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Abstract

Introduction. The study of access, participation and learning for people with disabilities in Mexico has
been a recurring theme in the country’s educational research, however, its treatment over the last three de-
cades has been superficial and contradictory. Based on a systematised literature review, guided through the
PRISMA-S checklist and by means of a qualitative content analysis we describe and analyse the most develo-
ped themes and approaches in Mexican research published in indexed journals on the education of people with
disabilities over the last nine years.

Materials and Methods. Based on the protocols, reviews were conducted in multiple databases and the results
were limited to Ibero-American journals published between 2013 and 2021. Keywords in Spanish related to
disability and inclusion were used for the search. Inclusion criteria specified Mexican authorship or analysis
of the Mexican context, blind peer review and relevance to Social Sciences teaching. The analysis involved
a coding process focusing on the epistemic positioning, main themes and transformative aims of the research,
providing a descriptive overview of academic articles.

Results. The results highlight that the studies, for the most part, tend to be empirical research reports pro-
moted by female re-searchers from Mexican public universities, a large part of the studies are situated in the
paradigm of inclusive education and the objectives of the research tend to study the conditions of schools
and universities. During the analysis process, 13 thematic sub-dimensions were identified, of which two
stand out: 1) initial and in-service teacher training and 2) inclusive education policies. The study points
out some contradictions between the theoretical approach selected by the authors and their own forms of
research; the scarcity of socio-critical research and a worrying need for funds to develop transformative
projects in Mexican schools.

Discussion and Conclusion. The study calls for expanded international research efforts to collectively improve
educational conditions for people with disabilities.
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OpuruHajibHasi CTaThs

AKTyaJIbHbIe HMCCJEOBAHUSA B 00J1aCTH
HHKJIO3UBHOT0 o0pa3oBaHusi B Mekcuke

K. I'axapoo *, /1. Kacepec-Hznecuac, H. Canmamapus-Kapoaba, A. @. Meca-Kopmec
Banvsoonuockuii ynusepcumem, 2. Cecosus, Ucnanus
“ katherine.gajardo@uva.es

Annomayus

Beenenne. AcniekTsl 00ydeHUs JIIOAEH ¢ OTPAaHUUCHHBIMU BO3MOXKHOCTSMH 3/10pOBbs B MeKkcHke ObIIN MOCTO-
SIHHOH TeMOM B 00pa30BaTeNbHBIX MCCIEI0BAHUAX CTPAHbI, OJHAKO €r0 MOJX0J] B TeUeHHE MOCIEIHUX TpexX Je-
CSITUIICTHIT OBLIT HOBEPXHOCTHBIM M IPOTHBOPEUUBHIM. L{enh cTaTbl — Ha OCHOBE CHCTEMAaTU3HMPOBAHHOTO 0030pa
JIUTEPaTyphl, PYKOBOACTBYSICH KOHTPOIBbHBIM criickoM PRISMA-S, n kadecTBEeHHOTO KOHTEHT-aHAIN3a OIHCATh
1 TPOaHANU3UPOBATh Hauboliee pa3paboTaHHbIE TEMBI M MOAXOABI B MEKCHKAHCKHUX HCCIEAOBAHMAX, OMyOIH-
KOBaHHBIX B MHJIEKCHPYEMBIX JKypHaJIaX 110 00pa30BaHMIO JIIOJEH ¢ HHBAJIHIHOCTBIO 3 MOCIIEAHHE JIEBSTh JIET.
Marepuajbl 4 MeTObI. [I0MCK HCTOYHIKOB OCYIIECTBIUICSA B HECKONBKUX 0a3aX AAHHBIX IO KIIOYEBBIM CIIO-
BaM Ha MCIAHCKOM SI3bIKE, CBA3aHHBIM C MHBAJIHHOCTBIO M MHKIIFO3UBHOCTBIO. [lomydeHHble pe3ynbraThl ObIIH
OrpaHNYeHbI HOEePO-aMePUKAHCKUMHU JKypHaJIaMu, OITyOinrkoBaHHBIMA B nieprof ¢ 2013 mo 2021 rr. Kputepus-
MH 0TOOpa SABISUTICH MEKCHKAaHCKOE aBTOPCTBO (aHAIN3 MEKCHKaHCKOTO KOHTEKCTA), CIemnast SKCIepTHas OIleHKa
U PUHAUICKHOCTh K 00JIACTH COLMAIBHBIX HayK. AHAJIN3 BKJIIOYAJ MPOLECC KOIAUPOBaHMUS, HOKYyCUpYIOIHUics
Ha 3MUCTEMUYECKOM MTO3HUIIMOHUPOBAHNH, aKTYaJIbHBIX TEMaxX U MPeoOpasyIomux HeJsiX UCClleJoBanys, odecre-
YHBasi OMUCATEIHHBIA 0030p HAYYHBIX CTATEH.

PesyabTarsl HecienoBanus. [ToqydeHHbIE Pe3ylIbTaThl CBUICTEIBCTBYIOT O TOM, YTO OOJIBIIMHCTBO HAyYHBIX ITy0-
JIMKAIUH TIPEJICTaBIIIOT CO00H OTYEThl 00 IMIMPUYECKUX MCCIISOBAHUSX, TIOATOTOBICHHBIC KEHIIMHAMI — HC-
CIIeJIOBATENISIMU U3 TOCYaPCTBEHHBIX YHUBEPCUTETOB MEKCHKNM. 3HAUNTENIbHAS YaCTh MCCICTOBAHUH MPOBOUTCS
B NapaJurMe MHKIII03UBHOTO 00pa30BaHusl, a MX IIEJIN HAlPaBJIEHbl HA U3yUYeHHE YCIOBUI IIIKO M YHUBEPCUTETOB.
B nponiecce ananm3a ObUIM BBIAEICHBI TEMAaTHYECKHE ITOANIOKA3ATENH, CPeH KOTOPBIX 0CO00€ MECTO 3aHHMAIOT
HavaslbHAas OJITOTOBKA 1 TTOBBIIIEHNE KBATM(HKAIINK MPETIoiaBaTesiel, a TakKe MOJUTHKA B 001aCTH HHKITIO3MBHO-
ro oOpa3oBaHus. B cTaTbe 0TMEUaroTCsl HEKOTOPbIE NPOTUBOPEUNS MEX/Y BHIOPAHHBIM aBTOPAMH TEOPETUUECKHM
TIOJIXOJIOM M MX COOCTBEHHBIMH (hOpMaMH HCCIIEZOBAHUS, HETOCTATOK COLUAIEHO-KPUTHUECKUX HCCIICIOBAHUM
1 OCTpas MOTPEOHOCTH B CPEACTBAX IS Pa3BUTHS TPAHC(HOPMAIIOHHBIX TIPOEKTOB B MEKCHKAHCKHX IITKONAX.
O0cy:xaeHue U 3aKj0UeHHe. MaTepuaibsl CTaTbH MOTYT IOCIYXHTh CTUMYJIOM K PACIINPEHHIO MEXAyHapoI-
HOM HCCIIeZIOBATEIbCKOH AEATEITEHOCTH C EJIBI0 KOJUIEKTHBHOTO YITyUIICHUs YCIOBHN 00pa30BaHMs IS JTIONeH
C OTPaHUYEHHBIMHU BO3MO>KHOCTSIMH 310POBBSL.

Kniouesvie cnosa: MHKINIO3NBHOE 00pa30BaHKe, TIOATOTOBKA YUUTEIICH, TOINTHKA B 00JIaCTH 00pa30BaHHs, IIPABO
Ha 00pa30BaHNe, HHBATUAHOCTD, M&KTYHAPOIHBIC NCCIETOBAHUS

Kongpnuxm unmepecog: aBTopsl 3asBISIOT 00 OTCYTCTBHY KOH(INKTa HHTEPECOB.
Jlns yumupoeanus: AKTyallbHbIC MCCIICIOBaHUS B 00JIaCTH MHKIIO3MBHOTO obpasoBanus B Mekcuke / K. T'a-

xapno [u np.] // Unrerpanmst obpasosanms. 2023. T. 27, Ne 4. C. 669-680. https://doi.org/10.15507/1991-
9468.113.027.202304.669-680

Introduction

The institutionalization of the right of access
to formal education for persons with disabilities
in Mexico began in 1970, with the creation of
the General Directorate of Special Education of
the Mexican Ministry of Public Education. From
1993 onwards, agreements on this issue were ex-
tended to the whole nation, establishing a specific

special education curriculum, with special atten-
tion schools that safeguarded, in some cases, the
right of access to basic education for persons
with disabilities. However, with the Salamanca
Statement!, the special education model was
questioned, and a new paradigm was promoted,
that of educational integration, which eventually
became the model of inclusive education?.

! UNESCO. Declaracion de Salamanca y Marco de Accion sobre Necesidades Educativas Especiales.
UNESCO; 1994. Available at: https://www.riadis.org/wp-content/uploads/2020/10/Declaracion-de-Salamanca-

UNESCO.pdf (accessed 10.04.2023).

2Booth T., Ainscow M., Black-Hawkins K., Vaughan M., Shaw L. Index for Inclusion. Developing Learning
and Participation in Schools, Centre for Studies on Inclusive Education; 2006. p. 1-110.
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At the international level, the concept of
inclusion in education was promoted by the
Convention on the Rights of Persons with
Disabilities?, ratified in Mexico in 2008. At
this point, Gilberto Rincon — an activist for the
rights of persons with disabilities — promoted,
throughout the country, the so-called “inclusive
education movement”, which proposed equal
education in the same educational spaces for
persons with and without disabilities, without
distinction.

Since 2012, Mexico has integrated the con-
cept of inclusion both in official discourse and
in government documents, especially in edu-
cation reforms. However, in practice, until
a few years ago, no real changes have been
seen in schools and universities*.

For three decades, the Mexican Council
for Educational Research (COMIE) has set
up commissions dedicated to documenting
evidence of the country’s educational reality.
In 2021, a team of researchers was formed
with the aim of analysing how the educational
reality of persons with disabilities in Mexico
had been researched in the last nine years,
specifically the dimensions related to vio-
lence and discrimination in formal education’.
The study developed by this team shows that
the educational reality of people with disabi-
lities is researched under uncritical dominant
paradigms, which result in an indistinct use
of concepts such as inclusion and integration.

With regard to the ways in which “disabili-
ty” is understood, Mexican academic publica-
tions tend to develop different paradigms that
progressively question each other. Studies first
defined “disability” in terms of lack, deficit or
dysfunction, be it physical, mental or psychic.
However, over time, a handful of studies have
emerged that question the hegemonic vision
centred on disability as deficiency, questioning

the social model of productivity and valuing the
right of people to possess non-productive bodies.

Generally speaking, the different terms
used in Mexican research over the last decade
in relation to people with disabilities have been
concepts that are pejorative and dis-criminatory
because they belong to the medical model.
There has been no investigation into how they
arose or how they have been displaced, nor has
there been any reflection on the social condi-
tion they provoke: On the one hand, a critique
of the medical discourse is pointed out, and on
the other, similar terms are reintroduced, sup-
posedly under a different discourse. Without
paying attention either to its epistemology or
to the set of dimensions that imply a symbolic
and imaginary matrix, beyond the description
of the subject’s referential characteristics, [di-
sability] ends up being more of an adjective®.

At this point, the research developed on
education for people with disabilities in Mexico
has a bearing on educational policies and pro-
grams in formal education based on “good will”
and not on legal obligations, as it should be.

In this article we present part of the fin-
dings of the research developed by Gajardo
and Jacobo aimed at finding out how the edu-
cational reality of people with disabilities is
researched in Mexico from 2013 to 20217.
Specifically, we present a systematized review
of the Mexican scientific literature [1] published
in indexed journals on the educational processes
of people with disabilities. The article aims to
provide a descriptive summary of the most
frequently mentioned topics, their epistemologi-
cal treatment, and the objectives they pursue.

Materials and Methods
We conducted a systematised review of
the literature. To ensure the quality of the re-
search we used some of the criteria established

* UN. United Nations Convention on the Rights of Persons with Disabilities, UNESCO; 2006.
4 Adame M.A.H. Guia para la Atencion Educativa de Alumnos con Necesidades Especificas Asociadas a Di-

scapacidad Intelectual (DI) o Trastorno del Desarrollo Intelectual (TDI), Fondo Blanco Editorial. 2016. (In Spanish)

5 Jacobo Z., Campos M., Vargas S., Salazar M.L., Hernandez M.C., Gajardo K., et al. Discapacidad,
discriminacion y violencia (2012 al 2021). In: A. Furlan (ed.). Estado del conocimiento “convivencia, disciplina
y violencia en las escuelas 2012-2021, COMIE; 2023. (In Spanish); Gajardo K., Jacobo Z., Hernandez M.C.,
Campos M., Salazar M.L., Caceres J. Diez afios de investigacion educativa sobre discapacidad en México y pro-
specciones. Educar (submitted). (In Spanish). (In press).

¢ Jacobo Z., Campos M., Vargas S., Salazar M.L., Hernandez M.C., Gajardo K., et al. Discapacidad, discri-
minacion y violencia (2012 al 2021).

7 Jacobo Z., Campos M., Vargas S., Salazar M.L., Hernandez M.C., Gajardo K., et al. Discapacidad, discrimi-
nacion y violencia (2012 al 2021); Gajardo K., Jacobo Z., Hernandez M.C., Campos M., Salazar M.L., Céaceres J.
Diez afos de investigacion educativa sobre discapacidad en México y prospecciones.
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by the PRISMA-S statement and the PICOS
Protocol [2] for the area of Social Sciences.

As the method indicates, we searched the
Scopus bibliographic database, the Web of
Science (WOS) scientific information service,
the scientific dissemination portals Dialnet and
Redalyc, the Latin American dissemination
project Scielo and the open-access databases
of public and private universities in Mexico.

We limited the search to academic articles
published in indexed journals Ibero-American
journals, developed between 2013 and 2021,
which analysed the situation in Mexico with
respect to the topic studied and/or which pre-
sented the theoretical and/or critical views of
Mexican authors.

We used three Spanish keywords combined by
Boolean operators: “discapacidad”, “inclusion”,
“inclusion educativa”, “educacion inclusiva”,
“Integracion”, “sordo”, “ciego”, “baja vision”,
“talla baja”, “sindrome de Down”, “autismo”
and “diversidad funcional”. The keywords were
chosen on the basis of the studies previously
carried out by COMIE’s research commissions®.

We organised the results following some
indicators of the PRISMA-S model and the
PICOS protocol: 1) year of publication, 2) search
keyword, 3) research method, 4) type of text,
5) predominant research design, 6) predominant

Records identified from

area of action, 7) pre-dominant theoretical
model, 8) predominant field of study, 9) place
of publication and 10) main topic.

The inclusion criteria were as follows:

1. Articles published in indexed Ibero-
American journals.

2. Published between 2013 and 2021.

3. Written by Mexican authors and/or ana-
lysing the Mexican context.

4. That they have had a blind peer review.

5. Belonging to the area of Social Sciences,
specifically to the field of education.

6. Containing at least one key word from
the list of key words.

For the analysis of the full texts, we deve-
loped an open and inductive coding pro-cess
which was elaborated during a seminar lasting
more than 70 hours in which the 44 documents,
as shown in Table, were analysed. This seminar
was attended by all members of the research team.
At this point, in order to respond to the research
objective and write the report of results, we fo-
cused on three main dimensions: 1) Predominant
epistemic positioning; 2) Main themes addressed;
and 3) What the research seeks to transform.

The result of the search is summarized
in Figure 1.

The following is a descriptive report of the
findings of the systematised review.

Records removed before screening:
Duplicate records removed

databases (n = 212)

|
:

v

(n=16)
Records marked as ineligible
by automation tools (n = 2)

Records excluded**

Records screened (n = 194)

v

[ Screening } [ Identificatio }

(n=141)

Reports sought for retrieval R Reports not retrieved
(n=53) (n=0)
|
Reports assessed for B
cligibility Reports excluded (n =9)

Included

|

Studies included in review
(n=44)

Fig. 1. PRISMA-S process flow
Source: Hereinafter in this article all figures were drawn up by the authors.

8 Jacobo Z., Campos M., Vargas S., Salazar M.L., Hernandez M.C., Gajardo K., et al. Discapacidad, discri-

minacion y violencia (2012 al 2021).
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Table. Documents included in the review

Reference ‘ Type of study ‘ Paradigm
Castaneda M.A. [3] Qualitative Integration
Castafeda-Brizuela C., Marquez-Cabellos N.G. [4] Quantitative  Integration
Cabrero-Almenara J. [5] Other Inclusion
Diaz-Pedraza C., Hannz-Samano C.I. [6] Qualitative Inclusion
Romero Mata B., Guevara Benitez Y. [7] Qualitative Hybrid
Huerta Cruz M. [8] Qualitative Inclusion
Sevilla D.E., Martin J., Jenaro Y.C. [9] Qualitative Inclusion
Brogna P. [10] Qualitative Inclusion
Brunot S. [11] Qualitative Inclusion
Garcia Llama J.J., Gomez Lépez L.F. [12] Qualitative Other
Lépez R., Tobon S., Veytia M., Juarez L. [13] Quantitative  Inclusion
Saldivar Reyes A., Marquez Cabellos N. [14] Other Inclusion
Velasco G.J.R., Pantoja PM.T. [15] Qualitative Integration
Bautista M. [16] Qualitative Integration
Reynaga-Pena C.G., Fernandez-Cardenas J.M. [17] Qualitative Inclusion
Amigon-Garcia R., Fernandez-Pérez J.A., Velazquez-Albo M. [18] Quantitative  Integration
Zhizhko E.A. [19] Mixed Inclusion
Cabrera-Mora L., Méndez-Puga A.M., Lopez-Pefialoza J., Valadez-Sierra D. [20] Qualitative Integration
Amigon-Garcia R., Fernandez-Pérez J.A. [21] Qualitative Emerging
Lara-Garcia B., Huerta-Solano C.I., Gutiérrez-Cruz S. [22] Quantitative  Inclusion
Navarro-Martinez E., Valadez-Sierra M., Soltero-Rodriguez N., Zambrano- Quantitative Inclusion
-Guzman R., Nava-Bustos G., Sandoval-Martinez J. [23]
Cruz-Cruz J.C. [24] Qualitative Inclusion
Alvarado Guerrero L.R. [25] Other Medical
Alvarez-Rebolledo A.M., Santos Carreto M.G., Barrios Gonzalez R.E. [26] Quantitative  Inclusion
Cruz Vadillo R. [27] Mixed Inclusion
Cruz Vadillo R. [28] Qualitative Inclusion
Cruz Vadillo R. [29] Qualitative Other
Cruz-Vadillo R., Casillas Alvarado M.A. [30] Qualitative higher education
Cruz Vadillo R. [31] Qualitative Inclusion
Cruz-Vadillo R. [32] Qualitative Inclusion
Guevara Benitez Y. [33] Qualitative Emerging
Iturbide Fernandez P., Pérez Castro J. [34] Qualitative Inclusion
Lopez Campos A. [35] Other Inclusion
Paz Maldonado E.J. [36] Qualitative Inclusion
Pérez-Castro J. [37] Qualitative Inclusion
Pérez-Castro J. [38] Qualitative Inclusion
Pérez-Castro J. [39] Other Inclusion
Pérez-Castro J. [40] Qualitative Inclusion
Pozos Lopez A., Hermosillo Garcia A.M. [41] Quantitative  Inclusion
Cérdenas Martinez L. [42] Other Inclusion
Carrion Mejia C., Romero Thomé G., Sanchez Iniestra D.Y. [43] Other Inclusion
Sosa Zumarraga M.A. [44] Qualitative Inclusion

Source: Compiled by the authors.

ACADEMIC INTEGRATION

673



D it i% MHTETPALIASI OBPA3OBAHMSL T. 27, Ne 4. 2023 SRESnasnssss

Results

The articles that address the issue of edu-
cation for persons with disabilities in Mexico
tend to be mostly (56%) empirical research
reports (Fig. 2). These articles are promoted
by female researchers from Mexican public
universities who position themselves in the
paradigm of inclusive education to study phe-
nomena linked to the development of more
equitable conditions in schools and universities
for persons with disabilities.

Since 2013, publication has been constant,
with an average of 5.8 articles published per year,
and 2018 and 2019 are the years with the highest
number of publications (8 per year). Most of
the studies focus on the national context (34%)
or Mexico City (23%) and there are very few
examples of studies on specific localities (10%).

Epistemic Positioning of Mexican Studies
on the Education of People with Disabilities.
Studies that address the education of people
with disabilities tend to be positioned within
the paradigm of inclusive education (72%). This
paradigm is understood as any action that ad-
dresses forms of discrimination and situations
that impede people’s right to education, that
takes into account the diversity and needs of
all people, and that ensures not only presence,
but also participation and progress in learning’.

In line with the above, some studies [5; 9; 17]
tend to position positively the approaches

developed by non-governmental agencies
such as UNESCO and the United Nations.
Agencies that have set some key guidelines
for the enactment of fairer education laws
across the globe.

Much of the research [10; 27-29; 37; 39]
tends to highlight that the path to inclusive
education corresponds to the “ethical” re-
thinking of the phenomenon of educational
integration, a process that seeks to guaran-
tee access to school for people with learning
difficulties [45] and which was developed in
the 1960s as a result of movements in favour
of the right of people with disabilities not to
be discriminated against in education.

This does not mean that Mexican research
distances itself from the positions of integra-
tion when analysing the right of people with
disabilities to be educated; in fact, seven stu-
dies address it [3; 15; 19; 20; 25; 33] and two
of them appeal to a more clinical approach in
their lines of work [25; 33].

Educational integration is a paradigm that
proposes the adaptation of contexts for the spe-
cific attention of those who have particularities
that are incompatible with traditional schooling.
Among the legacies of this approach are the
defense of special education, the development
of the foundations of therapeutic pedagogy or
assistive pedagogy and the validation of the
concept of Special Educational Needs [46].

= Essays = Experiences

39

Empirical Research = Theoretical Research = Other = Inf. Projects

Fig. 2. Type of database research

% Education 2030: Incheon Declaration and Framework for Action for the Implementation of Sustainable
Development Goal 4: Ensure Inclusive and Equitable Quality Education and Promote Lifelong Learning
Opportunities for All — UNESCO Biblioteca Digital. Available at: https://gcedclearinghouse.org/sites/default/

files/resources/245656¢.pdf (accessed 20.03.2023).
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On this issue, in the literature review
carried out, we found some problems when
characterizing the paradigmatic options of
authors. Although there is a general statement
of agreement with inclusive education, a group
of registers makes arguments more related to
integration than to inclusion when arguing
their position [9; 12; 43].

As an example, we can mention this
study [9]: A sample of pre-school, primary and
high school teachers from public schools (...)
were questioned in order to identify attitudes
towards the inclusion of people with special
educational needs'”.

In the previous paragraph we can ob-
serve a tendency of the researcher to defend
the ideals of inclusive education, however, the
design and treatment of the topics is of edu-
cational integration: the instrument measures
teachers’ attitudes about the integration of
groups with disabilities, not inclusive atti-
tudes. This type of example appears in 11% of
the articles positioned on educational inclusion,
which demonstrates theoretical confusions that
have already been studied at the international
level", but not in the specific case of Mexico.

Main Themes of Mexican Research on
the Education of People with Disabilities. We
identified seven sub-themes within the litera-
ture dedicated to the education of people with
disabilities in Mexico: 1) distance education
and Information and Communication Technolo-
gies; 2) body and disability in the classroom;
3) inclusive educational cultures; 4) initial and
continuous teacher training; 5) expression of
art; 6) violence and discrimination at school;
7) educational policies.

For this analysis we selected the three most
robust sub-themes: 4) initial and in-service
teacher education; 6) violence and discrimina-
tion in schools; and 7) education policy.

Articles on teacher training tend to be
empirical research that analyses teachers’ and
students’ perceptions of the skills and know-
ledge needed to educate people with disabi-
lities [5; 14; 17; 26]. On this point, there are
few studies that address inclusive teacher trai-
ning [26; 28; 36; 39] and, in general, the articles

focus on specific groups: people with Autism
Spectrum Disorder, people who are blind or
have low vision and/or people who are deaf
or have low hearing.

The articles dealing with educational vio-
lence and discrimination focus on analysing
situations experienced by certain groups of
people with disabilities when they are en-
rolled in school. In this group of research,
we find examples that aim to give a voice to
people with disabilities — an ideal proposed
by the social model of disability — in order to
focus the analysis on the personal perspec-
tive of the actors who experience the condi-
tion of disability (physical and intellectual).
There are authors, for example, who give life
stories of young people who have felt social
discrimination through the barriers that exist
in the city and in the education system [26];
authors who question the meritocratic system
and the violence it exerts on people with intel-
lectual disabilities [6], or authors who point
out how the imposition of a single alphabet
prevents deaf people from being able to ef-
fectively join the education system [24].

Articles on educational policies tend to be
theoretical-propositional studies and documentary
studies that analyse Mexican educational policy
from historical approaches [5; 7; 18]. On the
same topic, there are also research studies that
analyse the education law from an expository
perspective [19] and fewer are the examples that
expose the law from a critical stance [29; 44].

What Mexican Research on Education for
People with Disabilities Seeks to Transform.
In general, Mexican research on education for
people with disabilities tends to have descrip-
tive and propositional rather than critical-
transformative objectives. Therefore, studies
tend to analyse problematic situations, break
them down and try to find options for improve-
ment and transformation. For this reason, case
studies, studies with a narrative biographical
approach and ethnographies are the research
designs of choice (n = 17), closely followed
by descriptive research based on statistical
analysis of medium- and large-scale question-
naire responses (n=11).

10 Gajardo K., Torrego L. Relacion entre las actitudes de las y los docentes y sus practicas para la inclusion:
Un recorrido por la literatura reciente. In: Diez-Gutiérrez (ed.). Educacion para el Bien Comun: hacia una practica
critica, inclusiva y comprometida socialmente. 2020. p. 519-534. (In Spanish)

1 Ibid.
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We pay special attention to those studies
with a critical-transformative orientation, which
point to 13 examples. Of particular note is the
study that exposes the structural violence suf-
fered by people with disabilities in a special
education centre [6]; the study that exposes the
difficulties encountered by a group of teachers
when applying the indicators of the law on
educational integration in compulsory edu-
cation schools [25]; the study that challenges
teachers to look at the multiple territories that
coexist in the classroom as factors of exclu-
sion [10]; the theoretical analysis that presents
a critical comparison between educational
models that challenge deaf people [24]; the
research that analyses the perceptions of stu-
dents in private universities on the education
of people with disabilities [26] and the study
that develops an analysis of the dilemmatic
situations that students with disabilities face at
university when confronted with a discourse
of inclusion that is inconsistent with educa-
tional practice [34].

Discussion and Conclusion

The systematized review of the Mexican
scientific literature published in indexed jour-
nals on the educational processes of people
with disabilities in the last nine years tends
to show an epistemological treatment that
is favourable to the postulates of inclusive
education, but with evident challenges with
regard to the ways of signifying its objectives
and scope. The research topics, on the other
hand, are varied, but they have one thing in
common: they denounce or highlight problems

that need to be corrected. Finally, different
opportunities for improvement are observed,
above all, the openness to produce research
that is more transformative than descriptive.

Our research has some limitations, such
as its reduction to the Mexican context and
the analysis only of research published in
indexed journals, however, based on the fin-
dings of the literature review, we propose the
following lines of action:

1. Strengthen quality teacher training: a large
number of studies [4; 5; 9; 14; 16-18; 22; 25; 36]
expose that one of the main shortcomings in
Mexican education is the low quality of some
of the teacher training programs. At this point,
quality is defined as the necessary access to pe-
dagogical, methodological, and ethical training.

2. Enact education laws and policies con-
sistent with the provisions of international
treaties: multiple studies [9; 14; 27; 37] have
shown the need to respect agreements such
as the universalization of education when
publishing new laws. Other studies [15; 19;
29; 39] emphasize the need to monitor schools
and higher education institutions, because in
some cases, the discourse of inclusion remains
only on paper.

3. Produce more empirical research and
studies with representative samples: Some stu-
dies [8; 21; 26; 36] propose the strengthening
of situated educational research.

We encourage new researchers to propose
similar research in other educational contexts
and countries. This is needed today to improve
the educational conditions of people with
disabilities.
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