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AnHomayusn

PaccmarpuBaeTcst BONpOC caMOCTOSITENLHOI ITOJITOTOBKH MEPEBOAYMKA K MPO(ECCHOHATIBHOM Jie-
ATENIFHOCTH, B YaCTHOCTH PACHIMPEHUS] CBOMX S3BIKOBBIX 3HAHWN M 0OECIIEUEeHUs] ayTeHTUYHOCTH
peuYy Ha HHOCTPAHHOM SI3bIKE B paMKax OIpeiesIeHHOW IpeMeTHOH obOnactu. B kayectse adhdexTun-
HOTO MHCTPYMEHTA JOCTIKEHHsI JaHHOM IIeNU MpeaaraeTcsl UCIob30BaTh y3KOCTEeUaIU3HpOBaH-
HOE YTECHHE.

OOO0CHOBBIBAETCS AKTYyaJIbHOCTh MCIIOIB30BAHUS y3KOCTICHAIHN3HPOBAHHOTO YTEHHS B 0003HA4EH-
HOM KOHTEKCTE: OHO 00€CIeYHBaeT BHIXO/] Ha NPEIIOUTHTEILHBIH Il HOCUTENEH sI3bIKa CIIoco0 OIu-
CaHMUsl KOHKPETHOTO (hparMeHTa JeHCTBUTENBHOCTH, CIIOCOOCTBYET ()OPMUPOBAHUIO TIPOYHOTO BCECTO-
POHHETO 3HAHMSI HOBBIX SI3BIKOBBIX CPEJCTB M Pa3BUTHIO CIIOCOOHOCTH CaMOCTOSITEIBHOTO KOHCTPYH-
pOBaHUS 3HAHUS UHOCTPAHHOTO SI3BIKA.

OmnpejieneHbl yClIoBuUs, 00€CIeYHBAIOIIIE YCIIEIIHOCTh CIIOIb30BaHUS Y3KOCTICIINAIN3UPOBAHHO-
TO YTEHHUs A JOCTIKEHMs TOCTABJICHHBIX Iiesed: 1) MOoHMMaHME XapakTepa SI3BIKOBBIX CPEJCTB,
00ecCIeunBaIOINX ayTeHTHYHOCTh PeUr; 2) YMEHUE 3aMeuaTh SI3bIKOBBIE CPEICTBA, 00ECIEYHBAIOIIUEC
AyTEeHTUYHYIO peYb B paMKax OINpeJeIEHHON TeMaTHKH M 3) YMEHHMEe aJleKBaTHO UX HCIIOJIb30BaTh B
CBOEH peuH.

Omnucan anroput™ GOpPMUPOBAHHS 3HAHUI, HABBIKOB U YMEHUH, HEOOXOIUMBIX IIPH padoTe C y3KOo-
CIeLUaIM3UPOBAHHBIM YTEHUEM, KOTOPBIA MOXET OBITh pean30BaH Ha 3aHATHUSX 110 NMPAKTHUKE UHO-
CTPaHHOTO S3bIKA HAa MPOTrpaMMax MOATOTOBKU EPEBOAUUKOB.
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Abstract

Professional translators should be able to effectively manage their linguistic knowledge to meet
their professional needs. This involves not only acquiring relevant terminology in a particular area, but
also the means of expression specific to this subject field, thus ensuring nativelike speech in a foreign
language. The article posits that one of the tools which can be successfully used to achieve this goal is
narrow reading. The benefits of using narrow reading by translators to expand their linguistic
knowledge can be justified by its ability to: 1) highlight the preferred ways of expressing certain ideas,
conveying meanings and describing situations used by native speakers; 2) ensure comprehensive
knowledge and long-term retention of new vocabulary; 3) encourage the process of constructing
knowledge of a foreign language. It has been concluded that the effectiveness of using narrow reading
for achieving the above-mentioned aims depends on the following factors: 1) awareness of the types of
linguistic means which ensure nativelike speech; 2) the ability to notice means of expression specific
to a particular subject field used by native speakers to convey specific ideas and meanings; 3) the
ability to adequately use these linguistic means when speaking a foreign language. The article describes
an algorithm for developing the knowledge and skills required to effectively use narrow reading for
expanding students’ linguistic knowledge and ensure nativelike speech in a particular subject area.
It can be used as part of an English language course in an undergraduate degree in translation and
interpreting. The algorithm proved to be an an effective tool for achieving the above-mentioned goals.
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[lepeBomuuk siBIsieTCsl MPOGECCUOHATBHBIM MOJIb30BATEIEM HHOCTPAHHOTO SI3bIKA, T. €. «4EJIOBEKOM,
KCIOJB3YIOIIUM 3HAHHE WHOCTPAHHOTO SI3bIKA ISl OCYIIECTBIICHUSI CBOCH NPOECCUOHATBHOMN JIeATENb-
HOCTH M O0€CIICUHBAIOIIUM YIPABICHUE CBOUMH SI3BIKOBBIMH 3HAHUSIMH B COOTBETCTBUHU C MPOeCCUo-
HaJbHBIMU MOTpeOHOCTIMUY [1, C. 88].

YrpaBieHue s3pIKOBBIMU 3HAHUSIMHE IIPEJIIOIAraeT 00eCIeUeHUEe UX aJIeKBATHOCTH KOHKPETHBIM IPO-
(beccuoHaTBHBIM 33ja4aM, B YaCTHOCTH MX PACHIMPEHHUE B PaMKaX KOHKPETHOH TEMaTWKH Ipu pabote C
COOTBETCTBYIOIIIMMHU TEKCTAMH HJIU MOJITOTOBKE K YCTHOMY IiepeBojy. Llenbio Takoit paboTh SBISETCS HE
TOJILKO OBJIaJICHUE TEPMUHOJIOTHEH B COOTBETCTBYIOIIEH MPEIMETHON 00JIACTH, HO M OBJIAJICHHUE SI3bIKOBBI-
MU CPEJCTBAMU HA YPOBHE, MO3BOJSIONIEM O0CCIICUHTh ayTeHTHYHOCTh PEYM Ha MHOCTPAHHOM SI3BIKE B
pamMKax 3aJJaHHOW TeMaTHKH.

AYTEHTUYHOCTh PEUU CBsI3aHA C SI3BIKOBBIMU NPUBBIYKAMH HOCHUTEJICH SI3bIKA, T. €. PEUYCBOU HOP-
Moii/y3ycom. M3BeCTHO, YTO Il BBIPQKEHUS ONPEICICHHBIX CMBICIOB M WJCH HOCHTEIHU S3bIKA I10
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YMOJYaHHIO BBIOMPAIOT TPEAIIOYTUTEIIBHBIE S3BIKOBBIC cpenctBa [2—4]. OcrainbHbie TpaMMaTHYECKU
MpaBUIbHBIC POPMYITHPOBKH BOCIPUHUMAIOTCS HOCUTEIISIMH KaK «HEECTCCTBCHHbBIC, CTPAHHBIC WU Y-
xue» [5, c. 193].

COOTBETCTBHE PEUCBOM HOPME MHOCTPAHHOTO SI3bIKA SIBISICTCS OJHUM M3 TPeOOBAHUM, MPEIbsIBIIsC-
MBIX K pEUd MEPEeBOIYMKA, a 3HAYUT, My HEOOXOAMMBI UHCTPYMEHTHI JUIS TOCTHKCHHUST 0003HAYEHHOTO
pe3yibrara. Mbl mojiaraeM, 4To OJIHUM M3 TaKUX WHCTPYMEHTOB, HAIPABJICHHBIX HA PACIIUPECHUE SI3bIKO-
BBIX 3HAHHI M 00CCIICUYCHHE X AyTCHTUYHOCTH, MOXET OBITh Y3KOCICIIHATU3NPOBAHHOE UTCHHE, a OBJIa-
JICHUE CTPATETUsMU Pa0OThI C HUM JIOJDKHO OBITh YacThIO MPO(ECCHOHATHHO OPUCHTUPOBAHHOW WHO-
SI3BIYHOM TIOATOTOBKH MEPEBOAYMKOB. Llesib JaHHOU cTaThll COCTOUT B TOM, YTOOBI:

1) 000CHOBaTh aKTYaJIbHOCTh HCIIOJIb30BaHUSI Y3KOCICIIMATU3NPOBAHHOIO YTCHUS JUISl PACIIUPEHUS
SI3BIKOBBIX 3HAHUW U 00CCIICUCHUS Ay TCHTUYHOCTH PEYX NIEPEBOIYMKA HA MHOCTPAHHOM SI3BIKE;

2) onpeAeTUTh YCIOBUS, 00CCIICUMBAIOINNE YCIICITHOCTh UCIIOJIb30BAHUS Y3KOCICIIHATU3UPOBAHHOTO
YTEHUS IS JOCTHIKCHUS TIOCTABIICHHBIX 1EJICH;

3) onucarp anropuT™ (GOpPMUPOBAHUS 3HAHUI, HABBIKOB U YMEHH, HEOOXOIUMBIX TIPU pabOTe C y3KO-
CHCIMATU3UPOBAHBIM YTEHUEM, KOTOPBI MOXET OBITh peaji30BaH Ha 3aHITHUAX 110 TpakTuke M.

Y3kocnenuajau3MpoBaHHOE YTCHHUE

V3xocneyuanuzuposannoe yumenue (narrow reading) npezacrasinsieT coO0i «UTEHHE TEKCTOB B paMKax
OJTHOTO >KaHpa, OHON TEMBbI UJIU OJJHOTO aBTOpay [6, c. 58]. OHO sABIsIETCS OAHUM U3 BUJOB IKCTCHCUBHO-
ro ureHus (extensive reading), T. €. YTeHHUs B OOJBIIUX O00bEMaX C IENIbI0 OOIIETO MOHUMAHUS TEKCTOB
WJIU TIOJYYEHUS YAOBOJIBCTBHUS OT CAMOTO MpoIlecca YTeHus [7].

W3HavanbHO y3KOCHEIHMATU3UPOBAHHOE YTCHHE PACCMATPHUBAJIOCh KaK (opMa cilydyalfHOro/HeHaMme-
peHHOrO u3y4eHus Jekcuku (incidental vocabulary learning), mog KOTOpbIM MOHUMAETCS «OBIIAICHHUE JICK-
CUKOM KakK CJICJICTBHE BBITIOJHECHUS KAaKUX-JTMOO0 3aJ[aHUl, HE CTABSAIINX HETOCPEICTBEHHOH 1IEIBI0 U3yue-
HUE JICKCHYECKUX CpeacTB» [§, c. 2]. OnHaKo MHOTHE aBTOPhI OTMEUAIOT 3HAYUTEIBHO OOMbINYI0 A hek-
TUBHOCTD JIAHHOTO BUJA YT€HUS, KOTJa OHO UCIIONB3YETCs LEJICHANPABICHHO B COYETAaHUH C JICKCUUECKU-
MU yHpaxHeHusMU uid 3aganusmu [8, 9]. IlocnenHee, Ha Haml B3I, B MOJHOW Mepe MPUMEHUMO K
KOHTEKCTY IIPO()eCCUOHATBHOMN MOATOTOBKH ITEPEBOTYHKOB.

[TonmoxutenpHbIe Pe3yJIbTaThl OT UCIIOJIB30BAHUS Y3KOCIEIUAIN3UPOBAHHOTO YTSHUS B IPoIiecce 00-
YYEHUSI THOCTPAHHOMY SI3bIKY OBLIM OTMEYEHBI BO MHOTHX MCCIICIOBAHMSIX:

1) 3HaunTENEHOE OOOTaleHHE CIoBapHOTO 3amnaca [10];

2) NOATOCPOYHOCTH 3aNIOMUHAHMS JIeKCHKH [11, 12];

3) MOJIOKUTENLHOE BIMSHUE HA MPOAYKTUBHOE BIJIAJICHHE JICKCUKOW U TPAMOTHOCThH YIOTPEOICHUS
HoBbIX ciioB [10, 11, 13];

4) NOBBIIICHUE CKOPOCTH YTEHUS TEMAaTHYSCKH CXOJHBIX TEKCTOB 3a CYET 3HAHUS JIEKCHYCCKUX
CPEICTB U MPUOOPETeHUS OOIIMX 3HAHUH 110 KOHKPETHOM Temaruke [9, 14];

5) NOBBIIIICHNE YBEPEHHOCTH B CBOMX CHJIAX IPU YTEHUW Ha HHOCTPAHHOM SI3bIKE, TIOBBIIICHUE HHTE-
peca ¥ JKellaHusl YUTaTh Ha UHOCTPAHHOM si3bIKe [6];

6) TIOJIOKUTEILHOE OTHOIICHHUE CTYJACHTOB K Y3KOCHEIMAIN3UPOBAHHOMY YTCHHUIO, IOHHMMAaHUE €ro
rnmose3HocTH [6, 14, 15].

B nononxeHue K BhIIECKa3aHHOMY K MPEUMYIIECTBAM Y3KOCICLIMAIN3UPOBAHHOTO YTCHUS B paccMa-
TPUBAEMOM IMEPEBOIYCCKOM KOHTEKCTE MOXKHO OTHECTH CICAYIOIIUE:

1. ITo3BOJISIET BBISIBUTH U OBJIAJIETh MPEIIMOYTUTEIBHBIM TSI HOCUTEJICH S3bIKa CIIOCOOOM OIUCAHUS
KOHKpPETHOTO (hparMeHTa IeHCTBUTEILHOCTU. UTEHIE TEKCTOB Ha OMPEICICHHYIO TEMY ITO3BOJISET TI03HA-
KOMUTBCSI HE TOJBKO C Y3KOTEMaTHUECKOW JIEKCUKOH, HO U C (DOPMYITHMPOBKAMH M CUHTAKCHYECKUMU KOH-
CTPYKIUSIMH, aKTHBHO HCITOJIb3yeMBIMH B TEKCTaX JaHHOW TeMaTukH [16]. Takum oOpa3om, y3kocmenua-
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JTU3UPOBAHHOE YTCHHE 00SCIICUUBACT IPUCBOCHHUE U3yYaeMOro S3bIKa ¥, B YACTHOCTH, €ro y3yca Kak ca-
MOCTOSITENIEHOM CUCTEMBI OTIMCAHUS MUPA U BBIPAXKECHUS MBICIICH.

2. CriocoOcTByeT (hOpMUPOBAHUIO IPOYHOTO BCECTOPOHHETO 3HAHUSI HOBOTO SI3BIKOBOTO MaTepuasia 3a
CUET:

a) MHOTOKPATHBIX BCTPEY C JICKCHYECKUMU SIMHUIIAMH B Pa3HOOOPa3HBIX KOHTEKCTAX YIOTPEOICHUSI.
N3BecTHO, 4TO MBI HE CTOJILKO M3y4aeM, CKOJIBKO IPUOOpeTaeM s3bIK, B YACTHOCTH, Y€Pe3 YCBOCHUE SI3bI-
KOBBIX CPEJICTB B IIPOIIECCE MHOTOKPATHBIX BCTPEY C S3bIKOBBIM MaTepuaiioM [17]. DTo MoxkeT criocoocT-
BOBAaTh OBJIAJICHUIO UMH B MOJHOM 00bEME BCEMH 3HAYCHHUSMHU, TPAMMATUYCCKUMHU XapaKTEPUCTHKAMH,
COYETaeMOCTbhIO, CTHIUCTHYSCKUMHU OrpaHmueHusiMu U 1p. [15, 18]. OgHako He ciexyer 3a0biBaTh U O
BO3MOXKHOCTH 00paTrHOro 3()()eKTa — €CIIU CTYJACHTHI BCTPEYAIOT CIOBO CIUIIKOM YacTO, OHU MOTYT Iepe-
cTarb oOpamark Ha Hero BHUMaHue [19];

0) ocMbICICHHS OOJIBIIOrO KOJIMYECTBA MJICH, BHIPAYKEHHBIX C MOMOIIBIO OMPEICICHHBIX S3bIKOBBIX
cpencts [16].

3. CriocoOCTBYET pa3BUTHUIO CIIOCOOHOCTH CaAMOCTOSITEIIbHOTO MTOCTPOCHHS/KOHCTPYUPOBAHUS 3HAHUS
WHOCTPAHHOTO sI3bIKa. Ba)XHOCTh JIaHHOW CIIOCOOHOCTH Il TIEPEBOYMKA OOYCIIOBJICHA TE€M, YTO BECh
MIPOLIECC MPUOOPETEHUS MEPEBOAUSCKON KOMIIETCHIIMU TPEICTABISIET COOO0M MPOIECC PECTPYKTYPHPOBA-
HUS U TIEPECTPOHKU CUCTeMBI 3HaHMH [20]. AHAJOTMYHBIM 00pPA30M U MIEPEBOTUYECCKOE BIIAJICHHUE SI3bIKAMU
MPEANONaracT KOHCTPYUPOBAHUE CI0KHON MHOTOS3BIYHON M MOMUKYABTYPHOU CUCTEMbI BUJICHUS MHUPa U
HaxOXJICHUE B HEH MeCTa HOBOMY 3HAHMIO, €TO MHTETPALIMIO B ATY CUCTEMY, COIIOCTABICHUE U BHICTpanBa-
HUE OTHOUICHUH MEXy 3JeMEHTaMU 3HAHUSI.

O/HAKO OIBIT TIOKA3hIBACT, UTO CaMa I10 ceOe MPaKTHKA Y3KOCHEIHAIN3UPOBAHOTO YTCHHSI MOXKET HE
00eCIeunTh TOCTIKEHHUS 0003HAYEHHBIX HAMH MIEPEBOTUECKUX 1eieid. st aToro Tpedyercst codmoneHne
pslia yCIOBUH, O KOTOPBIX MOMAET peub HUXKE.

YcaoBust YCIEnIrHoro uCmoJb30BaHUs Y3KOCIICIIUATUIUPOBAHHOTO YTCHUSA

Tlonumanue xapaxkmepa s1361IK08b1X CPEOCME, 06eCneuusarOwux aAymeHmuiHocmy peyu. YTenne Texc-
TOB MOXET OKa3aTbCi HEIOCTATOYHO PE3yJbTATUBHBIM, €CIM YUTAIOLUIMHA HE 10 KOHLA MOHHMAET, YTO
HWMEHHO C TOYKH 3pEHMS BIaJICHMS S3bIKOM B HUX IMPEACTABIACT AJsl HEro IeHHOCTh. COOTBETCTBEHHO,
MIEPBLIM YCIIOBHEM SIBJISIETCS] IOHUMAHUE TOTO, YTO 00ECIIeUMBAET ayTeHTUYHOCTh PEYH HAa HHOCTPAHHOM
SI3BIKE.

[ToHsATHE ayTEHTUYHOCTH BBIOOpPA S3BIKOBBIX cpeAcTB (nativelike selection) 6vi10 BBeneno . lonn
n ®. CaiigepoM. OHH ONpPENENAIOT €ro KaK «CIIOCOOHOCTh HOCHUTEINS SI3bIKa IepeiaBaTh CMbICI ¢ TIOMO-
LIbI0 BBIPAKEHHM, SBIISIOMIMXCS HE TOJIBKO IPAaMMAaTHUYECKH NMPaBUJIBHBIMH, HO U €CTECTBEHHBIMH JJIS
HOCHUTeleH si3bIKay [5, ¢. 191]. ABTOpsI 00paliaroT BHUMaHNUE Ha «HETIOHSATHOCTHY TOTO, KAKMM 00pa3oM
HOCHTENHN SI3bIKa BBIOUPAIOT U3 BCEX MOTCHLUHUAIBHO BO3MOXKHBIX IPAMMaTH4YE€CKH MPAaBUIBHBIX MPEIJI0-
KEHUH Te, KOTOpble OyayT 3By4aTh NPUBBIYHO, & TAKXKE IPU3HAIOT, YTO B BOIIPOCAX €CTECTBEHHOCTH BbI-
00pa S3BIKOBBIX CPEACTB OCTAETCS MHOI'O acleKTOB, TPYAHO MOAJNAIOMINXCS OOBSICHEHUIO HITU OIMCAHMIO
[5, c. 205].

[To MHEHMIO OOJIBIIMHCTBA HCCIEA0BaTENEH, KIIIOYOM K TOHUMaHHUIO TAKOTo BEIOOpa M 00eCIICUCHHIO
€CTECTBEHHOCTH PEYM Ha WHOCTPAHHOM S3bIKE SIBISIOTCA TAaK Ha3bIBAEMbIC «TOTOBBIC» BBIPAKECHHS
(formulaic language) [3, 5, 21-27]. x onpenensioT Kak «KOJUIOKAIMH, COCTOSIINE U3 HECKOJIbKUX CIIOB,
KOTOPBIE XPaHATCS U U3BJIEKAIOTCS KaK I[e]I0e, a He CO3Jar0TCs KXKAbIN pa3 3aHoBO» [23, c. 3]. B 3apy0ex-
HOM JIUTepaType MOKHO TaKKe BCTPETUTh TepMuHbI «chunksy» [24], «formulaic sequence» [3], «formulaic
expression» [27]; «prefabs» [28], Takxke «prefabricated chunks/lexical units/language»; «multi-word units/
MWUs» [25]. AHanu3 moKa3bIBaeT, YTO, HECMOTPS HA PA3IMYUsl B TEPMUHOJIOTUH, aBTOPHI B OOJIBIINHCT-
BE CIIy4aeB UMEIOT B BHJLy CXOHBIC MM HICHTUYHBIC SIBICHMUS.
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['oToBBIE OJOKM UTPAOT KIIIOUEBYIO POJIb B peUH HOCHUTENEH si3bIka [25]. OHU 0XBaTHIBAIOT JUANa30H
ot ogHoi Tpetu [29] mo 60 % [30] Bcex MCMONMB3YEMBIX SI3BIKOBBIX CpeACcTB. OTMeUaeTcsi, 4T0 MHOTHE
SI3BIKOBBIE OJIOKM PaBHBI IO YacTOTE M AK€ MPEBBILIAIOT YacTOTy YHNOTpeOJIeHus HanOonee 4acTOTHBIX
CJIOB, B YaCTHOCTH aHIIIMMCKOTO si3bIka [31].

B KoHTeKCcTe M3yuyeHMs1 MHOCTPAHHOTO S3bIKa BO3HHMKAET ABa BOMpoca: 1) KAKOBBI XapaKTEPUCTHUKU
TAKUX TOTOBBIX BBIPAKCHUH U 2) KaKWe UMEHHO SI3bIKOBBIE OJIOKM K HUM ciiefyeT oTHocuTh? OTBevas Ha
MIEPBBI BOIIPOC, HA OCHOBE aHAJIM3a JIUTEPATYPhl Mbl MOJKEM BBIICIUTH CIACAYIOUINE XapaKTePUCTUKU:

a) HAJIMYME B COCTaBE HECKOJBKHX CJIOB;

0) XpaHeHHE B IaMSTH U M3BJICUCHHUE B PEUH KaK LEJIBIX TOTOBBIX OJIOKOB;

B) (YHKIMOHMPOBAHHE KaK CIMHHIl CMBICIIA M COOTHECEHHOCTb C OINpPEICICHHBIMU KOHTEKCTaMM/
CMBICJIAMH/HJIESIMU/KAHPAMHU TEKCTOB;

I') pa3Has CTENEeHb YCTOHYNBOCTU M UANOMATUYHOCTH.

UYro KacaeTcs BTOPOro BONPOCa O KOHKPETHBIX TUMAX SI3BIKOBBIX OJOKOB, MO)KHO BBLICIHTH HECKOIIb-
KO MOAXOJIOB K PELICHHUIO MPOOJIEMBI.

1. Tunonoruu roToBbIX OJOKOB C MX KOHKPETHBIMU BUAAMH. MHOTHE U3 TEPMHUHOB HE UMEIOT YCTOSIB-
LIMXCSl COOTBETCTBUI B PYCCKOM SI3bIKE, [I03TOMY BO M30€KaHHE TEPMUHOIOTUYECKON IMyTaHUIIbI ITPHUBE-
JIeM UX Ha sI3bIKe OpUTMHAJA B MOPSIIKE OT PAaHHUX THIIOJIOTHH K O0Jiee COBPEMEHHBIM:

a) poly words, institutional expressions, sentence builders, phrasal constraints [26];

0) collocations, fixed expressions, formulaic utterances, sentence starters, verb patterns, idioms and
catchphrases [32];

B) collocations, phrasal verbs, idioms, catchphrases and sayings, sentence frames, social formulae,
discourse markers [33];

r) lexical, grammatical, pragmatic prefabs [34].

2. PaccMoTpenune Takux OJOKOB Kak HAaXOISIIMXCSl Ha ONPEJCeJICHHOM KOHTHHyyMe. B cuimy MHOro-
00pasusi BUJOB FOTOBBIX SI3BIKOBBIX OJIOKOB M CJIO)KHOCTHU HX ONPEACICHUS PAJ aBTOPOB MpeiaraeT pac-
CMaTpUBaTh UX KaK COCTABISIONINE HEKHH KOHTHHYYM OT aOCOJIOTHO YCTOWYMBBIX BBIPaKEHHH K aOco-
JFOTHO CBOOOIHBIM M OT UAMOMATUYHBIX K O4EBUIHBIM [33].

3. Boigenenne OByX IIOOQNbHBIX THIIOB SI3BIKOBBIX OJIOKOB — Ha JIEKCHUYECKOM M CHHTaKCHYECKOM
ypoBHsX. JlaHHBIN MOIX0 OMMPAETCS HA MHEHUE O HEHYKHOCTH IIPOBEIICHHS YETKUX IPaHHLl MEKAY pa3-
JMYHBIMH THIIAMU SI3BIKOBBIX 00pa30BaHMM, MIOCKOJIBKY «T€ eIMHMIBI S3BIKOBOTO Marepuania, B KOTOPbIE
€CTECTBEHHO M yIOOHO YKIIaAbIBaeTCs peieKcus O sI3bIKe, COBCEM HE 00s13aTeIbHO COXPAHSIOT PEeJIeBaHT-
HOCTh B Ka4e€CTBE KOMIIOHEHTOB, U3 KOTOPBIX CKJIAJbIBACTCS M KOTOPBIMH OIEPUPYET SI3BIKOBAS MAMSITHY
[35, c. 118].

Wnmoctpanueii Takoro moaxona spisitorcst koHrennuu 3. [Tomm u @. Caiinepa (memorized sequence/
lexicalized sentence stem) [5] u b. M. I'acniapoBa (KOMMYHUKaTHBHBIN (parMeHT/KOMMYHHUKATUBHBII KOH-
Typ) [35]. K 513bIKOBBIM OJI0KaM JIEKCHYECKOTO YPOBHSI MCCIIEIOBATEIN OTHOCAT «OTPE3KH PEUH PA3THUHON
JUIMHBI, KOTOPBIE XPAHSTCS B IAMSATH FOBOPSILETO B KAYECTBE CTALIMOHAPHBIX YaCTHUI] €r0 SI36IKOBOTO OIbI-
Ta U KOTOPBIMH OH ONEPUPYET MPHU CO3LaHUU U MHTEPIIPETALUU BbICKa3blBaHui» [35, ¢. 119]. Oto moryT
OBITDH JIIOOBIE SA3BIKOBBIC 00pPa30BaHMsI OT OTHACIBHBIX CIIOBOGOPM (BKJIIOUASI TaK Ha3bIBAEMBIC «OCKOJIKID
cJ10BO()OpPM) BMECTE C MX BO3MOKHOCTSIMUA COYETAHHS, TOTOBBIX CIIOBECHBIX I'PYIII JI0 LIEJIBIX PEIUINK-BbI-
CKa3bIBAaHUH M OTHENIBHBIX KYCKOB TEKCTOB. SI3bIKOBBIC OJIOKM CHHTAKCHUECKOTO YPOBHS HPEACTAaBISIOT
cO00H «KOHTYpHBIE MPOTOTHINYECKHE 00pa3bl BBICKA3bIBAHUA), «ICKU3bl KOHKPETHBIX BBICKA3bIBAHHI»
[35, c. 193]. Takum 06pa3om, aBTOPHL: a) HE IPOBOAAT YETKUX TPAHUL] MEXKy KOHKPETHBIMHU Pa3HOBUIHO-
CTAMHU SI3bIKOBBIX OJIOKOB; 0) pacCMaTpUBAIOT UX KaK MHIMBUAYAIHU3UPOBAHHBIC CMHULBI S3IKOBOTO 3HA-
HUSI, KOTOPbIE TOBOPSIIEMY YIOOHO 3HATh, XPaHUTh, U3BJICKATh M MCIIOIb30BaTh B PEUYM UMEHHO B TaKOM
BHUJIC; B) CYUTAIOT COOTHECEHHOCTD SI3BIKOBBIX CPEIICTB C ONPEACICHHBIMU CMBICIIAMH, UACSIMH U KOHTEKC-
TaMH KIIFOUYEBBIM KPUTEPHEM BBIZCIICHNS TAKUX OJIOKOB.
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Ha mamr B3msij, moCieqHssl TOUKa 3pSHHsI, HECMOTPSI Ha HEKOTOPYHO 00O0OIIEHHOCTh U Pa3MBITOCTh
IpeJIaracMbIX KaTeropuii, Hanboee PeaTMCTHYHO OTPAKAET UCTIONB30BaHUE SI3bIKA B PEAIBHBIX YCIOBH-
sIX KOMMYHHKAIUU. B 3T0i CBSI3M BaXKHYIO POJIb UTPAECT YMEHHUE BHIOMPATh S3BIKOBBIC OJIOKH B 3aBHCUMO-
CTH OT KOHTEKCTa KOMMYHHKAIIMY, OTINYATh TUIIMYHBIC YIIOTPEOICHUS SI3bIKOBBIX CPEJICTB OT HETHIIHY-
HbIX. OHO OpeAnoaaraeT HaJuuue YMEHHUS UX 3aMeuaTh, 0 KOTOPOM MOUIET peub Jajee.

Ymenue 3ameuams. Mpbl onaraem, 4To yCIeIUHOCTh UCTIONB30BAHUS Y3KOCTICIIUATU3UPOBAHHOTO UTE-
HUS B 3HAUUTEILHOW CTENIEHHU 3aBUCUT OT C(POPMUPOBAHHOCTH YMEHHSI «3aMedarhy (noticing), T. €. 0C0O3-
HaHHO aKI[EHTUPOBATh BHUMAHUE HA CAMHUX CJIOBAaX M BBIPAKECHUSIX, UCTIOIb30BAHHBIX HOCUTENIEM SI3BIKA
JUI TIepeiadyy OIpeesIeHHBIX cMbIcoB [36, c. 34]. Ilo muenuto P. llImunra, aBTopa runoress! «3aMeda-
Hus» (noticing hypothesis), ymenne 3amedaTs S3bIKOBYI0 HH(POPMALHIO SIBISIETCS KIIOUEBBIM AJIEMEHTOM
YCHENTHOTO U3Y4YEHHsI HHOCTPAHHOTO s13bIKa, 00CCIICYMBAIOIINM YCBOCHHE SI3BIKOBOIO MaTepuaja U pac-
IMpeHue S3bIKoBOTO Oaraxka [37]. JlanHOe yMeHue mpemnoaraet CrioCOOHOCTh 3aMeYarh:

a) OT/ebHbBIE (PPArMEHTHI S3BIKOBOTO MaTepuaa, MPEICTABISIIOIINE HHTEPEC C TOYKU 3PEHUS UX yC-
BOCHUS U JAJbHEUIIIETO UCTIOIb30BAHUS;

0) pa3HUIy MEXIY TeM, KaKk C(OPMYJIMPOBAI BHICKA3BIBAHHE CaM CTYICHT, U TEM, KaKHE S3bIKOBBIC
CpEelICTBA MUCIOJIb30BAJl B AaHAJOTHYHOM KOHTEKCTE HOCUTEIND sI3bIKa [36];

B) UMEIOIIMECS TPOOEbl B 3HAHHSIX M BCTPEUAIOIIMECS SI3BIKOBBIC CPEIICTBA, KOTOPHIE MOTYT UX 3a-
KPBITh;

T) Clly4aliHyr0 WH(POPMAIIHIO, YTO SIBISIETCS HE MEHEE, a HeKOTOPBIX Cllydasx U Ooree d3PpPeKTHBHON
CTpaTerueil paclupeHusl sI3bIKOBBIX 3HAHUN MO CPaBHEHUIO C LIEJICHAMNPABICHHBIM MPOIECCOM IOUCKA
SI3BIKOBBIX cpeAcTB [38].

HccnenoBanusi OKa3bIBAIOT, YTO CTY/ICHTHI UCTIBITHIBAIOT MPOOIEMBI C 3aMEYaHHEM SI3BIKOBBIX OJI0-
KOB. YCIIOBHO UX MOXHO Pa3Je/IUTh Ha CICTYIOUIUE TPYIIIIHI.

1. [TpoGnembl, CBSI3aHHBIE C PACIIO3HABAHUEM SI3BIKOBBIX OJIOKOB:

a) HE OCO3HAIOT CYIIECTBOBAHKE U BAYKHOCTh SI3BIKOBBIX OJIOKOB KaK €AMHUIL si3bIKa [39];

0) «HE BUSAT» MHOTHE SI3bIKOBBIC OJIOKH B TeKCTax [3, 5, 40, 41], B 4acTHOCTH, HE paCIO3HAIOT BhIpa-
KCHHS, UMEIONIHe pe)epPeHTHYIO, a HE TParMaTu4ecKyto (pyHKIUIO B KOMMYHHKAIIUU U, COOTBETCTBEHHO,
MeHee BhIeIstolecs B peun/Texcte [40];

B) MEJIJICHHEE PacCIO3HAIOT S3bIKOBBIE OOKH [42].

2. [Ipobnembl, CBsI3aHHBIE C YYBCTBUTEIBHOCTHIO K PA3HBIM THIIaM SI3BIKOBBIX OJIOKOB:

a) MEHee BOCIPUUMYHUBEI K 3aKOHOMEPHOCTSIM COYETAEMOCTH CIIOB, K TOMY, YTO TUITUYHO, @ YTO HET
[3, 41], CKIIOHHBI CUUTATH UAMOMATUUYHBIMU BBIPAKEHUS, KOTOPhIE TAKOBBIMU HE SBIAIOTCS [42];

0) UCIBITHIBAIOT TPYIHOCTH C PACIIO3HABAHUEM BBIPKEHHUH, MMEIOIINX CPETHIO YaCTOTHOCTh, XOTS
JIETKO PAaclO3HAIOT BRICOKOYACTOTHBIC BhIpaskeHus [42];

B) WCIBITBHIBAIOT TPYIHOCTH C HCIIOJNB30BAaHHEM BBIPAKCHUH CO CpPEIHEH CTENEHBI0 YCTOWYHMBOCTHU
[42, 43].

[IpernonaBarento HHOCTPAHHOTO sI3bIKA HEOOXOIMMO ITOHUMAHUE OIIMCAHHBIX TPYIHOCTEH JIIs OpraHm3a-
un Oosee aapecHoi padoThl O (hOPMHUPOBAHUIO CIOCOOHOCTH 3aMeuarh S3bIKOBBIC ONOKH. BakHOCTH ATOM
paboThl 00yCIIOBIIEHA TEM, YTO YMEHHE 3aMedaTh He TOsBIseTCsl caMo 1o cede. Cropee, 3To pe3yasrar pado-
TBI CO 3HAYUTEIIBHBIM 00BEMOM MaTepraa, aHaJk3a S3bIKOBBIX CPEICTB Ha MPEIMET UX TUIIMYHOCTH U KOM-
MYHUKaTUBHOM IIEHHOCTH B KOHKPETHOM KOHTEKCTE U, KaK CIIe/ICTBUE, POPMHUPOBAHHUS OMPE/ICIICHHOTO SI3bI-
KOBOTO YYThsl, IIO3BOJIAIOIETO OIMEPATUBHO HJICHTU(PHUIIUPOBATH TIOTEHIMAIBHO 3HAYUMbIE U IICHHBIE JIJIsl BOC-
IIPOM3BEICHUS B PEUH S3bIKOBBIC O10KU. Ha rpumepe paboThl ¢ KOHKPETHBIME WHOSI3BIYHBIMU TEKCTAMU TIPe-
TI0/IaBaTeNIb MOXKET T0Ka3aTh, HA KaKHe MIMEHHO SI3BIKOBBIE CPEJICTBA CIIETyeT 00paIiaTh BHUIMaHUE U TIOUEMY.

OpHaKo MepeBOAYNKY HeOOXOAMMO HE TOJIBKO BUIETh KOMMYHHUKATHBHO IIEHHBIE SI3bIKOBBIC CPEICTBA,
HO W YMETh aJIeKBaTHO M OETII0 WX HCIONb30BaTh B PEeYM Ha MHOCTPAHHOM SI3bIKE, O YeM IOWIIET pedub B
CJIEYIOIIEM pasfiene.
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Hcnonvzosanue sazvikosvix 010x06 6 peyegoli desmenviocmu. [lo muenuto A. KoBu, 0e3 3HaHuS U
YMECTHOTO yYIOTPEOIEHHsI TOTOBBIX SI3BIKOBBIX OJIOKOB TOBOPUTH HAa MHOCTPAHHOM SI3BIKE HA YPOBHE HOCHU-
TeNst si3bIKa HEBO3MOXKHO [44, ¢. 10]. OnHako ux Oerioe ynorpediaeHue MpeaCcTaBlIsIeT cCOO0H mpodIemMy
JUTS. U3YYaroIlUX WHOCTPAHHBIN A3BIK, B TOM YHCIIE U JUJIsl IPOJABUHYTHIX CTYyAEHTOB [45, 46]. Ananu3 uc-
CJICZIOBAaHUH 1O TaHHOMY BOIIPOCY TO3BOJISIET BBINENUTH TPH THUIA MPOOIEM: UCIONB3YIOT KHE TO», «HE
TaK», HEIOCTATOYHO.

1. Ucnons3ytoT «He To». Habmronaercsi HECOOTBETCTBHE MEKAY SI3BIKOBBIMU OJIOKaMHU, HCIIOJIb3YEMbI-
MU CTYIEHTaMHU M HOCHTEJISIMU SI3bIKA: CTYIEHTHI HCIIONB3YIOT B MEHbLICH cTeleHH (pa3bl, MOMYISPHBIE Y
HOcHTeJIeH, 1 B OOJIbIe CTEIIEHH OJIOKH, KOTOPhIe B PEYH HOCHUTEJIEH HE BCTPEUAIOTCS WM BCTPEUAIOTCS
penxo [3, 41]. IHpIMH cllOBaMH, HEOOLEHUBAIOT YaCTOTHOCTh TUIIMYHBIX COYETAaHUH M MEPEOLEHUBAIOT
YaCTOTHOCTh HETUNMMYHBIX [42].

2. Mcnonp3y1oT «He Tak»:

a) CO3al0T rPaMMaTHIECKU MPaBHIIbHBIE BEICKAa3bIBAHUS, KOTOPbIC HEMIUOMATHYHBI M 3By4aT HEeCTe-
CTBEHHO JIJI1 HOCHUTEJIS sI3bIKa [5];

0) HapyIaIOT COYETAeMOCTb BCJICAICTBUE PACHIPOCTPAHEHHSI COUETAeMOCTH OAHUX CIIOB Ha Apyrue [4],
HCIIONB3YIOT BMECTE CIIOBA, KOTOphIC HE coueTatoTcs [4, 47, 48].

3. Mcnionb3yloT «HEIOCTaTOUHO», T. €. UCTIONB3YIOT MEHBIIE S3bIKOBBIX OJIOKOB, YeM HOCHUTEIH SI3bIKA
[41, 46], Tak KaK UCHBITHIBAIOT OOJIBIINE TPYIHOCTH C UCIIOIB30BAHMEM SI3BIKOBBIX OJIOKOB B COOCTBEHHON
peuu [46, 49].

Omnucanuble MPOOIEMBI MOTYT OOBSICHATBCS CIICAYIOIUMHE (PaKTOpaMu:

a) M3yyarollue S3bIK BO B3POCIIOM BO3pacTe, KaK MpaBUIIO, HE 3alIOMHHAIOT SI3bIKOBBIC OJIOKH Kak Iie-
noe [21, 50];

0) pa3BUTHE KOMIICTEHTHOCTH B UCIOJIB30BAHUH SI3BIKOBBIX OJIOKOB MPOUCXOIUT MEUIEHHO U HEpaB-
HOMEpHO [46]; HE MPOUCXOIUT NMapalIebHO C PaCIIMPEHNEM CIOBapHOTO 3anaca [51];

B) 00ydYaromuxcs MOTYT OT/AaBaThb MPEINOYTCHHE 3allOMUHAHMIO OTICIBHBIX CIIOB B MHOCTPAHHOM
SI3BIKE B CHUTY WX YO@XKICHHOCTH, YTO OBJIAJICHUC 3HAYUTEIBLHBIM KOJIMYECTBOM HOBBIX CIJIOB SIBIISIETCS I10-
KazaTeJieM OOLIMPHOTO CIOBAapHOTO 3amaca. B pesynbsrare OHM HE YIeNsIOT JOHKHOTO BHUMAHUS JIMHTBU-
CTHUYECKOMY OKPYKEHHIO N3y4aeMBbIX CJIOB M 3aKOHOMEPHOCTSIM HX COUETaHUs ¢ JPyTUMU clioBamH [4, 39,
47, 48];

r) uHTep(dEepEeHIHs U3 POAHOTO SI3bIKA, KOTOpas HAOMIOJAeTCsl B CUTYaLHUsIX, KOrJa CTYJeHThl KOMOU-
HUPYIOT CJIOBa B MHOCTPAHHOM SI3BbIKE, ONUPAsICh HA UX COYETaeMOCTh B pofHOM [41, 43, 51, 52].

Jannas uHpopMaLuss MOKET OBITh MOJIE3HA ISl IIPEroiaBaresieii HHOCTPAHHOTO SI3bIKa, TOCKOJIBKY
OHA IO3BOJISIET MPENOAABATENIO JIyUlle 0CO3HATh XapaKTep MpoOJeM M TPYIHOCTEH, CTOAMIMX Ha IMyTH
Pa3BUTHS KOMIIETEHTHOCTH B UCIOJIBb30BaHUU SI3BIKOBBIX OJIOKOB.

B npouecce oBnaneHust onpeneseHHON TeMaTuKon Iepe NEpPeBOJUMKOM CTOMT 3ajladya MHTETPUPO-
BaTh S3bIKOBBIC OJIOKH B CBOIO peyb, EPEBECTH MX B CBOW aKTHBHBIN CIOBApHBIN 3amac, 00eCneynTh X
YMECTHOE M JOCTATOYHOE HCII0JIb30BaHUE B COOTBETCTBUH C KOHTEKCTOM KOMMYHHKalMH. Eciu B mpouec-
ce 00ydeHHsI 3TOMY CIIOCOOCTBYIOT 3aJjaHus IPENOAaBaTeNsl, TO B NPOPECCHOHATBHON e TEIbHOCTH T1e-
PEBOAYHK caM JIOJDKEH 00eCHeYnTh JOCTHKEHUE 3TOro pe3yibsrara. COOTBETCTBEHHO, MPENOIaBaTellio He-
00X0IMMO HE TOJIBKO 00ECIEeYUTh YCBOCHHUE U HCIIOIB30BAHUE CTYICHTAMH COOTBETCTBYIOILETO SI3bIKOBOTO
Marepuana, Ho 1 OObSICHUTb UM Ba)KHOCTb YMEHHUSI CAMOCTOSATEIBHO 3TO JIeJIaTh B CBOEH npodeccuoHab-
HOM AEATENIFHOCTH U TPEIUIOKUTD MTYTH TOCTHKEHHSI 9TOH Lienu.

AJropuT™ 00y4eHUs1 Y3KOCHeHHAJIN3UPOBAHOMY YTEHHUIO

Mzl npeairaracmM aJroputm 06yquI/1${ pa60Te C y3KOCHICIUAIN3NPOBAHHBIM YTCHUCM, HCHOHBS}’GMLH?I
HaMM Ha 3aHATUAX IO IMPAKTUKE MHOCTPAHHOTO SA3bIKa U BK.]'IIOLIaIOH_II/Iﬁ 3 srana. Ero Ociib — (1)0pMI/IpOBa-
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HUE TOCJIEA0BATEILHON TPAEKTOPUHU ACHCTBHI B KOHKPETHOW y4eOHOW CHUTyaluH, KOTOpbIE B AalbHEH-
LIeM MOTYT OBITh IEPEHECEHBI B TPOPECCHOHATBHBIH KOHTEKCT.

B 9T0Mi cBSI3M MBI cuMTaeM BayKHBIM 00ecreunTh (POPMUPOBAHKE BYX BHJOB aBTOHOMHOCTH — peak-
THUBHOW M IPOAKTUBHOM M IEpexoi OT NepBOH Ko BTOpoH. Peaxmuenas asmonomHnocms (reactive
autonomy) IposIBJISETCS B OCYIIECTBIEHUH CTYAEHTOM JIEHCTBHI HA OCHOBE YETKUX MHCTPYKLHUH Mperno-
JlaBaTelsi, MOKET PacCMaTpHUBaThCsl KAk MPEABAPUTENBHBINA 3Tal NPOAKTUBHONH aBTOHOMHOCTH JINOO Kak
camocrosiTensHas Gopma [53]. Ilpoakmusnaa asmonomnocms (proactive autonomy) Hpearoaraer, uTo
CTYACHT SIBJISIETCS HHUIIMATOPOM KaK MHCTPYKIHM, TaKk U JeHcTBUit [53], caM cTaBUT Liesin, BEIOUpAET CIo-
cOOBI M CPECTBA UX JOCTIKEHHS U OLICHUBACT Pe3yJIbTaThl CBOCH JESTEIbHOCTH.

Lenbio nepgozo smana siBAsieTcss MOACIUPOBAHUE IETEBON ACATEILHOCTH C TEM, YTOOBI 0003HAYUTh
OKU/Ia€MBIH Pe3yJIbTaT ¥ BOSMOYKHBIE ITyTH €r0 JOCTHXKEHUA. TeXHHKa MOJeTMPOBaHUs MPEAIIOaraer:

a) pa30MBKY KOMILIEKCHOTO SIBICHHS MM COBOKYITHOCTH SIBJICHUH Ha 0oJiee MEIKUE KyCKH C LIENbIO
MOCJIEAYIOMETO BOCIPOU3BEACHNUS;

0) cozgaHue MOIENU ATOTO MOBEACHUS, KOTOPas MOXET ObITh MCIOJIb30BAaHA JJISl BOCIPOHU3BEICHHUS
JESTELHOCTH U IOCTHKEHUS ONIPEIENIEHHOT0 pe3yabrara [54].

CryneHTaM BMECTE C MpenojaBaTesieM MpejiaracTcs cAearh clenyomee (IepBble 1Ba I1ara BhIo-
HSIIOTCSI CTYACHTaMH JI0Ma):

1) mpounTarh TEKCT;

2) caMOCTOSITETILHO BBIOPATh SI3BIKOBBIE CPE/ICTBA 110 TEME, KOTOPBIE OHU CYUTAIOT aKTyaJbHBIMH JUIS
3allOMUHAHUSI, TOSICHUTH CBOI BBIOOP;

3) npoaHaIU3UpPOBATh SA3BIKOBBIC CPENICTBA, BHIOPAHHBIC TIPETIOIaBaTEIICM;

4) cpaBHUTH BBIOOPKH (CBOIO U MperofaBaTesis), IPOKOMMEHTHPOBATh U OOBSCHUTH CXOACTBA U pas-
JIUYNS;

5) OLEHUTH CTENEHb MOJIE3HOCTH BEIOPAHHBIX S3BIKOBBIX CPEICTB IJISl IOCTPOCHMUS BBICKA3bIBAHUM Ha
HMHOCTPAHHOM SI3bIKE HA JJAHHYIO TEMY;

6) mogoOparh KOMMYHHUKaTUBHO PaBHOLICHHBIE COOTBETCTBHUS BHIOPAHHBIM SI3BIKOBBIM CPEACTBAM B
POIHOM SI3BIKE;

7) chopMynupoBaTh KpUTEPHUH 0TOOPA SI3BIKOBBIX CPEICTB MIPH PAdOTE C MHOSA3BIYHBIMU TEKCTAMHU.

Henbto emopoco smana siBAsAETCS NPUMEHEHNE CTYAEHTAMH Ha NMPAKTUKE 3HAHMM, MOTy4YEHHBIX
Ha [epBOM JTaIe, ¢ MOCIEAYIOIUM 00CYKACHUEM Ha 3aHATUU. JlaHHBIH 3Tam BKIIOYACT CIEAYIOLINe
maru:

1) CTyAEeHTHI MOTYYaIOT TEKCT 110 TOH JKe TeMaTHKe, YTO U MEPBbIH (BCe CTYIEHTHI paboTaloT C OHUM
TEKCTOM), U CAMOCTOSITENILHO (I0Ma) AEal0T BBHIOOPKY S3BIKOBBIX CPEICTB, PYKOBOJACTBYSCH IPHHLIUIIAMU,
c(hOopMyIMPOBAaHHBIMH Ha IIEPBOM 3TaIle;

2) Ha 3aHSATHUHU CTYACHTHI CPABHUBAIOT U 00CYKIAI0T BEIOOPKHU IPYT APYra, 00CYKAAI0T UX € perosa-
BarejeM, pa30oUparoT BOSHUKIINE TPYIHOCTH.

Henbs mpemveco amana — caMOCTOATENBHOE PELIEHHE KOHKPETHON NMPaKTUYECKON 3a/1au, OTpakaro-
LIel UCTIONB30BaHUE A3bIKa B peasibHOM JKM3HU. CTyAEHTBI TOTOBAT JIOKJIAI/IPE3CHTALNIO 110 TEME UM €€
KOHKPETHOMY acCIeKTy (110 CBOeMy BBIOODY), HE H3yUaBIIEMYCsl paHee B paMKax mporpammsl kypca «IIpa-
ktukyM KPO 1 USI». [lnis 3Toro uM HE0OX0AMMO:

1) BBIOpaTh OIpeeTIeHHBIN acleKT TEMBbI;

2) nonoOpaTh ayTeHTUYHBIE TEKCThl HA HHOCTPAHHOM SI3bIKE TI0 IAHHOMY aCIICKTY;

3) BbIOpaTh U3 HUX HEOOXOAMMBIE SI3bIKOBBIE CPEICTBA;

4) MoArOTOBUTH JOKJIAI/MIPE3CHTALMIO 10 JAaHHOMY aclleKTy C MCIIOJIb30BAaHHEM COOTBETCTBYIOIIUX
SI3BIKOBBIX CPEJICTB;

5) MOATrOTOBUTH PAa3JaTOYHBIM MaTepual Il TPyINbl (JIEKCHKA, HEM3BECTHAS TPYyIIE, HO HEOOXOIH-
Masi Il HOHUMaHUsl BBICTYTIJICHUS);
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6) HOArOTOBUTH CIIUCOK OTOOPAHHBIX S3BIKOBBIX CPEJCTB 10 CIEKTY TEMBI C UX PyCCKUMU COOTBETCT-
BUSIMU.

[Tony4eHHBIE MOIOKUTENIBHBIE PE3YIBTATHl OT UCIONB30BaHUS JAHHOIO aArOPUTMa MO3BOJIAIOT pac-
CMaTpHBaTh €ro B KauecTBe 3(P(hEeKTUBHOIO MHCTPYMEHTA PACHIUPEHUs A3bIKOBBIX 3HAHUH CTYNEHTOB-IIE-
PEBOIYHKOB.

Peup nepeBogunKka Ha HHOCTPAHHOM SA3BIKE JOJDKHA COOTBETCTBOBATH HE TOJIBKO S3BIKOBOM, HO M pe-
4EeBOH HOPME 3TOro s3bIKa. YMEHHE CaMOCTOATEIbHO 00eCIeunBaTh JOCTHKEHUE STOTO pe3ysbTara sBIs-
€TCsl OTHUM M3 BaJKHBIX NPO(GECCUOHATBHBIX YMEHUN N1ePeBOAUHKA.

B kadecTBe BO3MOXHOH CTpaTeruud MOKHO PEKOMEHI0BATh UCIIOIb30BAHUE Y3KOCIELHAIN3UPOBaH-
HOrO 4TeHHUs, 3PPEKTUBHOCTH KOTOPOro 00eceunBaeTcs COOM0AeHHEM psijia ycaoBuid. K HUM MOXHO OT-
HECTH [IOHMMAHME XaPAKTEPUCTHK ayTEHTHYHOH pedu, yMEHUE BUAETh U B JalbHEHIIEM UCIIO0JIb30BATh
A3bIKOBBIE OJIOKH, 00eCHeuMBarOlIe ayTeHTUYHBIN XapaKTep peud B paMKax OIpeJelIeHHON TeMaTHKH/
KOHTEKCTA.

Jst 00yueHust paboTe ¢ y3KOCHeHUaIn3UPOBAHBIM YTEHHEM MOXKET ObITh UCIIOIb30BAaH OMMCAHHBIN U
anpoOUpOBaHHBIA aBTOPOM aJITOPUTM, MO3BOJAIOIIMN cHOpMUPOBATE HEOOXOAUMBIC 3HAHUS, HABBIKU U
yMEHUS.
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