUYECKas CIIPABEIJINBOCTh TPeOdy-
€T MOAYEPKHYTh, UTO JINYHOCTHO-OPUEHTUPOBAHHASI PEBOJIIOLUS B TICUXOTEpAIun
HOCHWIJIa OOBEKTUBHBIN XapakTep U Oblila BbI3BaHA, IPEK/IE BCET0, Pa3BUTHEM HayY-
HoM ncuxosnoruu B koH1e XIX Beka — Hadane XX Beka. K npumepy, B CBOEH TeOpun
muaHoctu A.@. Jlazypckuit o6benuamn Hapabotku B.M. bextepena, I1.I1. BukTo-
poBa, B.®. Ymxa, H.A. I'pora u ap. (Cnabunckuii, 2015). Ognako, A.®D. Jlazyp-
CKHUIl HE MPOCTO CKOMITMJIMPOBAJ HAPAOOTKU KOJUIET MO TICUXOJIIOTUYECKOMY LIEXY,
€My yIaJI0Ch MHOTO 0OJIbIIIe — BBECTH CHCTEMOOOPAa3yIoLuil pakTop.

Pesynprarel HalMX HCCIEIOBAaHUM HMCTOPUU TCUXOTEpANMU U TCUXOJIOTUU
MO3BOJISIIOT BBIICUTh MSATh CHUCTEMOOOpa3yromux mnpu3HakoB llerepOyprckoit
(JIenuHrpaackoil) mIKoiabl MCUXOTEpanuu: 1) MCUXONOTHS OTHOIICHUM; 2) Hayd-
HOCTb U JTIOKA3aTeIbHOCTD; 3) CAaMOOBITHOCTD; 4) TMO3UTHUBHBINA MOAXO; 5) MOUCK
1 GOpPMYIHPOBAHNE TPAHCBUTAIBHBIX CMBICIIOB (Crabunckui, 2024).

OOpaTtiM BHUMaHUE Ha TO, YTO NMEPBOM B PyHAAMEHTE IICHXOTEPATIEBTUUECKON
mkonel akagemuka B.M. bextepeBa (ceituac IlerepOyprckas (Jlenunrpamckast)
LIKOJIa TICUXOTEPANIMN) HAaXOANUTCs KOHILENINs «OTHOIIEHUs». Ha BaXHOCTD Kop-
PEKLMHU OTHOLIEHHUI B KOHTEKCTE CBOETO METO/1A IICUXOTEPANH IEPEBOCITUTAHUEM
oOparan Banmanue B.M. bextepeB, B kauecTBe ICUXOTEPANIEBTUUECKUX MUIIICHEH
OH BBIACISUI TaKHE CBOMCTBA, KAK aKTUBHOCTh W M30MPATENLHOCTD, CUUTAS, UTO
Omarogapst UM IMYHOCTh CTAHOBUTCS MHANBHUAYAIbHOH, 11€71€CO00pa3HO-aKTUBHON
u camonesarensHolt (bextepes, 1999). «Oproneansi OTHOIIEHUI» — TaKOE€ TOBOPSI-
1iee Ha3BaHUE Jana cBoeil MmonanbHoCTH yueHuia A.@. Jlazypckoro — ncuxorepa-
neBT Bepa CamoitnoBHa 3urens (1885-1934), B Hayane 20-x rogoB XX B. 3KcIepu-
MEHTaJIbHO J0Ka3aBIIas 3((HEeKTUBHOCTh CBOETO TEPANEeBTUYECKOrO MOAXOAA MPHU
IICUXOTEpaly PEaKTUBHBIX PACCTPOMCTB Yy kepTB IlepBoii MupoBoOil BOMHBI U
I'paxxganckoit BoitHbl B Poccun 1917-1922 rr. (Cnabunckuii, 2020). «Pecturymms
3JIOPOBBIX U PEKOHCTPYKIUS OOIBHBIX OTHOILLIEHUID — TaKOW BUJIEN CYTh IICHUXOTeE-
panuu apyroil u3BecTHbId yueHUk A.@. Jlazypckoro — akagemuk Biagumup Huko-
naeBud Msicumies (1893—-1973), moguepKuBaBIIuii, YTO «IPOIECC U3IMEHEHHS JTHY-
HOCTH COTPOBOX/IA€TCS U3MEHEHHEM CUMITOMOB; OHM KaK Obl TaCHYT, UCUE3AIO0T,
TaloT... 0OpHOA C CHMIITOMAaMH TaK K€ HE Hy)KHA P MPaBUIbHON ICHUXOTEPaIuy,
Kak oHa OecruionHa MpH HempaBwibHOW» (Mscuies, SkoBneBa, 2018: 54-55).
CoBpemMeHHbIE MOAANBHOCTH, pa3zpaboranHbie B pycie [lerepOyprckoit (Jlenun-
I'PaJCKOI) HIKOJIbI ICUXOTEPANINH: TUYHOCTHO-OPUEHTHUPOBaHHAS (PEKOHCTPYKTHUB-
Hasl) TICUXOTEpanusi, MO3UTHBHAS JUHAMUYECKas TCHUXOTepamusi W aHaJIUTHKO-
KaTapTUyeckas Tepanusi, Takxke 0a3upyroTcs Ha Icuxoorun oTHouenui (Cnadun-
ckuii, 2020).

954 PERSONS OF GLOBAL SCIENCE



Cnabunckuii B.JO. Bectuuk PYJIH. Cepust: ITcuxonorus u nenaroruxa. 2024. T. 21. Ne 3. C. 949-959

Baxuno ormetutsb, uro A.®. Jlazypckuil peaIoKUI U OTJIIMYHBIM OT METo/Ia
CBOOOJIHBIX accolMalUi crnoco0 JUAarHOCTUKU JIMYHOCTHBIX OCOOEHHOCTEH
Y U3MEHEHUH JIMYHOCTH MAIMEHTAa B XOZ€ MICUXOTEPANUU — «ECTECTBEHHBIHN dKCIIe-
puUMEHT», Onarogapsi KOTOPOMY YCTPAHSIETCS HCKYCCTBEHHOCTH JIA0OpaTOPHOTO
OTIBITa ¥ 3HAUUTENHHO MOBBIIIACTCS [ICHHOCTh KIMHUYEeCKuX HaOmonaenuii (XKypa-
Benb, 2014). A.Il. HewaeB oTMedasl, 4To «CTpeMsiCh CONMM3UTH (POPMBI HAYYHOTO
WCCIIEIOBaHMS AYIIEBHOW KU3HHM C MPHEMaMH OOBIIEHHOTO MCHXOJIOTHYECKOTO
HaOmonenus, Anekcanap OegopoBUY MHOTO JIET MOCBATHII Ha pa3paboOTKy CBOEO-
Opa3HOro MeTo/1a, Ha3BaHHOTO UM ,,eCTECTBEHHBIM KCIIepUMEeHTOM . B paboTe 1o
3TOMY METOAY €MY YAAI0Ch OObETUHUTHh 3HAYUTEIHHYIO TPYIITY CBOUX YUEHUKOB
Y YYCHHII, KOTOPBIE TIOJ] €70 PYKOBOJCTBOM MPOU3BETH U OMYyOIMKOBATIH MHOTO HH-
TepecHbIX MarepuanoB» (Koctpurun, 2021, C. 275).

Hannune Takux BaxHbIX, pazpadboTanHbix A.D. Jlazypckum (hakTopoB, Kak KOH-
LEMNIHs] «OTHOLIEHHE», YPOBHEBAsI TEOPUS JINYHOCTU U METO/I0JIOTUSl «ECTECTBEH-
HOT'O 3KCIIEPUMEHTA», MO3BOJIMIIO akaieMuKy B.M. bexTepeBy yTBep:Kaarb METO10-
JIOTUYECKYIO0 OPUTMHAIIBHOCTh CBOETO METOJA «IICUXOTEPAIINHU MIEPEBOCITUTAHUEM»
OTHOCUTENBHO NcuxoaHanu3a 3urmyHna ®dpeiia, paunoHaNbHON MCUXOTEPANUU
[Tons J{roOya u mcuxorepanuu Mupocoseprianuem Moranna MaprimaoBckoro (bex-
TepeB, 1911), Gonee yem uepe3 nmonBeka akagemMuky B.H. MsicuieBy — mo3umoHu-
poBaTh CBOIl MeTO/ IIyOOKOH (IMAaTOreHeTUYeCKOM) MCUXOTEpanuu BHE CTPOTUX
paMoOK IcHXOaHanIu3a, OumxeBHOpHM3Ma U AK3ucTeHumanusma (Mscumes, 2004),
a HaM BBIIBUHYTb MPEATIOI0KEHUE, UYTO B COBPEMEHHOU MCUXOTEPAINH CYIIECTBY-
IOT METOJIbl, KOTOPbIE HEBO3MOXKHO OTHECTH K KaKOMY-IMOO OIHOMY IICHXOTEpa-
MEBTUYECKOMY HaMpaBICHUIO H, CIeI0BaTeIbHO, BO3HUKIIA HEOOXOIMMOCTh paspa-
00TKM Ha 6a3e IPyroi MeTOI0JIOTMH HOBOH Ki1aCcCU(UKAIIMI METOI0B TICUXOTEPAITUN
(Cnabunckwuit, 2020).

B 3aBepmienne npuBenem HaOmoaeHue Tatbsabl J[aBumoBHEI MapimHOBCKON
0 TOM, YTO «pa3paboTKa KaTeropuu OTHOLIEHUs CTaja OJHUM U3 KPaeyrojbHbIX
kamHel konuenuuu B.H. Msicuiesa, 4To npeBpaTHioCch B BaKHBINA (PaKTOp CBSI3bI-
BaHMSI «PA30PBAHHOW HUTH» BPEMEH U MJIEH YK€ B HOBOW COLIMATIBHOW CUTYyalMH
(hopMupOBaHUs TICUXOJIOTHM» U 00eceynia MOCTOSHCTBO UACHTUYHOCTH TICUXO-
noruyecko mkosbl (MapuunoBckas, 2022). Ot cels 1006aBUM, YTO CKa3aHHOE
B TIOJTHOM 00beMe cripaBeiiBo U it [lerepOyprekoit (JICHHHTpaIcKoif) TICHXOTe-
paneBTUYECKOM LIKOJIBI.

3aknovyeHue

A.®. Jlazypckuil U3BECTEH KaK y4YEHbIN, BHECIIMI HEOLICHUMBIN BKJIaJl B CTa-
HOBJIEHHE HECKOJIBKUX Pa3/eJIOB OT€YECTBEHHOMN MCUXOIOTHH (MEAUIIMHCKOM, IKC-
NepUMEHTABHOU, AuddepeHnnanbHoM, Meaarorniyeckol, COUaIbHOW TICHXO0II0-
MU, ICUXOJIOTUU JJUYHOCTH, OTHOLIEHUH U 310poBbs). [Ipu 3TOM B TeHU ocTaeTcst
BKs1ag A.®. Jla3ypckoro B CTaHOBJIEHUE OTEUECTBEHHOM JIMYHOCTHO-OPUEHTHUPO-
BaHHOW ncuxorepanuu. B 1903 1. oH mpeanoXun HOBBIN MOAXOA B MCUXOJIOTHH —
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TICUXOJIOTHIO OTHOIIEHUH — B paMKaxX KOTOPOTo pa3zpadoTall TEOpUIO TUYHOCTH, UTO
3aIlyCTHJIO MpoLiecC Pa3pabOTKH OTEYECTBEHHBIX METOJ0B JTMUHOCTHO-OPUEHTUPO-
BaHHOM ncuxorepanuu. B 1912 1. pa3paboran nepBblil 0T€4ECTBEHHbIN KYypC MEIU-
uunckor ncuxonoruu. C 1915 . nocne yBonsHenust B.M. bexrepesa u3 Kenckoro
MeaunuHckoro uHetutyTa A.D. Jlasypckuii pykoBoaun kadeapoil mcuxuarpuu
C KypCOM MEIHMIIMHCKOM MCUXOJIOTHH U Ha HOBOM YPOBHE BHEJIPSUT CBOM OTKPBITHUS
B MpakTHKy. Bce rompl paboThl BpauoMm IMcuxoTepanusi Oblla HEOTheMIIEMOit
COCTABJISIIOIIEH ero MpodecCHoHaNbHOM IEATETLHOCTH.

[Tocne Bo3BpareHus: U3 3apy0OexHON cTaxkupoBKH Oosiee 16 et (10 koHIA
cBoelt sxu3Hn) A.@. Jlazypckuii paboTana BpayoM-TICHXOTEPANIEBTOM. 32 3TH TO/bI
UM OBbUT HAKOILJICH OONBIION KIMHUYECKUA U METOIOJIOTUYECKUN OIBIT, KOTOPHIM
OH JIJIUJICSI CO CBOMMH CTyneHTamu. [lo HamieMy MHEHHIO0, 0COOCHHO MHTEHCHB-
HBIM ATOT IpoLiecc ObUT BO BpeMsl MpernoaaBanus B JKEHCKOM METUIIMHCKOM HHCTH-
TyTe, MIOATOMY HEeCTy4aiHo, 4yTo oaHa u3 yueHun A.®. Jlazypckoro — Bepa Camoii-
JOBHa 3urenbp — CcyMena pa3paboTarb METOJl «OPTONEAWH OTHOLICHHI».
B.H. MsicumieB He TOJNBKO HM3y4all 3TOT METOJ M HPUMEHsUT €ro B OJIOKaJIHOM
JlenuHrpane, HO U B3sUI JIy4llE€e U3 TOM MOAAIIBHOCTH B CBOM aBTOPCKUI IICUXOTE-
paneBTuyeckuii Meton (Cnabunckuii, 2024). Takum oOpa3om, yxe Oosee Beka Icu-
XOJIOTHSl OTHOIICHMH siBsieTcss 0asucom metonoB IlerepOyprekoit (JleHuHrpas-
ckoil) mkonbl ncuxorepanuu: B.M. bexrtepesa, B.C. 3urens, B.H. Mscumena,
b./1. Kapacapckoro, A.A. Anekcanjposa, B.}O. Cnabunckoro.
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Abstract. The article is dedicated to the 150th anniversary of Aleksandr F. Lazursky
(1874-1917), Doctor of Medical Sciences, Professor, an outstanding psychologist, psychiatrist
and psychotherapist, the founder of the psychology of relations and author of the world’s first
personality theory as well as the first domestic curriculum in clinical (medical) psychology. The
author describes the main stages of the scientist’s development: training at the Military Medical
Academy and an internship in psychology at leading European scientific centers; characterizes
the scientific concept of ‘relation’, on the basis of which the scientist developed the world’s first
psychological personality theory; and also shows that the psychology of relations
of A.F. Lazursky is the basis of psychotherapeutic methods of the Petersburg (Leningrad) school
of psychotherapy (represented by V.M. Bekhterev, V.S. Siegel, V.N. Myasishchev,
B.D. Karvasarsky, A. A. Aleksandrov, V. Yu. Slabinsky and others).

Keywords: history of psychology, psychology of relations, history of psychotherapy,
Petersburg (Leningrad) school of psychotherapy, Bekhterev, Lazursky, Siegel, Myasishchev,
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